CHAPTER Il

REVIEW OF RELATED LITERATURE THE EFFECTIVENESS OF
USING TEAM WORD-WEBBING TO INCREASE STUDENTS’ READI NG
COMPREHENSION IN NEWS ITEM TEXT

A. Theoretical Review
1. General Concept of Team Word-Webbing
a. Definition of Team Word-Webbing

Before knowing the definition of team word-webbiogarly we
must understand that team word webbing is a cekiaih of techniques in
cooperative learning. There are some strategigsarhing reading. One of
it is team word webbing. It is not new strategy &sachers often use it in
teaching but they do not know that it can be aeredting activity in
teaching reading. Teachers know it as clusteringemantic mapping.
Semantic mapping is a visual strategy for vocalulexpansion and
extension of knowledge by displaying in categomesds related to one
another. Semantic mapping is an adaptation ofeqaraefinition mapping
but builds on students’ prior knowledge or schéma.

The framework of semantic mapping includes: thecept word,
two category examples, and other examples. Thia very interactive
process and should be modeled by the teacher fits¢ steps involved in
semantic mapping are: write the concept word @lbard, explain the
steps involved and have students think of as nvemryls as they can for
the concept word, write the list on the board verbead and have students
copy it, and finally in groups have students et \Wwords into categories.

There is no specific definition about team word tieg. We know

it as clustering or semantic mapping. In brieflyini&on:

thttp://www.longwood.edu/staff/jonescd/projects/esd@/aboxley/graphicorg/sm.htm.18
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Team word webbing (clustering or semantic mappiag)owerful
tool in concept development and information ex-gegn

Team word-webbing belongs to cooperative learnind @ has
several characteristic, which are as follows:
1) Topic may be different for each group
2) Students identify subtopic for each group member
3) Steering committee may coordinate the work of thess as a
whole
4)  Student research the information using resourcel s library
reference, interviews, visual media
5) Students synthesize their information for a grotgsentation: oral
and or written each group member plays part irptiesentation
6) Each group present to the whole class
7) This method places greater emphasis on individai@ia and
students’ interest. Each student’s assignmentiguen
8) Students need plenty of previous experience withenstructured
group work for this to be effective
The concepts of team word webbing is that studemtge
simultaneously on piece of chart paper, drawingncancepts, supporting
elements, and bridges representing in the relatioreas in a concept.
The use of team word webbing teaching learning msnalysis of concepts
into components, understanding multiple relationmolag ideas,
differentiating concepts.
In this strategy, the main topic is written in @enter of the paper
in a rectangle. The team members’ Round Table anld concepts in
ovals around the main topic. Then the team haseafbr-all adding details

and making bridges between idéa3his is a quick way to explore

2 Jeanne M Ston&ooperative Learning Reading Activitisustralia: Hawker
Brownlow Education, 2007), page 166

% Jack C. Richards and Theodore S. Roddgpproaches and Methods in Language
Teaching (USA: Cambridge University Press, 2001¥ Bd., p. 198

* Jeanne M Ston&ooperative Learning Reading Activitigs166



background knowledge, summarize main points, ochteck if students
have the connections between ideas that you atengeeIn groups of
four, students write simultaneously on a piece apgy or chart paper,
drawing main ideas, supporting elements, and bsidgpresenting the
relation of ideas in a concept. Giving each studetifferent color marker
encourages more involvement. The chart paper altbe “big picture” to
be taped up on the walls and more connections naaksibly adding
more information throughout the week. In the simglentences, the
general concepts of team word webbing can divittetimree steps:
1) Write the topic in the center of the paper.

2) Round Robin to create core concepts around the topi
3) Free-for-all to complete the word web
Picture II. 1

Example of word-webbing

Michael Caroline Mr. Jones Mrs. Lien
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Michelle Terence School Mrs. Wylie
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b. Team Word-Webbing as Technique

According to Jeane M. Stone, Team word webbing tiscanique
in teaching reading. Technique is the specificvéteds manifested in the
classroom that were consistent with a method aektbre ere in harmony
with an approach as wellln other term, technique is any of wide variety
of exercises, activities, or tasks used in the Uagg classroom for
realizing lesson objectives. This technique carefiective way for the
class to stay focused and keep together.

Team word-webbing as technique means the way {o teaelchers
and learners in teaching learning. Technique canttagegies and tactics
used by teachers and learners when the methodig bsed. The best
technique in teaching learning can support in agchge the goal of
teaching learning. Factually to achieve the goaltezdching learning,
teachers and learners need techniques. So we @arbgsed on the
definition of team word webbing and technique.

c. Advantages of Team Word-webbing for Student

We can categorize team word-webbing as a certamd lof
cooperative learning activities. Cooperative leagnis an approach to
teach that makes maximum use of cooperative aesvihvolving pairs
and small groups of learners in the classr6oAs part of cooperative
learning, team word webbing has advantages in tegdearning. The
general advantage of team word webbing is to migtudents and to
make students interacting with other students sxatudents has to work

together doing activities. Team word webbing hagesd advantages

® H. Douglas BrownTeaching by Principles An Interactive Approach emguage
Pedagogy(New York: Pearson Education)“Ed., p. 14

® Jack C. Richards and Theodore S. Roddgpgroaches and Methods in Language
Teaching (USA: Cambridge University Press, 2001¥ Bd., p. 192

11



especially for students. Some advantages of usingerative learning are

stated below:

1) Cooperative learning teaches students to be Idsstren the teacher
and more reliant on their own ability to think, geek information to
other source and to learn for other students

2) Cooperative learning encourages students to veebdteir ideas and
to compare them with the ideas and feeling of osihedents

3) Cooperative learning help students to learn resfm¥cbne another’s
strengths and imitations and to accept these diffgrs

4) Working in cooperative learning teams help empostadents to take
greater responsibility for their own learning ammdt their learning of
others

5) Cooperative learning is an effective strategy favihg students
achieve a wide range of academic and social outsomeuding
enhanced achievement, improved self esteem, pesititerpersonal
relationship with other students, improved time agement skill, and
positive attitudes toward school

6) Cooperative learning have students work togethsilréen much more
learning then occurs when students work alone, etithgely, or
individually

7) Cooperative learning activity can lead to studeotbeing frustrated
less often, getting confused less often, feelingremmtellectually
challenged, feeling more actively involved in lgagh and looking
forward to class more often

8) The interaction that occurs during cooperativerigay activity help to
motivate students and stimulate their thinking, giesv education as a
life-long process rather than short-term training.

John Murphy and Patricia Byrd state that group irgadnake
student reading and thinking-aloud, this strate@y be effective way for

" Roy Killen, Effective Teaching Strategies, Les§mm Research and Practice,
(Australia: Social Science Press, 1998,Ex., p. 86-87
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the class to stay focused and keep togétiecording to Jeremy Harmer,

the basic advantage of group is to interact witteostudents. Advantages

of group:

1) Like pairwork, it dramatically increases the amowrifttalking for
individual students

2) Unlike pairwork, because there are more than twapleein the group,
personal relationships are usually less problemaliere is also a
greater chance of different opinions and variedtrdoumions than in
pairwork

3) It encourages broader skills of cooperation andotiggon than
pairwork, and yet is more private than work in trohwhole class

4) It promotes learner autonomy by allowing studeatstke their own
decisions in the group without being told what tohy the teacher

5) Although we do not wish any individuals in groupsite completely
passive, nevertheless some students can choose lthal of
participation more readily than in a whole-claspair work situation

Based on advantages above we know that team wdrdimgeis a

certain kind of cooperative learning activities amel can make conclusion

that team word webbing can raise students’ achiemgmhelp to build

positive relationships among students, give studém experiences they

need for healthy social, psychological, cognitivevelopment, and

students are expected get motivation and can uttesigh other students in

teaching reading.

2. Concept of News Item Text
There are some texts (genres) df fieade of Senior High School.
Text can be difficult or easy depending on factdrerent in the text, on
the relationship between the text and the knowlesige abilities of the

8 John Murphy and Patricia Byrdinderstanding The Courses We Teach, Local
Perspectives on English Language Teaclfld§A: The University of Michigan Press, 2001), p.
376

® Jeremy HarmefThe Practice of English Language Teaching Longkiandbooks for
Language Teachdit.ondon: Longman Ninth Impression, 2002)P. 117
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reader, and on the activities in which the readerengaged® The
definition of genre is a type of discourse thatwscin particular and
norms of organization and structure, and that haeeticular and
distinctive communicative function.

According to Hartono genre is used to refer tdipalar text types,
not to traditional varieties of literature. Itastype or kind of text, defined
in term of it social purpose, also the level ohtaxt dialing with social
purpose’ Genres are divided into two parts. They are strg factual
genres. Story genres are narrative, news storgcdmte, recount, and
spoof. While factual genres are procedure, expil@mareport, exposition,
discussion, description, review and news tem. Atiog to School Based
Curriculum (KTSP : 2006), teaching Reading comprefion for senior
high school learners is emphasized on comprehgnavelve kinds of
English texts; description, narration, procedweport, recount, spoof,
analytical exposition, hortatory exposition, revjediscussion, news
items, and explanation

General definition of news item text is a typewaftten text that
has the main function or communicative purposenignform readers or
listeners about event of the day that are considerewsworthy or
important’® A news item text tries to answer tB&/s and1H questions;
What, Who, When, Where,Why, andHow relating to the newsworthy.
News item text gives the reader information relatesl news or tragedy
that happen in a day

There are some elements in news item text. EvlEyent has

different meaning and function. We can call it &gtoric structure or

9 Elizabeth Pang, Angaluki Muak@eaching ReadingBelgium: The International
Academy of Education (IAE), 003 ), p. 18

! Rudi Hartono, S.S.,M.P@Genres of Text§Semarang: English Department Faculty of
Language and Art Semarang State University, 2025,

12 http://understandingtexttype.com/newsitemtext. h8¥03-2011
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general characteristic. The rhetoric structure evs item text is stated

below:*®

Table Il. 1

Rhetoric Structure of News Item Text

Text element

Function

Headline or Title

Point of report or news that is written
one sentence shortly or incomplg
sentence (reduce clause), and e

catching.

in
bte

ye-

Main Event/

Newsworthy Events

Summary of event orTells the event in a summary form. It|i

expressed in past sentence form: f
tense, past perfect tense, past contint

tense.

ast

ous

Elaboration or

background of events

Elaborates what happened, expla
what caused the incident. In a text, it ¢

consist of some background events.

ins

an

Source

Comments by participants, witness
authorities, and experts involved in

event.

he

Every text has different characteristic. News itaiso has several

language features, which are as follows:

a. Short, telegraphic information about story capturedeadline

b. Use of material process to retell the event (in tdyed below, many

material processess are nominalised)

13 pardiyono, M.PdPasti Bisa! Teaching Genre Based writjifyogyakarta: Andi,

2007)p. 252-253
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c. Use projecting verbal processess in sources stage
d. Focus on circumtances (in the text below, mostiyp\@ualifiers*.

Based on those explanation above, | choose nesws tb be
discussed because we always find it everyday.ait be from news,
magazine, or television. In daily-life we alwaysd news. We often find it
in a newspaper because the passage often telleedlders about great,
important, interesting, tragic, entertaining aestn incident or events that
all people should know about it. News item is etsyind and it gives
students information of actual event.

Examples and structures of the text:
headline

Town Contaminated

Newsworthy events:

A Russians journalist has uncovered evidence othan Soviet
nuclear catastrophe, which killed sailors and aomibhated the entire town.

Background Events:

Yelena Vazrshavskya is the first journalist toapé people who
witnessed the explosion of a nuclear submaringhat naval base of
shkotovo — 22 near Vladivostock.The accident, Whiccurred 13 months
before the Chernobyl disaster, spread radioadalleout over the base
and nearby town, but was covered up by officidldhe Soviet Union.
Residents were told the explosion in the reactwfir the Victor-class
submarine during a refit had been a ‘thermal’ amat a nuclear
explosion. And those involved in the clean up afien to remove more
than 600 tones of contaminated material were swosecrecy.

SOURCE

A board of investigators was later to descrikasithe worst

accident in the history of the Soviet NaVy.

% Linda Gerot and Peter WignelMlaking Sense of Functional GrammégAustralia:
Gerd Stabler, 1995), p. 201
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3. General Concepts of Reading
a. Definition of Reading
Reading is an exercise dominated by the eyes andrin. The
eyes receive messages and the brain then has koowbthe significance
of the messages. It means that people receiventbamation from their
eyes then understand the meaning by their braircoing to Jack
Richards reading perceives a written text in ortterunderstand its
context'®However reading is a way in which something intetpd or
understood. Reading, it does not mean that reaainhg understands the
words or the grammar. It is not just translatinga®ing is thinking, in
order to read well in English, you must think inglish.
The National Council of Teacher of English (NCTE)n@mission
on Reading (2004) sates:

“Reading is complex, purposeful, social and cogaiti
processes in which readers simultaneously use khewledge of
spoken and written language, their knowledge ofttpc of the
text and their knowledge of their culture to coustrmeaning.
Reading Is not a technical skill acquired once &ndall in the
primary grades, but rather developmental processredders’
competence continues to grow through engagement wetious
types 1O7f text and wide reading for various purposesr a life-
time.”

Based on the definitions above, we can concludeatling is the
important skill in teaching learning. By readingcén be a key to achieve
the goal of teaching learning especially in Englastiguage learning.

b. Type of Reading
Generally reading divide into two types, there waensive and

extensive. Every type has different definition astdracteristic. Both of

15 http://apri76.wordpress.com/2010/05/04/genres-basading-comprehension/

'8 Jack Richards, John Platt and Heidi Wehengman Dictionary of Applied
Linguistics,(UK: Longman Group, 1990), p. 127

" National Council of Teachers of English CommissionReading (April 2004) on
Reading, Learning to Read, and effective readistructions:An overview what we know and
how we know ithttp:// www.ntce.org//about/over/poition/categoead/118620.htm

17



them make reading as activities that are differeith other skills. The
definition of each type is defined as follows:
1) Intensive Reading

Brown explains that intensive reading calls attamtito
grammatical forms, discourse markers, and othdasarstructure details
for the purpose of understanding literal meanimgplications, rhetorical
relationships, and the like. He draws an analogytiensive reading as a
"zoom lens" strateg}? Intensive Reading, sometimes called "Narrow
Reading", may involve students reading selectionshle same author or
several texts about the same topic. When this eg¢coontent and
grammatical structures repeat themselves and dsideet many
opportunities to understand the meanings of thie tex

The success of” Narrow Reading” on improving regdin
comprehension is based on the premise that the faimiigar the reader is
with the text, either due to the subject mattehaving read other works
by the same author, the more comprehension is peandntensive
reading means that the readers take a text, stlidg iby line, and refer at
very moment to the dictionary about the grammaheftext itself.

Intensive reading has several characteristic. lkemaintensive
reading different with extensive reading. The chemastic of intensive
reading is stated beloW:
a) Usually classroom based
b) Reader is intenseipvolved in looking insidehe text
c) Students focus on linguistic or semantic detaila ofading
d) Students focus on surface structure details suclyrasimar and

discourse markers

e) Students identify key vocabulary

¥ H. Douglas BrownTeaching by Principles an Interactive Approach emguage
Pedagogy. p312

19 http://nflrc.hawaii.edu/rfl/October2002/day/day. hth8-03-201 1
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f)  Students may draw pictures to aid them (such asablem solving)
g) Texts are read carefully and thoroughly, again again
h) Aim is to build more language knowledge rather teanply practice
the skill of reading

According to explanations above, we can conclu@g ihtensive
reading has limitation in doing it. The limitatioase time, word/ phrase
and meaning consenstisWe can give a time limit of, say, five minutes
for vocabulary enquiry, whether this involves dctary use, language
corpus searches, or question to the teacher. Mgamansensus can get
students to work together to search for and finddwoeaning.

2) Extensive Reading

Brown explains that extensive reading is carriet"tm achieve a
general understanding of usually somewhat longér(book, long article,
or essays, eté) The aims of extensive readingare to build reader
confidence and enjoyment. Pleasure reading is ofextensive.
Extensive reading is always done for the comprabard main ideas, not
for specific details. Extensive reading has charstic that is different
from intensive reading. Day and Bamford (1980) pgatward ten
characteristics identified in successful Extengieading Programs. They
are duplicated (in abbreviated form) bel&w:
a) Students read as much as possible.
b) A variety of materials on a range of topics is &alze.
c) Students select what they want to read.
d) The purposes of reading are usually related tosplkeainformation

and general understanding.

2 Jeremy HarmefThe Practice of English Language Teaching 166

I H. Douglas BrownTeaching by Principles An Interactive Approach &mguage
Pedagogyp, 313

2 Day, R.R. & Bamford, J.(2002) "Top Ten Principfes Teaching Extensive
Reading", Reading in a Foreign Languag¥ql.14, No. 2
http://nflrc.hawaii.edu/rfl/October2002/day/day. hth8-03-2011
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e) Reading is its own reward.

f)  Reading materials are well within the linguisticqeetence of the
students in terms of vocabulary and grammar.

g) Reading is individual and silent.

h) Reading speed is usually faster than slower.

i)  Teachers orient students to the goals of the prnogra

])  The teacher is a role model of a reader for theesits.

In this type students can take the form of origiin@ion and non-
fiction books as well as simplifications of estahid works of literature.
Such books succeed because the writers or adapbokswithin literature.
It means that students at the appropriate leveread them with case and
confidence. They need texts they can read withaetatguse of a
dictionary. Some teacher feels that time spent xteriSive Reading will
take away from time that could be spent on leardamgguage skills.
Others will argue that Extensive Reading providescher context for

practice.

. The Objectives of Reading

Every action has purpose in doing it. Reading lea®m®al purpose
or aim when it is done. According to Grabe W, hitngss the objectives of
reading into several points, they are as folfows
1) Reading to search information
2) Reading to skim quickly
3) Reading to learn (from text)

4) Reading to write (or search information needednoting)
5) Reading to analyze the text
6) Reading for general information

Based on the objectives above we can understahdetiding need

a special attention. It is not surprised if readisgone of the important

skills in learning foreign language. The objectiasove is reason why

13

%3 Grabe W. StollefTeaching and Researching Readitigondon: Longman Press, ), p.
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getting students to read. In Senior High SchoolgliSh text is an
important part of teacher’s jd8. Reading is useful for other purposes too:
any exposure to English (provided students undaastamore or less) is a
good thing for language students.

Reading is an activity with a purpose. A person mead in order
to gain information or verify existing knowledge;, ia order to critique a
writer's ideas or writing style. A person may alsad for enjoyment, or to
enhance knowledge of the language being read. Tihgoge for reading
guides the reader's selection of texts.

d. Reading Techniques

Technique can be strategies or tactics. Therecaneasy strategies
in reading techniques. Brown states in his booluabtrategies for reading
comprehension. They are stated befdw:
1) Identify the purpose in reading
2) Use graphemic rules and patterns to aid in bottprdacoding
3) Use efficient silent reading techniques for relelyv rapid

comprehension

4) Skim the text for main ideas
5) Scan the text for specific information
6) Use semantic mapping or clustering
7) Guess when you are certain
8) Analyze vocabulary
9) Distinguish between literal and implied meaning
10) Capitalize on discourse markers to process relstipn

While in other books, Alice defines reading techuas| in different
step. The techniques are stated belbw:

24 Jeremy HarmeHow to Teach EnglistEngland: Pearson Education, 1998)., p. 68
%> H. brown DouglassTeaching by Principles An Interactive Approach emguage

Pedagogy p. 306
% pAlice C. OmaggioTeaching Language in Context Proficiency-Orientestriuction
(USA: Henlei & Henlei Publisher, 1989 ), p. 153
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1) Pre-teaching or preparation stage
2) Skimming or scanning stages
3) Decoding or intensive reading stages
4) Comprehension stage
5) Transferable or integrating skills
We can conclude based on two statements aboverehaing
technique can divide into some points. The maimigois skimming and
scanning. Skimming is quickly running one’s eyesrathe text to get the
gist?” Skimming gives readers the advantage of being @mbfzedict the
purpose of the passage, the main topic, or mesmadjgossibly some of
the developing or supporting ideas. Skimming isdusben reading some
general question in mind. Skimming is used in mgkiacisions on how to
approach a text such as when determining if a chreéding is deserved.
Skimming is also used to build student confidencd an understanding
that it is possible to gain meaning without readéwgry word in a text.
Scanning has different definition from skimming.a8oing is
quickly searching for some particular piece of infation in the text®
Skimming is focused on locating specific informatidgcanning is used
when a specific piece of information is required¢ts as a name, date,
symbol, formula, or phrase, is required. The redaews what the item
looks like and so, knows when he has located whavtds searching for. It
is assumed then, that very little information i®qassed into long-term
memory or even for immediate understanding becdhseobjective is

simply matching.

. The Advantages of Reading

When people read a news paper, story, or take para
conversation directly they improve their knowledgecording to Harmer

a large amount of reading takes places becaus#l ihelp us to achieve

151

2" Alice C. OmaggioTeaching Language in Context Proficiency-Orientestriuction p.

%8 H. Brown DouglasTeaching by Principles An Interactive Approach emguage

Pedagogyp, 308
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some clear aims, then another kind of reading tag&sces for
pleasuré’Learning reading has effect on language ability. r8any
advantages we will get by reading. It is why regdis one of the
important skills in Learning English. There are sopointers for pleasure
reading that help people to:
1) Improve their vocabulary
2) Increase their reading speed
3) Improve their comprehension
4)  Improve their writing
5) Gain more knowledge
6) Find the examples of many different ways peoplakad writé’
Based on the advantages above, it is quite cleard¢ading is very
important in learning a foreign language. Readiatp$ students improve
their competence, ability, knowledge and informatio teaching learning
process. For students who live in a non-Englistkepaountry, it can help
them to understand about English more. It is vergdrtant for them. The
advantages for students stated below:
1) Reading helps you to learn how to think in English
2) Reading can enlarge your English vocabulary
3) Reading can help you to improve your writing
4) Through reading may be it is good way to practiceiryEnglish
although you live in non-English spoken country
5) Reading is good way to find out about new ideasfaot™
This is clear enough about reading advantages. Véhanst all
people in the world feel boring with reading, faadty reading can help us
in teaching learning. Students feel boring becdbseg do not know their

aims when they read “what we read and how we 8ad i

29 3. HammerHow to Teach Englishp. 200
%9 Mikulecky SB and Jeffries L, Pow&eading for Pleasure, Comprehension skill,
Thinking skill, Reading fast¢New York: Pearson Group, 1990Y°Ed., p. 06

31 Mikulecky SB and Jeffries L, Pow&eading for Pleasure, Comprehension skill,
Thinking skill, Reading fastgr, 01
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f. Reading Comprehension
One of the goals Reading is comprehension. Readamg help
people to improve their comprehension. Comprehensam be meant the
process by which a person understands the meanhiwgitten or spoken
languageNoah Webster defines comprehension is the act chpacity
for understanding® So the result of what we read is comprehension. A
good reader will get comprehension when they redad. get
comprehension we have to know some types of corepsdn.
Comprehension has some types, they*are:
1) Literal comprehension: Reading in order to undestaemember,
or recall the information explicitly contained iagsage
2) Inferential comprehension: Reading in order to finbrmation
which is not explicitly stated in passage, usin@ tlteader’'s
experience and intuition, and by inferring
3) Critical/ evaluative comprehension: Reading in ortte compare
information in a passage with the reader's own Kedge and
value
4) Appreciative comprehension: Reading in order tongan

emotional or other kind of valued response fronspge

While Balton Smith defines types of comprehensionsbme
points, they are; literal comprehension, intergreta comprehension,
critical comprehension and application what we r&aBased on two
statements above we can make some points of typesnaprehension.
They were; literal that has characteristic to getally the meaning of text,

interpersonal and interpretation has same charstotethat is to make

%2 Jack Richards, John Platt and Heidi Wehengman Dictionary of Applied
Linguistics, p 54

3 Noah Webste\Webster's 26 Century Dictionary of the English Languad®S:
William Collins Publisher, 1980), p. 374

% Jack Richards, John Platt and Heidi Wehengman Dictionary of Applied
Linguistics, p. 238

% Balton Smith, Nila and RobinsorReading for a Instruction for today’s children

edition, (New York: Eaglewood Cliffs Prentice Hall Inc,8®), p. 12
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conclusion about text using readers’ knowledge. Tined is critical
comprehension. It has characteristic to evaluateitaiine accuracy of text.
The last is appreciative and application which tiesgoals to get feeling
after readers read.

Paragraphs above define the definitions of readiagd
comprehension. We can combine into briefly defamtiabout reading
comprehension. Reading comprehension is a setnafrgized knowledge
acquisition skill, which permits people to acquéaned exhibit information
gained as consequence of reading printed langilaganette K. Klinger
defines reading comprehension is the process ddtearting meaning by
coordinating a number of complex process that oeluwvord reading,
word and world knowledge and fluenty.

It means reading with comprehension has meaningthieareader
is able to extract from the selection its esseritiets and understanding,
visualized details and sense the readiness of flaetsding Comprehension
requires motivation, mental frameworks for holdidgas, concentration
and good study techniques or strategies Good readeognize and get
meaning from word they see in print, and use thkhewowledge of the

structure of the language to begin forming a mema#ibn of the topic.

. Teaching Reading

Teaching is a process of transferring knowledgeachmg reading
is not only teaching to read, but more of it. Coeff@nding the text is one
of the reading’s goals. Teaching reading can benrasifacilitate students
performance this in comprehending texts, and pesgtdidents with many
opportunities for practice are encourage in a nunabecomprehension-
enhancing the best known of which are reciprocatheng, cooperative

% AJ Harris,How to Increase Reading AbilifijNew York: Longman Inc, 1980) page 21
37 Janette K. Klinger, Sharon Vaugh, and Alison Bozad, Teaching Reading

Comprehension to Students with Learning Difficslt{®ew York: The Guilford Press, 2007 ), p.

2

25



learning and reading recovefyDuring teaching reading process we must
pay attention about the principles of teaching ir@dThe principles can
be standard to limit teachers when they teach mgadihe principles of
teaching reading are stated below:
1) Reading is not passive skill
2) Students need to be engaged with hat they arengpadi
3) Student should to be encouraged to respond to dheemt of a
reading text, not just to the language
4) Prediction is major factor in reading
5) Match the task to the topic
6)  Good teacher exploit reading texts to the*full
Teaching reading is not vacuum activity. Studentsstmenjoy
during reading process. As we know the advantajegading, so we
must pay attention how to increase reading commsbe in classroom.
Teaching reading need more than only read text.coiling to the
definitions about reading and reading comprehensienhave three points
based on the explanation above, they are:
1) The reader who is doing the comprehending
2) The text that is to be comprehend
3) The activity in which comprehension is a part
h. Teaching Reading Using Team Word-Webbing
Teaching reading in this case, teachers teachasuad but with a
strategy. This strategy make interested studemeading. Students will
enjoy reading learning. The main function of teasnais cooperative
learning. Cooperative learning is an approach txhmg that makes
maximum use of cooperative activities involvingrpand small groups of

learners in classrooffl.As a team or individually, open-ended or with

% Jack C. RichardsApproaches and Methods in Language Teact®0g

% Jeremy Harmeow to Teach EnglisHEngland: Longman, 2007),p. 122

40 Jack C. Richards & Theodore S. Rodggsproaches and Methods in Language
Teaching (United States of America: Cambridge Universitgd$3. 2001), p. 192
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concepts provided by the teacher, students consiracncept map within
a specified domain.

Team or group in teaching learning has meanin@uanileg activity
which involves a small group of learner working dtter. If done in
teams, each member should have a different colopedf’. They can
cluster or mapping word by word according the topicd they study into
group. They have to cooperate with other studéiisry group consists of
4 persons. Teacher gives every group news itens t@xtl chart paper.
Then, teacher writes the main topic or keyword eoft tin the center of
chart paper. And students have to write 4 worderaoeg the main topic
based on the text. After that, they can be freeafbadding the word that
coherence with the topic and what they write. Thay make a relation
among one word to another word using bridges. VWhey write is all
above text. So, they must focus in their text. desl not just improve
students’ comprehension, but also give studentadivantages of reading
such as to improve their vocabulary, gain theinkieolge.

Using team word webbing as group reading technigueaching
reading can make students reading and thinkingdalihis strategy can be
an effective way for the class to stay focusedkeep together. According
H. Douglas semantic mapping or clustering belongsstrategies for
reading comprehensidA.Basically team word webbing is a certain kind
of semantic mapping or clustering. As strategymte@ord webbing use
technique that is intrinsically motivating. Motiv@ah has important role in
comprehension. Increasing students’ motivation lsara way to achieve
teaching reading goals. The goal of teaching reptincomprehension.
Based on the curriculum; the basic competenceanhiag reading is to

understand the meaning and the step rhetoric dewelot in written text.

308

“Lile:///E:/collaborative-group-technigues.htm18-p311

“2H. Douglas Brownby Principles An Interactive Approach to Languagei&jogy, p.
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Picture IlI. 2
Schema of teaching reading using team word webbing

Reading

Objective Technigue
For learn (comprehend) te semantic mapping

— Genre (text type) Team Word-Webbiné_
News Item Text

T Teaching Reading News Item using Team Word-Webbing
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B. Previous Research

In this research, the writer summarizes the relevamvious
researches to prove the originality of the reseaftte first research has
been conducted by Indah Permata (2010). In heiisth€Bhe Use of
Webbing Technique for Teaching Vocabulary” (a cstsely of §' Grade
students of SDN Karang Rejo Kesesi academic Ye@8/2010§%. She
concludes that the students can improve their wdeap especially in
English Language. She also states that webbindpedahe good technique
in teaching vocabulary. There is a similarity beswdner research and the
writer’s research. The similarity is that she usebbing in her techniques.
But there are differences between her researchibgive writer’s research;
those are participant, grade of students, teackillg

The second is Anteng Ria. A (2007) “The TeachingRefading
Comprehension by Using a Small Group Discussidii' dear Students of
SMP 1 Wanadadi in The Academic Year of 2006/2007i her research,
she gets result that A Small Group Discussion wWheteve in Teaching
Reading Comprehension. She concludes that the mdtsdeeading
comprehension is developing and maintains thelf iskieaching learning
process of reading. The similarity between heraeges with the writer’s
research is in Reading skill. But there are diffiers those are participant,

technique in Teaching Reading.

The third thesis is “Using Small Group Discussionteaching
Writing (New Item Text) to the Senior High Schoau&ents (a case of the
year ten students of SMA PGRI Purwodadi in the Acaid Year of

3 Indah Permata. (01615233he Use of Webbing Technique for Teaching Vocatlar
( a case study of'5Grade students of SDN Karang Rejo Kesesi acadafear 2009/2010)
(Semarang: English Department and Education FatgiB, 2010), Unpublished thesis.

“ Anteng Ria A.(2201403631)he Teaching of Reading Comprehension by Using a
small Group Discussion at*lYear Students of SMP 1 Wanadadi in The Acadenac df
2006/2007 $emarang: English Department and education FatiMMES, 2007), Unpublished
Thesis
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2009/2010)” by Puiji Listiowaff> She has same material in her research
that is News Item and grade of students. The diffee between the writer
and her research is the skill and technique. Shes ®&mall Group
Discussion to teach writing. She concludes thangusemall Group
Discussion is more effective to teach written Nét@m Text than without
Small Group Discussion.

The fourth research is “The effectiveness of Udieke-a Match
Method in Teaching Reading Comprehension to the Brade Student of
SMP 2 Sulang Rembang in the Academic Year of 292 by Sri
Wahyuni?® The similarity between the writer's researchesT&aching
Reading Comprehension and the difference is ppaintj and technique.
She concludes that Using Make-a Match Method iscéffe. It indicates
Make-a Match Method could be an alternative methagaching reading
comprehension.

The fifth research is “The Effectiveness of Newshor Video and
Picture to Improve the Students’ Ability in Writinglews Item (an
experimental study of the tenth grade students & M Mukmin
Sukoharjo in The Academic Year of 2009/2010)” by ilHrkmawati. The
similarity between her research and the writerseagch are News item
and the participants. The differences are skillitgband technique. She
gets result that News Anchor Video and Picture mrameffective than
pictures?’ Thus that hypothesis that news anchor video iseneffiective

than pictures to improve the ability.

> Puji Listiowati (2210405655 Using Small Group Discussion in teaching Writ{iNew
Iltem Text) to the senior High school students (aecaf the year ten students of SMA PGRI
Purwodadi in the academic year of 2009/2))(®emarang: English Department and Education
Faculty UNNES, 2010) , Unpublished Thesis

8 by Sri Wahyuni (2201406567The effectiveness of Using Make-a Match Method in
Teaching Reading Comprehension to the first graddent of SMP 2 Sulang Rembang in the
academic year of 2009/2010Semarang: English Department and Education RadliNNES,
2010) , Unpublished Thesis

4" Umi Hikmawati (2201406079)he Effectiveness of News Anchor Video and Pidture
improve the students’ ability in writing News Itgan experimental study of the tenth grade
students of MA Al Mukmin Sukoharjo in The acadeyear of 2009/2010)(Semarang: English
Department and Education Faculty UNNES, 2010) ,uldfiphed Thesis

30



Based on the researches above, it makes the winmrest to
compose a research by formula title “The Effectassnof Using Team
Word-Webbing to Increase Students’ Reading Comm&ba in News
Item Text“(an experimental research at the Tentad@&rof MA Darul
Amanah Sukorejo Kendal in The Academic Year of 22Q01). This
research is different from thesis above. Team Webbing is kind of the

techniques that interested to be heard, and doing.

C.Hypothesis
“Hypothesis consists of words hypo and thesis. Higander or
less or weak. Thesis is theory or proposition tiadwed as a proof.”
“8Hypothesis is a temporary answer of problems ieaeh until proved
from the data which collectéd.So, hypothesis can define a weak truth
statement towards problems on research and nepabve the truth after
collecting data. The hypothesis of this researcfieam Word-Webbing is

effective to increase students’ reading compreloenisi news item text.

“8sutrisno HadiStatistik Vol. 2, (Yogyakarta: Andi, 2004), p. 210.
“Suharsimi Arikuntp Prosedur Penelitian Suatu Pendekatan Prak(élkarta: Rineka
Cipta, 1998)p. 64.
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