CHAPTER I
REVIEW OF RELATED LITERATURE AND HYPOTHESIS

A. Speaking
1. Speaking Skill

Speaking is one of the four basic skills in leagnianguage beside
listening, reading, and writing. As a languagelskjpeaking is sometimes
undervalued. There is a popular impression thatinggi particularly
literature is meant to be read and such as isigi@s$, whereas speaking
is often thought of as “colloquial” which helps &count for its lower
priority in some teaching contexts. Speaking isnah a part of daily life
that we take it for granted.

Speaking is like singing. It means we go up andrdowr voice in
different level. A student of music has to leare theory of combining
sounds music into harmonic sequences as well akisge We have to
combine the grammar, vocabulary, intonation, speacts, and other
aspect in order to achieve of our communication banveyed and be
understood.

There are two basic ways, in which speaking casdam as skill,
they are?

a. Motor perceptive skill, by which it means what, ynbe broadly
termed the correct use of the sounds and struafirthe second
language.

b. Interaction skill, which involves knowledge of tatgforms and
function, but also a general meanings and negotiadf meanings are
made clear.

Those basic ways are stated that speaking is dnerpsession

involves not only production of sounds, grammatiggdtem (dialect) of

! Jo Mcdonough and Chrigter Shaw,Materials and Methods in ELT 2™ ed, (UK:
Blackwell Publishing, 2003) p.133.
21bid., p.135.



language but also the act of communication thrapgaking is commonly
performed in face to face interaction and occurgaasof dialogue.

2. Teaching Speaking

Speaking is really different in many ways fromtiag. However,
there are number of language production proceshehvinave to be gone
through whichever medium we are working in writimge represent words
and grammar through orthography. When speakingherother hand, we
construct words, grammar, phrases with individualngls, and we use
pith change, intonation, and stress to convey miffe meaning. Beside
that there are interaction between listener andaksggeand can speak
English as well as native speakers do.

Teaching of spoken language in the classroom enqderceived as
very difficult task for both the teacher and theidents. Most of the
teaching materials based on the communicative approlaim to present
real communication in authentic situations but mrefact still heavily
based on descriptions of written Englfsh.

In teaching of spoken language, the teacher shtedgh the
students how to speak in English as their foremgliage, for then ask
them to be able to pronounce the new language atetyr At this point,
teacher is no longer primarily to correct and siggpim encourage students
to practice speaking the target language.

There are some activities that can be done in spgakassroom,
namely:

a. Acting from a Script
It is an activity that can ask our students tofemn plays and

their course book, some times filming the resutud®nts will often

® Marianne Celce Murcia and Elite Olshtaibjscourse and Context in Language
Teaching (Cambrige University Press, 2000), p.178



act out dialogues they have written themsefiiéss frequently
involves them in coming out to the front of class.

By using script we have given students times t@aebe their
dialogues before they are asked to perform therhvas were theatre
directors, drawing attention to appropriate stresg$onation, and
speed.

b. Communication Games

A game could be any activity that formalizes a tegbe into
units that can be scored in some way. It is desigtee provoke
communication between students frequently depenanoimformation
gap so that one student has to talk to partnerdardo solve puzzle.

Speaking activities based in games are often auusefy of
giving students valuable practice. Game based iaetivcan involve
oral strategies such as of oral describing, pragjctand asking for
feedback.

c. Prepare Talk

A popular kind of activity is the prepared talk whe student
makes a presentation on the topic of their cholRe=pared talks
represent a defined and useful speaking genre, iingroperly
organized, can be extremely interesting for bottagpr and listener.

d. Simulation and Role Play

Many students derive great benefit from simulatéord role
play. Role play is an excellent way in which torsilate’ in the
classroom real communication that is relevant tpeeences outside
the classroom. In role play students can have dppity to use their
knowledge of vocabulary, of narration and so forth

Role play minimally involves giving a role to one& more
members of group, and assigning can be used taeg® students to

improve their skill.

* Jeremy HarmerThe Practice of English Teaching 3" ed, (England: Longman, 2001),
p.271-274.
® Marianne Celce Murcia and Elite Olshtaimp, cit., p. 177.



e. Feedback

Feedback is an integral part of spoken practice itnportant
that teacher has opportunity to provide learneth personal feedback
on spoken performance that can point out not omlglividual
difficulties, but also strengths on which the learmay capitalize such
as a rich vocabulary, good stress, and rhythm.

Feedback must be conveyed in a manner that suppert
learners rather embarrass them. Feedback can kaée immediately
after the student has done an activity or the dradseries of activities.

f. Discussion

Grouping discussion is an effective speaking agtiin large
classrooms. Students in the second or foreign Egguclassroom
should have ample opportunity to participate inugradiscussion,
doing brainstorming, and in many other speaking/giets where they
need to participate by producing a word, an exprassand not
necessarily maintain a long stretch of conversation

Speaking activities and speaking practice in thasstbom
above enable to gain experience, give opportumty lze encouraged
to become flexible users of their knowledge, arsb ddelp students to
see learning English as enjoyable, relax and rewgrd

Beside that speaking activities in the classroomeldg the
ability to co-operate, to compete without beingraggive, and to be a
good loser.

In order to maximize speaking opportunities andease the
chances that learners will experience autonomongukge use, the

follow conditions need to be mét:

® Ibid.
"Jeremy Harmeragp. cit ., p. 90-91.



1)

2)

3)

4)

5)

10

Productivity

A speaking activity needs to be maximally language
productive in order to provide the best conditibmsautonomous
language use
Purposefulness

Often language productivity can be increased bgking
sure that the speaking activity has a clear outcasgecially one
which requires learners to work together to achiaveommon
purpose.
Interactivity

Activities should require learners to take into ot the
effect they are having on their audience. So, i dlativities must
perform in situations where there is at least gy of
interaction. For example, there is an audienceegmte®ne which
can demonstrate interest, understanding, and eslequestions or
make comments at the efid.
Challenge

The task should stretch the learners so that theyoaced
to draw on their available communicative resoutceachieve the
outcome. And this will help them experience the sgerof
achievement, even excitement, that is part autonsni@anguage
use.
Safety

Here, learner must have a comfortable in theisstlaom
situation, the classroom should provide the righmdition for
experimentation, including a supportive classrooymagnic and

non-judgmental attitude to error on the part oftéecher.

® Ibid.
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6) Authenticity
Speaking task should have some relation to rdal li
language use. So students must prepare and practEmeaking
activities based on the real life use.

In teaching and learning process the teacher staitddtion some
generals criteria above because without attentiotiné criteria above the
teacher will find critical condition in teachingaeiing and those criteria
can help students to be confident, comfortable, eaa communicate
efficiently in the classroom. To achieve the spegkpurpose students
need experience a degree of autonomy as speakgreaftdm with their

language in real condition.

3. Types of Classroom Speaking

With the recent growth of English as internatiofeiguage of
communication, there is clearly a need for manynes to speak and
interact in a multiplicity of situation through ttenguage.

In many contexts, speaking is often the skill upoth a person is
judged at face value, in other words, people mdagnoform judgment
about our language competence from our speakihgmr#tan from any of
other skill® Related with this, classroom speaking is seemasrtedia to
increase their speaking performance in line witkirthacquisition of
second language.

There are six types of classroom speaking perfoceatcording
to Brown (2001), those art*

a. Imitative. Imitation for this kind is carried oubthfor the purpose of
meaning interaction, but for focusing on some palér element of
language form.

b. Intensive. It is designed to practice some phoric&@r grammatical

aspect of language. Intensive speaking can beirst#ted or it can

® Jo Mcdonough and Chrégier Shawpp. cit., p.133.
% H. Douglas Brown,Teaching by Principles; An Interactive Approach to Language
Pedagogy 2" ed, (New York: Addison Wesley Longman, 2001), pL-274.
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even form part of some pair of some pair work aigtjiwhere learners
are “going over” certain forms of language.

c. Responsive. It short replies to teacher or studeittated questions or
comment.

d. Transactional (dialogue), it carried out for thergmse of conveying
specific information, is an extended form of respowtanguage.

e. Interpersonal (dialogue) it carried out more thgopse of maintaining,
social, relationship than for the transmission aftfand information.
These conversations are little trickles for leasner

f. Extensive (monologue). This is the form of oralagpsummaries, or
perhaps short speech. This monologue can be panatgromptu.

Those types are expected to enable students irsntitimg
meaning to other participant and make them havédmarce in speaking
class. Because of in same cases, there are madgnsiuthat have
problems in speaking foreign language becausemégeasons. As a skill
that enables students to produce utterances whenuingdy
communicative, speaking is genuinely wants to compaie something to
achieve a particular purpose. This may involve esging ideas and
opinions; wish or desire to do something or essalibig and maintaining
social relationship and also friendship. To achidwese speaking purposes

we need to activate a range of appropriate exmessi

B. Teaching English Speaking for Junior High School
The age of our students is a major factor in owisiens about how
and what to teach. People of different ages haffereint psychology, needs,
competences, and cognitive skill. According to f?aad Nina Spada, the
learners were divided into three groups, they &illien are generally used
for learners between the age three to ten. Adattsme generally used for

learners from about twelve to fifteen. Adults aemerally through of between
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eighteen to sixty years.In this research, the students in SMPI Al- Hanadiy
at second graders as participant are included sclte because generally
their ages are about twelve to fifteen.

Teaching speaking for junior high school is notyelascause teaching
junior high school age are an age of transitiomfusion , self consciousness,
growing and changing bodies, minds, habit and opinAccording to Jhon W
Santrock said adolescent interpreted as age atioangeriod from children to
adult including change of biological, cognitive,daemotional social® They
are so much less motivated, and they present atigcipline problems. Of
course, it is dangerous and difficult to generalgdmut adolescence, and
therefore a very special set of consideration agb teach them.

There are some characteristics of adolescent ledhsy are;
They start to keep still for longer but still needmove
They start to learn in abstract thought

Sometimes uncomfortably aware of themselves aridahton'®

A

They seem to be less lively and humorous than adiey start to learn in

abstract thought

5. Identity has to be forged among classmates anddsiepeer approval may
be considerably more important for the student ttenattention of the
teacher

6. They would be much happier if such problems didexus$t

7. They may be disruptive in class, and

8. They have great capacity to learn, have a greanpat for creativity, and
a passionate commitment to things, which inteitesint*

Based on statement above, the writer concludestaaehing speaking
for adolescent is not easy, teacher’s role is negded to motivate students in

1 patsy M. Lightbown and Nina Spad4ow Language Are Learned, (Hongkong:Oxford
University Press 2000),p. 65.

12 John W. Santrockidolescence, (Jakarta: Erlangga, 2003)"&d., p. 26.

13 Siti Tarwiyah, Modul Games, Songs, Practical Ideasto Teach Language, (Semarang,
English Department of Educational Faculty Statditute For Islamic Studies Walisongo, 2008),
p. 20.

14 Jeremy Harmenp.cit., p. 39.
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teaching learning process while students in tremmspperiod, needed to do
something to bolster our student’s self esteem,k@ndonscious, and develop
their new knowledge in English speaking.

At most basic level, motivations some kind of ingdrdrive which
push someone to do things in order to achieve sometin discussion of
motivation an accepted distinction is made betwegtninsic and intrinsic
motivation, that is motivation which comes fromtside and from inside.
Extrinsic motivation is caused by any number ofsaé factors. Intrinsic
motivation, by contrast, comes from within indiveduThus a person might be
motivated by the enjoyment of the learning processsf or by desire to make
themselves feel better. Real motivation comes feaoh individual and the

students themselves.

C. Conversation
1. Definition of Conversation
Conversation is more than merely the exchange farnration,
when people take part in conversation, they brimghte conversation
process share assumption, and expectation abowersation is how
conversation develops, and the sort of contributieey each expected to
make’® When people engage in conversation they share conpminciple
of conversation that leads them to interpret edbhrs utterances.
Conversation is the verbalization of concept inirgdvabstractions
and concrete object which make up the reality inctvive reside. Further,
a conversation is communication by two or more pEopr sometimes
with one’s self, often a particular topitlt means the speaker and listener
should be able to follow the flow of a topic thrbu@ conversation.

> |bid.

16 Jack C Richard W. Shmidtanguage and Communication, (New York: Longman, Inc.
1993), p.117-119.

" http://wn/wikipedia/org/wiki/conversation, retriest on Desember 28, 2008.
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Conversation is an informal talk involving a snmgtbup of people or only
two '8

From the definition above the writer concludes d@tversation is
composed activities speaking and listening. Itasducted by two parties,
speaker and hearer as to share an assumption gdalstand process of
conversation, which enable them to interact wabkheother and interact
conversation as an enjoying developing and relstiedess of utterance.

Human beings spend a large part of their lives ginga in
conversation and for most of them conversation neoreg their most
significant and engrossing activities. This factiigleniable since the other
people who demand a good relation to survive saddhem.

Casual conversation is used for many different psegs. Those
purposes are to make social contact with peoplestablished rapport, or
to engage in the harmless chitchat that occupi¢iseofime we spend with
friend**The general purpose of conversation is to commtmicand

maintaining social relationship.

2. Conversation Elements
a. Question and Answer
It is a major element in natural conversation, theebackbone
of directed conversation session. In the questr@hamswer drill helps
the students internalize the phonetic and syntaetsign of English.
b. Comment
Comment used when we converse-either in the forsirople
remarks (“it looks like it is going to rain.”) onithe form of rejoinders
(“ you are right!”)
c. Exclamations
Exclamation in conversation — thought not as frequas

guestion and answers or comment is exclamationlaBation result

8 A'S. Hornby,op. cit., p. 272.
9 Jack C Richard and Wily A. Renandyislethodology in Language Teaching,
(Cambrigde University Press, 2000 ), p. 201.
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from unexpected circumstances in the linguistic non linguistic
environment?°

The element above very important in conversatiotabse to
joint this activity needs at least two person theaker and hearer. The
speaker ask question whatever the hearer willasconstituting an
answer or comment to the speaker so that thenat@raction between

speaker and hearer.

3. Teaching Conversation

Studying a language can not be separated from sgeak
Conversation is one of art of speaking or one @gtwhich particularly as
the most fundamental form of oral communication.

Conversation class is something of an enigma inguage
teaching. The goals of teaching conversation argemely diverse,
depending on the students and overall contexteotlhss.

There are two major approaches characterize cuteaching of
conversatioft.

a. Indirect approach in which learners and more os Isst loose to
engage in interaction. The indirect approach ingptieat one does not
actually teach conversation, but rather that stigdeacquire
conversational competence, peripherally, by engaginmeaning full
task.

b. Direct approach that involves planning a conveosagirogram around
the specific micro skill, strategies, and procdsat tare involved in
fluent conversation. A direct approach explicithalls students’
attention to conversational rules, convention, stnategies.

Learners of language may be able to use grammarlafguage,

pronounce the sounds and speak fluently but thig mat that they

Julia M. DobsonEffective Techniques for English Conversation Groups, (Washington,
English Language Division, 1997), p. 24-33.
2L H. Douglas Brownop.cit., p.276.
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communicate weff’Because in conversation learner needs to know the
structure or the rule of conversation, which ines\vtopic, opening and
closing , and turn taking.
There are some features of conversation that czgiviee specific
focus in classroom instruction:
a. How to use conversation for both transactional amrpersonal
purpose
b. How to produce both short and long turn in conatos
c. Strategies for managing turn-talking in conversgtiacluding talking
a turn, holding a turn, and relinquishing a turn
d. Strategies for opening and closing conversation
e. How to initiate and respond to talk on board raafj®pics and how to
develop and maintain talk on this topics
f. How casual style of speaking and neutral or mone&b style
g. How to use conversation different social settind &or different kinds
social encounters, such as on telephone and irafaocial gathering
h. Strategies for repairing trouble spots in conveéssat including
communication breakdown and comprehension problems
I. How to maintain fluency in conversation throughvoiding excessive,
pausing breakdown, and error grammar or pronuiociati
J. How to produce fluency talk in conversation all dep using a
conversation register and syntax
k. How to use conversation filler and small talk
l.  How to use conversation routifds
From the features of conversation above instrudiedimprove
knowledge, understanding, skill, value, and intecésstudents. The features
of conversation focus on how to start, turn, and anconversation, so the

conversation can do smartly, exactly, continuo ergected make a simple

#’Glenn FulcherTesting Second Language Speaking, (Great Britain: Longman, 2003),
p.39.
% H. Douglas Brownop.cit., p.277.
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conversation to be nice, enjoyable, understandaidecan maintain the social
bonds and friendship.
There are some steps which can be carried outtbgcher to teach

through this technique as follotf:

a. Introduce the conversation orally while the studesibse their book that
contains the material of the conversation

b. Let students open their book if they still don notlerstand the situation

and the meaning of certain expression

Ask students to listen and to imitate what thelea says

Practice together with the teacher as the paahttre whole students

Divide students into two groups to replace thelteds role

=~ ® 2 o

Pairs of students practice the conversation alone

Some steps above could be implemented in teachargihg speaking
especially for elementary and intermediate. Usaaiphique above to build the
students’ knowledge about how to pronounce weabperation with their

pairs and give opportunity the students practieectimversation.

D. The Role of English Conversation Club In Improving Students’ Self

Confidence

English Conversation Club is a group activity thaherally take place
every week to practice a more congenial atmosph&wee activities in
English conversation club are like English convieosa English discussion,
English grammar meeting and others. This actingt quite easily modified,
can be done both inside and outside of the classraath a minimum amount
of prepare of preparation.

English Conversation Club is one way of teachingclassroom
activity that includes integrated needs of teaclsrd also students. This
strategy is considered not only to be approptiateommunicate approach

but also effectively help students to be accustotoagse spoken English and

? http: //www.ehow.com/ how to teach English conversatiortriBeed on March 15, 2010
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give them not only realistic useful exercise bpa¢xpression they can use.
Beside that they try to manage their own capabhititgpeaking English and
try to manage their cooperation between their ahalbe.
There are many reason why English conversation @dulbised in
improving students’ self confidence, they &te:
1. Create a friendly, enjoyable atmosphere and engewstudent to speak or
discuss given topic
2. Assist individuals in conversation by providingéback and guidance on
pronunciation and grammar as well as directly tea@nunciation, and
vocabulary to small groups of participant
3. Increase participant’'s comfort and confidence kipgaEnglish through
interaction with patient, friendly facilitator andther group members
within a relaxed, informal environment.
4. Having more opportunity to training and practicell wear away fright
and give self confidence.
With the Enjoyable atmosphere, informal environmesd more
opportunity to practice the students will have antmrtable, motivated to
speak and create a habit because with that habivear away fright.

E. Self Confidence
1. Definition of Self Confidence

Self confidence means different things to differpebple. Some
believe self confidence is a “can do” attitude thlabws no vulnerability,
uncertainty, or self-doubt. They believe one simgbes out and gets
things done without regard to how she feels. Otd®d that true self-
confidence means you can be honest and show yduerability and still
be confidence?®

Self confidence is essentially an attitude whidbves us to have a

positive and realistic perception of ourselves and abilities. It is

% http://web. Volunteer. 2.com/public/organizatioetrieved on June 20, 2009.
% http:/ezinearticles. Com/? The - definition - ofenfidence, retrieved on June 20, 2009.
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characterized by personal attributes such as ogtmienthusiasm, the
ability to handle criticism and emotional maturi§onfidence is learned,
improve, and practiced it is not inheritéd Confidence and esteem
affected by several factors involved religion, thuence of the culture
which formed our perspectives, social class.

People who have deep faith will be believed thbilitees to solve
their problem honestly, because they know what #heyand what they
need in their life. Of course, every body has lbeind capability to

achieve a goal as Allah states in surah Adz Dzatiyarse 20-21
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In the earth are signs for those who believe firmhd also in your
own selves. Will you not then see? (Ad-Dzariyat 22%°
From the verse above, we know that Allah has gieehuman a
belief. Confident people have deep faith in thatufe and can accurately
assess their capabilities. They also have a gesensgle of control in their
live, within reason, they will be able to do whaky desire, plan, and
expect, no matter what the foreseeable obstaclentieir goals are not

met, those with confidence continue to be positive.

2. Characteristic of Self Confidence
Self confidence has a way of being visible. We ¢alh by
observing the very manner of a person walking, comnoating, working,
socializing as to whether he is confident or Tibt. order that any
characteristic in achievement of self confidencepggaaking such as:
a. Eye Contact is a direct look into eyes, eye conga@n by a speaker
implies a meaning that involves the audience th&discussion and

indicates that the speaker has confidence in hier se

" bid.
% Muhammad Zafrullah Khamp.cit., p. 524.
2 http:// self esteem.readabout.net/thelmportafic8elf Confidence.
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b. Voice Audibility is one of fundamental concern. Thaice produced
should not be a loud and booming one, but audishoald be able to
listen to it clearly. Clear articulation is usualiyore of a key to
comprehension

c. Gesture is an integral part of any communicatiorenetpeople listen
and speak to each other. Gesture helps the sp&alget meaning
across. The natural gesture including the moveroéritands, arms,
and other parts of body would emphasizes keyword.

d. facial Expression has a significant potential ofrgag out the
message of excitement, happiness, nervous and’fear.

e. Posture Talk tells how the speaker feel about Brasmid can be send
message. If someone when speak looking down arfdsimg face
people directly give impression that the speakeraased or no
confident®*

From the characteristics above, the writer conclinde the body
language made a more powerful impression on thplpeseIf confidence.

When we see one of characteristics above we knaw ttie speaker

confident or not.

3. Strategy to Increase Self Confidence
We are aware that some times spoken languageyse@agrform,
but in some cases it is difficult. When people wémtspeak fluently,
sometimes they get difficulties and no confidenddoit .
There are some aspects that make the studentsfladnfidence,
they are : lack of knowledge, it make the studelatsiot know what they
will do, negative thinking ,always say “I can notiaving a poor self

image according to the personal experience.

O istyaning Sumardiyani and Zulfa Sakhiyy8peaking for Instructional purpose
(Semarang: IKIP PGRI Press, 2007), p.21-24.

31 paulette Dale and James C. W@feech Communication Made Smple, (England:;
Longman, 2000), p.19.
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There are some strategies to increase self cortgdehney are:

a. Give sample verbal and nonverbal assurances tersisido hear a
teacher affirm a belief in the student’s ability

b. Sequence techniques from easier to more diffiddt.a teacher you
are called on to sustain self confidence wherdréiady exists and to
build it where it does not.

c. Create a positive an atmosphere in the classro@ah éhcourages
students to try out language and students do nbagass to venture a
response’

d. Asks students work in pairs and group. By work & or group the
students can learn from their group in order tormap their ability
and learn each others’ mistake, beside that iniegawith people will
make the students feel more relax than speak htin teacher.

e. Give the students feedback on their performancstoactively during
learning process so that the learner knows and rstaohels their
personality and repairs their weakn&ss.

Some strategies above could be used and applie@aiching
learning English language, because those strateigiessed on the
development of self confidence, as well as motbratBy attention those
strategies expected able increase students’ pesitinking, and build
their knowledge, so that the students feel comifottheir environment and
be confidence to speak anywhere and any time.

F. Previous Research
The research will describe some works which amveeit to the thesis.
One of the researcher is a study had been done kby Wulandari
(2201401034), Faculty of Language and Art Statewésgity of Semarang,
2008.This study focuses on the Power Relation Hstednl in English
Conversation Club of English Department of UNNES.

%2H. Douglas Brownop.cit., p.63.
% patsy and Nina Spadap. cit ., p.75.
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This study aimed to investigate how the power m@shed. The
subject of the study was the members of Englislveation club in English
Department of UNNES. The similarity between heeeesh and the writer’s
is method of collecting data. The differences ar¢he participant.

Second researcher is Wiwit Pujiyanti (220140402Baculty of
Language and Art, State University of Semarang82@he conducted study
about the Implementation of Small Group Tasks tgorbme Student's
Speaking Skill of Speech Act: Asking and Giving fiph. A classroom
action research of year Xl A Students of senighhschool 1 Batang in the
academic year Of 2008/2009.

She conducted study the implementation of smallugroasks in
speaking, because most students often feel bork@ining when the teacher
teaches English (speaking). In addition the restilthe study, the students
enjoy, can express their opinion about certainlyread confident to speak
English with group.

The similarity between her research and writerseegch is research
approach and method of collecting data. The diffees are on the participant
and data analysis.

. Action Hypothesis

In conducting the research, the researcher thirlkeat English
conversation club has important role in improvingdents’ self confidence in
speaking at eight grade of SMPI Al-Hamidiyah JaparAcademic Year of
2009/2010.



