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CHAPTERIII
REVIEW OF RELATED LITERATURE

A. Writing

Writing is a creative process in transforming knesge, idea,
though, or meaning into written language. Basedhenwriter’s view,
it is one of the most difficult courses in EngliBkepartment. It focuses
on transforming something inside of mind into vemtianguage. Every

student tends to have different written languagke st

Grammar of a language including its rules such @sctuation,
capitalization, word order, andtc is a part of written language
elements. Different with consonant writing systeiphabetic writing
system such as English concerns on presentingirals kof humans’
language sounds. However, space in alphabeticgyrdystem is used

to vary each word within a langudge

Writing gives possibility to students to exploreeithidea inside
their minds and transform it into real functionabmamunication
between her/him as writer and her /his readémeans that through
writing, learners can express thought, feelingagjexperience, etc. to
convey specific purpose. The purpose is to giveesora information.

Usually if we want to write something or transfoour idea into
written language we have to understand processithge Process of
writing has several which we have to do it in orthext our writing can
be easy to understand and also well-structured.

! Victoria Fromkin,An Introduction to Languag&Boston: Heinle and Thomson, 2003),
p.559

% Richard Kernliteracy and Language TeachinfNew York: Oxford University Press,
2000), p.172
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Process of writing is learning how to write by \wi@, or to note.
This current emphasis in writing instruction focsige the process of
creating writing rather than the end product. Thasibd premise of
process writing is that all students, regardlesagd, can write. The

initial focus is on creating quality content andrl@ng writing skill.

Whether we know it or not, there’s a process taimgi— which
many writers follow naturally. If we are just getji started as a writer,
though, or if we always find it a struggle to produan essay, short

story or blog, following the writing process wilelp.

When writing, students work through the stages ha writing
process. The creation of writing occurs in basjcdive stages:

prewriting, drafting, revising, editing, and pulblisg’.

Prewriting is the planning and idea-gathering staDeafting
refers to time spent composing a rough draft. Regis the process of
improving the draft. Students reread their work @hare it with a
partner or small group; they then make changesamiriting based on
the feedback from their peers. Editing is the psecef correcting
mechanical errors. Publishing, or sharing, is aqdmined in a wide
variety of ways when the work is in final form. Sant of all ages
move back and forth among these stages while \gritime stages are

not lockstep or sequential.

ESL students are ready to begin writing as soctheg are able to
speak in social and classroom situations, espgciallthey are
initiating the conversations. The beginning writeill often use a
variety of approaches when writing from illustraiso wiggles,
invented spellings, or other representations ofdaoit is important

®David Hatcher, "The Writing Process”, http://wwwilgaritingtips.com/the-writing-
process/ on Thursday December, 16 2010
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that the student be able to discuss with the E&cher what those
representations mean in order for the instructorhédp the ESL
students develop their writing skills. The five gga of the writing

process are a framework for writing well and easily

Pre-writing means when we sat staring at a blaskepof paper or
a blank document on our computer screen, we mighe Iskipped the
vital first stage of the writing process: prewrginThis covers
everything we do before starting our rough drafs & minimum,

prewriting means coming up with an idea.

Ideas and Inspirations are all around us. If wetwarwrite but
we don't have any ideas. Then we build on our Idddsese are a
couple of popular methods we can use to add fleshe bones of our
idea; 1) free writing: we open a new document artst new page, and
write everything that comes into our head aboutahsen topic. We
don’t stop to edit, even if we make mistakes, 2jirbrstorming: we
write the idea or topic in the center of our padgke write down ideas
that arise from it — sub-topics or directions waildotake with the
article. Once we've done one or both of these, aedrto select what'’s

going into our first draft

Some pieces of writing will require more plannirigat others.
Typically, longer pieces and academic papers neetl @ thought at
this stage. First, decide which ideas we’ll useribgiour free writing
and brain storming, we’ll have come up with lotstlkbughts. Some
belong in this piece of writing: others can be ké&pt another time.
Then, decide how to order those ideas. Try to havdogical
progression. Sometimes, our topic will make thisyedt made sense

to take each step of the writing process in order.

* David Hatcher, "The Writing Process”, http://wwwailywritingtips.com/the-writing-
process/ on Thursday December, 16 2010
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In drafting, we sit down with our plan beside usd atart our first
draft (also known as theugh draftor rough copy. At this stage, we
don’t think about word-count, grammar, spelling gnuhctuation. We
don’t worry if we've gone off-topic, or if some gans of our plan
don't fit too well. If we're a new writer, we mighie surprised that
professional authors go through multiple draftsobefthey’re happy
with their work. This is a normal part of the wnigj process — no one

gets it right first time.

Some things that many writers find helpful when kwog on the
first draft include; the first is setting aside laast thirty minutes to
concentrate. It's hard to establish a writing fldwve're just snatching
a few minutes here and there. The second is ganmgwhere without
interruptions. A library or coffee shop can worklwé we don’t have
anywhere quiet to write at home. The third is skitg off distracting
programs. If we write our first draft onto a comgubr laptop, we
might find that turning off our Internet connectidoes wonders for

our concentration levels.

When we’re writing fiction, we like to use the frpeogram dark
room (we can find more about it on our collectidmoiting software).
We might write several drafts, especially if welwerking on fiction.
Our subsequent drafts will probably merge elemertshe writing
stage and the revising stage.

Revising our work is about making “big picture” clggs. We
might remove whole sections, rewrite entire parnlgsa and add in
information which we’ve realized the reader willede Everyone needs

to revise — even talented writars

*David Hatcher, "The Writing Process”, http://wwwilgaritingtips.com/the-writing-
process/ on Thursday December, 16 2010
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Good revising also includes; 1) adding is what dlse reader
need to know. If we haven’t met the required woodstt, what areas
we can expand on. This is a good point to go backur prewriting
notes — look for ideas which we don’'t use. 2) Raagmg is even
when we’ve planned our piece, sections may needargging. Perhaps
as we wrote our essay, we found that the argumeuntdaflow better if
we reordered our paragraphs. Maybe we’ve writtesh@t story that
drags in the middle but packs in too much at thet 8) Removing is
when one of our ideas doesn’'t work out, perhapvevgone over the
word count, and we need to take out a few paragrailaybe that
funny story doesn’t really fit with the rest of oarticle. 4) Replacing

is more vivid details will help bring our piecelife.

We need to look for stronger examples and quotatiorsupport
our argument. If a particular paragraph isn't wogki we can try

rewriting it.

The editing stage is distinct from revision, aneadeto be done
after revising Editing involves the close-up view of individual
sentences and words. It needs to be done afteewaade revisions on
a big scale: or else we could agonize over a peseatence, only to

end up cutting that whole paragraph from our piece.

When editing, go through our piece line by lined anake sure
that each sentence, phrase and word is as stropgssible. Some
things to check for are: Have we used the same wamrdnany times
in one sentence or paragraph? Use a thesaurusdtalfernatives. Are
any of our sentences hard to understaRé@rite them to make our
thoughts clear. Which words could we cut to makesemtence

stronger? Words like “just” “quite”, “very”, “reall and “generally”
can often be removed. Are our sentences gramnigtmalrect? Keep

a careful look out for problems like subject-vergreement and
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staying consistent in our use of the past, preserfuture tense. Is
everything spelt correctly? Don’t trust our spéiecker — it won’t pick
up every mistake. Proofread as many times as rexgessave we used
punctuation marks correctly? Commas often causkculiies. We
might want to check out the daily writing tips akéis on punctuation.
The final step of the writing process is publishifigis means that
different things depending on the piece we’re wagkbn. Bloggers
need to upload, format and post their piece of deteg work.
Students need to produce a final copy of their wamkthe correct
format. This often means adding a bibliographyueing that citations
are correct and adding details such as our stugdetence number.
Journalists need to submit their piece (usuallyedalcopy”) to an
editor. Again, there will be a certain format fdmst Fiction writers
may be sending their story to a magazine or comipeti Check
guidelines carefully, and make sure you follow thdimwe’ve written

a novel, look for an agent who represents our mgfti

B. Genres of Writing

Usually there are several genres of writing usedwier to
arrange his/her idea. To know kinds of writing wiklp us to guess
sequence of writer's writing so that it can makeeasier to understand
their work. Several genres of writing are narrativeews story,
anecdote, recount, procedure, explanation, rep@ntposition,

discussion and description.

In fact genres of writing are divided into two ksthat are factual
genres and story genres. The factual genres includeedure,

explanation, report, exposition, discussion andigson. Meanwhile,

® David Hatcher, "The Writing Process”, http://wwwilgavritingtips.com/the-writing-
process/ on Thursday December, 16 2010
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the story genres include narrative, news storycdoie, and recount.
Mary Macken in her book gave explanation as follow;

“Procedural genre is a factual text designed tocri®s how
something is accomplished through a sequence afnactind
steps. Procedures are also more about processeshihg but
explain how perform different processes in a seqeiesf steps.
Procedures are found in the written texts to dd\@tience, Art
and Craft, Cookery, media Studies and Health a$ agelother
subjects.”

“Explanation genre is a factual text used to expthe processes
involved in the evolution of natural or socio cubphenomena.
Explanations are used to account for why thingsaar¢hey are.
Explanations are more about processes than thimgke school

curriculum, explanations are often found in Scieacel Social

Studies.”

“Report is factual text which describes the wayngsi are. It
describes about what is in our environment sucphesiomena,
natural, synthetic and sodial

“Exposition genre is a factual text used to putMard a point of
view, or argument. Expositions are found in essetyer to the
editor.”

“Discussion genre is a factual text used to represdormation
about and arguments for both sides of an issuelwding with a
conclusion or recommendation based on the weiglgvifence.
Discussions are commonly used by royal commissional

councils and school bodies to look at two sidea tpical issue.
In later secondary school, students are required use
‘Discussion’ to explore different points of view iHlistory,

English and Economics essays as well as in ottigests’.”

Descriptive genre is based on order of importaftagan be from
the most important one (increasing importance) tecrelasing

" Mary Macken.,et all, A Genre-Based Approach To Teaching Writing Yea® 3-
(Australia: Common Ground, 1990), p. 16-18

8 Mary Macken.,et all, A Genre-Based Approach To Teaching Writing Yea® 3-
(Australia: Common Ground, 1990), p. 14

°Mary Macken.,et all, A Genre-Based Approach To Teaching Writing Yea® 3-
(Australia: Common Ground, 1990), p. 20-22
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importance or from decreasing importance to impartaone
(increasing importance). A descriptive writing isually signed by
words; the first, the second.

When we are writing a description essay, we arentpg a
picture" with words. Good descriptive writing indies specific details
to make the incident come alive for our reader.fdéeis on re-ceating
an incident that happened to us over a short pefidtne (usually an
emotional experience). We convey a particular m@eeling) - do we
want to surprise our readers, make them laugh, treara share in our
sorrow or fear?

Newspaper article usually follows decreasing imgroce model
by showing important information in the initial, eteas
argumentation proceeds important one (increasirgprtance) model,
that is, by showing decreasing importance followsd the most
persuasive point in the final.

“Narrative genre is a non-factual text used in aetg of modes to
amuse, entertain and to deal vicarious experiencdifferent
ways. Stories deal with events that are problematid which
lead to a crisis or turning point of some kind. Toastruction of
the ‘complication’ depends on the ‘evaluation’ betevents by
the narrator. In the final part of the text, thexe ‘resolution’ for
better or worse”.

“News story is factual text which informs reader§ daily
newspaper about events of the day which are redaafe
newsworthy or important. Newspapers need to makendws as
readable as possible in order to attract as maders as possible.
More readers mean more money from advertisers aigrw
circulation of the newspaper. News story- especitile ones
published in afternoon newspaper- often make tlentsvof the
day as dramatic or as sensational as they cander ¢0 make
more people buy theth”

“Anecdote genre is a story text dealing with sonmgth
unexpected or out of the ordinary. The anecdotealimost

19 Meeks, “Descriptive Writing”http://ksdl.ksbe.edu/writingresource/narration.homl
Wednesday December 15 2010

1 Mary Macken. gt all, A Genre-Based Approach To Teaching Writing Yeas 3-
(Australia: Common Ground, 1990), p.30-34
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exclusively an oral genre and is a common featdreasual
conversation. It is the unexpected events-whiclihat makes the
story worth telling. An interesting anecdote is anewhich the
teller makes the listener want to listen for mofderefore,
handling interpersonal meanings well is an impdrfzart of the
narrator's anecdote skill-evaluating the significanof the
events.”

“Recount genre is a story genre used to retell tsvéor the
purpose of informing or entertaining. Events areally arranged
in a temporal sequence. Interpersonal meaningsr cgmattered
throughout a text, if they are there at all. Redsuare used in
most subjects to show memory of a series of evasts accounts
for a science excursion, everyday life in anothmetor culture.
Personal letters to friends are often recountxpéeencé?.”

C. Teaching Writing

According to Oxford dictionary, teaching is work afteachér.
It means that a teacher has responsibility to te&tiom s/he teaches
are students. Usually a teacher practices his#aghting in a course. A
course is a series of lesson. A starting point ao@rse development is
a description of the course rational. It seeksienaer the question; for
whom is the course? , what is course about?, anat \kimds of
teaching learning will take place in the course® Tourse rational
answers these questions by describing the beliafses and goal that
underline the course. From this explanation we stan up that those
determine teacher’s teaching model in a coursetohg course goal.

In teaching-learning process, teachers have atyhdo the
students about giving knowledge, showing somethorgchanging
students’ idea. Teaching theories, whatever theylave aim to make
teaching learning more effective based on studastigevement during
the lesson or teaching learning. In teaching cqourseally it is written

on the curriculum and syllabus.

2Mary Macken.,et all, A Genre-Based Approach To Teaching Writing Yea® 3-
(Australia: Common Ground, 1990), p.24&28

13 Oxford, Oxford Learner's Pocket Dictionayy New York: Oxford University Press,
2003), p.443
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In writing class, teacher gives writing knowledgapwing how to
do it, and instructing students as the teachegs.ideacher’s idea is

related with the teaching process, especiallyaathimg model.

As our discussion before, writing is a creative gess in
transforming either knowledge, idea, though, or mmeg into written
language. Based on the writer's view, it is onethed most difficult
courses in English Department. It focuses on tmnshg something
inside of mind into written language. Every studéenmds to have

different written language style.

Writing is the series of lesson which writing be@sra subject
study. It is aimed at preparing knowledge abouticbasinciple of
writing. Teacher gives writing knowledge, showingnhto do it, and
instructing students as the teacher’s idea. Teaclhma is related with

the teaching process, especially at teaching model.

The writing course meets the growing need for writgth
training in application of the theoretical frame nwoto writing
performance. The course links the development qgbedise in
advanced writing skills with critical discussion tifeoretical frame
work of writing. In addition, the program encouragbe development
of extensive understanding of notion integrationitig in this course
Is as solution for getting new information from thrgginal language. It
happens because students in our department aredséanguage
writing students of English. It means that Engles major in our

writing course is not our mother language.

. English Grammatical Collocation

Talking about English collocation means that wk &ddout one of

writing elements that is usually forgotten by stude or second
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language English writer. It is classical problemewhve discuss it here.
Most of us, maybe, don’'t know what English collegatis. It is basic
element in writing. If we write English writing viibut knowing and
using English collocation, our writing will be refed by native

speaker of English inasmuch as they feel strange.

Longman dictionary of applied linguistic definesllooation as
the way in which words are used regularly. It refer the restrictions
on how words can be used togetfie€ollocation can be determined
based on co-occurrence of certain words frequentlg language in
which we can not get collocation meaning logically.

Collocational patterning, however, has unique magamhich can
not be though logically. Native English prefersuse verbs such ds
carry out, to undertakeandto performto collocate with nourvisit.
Likewise, native English don not typically ugelling bread regard
instead ofto grill bread In case, we always suppose that synonym or
near-synonym words can replace each other in tdrroolbocation
without changing meaning. Regardless of the faeit thles and
regulationsare synonyms or near-synonyms, however, nativdigng
prefer to uséoreak rulesthanbreak regulationsit happens also when
we talk about words previously though synonyms kkasting and
squanderingwhen such synonyms are collocated withe Native of
English prefer to useasting timehansquandering timeNevertheless,

they use botleliverandpronounce verdicacceptably’.

Likewise, we can find collocation in Javanese. daga speaker

typically bapak/romo dahabut they do not use eithbapak nyekekr

4 Jack Richardsl.ongman Dictionary of Applied Linguisfi¢Hongkong : Longman
Group, 1985), p.46

!> Mona Bakey In Other words: A Course Book on Translatighondon: Routledge,
1992),p.47
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bapak mangamlthough eithenyekek, mangarmr daharis synonyms,
that is “to eat”. We usually do not aware of codbon either in
Javanese or in other languages. It happens al&pi@nese. If we want
to express negation in Japanese, we can jasarimaseri or “dewa
arimasen. However, when the subject is someone who hasreld
statuses like father, teacher, older brother astérswe can not usga’

arimaseni. We had better usadéwa arimaseh®.

If two words collocate, they also collocate in diint forms like
achieving aimswvhich can be modified bgims having been achieved
achievable aimsandthe achievement of an aiwithout any changing
of meaning, however, it can be applied in otherdtocation such as
bend ruleswhich cannot be modified hyles being unbendabia its

negation but we can usglexible rulesinstead of it.

We cannot make collocation patterning logically byrselves
inasmuch as collocation is arbitrary and we carthotk meaning
based on its construction grammatically. Collocatoxcurs in many
languages. We can observe collocation patterningyoonyms or
near-synonyms when we look up dictionary within kskg and
English, however, it also happens when we compalfecation across
language like English and Arabic. Examples belldwove collocation

in both languagés

English Arabic

Deliver a letter/ telegram | Yusallimu
khitaaban/tiligraafan

Deliver a speech Yulgi khutbatan

'® Taeko KamiyaBimbingan Belajar Otodidak Bahasa Jepardogjakarta: Diva Press,
2009), p.93

" Mona Bakey In Other words: A Course Book on Translatighondon: Routledge,
1992), p.48-49
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Deliver news Yangilu akhbaaran
Deliver blow Yuwajjihu darbatan
Deliver a verdict Yusdiru hukman

Deliver baby Yuwallidu imro’atun

Table 1: Comparison of English& Arabic Cobdions

In fact, English collocation is divided into twonkis, that is,
English grammatical collocation and English lexicallocation. In
this study, the writer only focuses on English gnaatical collocation.
The writer focuses on English grammatical collamattaking into

consideration that it can be maximum result.

English collocation is divided into two kinds. Thiest is English
grammatical collocation and the second is Englestichl collocation.
The writer in this occasion only focuses on Englgtammatical
collocations. He does it in order that it can beued and will give

maximum result and understanding for all.

According to BBI dictionary of English word combtmans,
English grammatical collocation is combinationsaoflominant word
(noun, adjective, and verb) and preposition or gnamical structure
such as an infinitive or claude For example, Noam Chomsky in his
Aspect of the Theory of Syntgpage 191) points out that decide on a
boat, meaningchoose(to buy)a boat contains the collocatiodecide
on (in his terminology: close construction), wherelaside on a boat
meaning make decision while on a bo& a free combination (in his
sterminology: loose association). Any native speakeEnglish feels
that the components of decide amoosé and of other fixed phrases

such asaccount for, accuse (somebody) of, adapt to, agooner, aim

18 Morton Benson.,et all, The BBI Dictionary of English Word Combinations

(Philadelphia: Jhon Benjamins Publishing, 1997jtemtroduction
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at, etc. ‘collocate’ with each other. The native speaketl neject
violations of collocability such adecide at a boat, account over a loss,

accuse somebody on a crime, adapt towards new tiomdétc.

The writer described eight major types of gramnadtiollocation.
The classification of eight major types of Engligitammatical
collocation will make us easy to understand Englghmmatical

collocations well.

The first type is a collocation consisting of notinpreposition
combinations. The writer does not include noun tarhbination®. A
very large number of English nouns can be used @fitespecially to
denote the concept of direct object, subject, agspssion. Hence, it
includes the combinatioblockade againsbut notblockade af The
phrasethe blockade of enemy poiis a regular transformation ob
blockade enemy port#t includesthe apathy towardsbut notapathy
of. A phrase such as the apathy of electorate iSqtadde on the basis

of the known function of the preposition of.

The second type is collocation consisting of nallowed by to +
infinitive?’. There are five syntactic patterns in which thisstruction

is most frequently encountered; these patterntharéllowing;
. It wasa pleasure (a problem, a struggte)do it.

. They hadhe foresight (instruction, an obligation,

permission, and the rightd do it.

1 Morton Benson.,et al, The BBI Dictionary of English Word Combinations
(Philadelphia: Jhon Benjamins Publishing, 1997jtemtroduction

“B.S Azar,Understanding and Using English Grammaihird edition, (Prentice Hall:
1989), Appendix 24

% Marcella FrankModern English (New York: Prentice Hall, 1972), p.340
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. They felta compulsion (an impulse, a ne¢ad o it.
. They madean attempt (an effort, a promis®)do it.
. He wasa fool (a genius, an idiotp do it.

The third type is collocation consisting of nouratthcan be
followed by athat clause we reached an agreement that she should
represent us in codft Some nouns can be followed by a clause with
the present subjunctive in formal English: it was Hesire that his
estate be divided equally. Noun expressing emofastonishment,
surpris§@ may take a putative shouldhe expressed surprise that she

should be thinking of changing of jobs.

The fourth type is collocation consisting of prefgjos + noun
combinations. Examples arBy accident, in advance, to somebody’s

advantage, on somebody’s advice, in agony, at ancho

The fifth type is collocation consisting of adje€ti+ preposition
combinations that occur in the predicate or afeattributive (verb

less clause)hey were angry at everydfie

The sixth type is collocation consisting of predkcadjectives and
a following to + infinitive?®. Adjectives occur in two basic

constructions with infinitives.

. It was necessary to work.

2 Marcella FrankModern English (New York: Prentice Hall, 1972), p.290
% Marcella FrankModern English (New York: Prentice Hall, 1972), p.191-197

24B.S Azar,Understanding and Using English Gramm&econd edition, (Prentice Hall:
1989), p.175
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In this construction, thé is a dummy or empty subject; it has no
antecedent. Prepositional phrases with for canngerted into this

construction with many adjectives: it was necesgarjim to work.

. She (the girl) is ready to go; it (the machine) wiasigned

to operate at high altitudes

In this construction, the subject is real and Uguatimate. Some
adjectives, however, normally occur in this condian with

inanimate subject.

The seventh type is collocation consisting of atiljecthat can be
followed by a that clause she was afraid that she would fail the
examination Several adjectives are followed by the present
subjunctive in formal Englisht was imperative that | be there at three

o’clock?®.

The eighth type is collocation consisting of fieemh English verb
patterns which have different grammatical strucukach pattern has
different structure of grammar. The classificatismmportant to make

reader easy to understand and remember it.

The first pattern is collocation consisting of diisitive verbs
which have two objects, which are direct object avirect object.
The position of indirect object can be replaceddingct object and
before indirect object must be preceded by prejoositto”, these

patterns are the following:

. John ofterteaches Mary new words John ofterieaches

new words to Mary.

Marcella FrankModern English (New York: Prentice Hall, 1972), p.298

“George E. Wishonet all, Let's Write English Revised edition, (Litton Educational
Publishing: 1980), p.47
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. The University willwrite Tim a letteror The University

will write a letter to Tim.
. Septisent a parcel to me @eptisent me a parcel.

In this construction, the position indirect obj&dtich is replaced
by direct object is not obligatory inasmuch as iedi object can back

to the previous position. It is just kinds of véiga in its construction.

The second pattern is collocation consisting ofadgitive verb
which have two objects, which are direct object amirect object’.
The position of indirect object can be replaceddingct object and
before indirect object must be preceded by prejpositto” and the

construction is obligatory, these patterns arddahewing:
. He alwayssays “Hello” to me.
. Theyhand over a criminal to the police.

The third pattern is collocation consisting ofralitsitive verb
which have two objects, which are direct object amdirect object.
The position of indirect object can be replaceddingct object and
before indirect object must be preceded by prejposifor’?%. These

patterns are the following:
. We bought a book for hesr webought her a book.

. He broiled a few steaks for us hebroiled us a few steaks.

’B.S Azar,Understanding and Using English Gramm&econd edition, (Prentice Hall:
1989), p.47-48

George E. Wishonet all, Let's Write English Revised edition, (Litton Educational
Publishing: 1980), p.49
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The fourth pattern is the verb forming a collocatwith a specific
preposition (+ object). Free combination such asvédk in the park
are excluded. In addition, combinations of the typeb + by or with
are excluded when the latter denote ‘means’ otrumsent’:they came

by train, we cut bread with a knifetc.

The pattern verbs are normally not used withoutepgsitional
phrase. For example, one does not seg:will adhere they based
their conclusions, our committee consisend etc. well formed
sentences arave will adhere to the plan, they based their cosidns
on the available facts, our committee consist$»ofmembersand etc.

The transitive pattern verbs used with to and #mord pattern
verbs produce identical constructions. We can asgigthe second
pattern verbs that are normally used with an arerdaect object, and
to the fourth pattern- verbs normally occurringhnimanimate indirect
object. Compare the second patteme: described the meeting to them

and the fourth patternve invited them to the meeting

The fifth pattern is verbs followed hg + inf*

. Examples of this
construction arethey begin to speak, she continued to write, he
decided to come, we offer to hedjp¢. verbs are not included if they are
normally used in phrases of purpose, that is, drisher can be inserted
with no change of meaninghey were drilling(in order) to improve
their pronunciation, he was running (in order) tatch a train, she

stopped (in order) to chagtc.

The sixth pattern includes the small number of setiat are

followed by an infinitive withoutto: we must work’. These verbs,

B.S Azar,Understanding and Using English Gramm&econd edition, (Prentice Hall:
1989), p.168-169

%B.S Azar,Fundamentals of English GrammaBecond edition, (Prentice Hall: 1992),
p.94
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with the exception oflare help (esp. AE), andheed,are callednodals.
The verbal phrasdsad betterandwould ratheralso fit this patternhe

had better (would rather) go.

The seventh pattern is verbs followed by a secart n —ing.
Typical examples of this construction arthey enjoy watching

television, he kept talking, she quit smoktg’”.

The eighth pattern is transitive verbs followedanyobject and to
+ infinitive®2. Typical examples of this construction asbe asked me

to come, they challenged us to fight, we forcethtteleaveetc.

The ninth pattern is transitive verbs followed bylieect object
and an infinitive withouto®’. Examples of this construction ashe
heard them leave, we let the children go to thépirey saw her drive

up to the housestc.

The tenth pattern is transitive verbs followed Imyabject and a
verb form in 4ng®. Typical examples of this construction areaught
them stealing apples, we found the children slegpim the floor, he

kept me waiting two hoursic.

The eleventh pattern is verbs which can be followgda noun
clause beginning with the conjunction tffat Examples arethey
admitted that they were wrong; she believed that dister would

come; he denied that he had taken the money

%1B.S Azar,Understanding and Using English Gramm&econd edition, (Prentice Hall:
1989), p.168

%2 B.S Azar,Understanding and Using English Gramm&econd edition, (Prentice Hall:
1989), p.277-278

% Marcella FrankModern English (New York: Prentice Hall, 1972), p.309

% A.J Thompson and AV Martinet Practical English GrammarFourth edition,
(London: Oxford University Press, 1968), P.240-242

*Marcella FrankModern English (New York: Prentice Hall, 1972), p.287
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The twelfth pattern is transitive verbs which canfbllowed by a
direct object and an adjective or a past participiea noun or
pronour®. Here are several examples of this construcsbe:dyed her
hair red, we found them interesting, the soldievanid the village
destroyed, she had her tonsils removed, we apmbiBtd secretary,
her friends call he Becky

The thirteenth pattern is intransitive, reflexivand transitive
verbs which must be followed by an adverffiarhe adverbial may be
an adverb, a prepositional phrase, or a clauseeXample, we can not
say normally in Englisime carried himselfAn adverbial is required to
form a complete sentencée carried himself wellor, he carried

himself with dignity

The fourteenth pattern is verbs which can be faddwby an
interrogative word:how, what, when, which, who, why these we
also addwhether (which often alternates in clauses witl. These
interrogative words often called-h question wordsNote: verbs that
can be followed by what are not included. An examplverb want:

we can sayie wants what | wanbut nothe wants how | want

The verbs can be followed by a w-h question word asually by
either a to + infinitive construction or by a clauke asked how to do

it, they informed us where applications were beingeptedetc.

The fifteenth pattern is a small number of tramsitiverbs
followed by a predicate noun or by a predicate @uje: she became
an engineer, he was a teacher, he becomes.shinggverbmake used

transitively, belongs herée’ll make a good teacher

% George E. Wishonret all, Let's Write English Revised edition, (Litton Educational
Publishing: 1980), p.56-61

%’George E. Wishonet all, Let's Write English Revised edition, (Litton Educational
Publishing: 1980), p.8-14
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A somewhat larger of intransitive verbs can beofeold by a
predicate adjectivd. Examples areshe looks fine; the flowers smell

nice, the food tastes good

E. Newspaper

We can describe a newspaper as a publication camganews,
information, and advertisiig In other words, newspaper is a group of
large pages usually folded together that have mstand stories that
tell about things which just happeridit is usually printed everyday
or at least one a week. From these definitionswth&r can sum up
that newspaper is one of printed journalism coirtgireither news,
information which just happened or advertising hi@as pictures and
announcement and it is usually printed everydaynara week.

The first daily newspapers were hand-written by éBctine
monks in the tenth century. In keeping with regtyaof the routine
impose by the rule of St. Benedict; every issue mastical, except on
holiday and when abbots dféd

Now day, the newspaper is very essential for ukntmw what
happen around the globe. As students, we haveeguéntly read
newspaper in order that we can know informatioruadothe globe.

Reading newspaper helps us to understand how te good writing

¥George E. Wishonet all, Let's Write English Revised edition, (Litton Educational
Publishing: 1980), p.68-77

%9C. Dow Tate, “Newspaper”, http//en.wikipedia.ordtitewspaper.com on Tuesday
December, 7 2010

% Lane Goddard , “Definition of Newspaper”, httpdfiary.ci.glendale.ca.us/ls-
definitions.asp.com on Tuesday December, 7 2010

“l Bolis, “The History of Newspaper”, http//drboli.vdpress.com/2009/06/dr-bolis-
encyclopedia-of-mininformatio-16 on Tuesday DecemBe2010
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work. Newspaper is kinds of factual text. It canmnbedel of students to
identify writing elements which they have to posseshe hope that

they can improve their writing skills.

One of writing elements found in newspaper is Eigli
grammatical collocation. It gives significant impag meaning when
the author/writer uses it. It can be reject ableemwlkve write writing
work but we ignore English grammatical collocatittnwill affect the
meaning. So, English grammatical collocation isjfrently used by

author/writer of newspaper to convey the informatio the reader.

The language which is frequently used by certamroanity can
be referred as language style of certain commuamtywe have known
that newspaper also has language style and usuillgalled language
style of newspaper. Therefore, we have known tleatspaper uses
written language as its vehicle to deliver its work

Writing as branch study of language means that ef study
writing it means that we are studying languag@elvspaper is used as
the object study in writing subject, the learnersirhave knowledge of

its language style.

Newspaper is one of the printed journalisms whiatehelements
to build students’ ability in writing English as cead language.

Language and its style is the important thing afs@aper elements.

Language becomes the vehicle that carries the efleenents to
the reader. The English grammatical collocationniegral part of
language style of newspaper. The advantages dduigeiage here is to
convey news, information, and advertising and tecdbe something
as so much as do with our visualization and resigont. The style of
the language is used by the author/writer of Jakaolst newspaper to

tell us a great deal about the “event”, and the ®jlio nature of
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language may complement and support the idenidicabout news

and information or meaning.

Newspaper language is recognized as a particutaatyaf style,
characterized by specific communicative purpose isdwn system
of language means. It includes system of interdlatexical,
phraseology, and grammatical means serving theoparpf informing,
instructing, an in addition, of entertaining theders. As a result of
this diversity of purpose, newspaper contains naty ostrictly
information but also evaluative material such anmm@nts and views
of the news-writers, especially characteristic ditarials and feature

article$?,

Newspaper language is recognized as a particutaatyaf style,
characterized by specific communicative purpose isdwn system
of language means. It includes system of interdlatexical,
phraseology, and grammatical means serving theogarpf informing,
instructing, an in addent, and conclusion includiegommendation

and solution.

Editorial is newspaper voice in general and dodsnmention its
writer. It is written by single writer. Editorial nter uses plural
pronoun such as “our voice” taking into considenatof the fact that
editorial is newspaper voice despite of the faelt th is written by
unidentified writer. Opinion expressed inside ubuatepresents
majority of newspaper member and editorial boarditdeial board
discusses topics, seeks agreement, and presemfie sin several

argumentations to support agreed/approved opiriofact, there are

42 Sherry A. Taylor , “Newspaper”, http//eng.1sepRf07/12/9.htm on Tuesday
December, 7 2010
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three types of editorial in a newspaper. They aheoeate, problem
solution, and appreciation editoriéls

Advocate editorial represents, explains, and pwsum supports
change/transformation which usually relates with pamant
news/information within newspaper. Such editorialill wgive
information to its reader why such important evdmppened. It also
can elaborate significance of idea and certain itiomd In several
cases, editorial identifies term and issue, figangl factor, and also

elaborate background and cultural history.

Problem solution editorial is another type whickeafwe find in
newspaper. Sometimes we call it “critical editdridt is used by
editorial staff which wants to concern on a problemto criticize
person activity. Because a newspaper needs tcegpbmsibly, it not
only presents critic but also elaborate causal lprokand the solution
which has to be offered. The three-steps processleistical with
scientific method: argumentation of problem, préisgnevident, and

conclusion including recommendation and solution.

Appreciation editorial is one of editorial writerthoices. In many
communities including school, and university, a spaper has status
and central of authority. Because of its posit@mewspaper concerns
on what happen in campus or in other circumstaangsbnments.
When a person or a community does phenomenal tmegyspaper
will concern on and perhaps inform his/her/theirhiagzement.

However, a newspaper also has another choice; aspa@e&r can

“> Tom E. Rolnicki, Pengantar Dasar Jurnalisme (Shoolastic Journa)isitdakarta:
Kencana, 2008), p.133
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appreciate a person or a community directly by ammef editorial.

This will make a person or a community famtus

F. Previous Research

1. The research has been done by Cita Noormasari 4P8865), a
student of UNNES Semarang (2008), on title Intespeal
meaning in the article of readerBigest Magazineissued in
February 2008 and its contribution to teachingingit The process
of interpersonal meaning was realized in lexicogremn through
the system of mood and residue. The result ofgtidy can give

pedagogical implication in teaching writing.

2. The research has been done by Iping Nurwijayantdyahi
(2250402529), a student of UNNES Semarang (2008)jtie A
syntactical analysis on Oscar Wilde’s short sthry young king.
The goal of study is meant that teacher will be engelective in
choosing reading material for their students by im@khe short

story.

“ Tom E. Rolnicki, Pengantar Dasar Jurnalisme (Shoolastic Journajisitdakarta:
Kencana, 2008), p.135-141



