CHAPTER II
REVIEW OF RELATED LITERATURE

A. THEORETICAL REVIEW
1. Group Investigation Method
a. Definition of Group Investigation M ethod
Robert E. Slavin stated that Group Investigatiofodsw;

“Group Investigation is a form of cooperative ldagthat
dates back to John Dewey, but has been refinedesadrched
in more recent years by Shlomo and Yael SharanRauthel
Herts-Lazarowitz in Israel™”

Group Investigation which developed by Shlomo araklY

Sharan at Tel Aviv University, is planning of commolass setting
where the students work in small group using coaper question,
group discussion, and planning and project coojverat

Roy Killen said that Group Investigation is onecobperative
learning method which focused on student’s paritigm and activity.
The teacher who use this method firstly he/sheddwithe class into
small heterogeneous groups. This group considis®mfo six and may
form around friendships or around an interest ipaaticular topic.
Students select topics for study, then every groegides what
subtopics are to be investigated as well as thés gdaheir study, and
then prepare and present a report in front of cldsss type demands
to the student’s abilities of communication or tjreup skill. Group
Investigation model exercises the students to grpwheir brain skill.

The students as the followers actively will shownfr the first step

! Robert E. SlavinCooperative Learning: Theory, Research and Pract{téSA:
Allyn & Bacon, 1995), p. 111

2 Robert E. Slavinlbid, (London: Allyn and Bacon, 2005). 24

% Roy Killen, Effective Teaching Strategies: Lessons from Rebeand Practice
(Australia: Social Science Press, 1998), p. 99



until the last step of the learning process.

According to Robert E. Slavin important for Group
Investigation is students’ cooperative planningrair inquiry. Group
members take part in planning the various dimerssicand
requirements of their project. Together they deteemvhat they want
to investigate in order to solve their problem; evhiresources they
require; who will do what; and how they will prese¢heir completed
project to the class.

Presentation technique is done in front of clagt weveral of
presentation forms, while other group shift wait geesentation, to
evaluate and give response from the topic presentathe teacher’s
role in conducting a Group Investigation projec thacher serves as a
resource person and facilitatortHe or she circulates among the
groups, sees that they are managing their workhefpgb out with any
difficulties they encounter in group interactiordathe performance of
the specific tasks related to the learning project.

b. The Sepsof Group Investigation M ethod
In Group Investigation, pupils progress through steps. The
steps of using Group Investigation (Gl) as follbw;
1) Topic Selection
Students choose specific subtopics within a gergaiilem
area, usually described by the teacher. Studeetplaced
into small two-to six member task oriented grou@soup

composition is academically and ethnically hetenege:s.

* Robert E. Slavin,Cooperative Learning: Theory, Research and Pract{t/SA:
Allyn and Bacon, 1995), p. 112

® Ibid, p. 113

® Roy Killen,Op Cit, p. 100
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2) Cooperative Planning
Students in each group and the teacher plans gpkeefning
procedures, tasks and goals consistent with thtogigls of
the problem selected in step 1 (first).

3) Implementation
Each group gathers information, review the subtogmalyze
or evaluate it, and reach some conclusions. Kiridsorces
of information can be obtained both inside and idetshe
school.

4) Analysis and Synthesis
Students analyze and evaluate information obtath&thg
step 3 (third) and must prepare a summary actiltitpay be
in form of report, a briefing, etc., for the entalass’

5) Presentation of Final Project
Each group in the class give an interesting present of the
topics studied in order to get classmates involiedne
another’s work and to achieve a broad perspectivahe
topic. Group presentations are coordinated byehetter.

6) Evaluation
In cases where groups followed different aspedtefsame
topic, students and the teacher evaluate each ’‘group
contribution to the work of the class as a wholealEation
can include either individual or group assessmebbth.

c. Group Investigation M ethod and Teaching Reading Ability
In this group investigation method there are 3 eptx

enquiry, knowledge, and the dynamic of the learngrgup. The

" Roy Killen, Ibid, p. 100
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research here is the dynamic of the learning grétp. students give
the responses the problems and solve it. The knslés the learning
experience that has been founded directly or intire And the
dynamic of the learning group that shows describengroup of
student which has a good interaction and share tathair ideas,
exchange their experiences, in their opinions.
Thing have to do iGroup Investigation ar:
1) Grow up the group ability
When they do their homework, every member of grbap
their own opportunity to show their contributionn ithe
research, the student will find the informationnfréhe inside
or outside class. Then, the students collect tHierrnmation
from every member of the group to do the task.
2) Cooperative Planning
All of the students have an investigation for thpioblem.
Which one of the sources is needed, who want tio a@od how
to presented their project in the Class.
3) The Teachers Roles
The teachers will prepare the source and facilisatdhe
teachers role their rule among the students grandghey pay
their attention to also organize the students job bhelp the
students to organize their job and help them whey get the
trouble of the learning process in their group.
In teaching reading ability can be done with atyivof

teaching reading aloud, silent reading, reading prefmension and

8 http://dudy-adityawan.com/education/group-invesiign-method-learning/ cited
on Friday 7' Jan, 2011
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independent readirbAll of them have own advantage for students in

junior high school. Reading aloud will help studemd prepare for

study in an English speaking country. Then, sil@ading will help
students in learning how to read with purpose. Repcomprehension
will help students understanding written the texid acan enlarge
students’ English vocabulary, because reading cehgmsion related
with word recognition and comprehension of text.id/lindependent
reading is one of the best ways for junior highasdrstudents to add
new words to their vocabulary, because indepenceading depend
on their independent consumption and enjoyment.
2. Reading Ability
a. Definition of Reading Ability

Reading is one of receptive skills; reading becothe goal of
most foreign language programs. It shows that repdi an important
part on the teaching of knowledge. It might be tota;m some
intellectual information or some common factual onmhation or
merely for pleasure. Here are overviews of presewmeral definitions
of reading:

1) Grabe and Stoller defined reading is the abtlit draw meaning
from the printed page and interpret this informatio
appropriately'°

2) Caroline T. Linse defined reading is a set lofissthat involves
making sense and deriving meaning from the primtedi!*

3) Hennings defined reading is a thinking prodéss sets two people

in action together (an author and a readfer).

? Kasihani K.E Suyantdnglish for Young Childrer{Jakarta: PT. Bumi Aksara,
2007), p. 43

9 william Grabe and Fedricka L. StolleT,eaching and Researching Reading
(Great Britain: Pearson Education, 2002), p. 9

1 caroline T. LinsePractical English Language Teaching: Young Learnéxew
York: Mc Graw — Hill companies,Inc, 2006), p. 69
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So, in reading activities there are two subjeatglved in.
They are the writer and the reader. The writersttie convey, to
present his or her messages through letters, wptdases and their
relationship, while the reader tries to get thesages from the written
verbal symbols.

Based on the definitions above, it can be condutieat
reading is not merely as a process of reading wbyde/ords of the
printed page but it is also a collaboration of kimig process,
recollection of the past experience, interactiord ah acquired
language faculty to interpret the author’s intemti®eading is also a
process of matching information since the actiwfyreading is the
reader matches his information that he already vaiglal the printed
page in order to get the message.

In Islam, reading becomes something important umeé was
the first commandment all at once the first definegelation to the

prophet Muhammad (p.b.u.h). It is stated in Quranals Al-Alaq 1-5.
3) 5591 &3 11 () 3l b i 3l (1) G el L TR

() pad 38 6 it oo (4) pldly ¢le s

“Read the name of your lord who created, created fr@an clots of
congealed blood. Read! Your lord is the most bé&adutne, who
taught by the pen, taught man what he did not kh&iv.

The term ability according to Grabe and Stollderéo what

readers do while reading and processes to mentatatpns.”

2 Dorothy Grant HenningRReading with Meaning: Strategies for College Regdin
(USA: Prentice — Hall, Inc, 1999)"£&d., p. 2

13 Mahmud Y. Yazid,The Quran: An English Translation of the Meaninfjtioe
Qur’an, (Lebanon: Dar Al Chaura, 1980), p. 457

14 william Grabe and Fedricka L. Stoll&feaching and Researching Reading
(Great Britain: Pearson Education, 2002), p. 17
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Learning to read is a different process becausevilves learning
about a symbolic system (writing) used to represpeech. So, there
is close connection between oral vocabulary, gramaral sound
system of the oral language. The ability to attéradindividual sounds
within words (phonological and phonemic awarenéss)liso in oral
skill that is closely associated with reading @pilReading ability will
be developed best in association with writingelstg, and speaking
activities.
b. Aspectsof Reading Ability

There are some aspects that must be mastered Bntiish
students in improving their ability in reading. Beeaspects will help
the students in understanding texts or even passage students are
actually trained to master some important aspddesxo as follow;
1) Reading comprehension

Reading comprehension refers to reading with wstdeding.
According to Grabe and Stoller reading comprehensis an
extraordinary feat of balancing and coordinatingnynabilities in a
very complex and rapid set of routines that mal@sprehension a
seemingly effortless and enjoyable activity for eft reader$®
Grellet states that understanding the written tesans extracting the
information from it as possibf€.Simanjuntak points out that reading
comprehension is most likely to occur when studangsreading what
they want to read, or at least what they see saud gpason to read.

Reading is one of the basic communicative skill, it is a

very complex process. In the process of readingretrare some

15 william Grabe and Fedricka L. Stolléhid, p. 29

% Franqoise GrelletDeveloping Reading Skill: a Practical Guide to Riead
Comprehension Exercis@Cambridge University Press, 1998), p. 3

" Simanjuntak,Developing Reading Skills for EFL Student3akarta:Depdikbud,

1988), p. 4
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factors, which influence reading comprehension.ohding to Harris
and Smith explained some factors influencing re;diomprehension
that are*®
a) Background experience

The knowledge backgrounds and the past experienicdse
students are very important in reading in orderatdicipate the
author's message. The ability to reconstruct mepriom printed
page, including various kinds of skills and style tvriter has, is based
on the reader’ s previous experience with a tdpig,familiarity with
key concepts, and his knowledge of how languagé&svdn summary,
readers must have ability to relate the text tartben background
knowledge efficiently.
b) Language abilities

Reading and language are two things that cannseparated
because reading is one of the skills in learnitepguage. As a means
of communication the expresses ideas, thoughtjamnand feelings.
Language abilities refer to the abilities of studan using a language.
It includes the ability to understand the structunederlying the
passage and the vocabulary of the language.
c) Thinking abilities

Thinking abilities refer to the students’ ability link their new
experience with their previous one. In this casaders should think
the act of recognizing words, whereas, teachers tite appropriate
guestions to help the students develop their thopkibilities.

d) Reading purposes

18 Haris and SmithReading Instruction: Diagnostic Reading AbilitNew York:
Richard C. Owen Publisher'r. Co., 1997), p. 27



16

The purposes for reading are reading for inforomtand
reading for pleasure. It is important to judge pwpose of reading
because it will influence us in choosing the teqghei
e) Affection

Motivation, interest, belief, and feelings belotay affection.
They may have improved the influence on studentsading
comprehension.

2) Reading Purpose

Reading is a skill that must be developed, and aaly be
developed, by means of extensive and continualtipeacStudents
learn to read by reading. Their reading will tendbe effective when
they have a purpose and motivation to learn first.

Grabe and Stoller said that the purposes for negeais follow*®
a) Reading to search for simple information.
b) Reading to skim quickly.
c) Reading to learn from texts.
d) Reading to integrate information.
e) Reading to write (or search for information needed
writing).
f) Reading to critique texts.
g) Reading for general comprehension.

There are many purposes in reading texts as sthtmek. Each
person has to own purpose in reading text. Mikutestates why
reading is important when you are learning a navguage™ People
usually read for a reason. There are some reasbisisvreading

important:

19 william Grabe and Fedricka L. Stollefeaching and Researching Reading
(Great Britain: Pearson Education, 2002), p. 13

20 Beatrice S. Mikulecky and Linda Jeffrieblore Reading Power(New York:
Pearson Education, 2004), p. 2
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a) Reading helps students learn to think in new laggua

b) Reading can enlarge students’ English vocabulary.

c) Reading can help students to improve their writing.

d) Reading may be a good way to practice studentsigngl
they live in non-English speaking country.

e) Reading can help students to prepare for studyi&rgglish
speaking country.

f) Reading is a good way to find out about new idéads and
experiences.

Elizabeth S. Pang et al explain that a readersreatext to
understand its meaning, as well as to put that nsteleding to use. A
person reads a text to learn, to find out inforomatito be entertained,
to reflect or as religious practiéeSo in the classroom, teachers need
to be aware of their students’ learning needs, ugiolg their
motivation for reading and the purpose that reatisgin their lives.

3) Models of Reading

According to O’'malley and Valdez Pierce in theiroks,
reading process in a second language is simildroge acquired in the
first language in that they call for knowledge ausd or symbol
relationships, syntax, grammar and semantics tdiggr@and confirm
meaning. As they do in their first language, sectamfjuage readers
use their background knowledge regarding the tojgxt structure,
their knowledge of the world, and their knowleddgoont to interact
with the printed page and to make prediction aliiotitO’malley and
Valdez Pierce also explained models of readingahet

a) Bottom-up Models

2L Elizabeth S. Pang et aleaching Reading
http://www.curtin.edu.au/curtin/dept/smec/iae p.cited on 15th May, 2010

22 3. Michael O’'malley and Lorraine Valdez Piero&ythentic Assessment for
English Language LearnerfJnited states of America: Addison Wesley, 199694p
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Bottom-up models refer to the decoding of individua
linguistic units on the printed page, working ona/ay up from
smaller to larger units to obtain meaning and talifiycone’s prior
knowledge.

According to Brown bottom-up processing is readaust
first recognize a multiplicity of linguistic sigral (letters,
morphemes, syllables, words, phrases, grammaties, discourse
markers) and use their linguistic data processimghanisms to
impose some sort of order on these sigffals.

b) Top-down Models

Top-down models the reader’'s hypotheses and preuatct
about the text and his or her attempts to confliemt by working
down to the smallest units of printed text. Accaglito Harmer
top-down processing the reader or listener getsreergl view of
the reading or listening pass&de.

c) Interactive Models

Interactive models of reading are proposed for se&co
language learners to give balanced emphasis te tbpsdown and
bottom-up procesS.In these models, the term interactive has three
meanings: a) the interaction between the readetltantext, b) the
interplay between lower and higher level readingocpss
(decoding and using prior knowledge) and c) theti@hship
between form (text structure) and function (gemmegxt.

4) Reading Skills

% H Douglas BrownTeaching by Principles: An Interactive Approach_inguage
Pedagogy 2" Edition, (San Fransisco State University: Longn2001), p. 299

24 Jeremy HarmerThe Practice of English Language Teachir@ Edition,
(Malaysia: Pearson Education, 2001), p. 201

% 3. Michael O'malley and Lorraine Valdez Pier€g Cit, p. 95



18

Reading skills can be categorized into four tymsmming,
scanning, intensive reading and extensive readihgse four skills
are usually used integrative when reading a tettistance, a reader
may skim the text first to find out whether it islevant for his/her
purpose and then decide to read it intensively.

a) Skimming

This skill is used in reading to get the mainasi®f a
text. The function of skimming is to read quickty discover
the gist to see whether the text is worth readimgnot
according to the reader’s purpose. According to WN&ikky
skimming is high-speed reading that can save yme tand
help you get through lots of material quickfy Skimming
consists of quickly running one’s eyes across alevtext

(such as an essay, article, or chapter) for itt §kimming

gives readers the advantage of being able to prédiqourpose

of the passage, the main topic, or message, argibposome

of the developing or supporting idezs.

b) Scanning
This skill is used to look rapidly for a particulpiece

of information. According to Mikulecky scanningvery high

speed reading that you do when you are lookingafepecific
piece of informatiorf® Scanning exercises may ask students to
look for names or dates, to find a definition okey concept,

or to list a certain number of supporting detailse purpose of

scanning is to extract specific information withawading

26 Beatrice S. Mikulecky and Linda Jeffrie8p Cit, p. 38

2" H Dauglas BrownTeaching by Principles: An Interactive Approach_inguage
Pedagogy 2" Edition, (San Fransisco State University: Longn2091), p. 308

% Beatrice S. Mikulecky and Linda Jeffrig@p Cit,p. 25
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through the whole textt. The skill of scanning is supposed to
ensure that learners do not read word-by-word fistead they
will glance at the text quickly and look for thefarmation
which they know is in it.
c) Intensive Reading
Intensive reading is usually a classroom oriented
activity in which students focus on the linguistic semantic
details of passag®.Intensive reading calls students’ attention
to grammatical forms, discourse markers, and otheface
structure details for the purpose of understandimegral
meaning, implications, rhetorical relationshipsdahe like.
Intensive reading also may be a totally conterdteel reading
initiated because of subject matter difficulty.difer words the
aim of intensive reading is to achieve a detailedenstanding
of the text.
d) Extensive Reading
Extensive reading is carried out to achieve a ggne
understanding of a usually somewhat longer texbKbdong
article, or essays, ett).Most extensive reading is performed
outside of class time. Extensive reading is alsobt@in global
or general meaning from longer passages; use @xens
reading is to improve general knowledge.
c. Componentsof Reading Abilities
Reading comprehension abilities are quite compled that
they vary in numerous ways depending tasks, maodist goals and
language abilities. One might even get the impoesdhat large

29 H Dauglas BrownQp Cit, p. 308
%0H Dauglas Brownlbid, p. 312
31 H Dauglas Brownlbid, p. 313
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differences exist among the various ways of readttmyvever, there is
a set of common underlying processes that areatetivas we read.

According to Grabe and Stoller, there are two gadtivated
that are lower-level processes and higher-levetgsses. Lower-level
processes represent the more automatic linguisticegses and are
typically viewed as more skills oriented. Whereti®e higher-level
processes generally represent comprehension pescdabst make
much more use of the reader’s background knowlestgkinference
skills.3? Reading processes that are activated when weasetmdiow;

1) lower-level processes

a) Lexical access

Automatic word recognition or lexical access is tadling up

of the meaning of a word as it recognized.

b) Syntactic parsing

Syntactic parsing is a process where a fluent reiadable to

take in and extracted. The ability to recognize aght

groupings, word ordering information, and subortBénand

super ordinate relations among clauses quicklyhatvallows

good readers to clarify how words are supposed ¢o b

understood.

c) Semantic proposition formation

Semantic proposition formation is the process ahloiming

word meanings and structural information into bad&use

level meaning units.

d) Working memory activation

Working memory refers to the information that isiated, or

given mental stimulation, for immediate storage and

32 william Grabe and Fedricka L. Stoll&feaching and Researching Reading
(Great Britain: Pearson Education, 2002), p. 20
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processing. The words that are accessed, the infmmthat is
cued grammatically and the emerging meaning aradile
for a short period of time in working memory.

2) Higher-level process&s
a) Text model of comprehension
The most fundamental higher level comprehensiortqs® is
the coordination of ideas from a text that represka main
points and supporting ideas to form a meaning sgmtation
of the text.
b) Situation model of reader interpretation
Situation model of reader interpretation is buiit and around
the emerging text model. The reader is likely tterpret the
text (and begin to create a situation model) défifly if he/she
knows that the text is the beginning of a good mryshovel, a
biography of a well-known photographer or a sostatement
on waste in society.
c) Background knowledge use and inferencing
Background knowledge takes on the most importanu# a
when inferencing abilities play a greater roleaading. As the
reader transforms information from clause-level nieg units
to the text model of comprehension, and then tcethborated
situation model of reader interpretation, both lgaoknd
knowledge and inferencing take on greater impoganc
d) Executive control processes
Executive control processes (or monitor) represémesway
that we asses our understanding of a text and aealour

Success.

3 william Grabe and Fedricka L. Stollehid, p. 25
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d. Teaching Reading Ability

According to Suyanto activity of teaching readiadility

particularly can be distinguished between readingudy silent

reading, reading comprehension, and independeding#

1) Reading Aloud

Reading aloud forms a foundation for the eatrécy
framework. By having stories read to them childesarn to love
stories and reading. Reading aloud involves childrereading
for enjoyment and provides an adult demonstratibrflient
reading®

This activity refer to train the students serse an
evaluative check on bottom up processing skill, deuas a
pronunciation check, and serve to add some extwaest
participation if you want to highlight a certainoshsegment of a
reading passagé.
2) Silent Reading

Silent reading refers to read the text is not mrading,
but read the text by heart. Silent reading may uiEategorized
into intensive and extensive reading. Intensivelireais usually
a classroom oriented activity in which studentsutbo®n the
linguistic or semantic details of passage. Wheré&adensive

reading is carried out to achieve a general unaedstg of a

34 Kasihani K.E Suyantdnglish for Young Children(Jakarta: PT. Bumi Aksara,

2007), p. 43

% http://www.oe.k12.mi.us/balanced_literacy/readirlgud.htmcited on Sunday
16th Jan, 2011

% H. Douglas BrownTeaching by Principles: An Interactive Approach_amguage
Pedagogy 2" Edition, (San Fransisco State University: Longn2001), p.312
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usually somewhat longer text (book, long article, essays,
etc)?’

Benefits of effective silent reading include skga
improvement of educational efficiency; exploratioh a wide
variety of reading material; learning how to reaithwourpose;
and confidence in dealing with all forms of readindnether for
school, business or leisure. In other word readingd is vital in
the beginning, while silent reading is benefic@ & life time.

3) Reading Comprehension

Reading comprehension refers to reading with
understanding. According to Pang etGdmprehension is the
process of deriving meaning from connected textnwolves
word knowledge (vocabulary) as well as thinking and
reasoning® Therefore, comprehension is not a passive process
but an active one. The reader actively engages thihtext to
construct meaning. This active engagement inclumgising use
of prior knowledge. It involves drawing inferencé®m the
words and expressions that a writer uses to conuatei
information, ideas and viewpoints.

4) Independent Reading

Independent reading is a term used in educational
settings, where students are involved in choosimdj @ading
material (fiction books, non-fiction, magazine, avitier media)
for their independent consumption and enjoyniént.

Independent reading is the reading we do of aum o
volition. It could be a romance novel, sports magazor local

3" H. Douglas Brown, p. 313

% Elizabeth S. Pang et al,eaching Reading
http://www.curtin.edu.au/curtin/dept/smec/iae 4.cited on 15th May, 2010

39 Kasihani K.E Suyantdbid, p. 45
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newspapef® The reason independent reading promotes
vocabulary growth is because we are exposed towmwads and
can discern their meaning through the context ohtwihe are
reading.

3. Descriptive Text

According to Alexender et al Genre or ‘Text-typekind of text that
iIs not divided base on traditional literature, buobre direct to social
function

There are many genre of text that we are studghool. The genre of
text divided into two that is story genres and fiattgenres. There are six
text-types in story genres that are narrative, nestegy, exemplum,
anecdote, recount and spoof. While in factual geoomsist of procedure,
explanation, report, exposition, discussion, desicm, review, news item,
and commentary.

Description or descriptive text is a kind of tdatm factual genres.
Descriptive text is a text that describe aboutipaldr person, place or
thing.

a. The purpose of this text is to describe a particpkrson, place or
thing.

b. The generic structure of descriptive is identificatand description.
Identification refers to identifies phenomenon ® described. While,
description refers to describes parts, qualitied, @haracteristics.

c. Grammatical features of this text as follow;

1) Specific participant

a) Certain noun for example; my car, my dog, my newdeo but

if (car, dog, dolphin and etc) are not allowed.

0 http://www.eslteachersboard.com/cgi-bin/lessoigk.pl ?read=2085 cited on
Sunday 18 Jan, 2011

“1 Alexander Mongot Jaya et &nglish Revolution(Jepara: Mawas Press, 2008),
p.3
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b) The use of detail noun phrase for exampleave a white

skinned girl friend

c) The use of adjectives that have features describimgbering,
classifying; for example two strong legs.

d) The use of thinking verb and feeling verb to exprpsvate
writer opinion about the subject, for examplhink it is clever
animal, Police believe the suspect is armed

e) The use of action verb for examplg/ cat eats my mouse

f) The use of figurative language like that similetapdor, for
exampleJohn is white as chalk

2) Simple present tense for examgldye in simple house, the house

is very beautiful, it has a wonderful park

B. Previous Research

In this part the writer describes some previougasshes which are
relevant to this thesis. First, thesis under titf€eaching Reading
Comprehension Using Collaborative Strategic Read®®R) for Year X of
SMAN 1 Ngrambe Ngawi: An Action Research at YearoK SMAN 1
Ngrambe, Ngawi in the Academic Year of 2006/200y” Husnul Imaroh
(2201402084), English Department Faculty of Languagd Arts Semarang
State University 2006. This research shows thatsthdents improve their
reading comprehension significantly by using CSRthoé@. They are
motivated to read English text. They enjoy the saleat are given to them.
Their vocabularies increase too. Besides that, kineyv each other well since

they have to work in the grodp.

*2 Husnul UmarohTeaching Reading Comprehension Using CollaboréSivategic
Reading (CSR) for Year X of SMAN 1 Ngrambe NgawiAétion Research at Year X of
SMAN 1 Ngrambe, Ngawi in the Academic Year of 2004, (Semarang: English
Department Faculty of Language and Arts Semaraaig &tniversity, 2006)
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Second, thesis wunder title “Improving Students Repnd
Comprehension Skill Through Vocabulary Drill: A G&oom Action
Research with Eight Grade Students of SMP NU 09 é¢&aw Kendal in the
Academic Year of 2008/2009” by Komarudin (31042ZPyrbiyah Faculty
Walisongo State Insitute For Islamic Studies Sen@r2009. It shows that
the use of vocabulary drills can measure studeattgity in vocabulary to
improve students’ reading comprehension not focus @eading
comprehension in gener&l.

Third, thesis under title “The effectiveness of Gleag Reading Using
Fable Comic to Improve Students’ Reading Ability:n AExperimental
Research at the First Grade Students of SMA Dajahn®ati In the
Academic Year of 2008/2009” by Mustaanisa (310433&ybiyah Faculty
Walisongo State Insitute For Islamic Studies Senmr2009. This research
focused on students reading ability, and the redfuibte research fable comic
of the Jakarta post newspaper was effective aading material to improve
students’ reading abilit{

From the explanation above, the writer will try tese group
investigation as a method in conducting their redeabecause to add the
reference in teaching reading research. The sulige@inior high school

students.

3 Komarudin Improving Students Reading Comprehension Skibdgh
Vocabulary Drill: A Classroom Action Research wiight Grade Students of SMP NU 09
Rowosari Kendal in the Academic Year of 2008/2(88marang: Tarbiyah Faculty
Walisongo State Insitute For Islamic Studies Sengra009 )

* MustaanisaThe effectiveness of Teaching Reading Using Fabiri€to Improve
Students’ Reading Ability: An Experimental Reseatcthe First Grade Students of SMA
Darunnajah Pati In the Academic Year of 2008/20@®marang: Tarbiyah Faculty
Walisongo State Insitute For Islamic Studies Sengra009 )



