37

CHAPTER IV
FINDINGS

A. RESEARCH FINDINGS
This research was a classroom action researche use of socioaffective
strategies to improve students’ self confidencespeaking. Its aims are to
describe the use of Socioaffective strategies terawe students’ self
confidence in speaking and to describe studentsiesement in Speaking
after being taught by using Socioaffective stragegirhere were two cycles,
and there was also pre-cycle to get students bem® $n speaking. Each

activity will be explained as follows:

1. Pre Cycle

This activity was done on Sunday Octobé?, Z009. In this first stage,
it was used conventional way in teaching speakoogyentional method)
this was done to know students’ basic score of lgpgawithout using
Socioaffective strategies.

The teaching was started by explaining theemas of expressing
admit and deny facts. Sometimes the teacher askddrgs the meaning
of certain words and asked one of them to writéhenblackboard. When
teacher explained, students were asked to listegfutly what teacher
said. If students did not know any meaning of ¢ertaeocabulary, they
might ask the meaning automatically. And if thegt dot know the use of
certain expression, teacher would give a brief &xglion, while students
were asked to write it down on their books.

For the next action, teacher gave some exangbleach expression and
asked students to imitate or to repeat after tleehier the way in
pronouncing the sentence or the words. After thatstudents were asked
to make a dialogue in pairs, but, when the teach& “who wants to

come forward?” to practice the conversation in frofnthe class, no one of
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them wanted to come forward until the teacher agpdi them to come
forward. Although they wanted to come forward toagiice the
conversation in front of the class, they did natqgpice the conversation in
the middle of front of the class, but, they prastidt beside the teacher
seat. It meant that the students were shy anddatvaspeak aloud while
practicing the conversation. They were not confidienpracticing the
conversation in front of the audience.

Based on the observation in this activity, The shid’ self confidence
was very low. It was proved by the results of theseyvation that the
students’ self confidence in speaking activity \wess than 60% per aspect
(see appendix 1). It was very low since it was eéde reach for at least
60% as minimum target. There were only 12 studearite had strong
desire to come forward, 18 students had good visoiadact, 11 students
who spoke aloud, 13 students who used their gestarsl only 16
students’ speaking were comprehensible.

The speaking achievement also influenced by thelestis’ self
confidence. The low self confidence of the studexftscted the result of
speaking achievementlt was resulted that the students’ speaking
achievements’ mean was 62.87 (see appendix 8)astlaw since it was
needed to reach for at least 68 as minimum scooeshiow that the
students succeed in their speaking, the studemdedeto improve their
self confidence. The teacher and researcher detodade pair work and
practice the dialogue in front of the class as &aftective strategies to

make students would be confident in their speakictgyity.

. First Cycle

This activity was conducted in two meetings; it was 05" of
November 2009 and f0of November 2009. Knowing the result of pre
cycle, the teacher and the researcher then usedaffective strategies to
improve students’ self confidence in their speakitigwas needed to
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improve their speaking achievement. The activitycpfle | was in line
with the steps of planning activity. The steps wasdollow:

a. Planning

1) The researcher and the teacher discussed to sw@veroblems of
pre cycle and decided to use Socioaffective stiagetp improve
students’ self confidence.

2) The researcher and the teacher identified the iegdearning
design, such as, arranging lesson plan which wesrding to the
teaching learning process which was using Socio@e
strategies (work in pairs and practice the dialdgsee appendix
12).

3) The researcher and the teacher prepared the tgaddamning
resources, such as, the observation sheets andndterials;
Expressions of asking, giving and refusing to die#p/something.

4) Prepared present list in order to know studentsiveigess in

joining teaching learning process.

b. Acting

In this step, the teacher along the researcheducted an activity
as it had planned in the lesson plan; organizedctags during the
speaking activity and collected the data while stadents were
practicing their speaking in front of the class.

Before beginning the teaching learning procesérat cycle, the
teacher diagnosed the learneres’ level of straisgyin learning. The
teacher observed the students while they were stgdg the class.
The result is that the students almost used caogndtrategy during
speaking class.

In the first activity, the students were introducagsing
Socioaffective strategy in learning speaking. Tleacher offered

knowledge to know the characteristics and appbeati of
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Socioaffective strategies. After that, the teaclexplained that
Socioaffective strategies are the strategies tagt them regulate and
control emotions, motivations and attitudes towlaatning, as well as
help them learn through contact and interactiorh withers. So, the
students should use collaborative learning durpggpking classThe
teacher asked the students to try to relax whew Were afraid of
speaking English. The teacher also tried to wehgecvmfortable way
and create the supportive and encouraging envirohnier the
students. Firstly, the teacher asked about theestadcondition and
the students answered enthusiastically. The teadkad the students'
knowledge about the expressions of asking, givimdjrafusing to give
help/something. The teacher asked students to ejaenples of the
expressions of asking, giving and refusing to gnhedp/something.
There were some students gave the examples. Adterthe teacher
wrote some expressions and its responses on the soeh as:
1) Asking for help / things

a) Help me, please.

b) Close the window, please.

c) Will / would you bring these books, (please)?

d) Would you mind sending this letter, (please)?

e) I'd like you to put your shoes on the shoeshelgdpe).

f) Can you help me, please?
2) Giving for help

a) Yes, |lcan

b) Sure

c) Yes, | will
3) Refusing to give help / things

a) I'msorry. | can't

b) I'm sorry. | don’t think | could...

c) Sorry. Actually I want to ..., but | can't.
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After giving the expressions of asking, giving aetusing to give
help/something, the teacher explained the matdhalusage of those
expressions, asked the students to looked for iffieudt words so,
they might open their dictionary to know the megnar the words or
asked the teacher. But, there were some students sithin the
backside of the class did not pay attention witplaxation and the
teachers’ instruction, and they tried to talk eather by her friend,
they were looked bored and sleepy. To solve théleno, the teacher
gave more attention to the students and sometineeteaicher walked
to behind of class.

The teacher pronounced those expressions andsp®nses and
the students were asked to repeat the pronunciafitiar that, the
students were asked to open their book and readi#hegue in that
book aloud one by one. Because of the limited tinog, all students
were asked to read aloud but, the dialogue in theak was read by
themselves.

In order to offer hands-on practice for the studetd use
Socioaffective strategies, collaborative works wgitable in this
activity. In this cycle, the students were askedligcuss in pair (see
picture 1) and speak English during the discussidns discussion
activity was done for making a dialogue with thelassmates. It
purposed that the learners could exchange opimaals other and they
tried to speak English with their pairs. During ttiscussion, the
teacher walked arround to the students and asleed the difficulties
of the material. The teacher also corrected thdestis writing and
pronunciation immediately. The teacher evaluateel skudents by
correcting their dialogues such as, putting wordsrder, choosing the
correct dictions and telling the correct pronunoiat Sometimes, some
students asked the teacher if they faced the probldis is includes
the type of Socioaffective strategies which is exhllasking for

clarification. Some students asked about the difficnaterial, they
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asked the teacher to repeat the pronunciation aedsgme examples
of the expression.

Before practicing the dialogue in front of audigntee teacher
encouraged the students to be confident duringksmgedEnglish, to
have strong desire without any compulsion, wigtacticing the
conversation, they should use their visual contaa gestures, the
students should speak aloud and not to be afraidnate some
mistakes. The students speaking also should beretmpsible. After
that, the students were asked to come forward thilr pairs in order
to pracrtice the dialogue without any book in frofithe audience (see
picture 2). When they were practicing the dialogtiee teacher
observbed their self confidence in speaking English

Some students had strong desire to come forwagpdctice the
dialogue without being asked by the teacher, theyAdifah, Anisa,
Devi, Dita, Dwi Anggara,Elika, Ghozali etc. Whileet converasation
in front of the class, other students were watchhgr friends who
practiced the conversation in front of the class.

In the end of the activity, the teacher asked thadests'
enthusiasm using Socioaffective strategies in hgaspeaking. The
teacher also asked the students' difficulties duttie teaching learning
process. The students were adviced to speak Engbstiidently
whenewer and wherever they speak and do not balafcause the
expressions of asking, giving and refusing to diedp/something in

their daily life and to study hard.

. Observing

The researcher observed the students’ seffdamnte and students’
speaking achievement by using the observation sheealuated the
results, collected the data and monitored the tegdbarning process.
It was used to find out to what extent the actiesult reached the

objective. The steps were as follow:
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1) The researcher observed the teaching learning ggdaceorder to
know the influence of using Socioeffective stragsgitowards
students’ self confidence in their speaking agtivit

2) The researcher observed the students’ activity reparing the
dialogue.

3) The researcher wrote the success and the problenes the
teaching learning in progress which was not enougficient in
reaching the objectives.

Based on the observation, the students’ seiffidences were
improved by implementing Socioaffective strategiesvas proved by
the results of the observation that there were rtimma 60% students
could control themselves in three aspects althathgine were two
aspects less than 60% (see appendix 2). It wasrlieén the results of
pre observation. There were 30 students who hadgtiesire to come
forward, 25 students had good visual contact, L8esits who spoke
aloud, 22 students who used their gestures andu2lerss’ speaking
are comprehensible.

The improvement of students’ self confidence infices the
speaking achievementt was resulted that the students’ speaking
achievements’ mean was 67.59 (see appendix 8)crieéased from the
result of pre observation although it still les&rth68 as minimum
score. Because of insufficient score in cycle le teacher and

researcher decided to use role-play as anotheo&texttive strategies.

. Reflecting
Based on the activity during cycle 1, the aesker noted that there
were some problems should be solved in the nexectiite problems
were as follow:
1) Because of the results of cycle 1 were not sufiicenough, the
teacher and researcher discussed about the adivuiticycle 2 to

solve the problems. Especially using group work esid-play as
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Socioaffective strategies to improve students’ selifidence and
their speaking achievement.

2) Class should be conducive during teaching learpiogess, before
teacher started the activity. It was found thattents shouted
making noise. The teacher should control the chask

3) When the activity in progress, it found that sonedents were
passive. They were not fully joining the discusdionthe speaking
activity although they were in pairs. It was thdydaf the teacher
to give more attentions and motivation toward thelents in order
to have a will or interest to join the activity. dan be done by
calling their name and approched them, and askeid pinoblems
in joining the speaking class.

4) Time management was very crucial factor in teacHemyning
process; the students need a longer time to peactie
conversation in front of the class. So, teacheukhmanage and

provide time perfectly.

3. Second cycle
The activity of cycle 2 was in line with theegs of planning activity.
Cycle 2 activity was in two meetings. Cycle 2 wasducted orlL7" of

November 2009 and f@f November 2009. The steps were as follow:

a. Planning

1) The researcher and the teacher discussed to sw@veroblems of
cycle 1 and decided to use group work and role-pésy
Socioaffective strategies to improve students’ setffidence.

2) The researcher and the teacher identified the imegdearning
design, such as, arranging lesson plan which wesr@diag to the
teaching learning process which was using Socioae
strategies. (see appendix 12).
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3) The researcher and the teacher prepared the tgatd@mning
resources, such as, the observation sheets andnéterials;
Expressions of Offering, accepting and refusingofiar of some
help.

4) Prepared present list in order to know studentsiveigess in
joining teaching learning process.

. Acting

In this step, the teacher along the researcheruobed an activity
as it had planned in the lesson plan; organizedctags during the
speaking activity and collected the data while 8tadents were
practicing their speaking in front of the class.

Before beginning to the new material, the teachskea the
students about the last material. The teacherweddhe last material
of speaking; expressions of asking, giving and siefy to give
help/something. The students told those expressimes by one. It
means, that the students didn't forget what thelydtadied in the last
meeting.

The students were introduced using Socioaffectitrateggy in
learning speaking for the second time. The teaoffered knowledge
to know the characteristics and applications of iGdtective
strategies. After that, the teacher explained tRBaicioaffective
strategies are the strategies that help them regwad control
emotions, motivations and attitudes toward learnaggy well as help
them learn through contact and interaction witrecéhSo, the students
should use collaborative learning during speakilagsc The teacher
asked the students to try to relax when they wéadaof speaking
English. The teacher also tried to weave the cawbbe way and
create the supportive and encouraging environmanthie students.
Firstly, the teacher asked about the students’itondand the students

answered enthusiastically. The teacher asked tltests' knowledge
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about the expressions of offering, accepting arfidsieg an offer of
some help. The teacher asked students to give d@angd the
expressions of offering, accepting and refusingtier of some help.
There were some students gave the examples. Adterthe teacher
wrote some expressions and its responses on the soeh as:

1) Offering some help

a) Can | help (you)?

b) May I help (you)?

c) Let me help you.

d) What can | do to help you?

e) Would you like any help?

f) Is there anything | can do for you?

2) Accepting an offer

a) Sure. Thank you.

b) Yes, please.

c) Please hold this (book).

d) That will be helpful.

3) Refusing an offer

a) No, thank you.

b) That's very kind of you, but | can manage myself.

c) No, don't bother, really.

After giving the expressions of offering, acceptangd refusing an
offer of some help, the teacher explained the rziehe usage of
those expressions, asked the students to looketthdadifficult words
so, they might open their dictionary to know theamag of the words
or asked the teacher. In this activity, almost ehisl paid attention to
the teachers' explanation although three or fawdesits piled up.

The teacher pronounced those expressions andspenmees and
the students were asked to repeat the pronunciatitiar that, the
students were asked to open their book and readi#thegue in that

book aloud one by one. Because of the limited tino, all students
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were asked to read aloud but, the dialogue in theak was read by
themselves.

In order to offer hands-on practice for the studeitd use
Socioaffective strategies, collaborative works igitable in this
activity. In this cycle, the students were askediszuss in group (see
picture 3) and speak English during the discussiam, the teacher
divided the students into eight groups; each groupsists of four and
five students. The students were asked to rearrtdmgeseat position
based on the group order. This seat position ntaeleamfortable and
conducive environment. This discussion activity wiase for making
a script for the role play activity with their gnomates. It purposed
that the learners could exchange opinions eachr ai they tried to
speak English with their mates. During the disaussithe teacher
walked arround to the students and asked themitheutlies of the
material. The teacher also corrected the studenttingv and
pronunciation immediately. The teacher evaluateel skudents by
correcting their dialogues such as, putting wordsrder, choosing the
correct dictions and telling the correct pronunoiat Sometimes, some
students asked the teacher if they faced the probldis is includes
the type of Socioaffective strategies which is exhllasking for
clarification. Some students asked about the dilfficnaterial, they
asked the teacher to repeat the pronunciation aedsgme examples
of the expression.

Before performing the role play in front of audienthe teacher
encouraged the students to be confident duringksmpedEnglish, to
have strong desire without any compulsion, wpdeforming the role
play, they should use their visual contact and wgest the students
should speak aloud and not to be afraid to makeesmistakes. The
students speaking also should be comprehensibleer Ahat, the
students were asked to come forward with their grou order to

perform the role play without any book in front the audience (see
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picture 4). When they were performing the role pléye teacher
observbed their self confidence in speaking English

Almost students had strong desire to come forwarperform the
role play with their group firstly without being keed by the teacher.
While the role play in front of the class, othendsnts were watching
their friends who performed the role play in frofthe class.

In the end of the activity, the teacher asked thaedents'
enthusiasm using Socioaffective strategies in hgaspeaking. The
teacher also asked the students' difficulties dutte teaching learning
process. The students were adviced to speak Engbstiidently
whenewer and wherever they speak and do not balatcause the
expressions of asking, giving and refusing to diedp/something in

their daily life and to study hard.

. Observing
The researcher observed the students’ seffdamte and students’

speaking achievement by using the observation sheealuated the

results, collected the data and monitored the tagdkarning process.

It was used to find out to what extent the actienuit reached the

objective. The steps were as follow:

1) The researcher observed the teaching learning ggdceorder to
know the influence of using Socioeffective stragsgitowards
students’ self confidence in their speaking aativit

2) The researcher observed the students’ activityeparing the role
play.

3) The researcher wrote the success and the problenes \the
teaching learning in progress which was not enougficient in
reaching the objectives.

Based on the observation, the students’ seiffidences were
improved by implementing Socioaffective strategiesvas proved by

the results of the observation that there were miwaa 60% students
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could control themselves in all aspects (see app@ndt was better
than the results of cycle 1. There were 36 studests had strong
desire to come forward, 27 students had good visoatact, 28
students who spoke aloud, 25 students who usedgesiures and 35
students’ speaking are comprehensible.

The improvement of students’ self confidenoduences the
speaking achievementt was resulted that the students’ speaking
achievements’ mean was 73.02 (see appendix 8)crieéased from the
result of cycle 1 and more than 68 as minimum screan be
concluded that using Socioaffective strategieseasning strategy in
teaching speaking can manage the class betteharsdudents enjoy in
their speaking activity. These Socioaffective sgas also can
improve the students’ self confidence in their &ue@ The students’
speaking achievement increased because of the wement of

students’ self confidence.

. Reflecting
Generally, based on the activity during cy2las the last cycle of

planning of classroom action research, the resws wignificant

enough. This involved teaching learning procesfugrforming,
students’ activeness, and students’ performance.réthection results
were as follow:

1) Class was more conducive, since students were ¢oihgentrated
to join the activity. And they loved to join plagra role.

2) When group forming, most of students were enjoytimgmnselves
to get engaged in the activity. They were seemedenaative
expressing their opinions in English. It can bevahdy the result
of their performances in practicing the role playfiont of the
class. Teacher did not need to point a group toecéonward,
students had strong desire to present in froh@ttass. And even

for students who was less active in joining thevégtin cycle 1,
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she was now brave enough and confident to perforfront of the

class.

3) The teacher provided more time to the studentgactging their

role play in front of the class. So, the studemdsribt feel in hurry

and nervous.

4. Students’ self confidence analysis

The observation in this research was done difahwrators. There

were five indicators of self confidence in the atvation checklist.

Compared to the initial condition, there was imgoent of observation
percentage from the research. It told the writeat tthere was an
improvement of self confidence from the studentsrabeing taught by

using Socioaffective strategies.

Table 1

The result of observation cheklist based on the nuber of students

Number of students

No Indicators of self confidence Initial

N Cycle | Cycle Il

condition

1. | Strong desire 12 30 36
2. | Visual contact 18 25 27
3. | Speaking aloud 11 18 28
4. | Gestures 13 22 25
5. | Comprehension 16 25 35

The score of students’ self confidence will be gpedl per aspect.

can be calculated by using this following formula:

Scoreof self confidencéperaspec) =

Numberof students

Totalnumberof students

x10®%
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Table 2
The result of observation cheklist in percentage
Achievement ( percentage )
No Indicators of self confidence Initial
condition Cycle | Cycle Il

1. | Strong desire 30.77 % 76.92 % 92.30 %o
2. | Visual contact 46.15 % 64.10 % 69.23 %
3. | Speaking aloud 28.20 % 46.15 % 71.79 %
4. | Gestures 33.34 % 56.41 % 64.10 Yo
5. | Comprehension 41.02 % 64.10 % 89.74 %

5. Speaking achievement analysis
During the action, the researcher also evetuttie students’ speaking
achievement using the list of speaking score iredud/e speaking aspects
such as, pronunciation, Grammar, Vocabulary, flyesmed mastering the
material (see appendix 4 - 8). The score of st@thievement can be

calculated by using this following formula:

Thegained score

Speaking score = -
Total maksimumscoreof all aspects

x100

_ Total speaking scores of all students
Frequency (the number of students )

Mean

The speaking achievement during the action woulddrepared with the
speaking achievement before the action (pre obsemyaThe detail score

were stated below:
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Data of students’ speaking achievement

Pre observation

Cycle |

Cycle 1l

Mean

of speaking score

62.87

67.59

73.02

Explanation:

PC
C1
C2

The chart of students’ speaking improvemen

Students' speaking improvement

74

721

70+

681
661
641

601

56-

PC C1

C2

Pre-observstion / Cycle

: Pre Cycle
:Cycle 1
: Cycle 2
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The chart of the improvement of
students' self confidence
Percentage
100
80
60 3 Pre observation
m Cycle |
40 m Cycle Il
20 -
0 _|
1 2 3 4 5
The indicators of self
confidence
Explanation:
1. Strong desire
2: Visual contact
3: Speaking aloud
4: Gesture
5: Comprehension
Table 4
_ Achievement ( percentage ) )
Indicators of _ improve
No . Initial
self confidence . Cycle | Cycle I ment
condition
1. | Strong desire 30.77 % 76.92 % 92.30 % 61.53
2. | Visual contact 46.15 % 64.10 % 69.23 % 23.08
3. | Speaking aloud 28.20 % 46.15 % 71.79 % 43.59
4. | Gesture 33.34 % 56.41 % 64.10 % 30.76
5. | Comprehension 41.02 % 64.10 % 89.74|% 48.72

%
%
%

%
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Based on the table, the indicators of studesai$ confidence increased in
every action. The indicator of strong desire wagaased from 30.77 % to
92.30 %, it increased 61.53 %. In the indicatorstfdents’ visual contact,
before the action was 46.15 % and after the actias 69.23 %, so it
increased 23.08 %. The indicator of speaking almfdre the action got 28.20
% and after the action got 71.79 %. It means tmatrésult increased 43.59 %.
The students’ gestures before the action were 34.24hd after the action got
64.10 %. So, it increased 30.76 %. For the studeptsaking comprehension
before the action was got 41.02 % and after theracvas 89.74 %, it
increased 48.72 %.

The observation proved that students’ selffidence increased in every
action; although, there was little improvement frpra observation to cycle I.

When the researcher did the preliminary redgastudents were passive
and shy during speaking activity; they did not hatteng desire to practice
the conversation even in their seats. When teaa$ieed them to practice the
conversation in front of the class, no one of theame forward until they
were chosen by teacher to come forward and practicedialogue.

When they were chosen to practice the contiersahey did not want to
stand in the middle of front of the class, but,ythest stood beside the
teachers’ seat and practice it perfunctorily withany strong desire. During
the conversation, they did not speak aloud, monmeawany of them spoke in
whisper. They did not use their eyes contact aea tfestures, they just stood
nervously and were not enjoy. Because of their gbftoice, it impacted the
comprehension of their speaking; the teacher afidnnot understand what
they spoke about.

This fact, based on the observation and irerwith the students, many
of students told the researcher that they wereausrand not confident while
practicing the conversation. It happened becausétttd vocabulary they
mastered and confused about the structure, theg aiso bored with the
models of speaking activity and afraid making nketa of structure,

pronunciation, word order and diction. In fact,\thveere rarely practice their
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conversation in front of the audiences. They saglally they were only
asked by the teacher to make a dialogue and pedcitian their seats. Then,
when they were asked to come forward, they feloorfortable and shy. So,
they needed motivation and encouragement from #aeher. They also
needed practice the conversation more especiafhpim of the audience.

The teacher also said that the students df A/Nvere shy to practice the
speaking activity and they were afraid making nkistaof structures and
pronunciation while in the conversation. They weoé confident because they
had limited vocabulary and they were seldom pradtithe conversation in
front of the class or audience.

The real situation before the action expldired most of students were less
confident. It can be concluded from the fact thiatlents were not confident
because of the problems that have been statedebe®ar, the collaborator
decided to use socioaffective strategies to impsetudents’ self confidence.

During the action, the teacher always encadaiipem not to be afraid
making mistakes of structures, dictions and wordleor Teacher also
encouraged them to be brave, confident and noetehy using their visual
contact, gestures and to speak aloud. By using thesioaffective strategies,
the students were expected to have strong despeattice the conversation
in front of the class or students.

Although the difficulties came up during thetian, based on the
observation the researcher concluded that mosttwdests were more
confident while practicing the conversation in dgde and role play
(Socioaffective strategies) than the initial coiudit It could be seen from the
observation that students had strong desire to domerd for practicing the
conversation. While they were in conversation, thegd their visual contact
and gestures. They also spoke aloud and their sgpakas comprehensible
although they made mistakes in word order and wires. It told the
researcher that Socioaffective strategies could rong students’ self

confidence.
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The students said that they were really lilerknin pair, dialogue, group
work and role play activity during the speaking.eyhfelt more focus in
speaking English. By these Sosioaffective stratggiee students enjoyed in
speaking and more confident. These activities niadm were not bored in
speaking class. They also said that Socioaffeciketegies made them more
self confident.

The teacher said that Socio-affective strategde students happy and
enjoy during practicing the conversation in Englisthe students’ self
confidence improved after implementing these sfjiate

In addition, in the last cycle the studentsoafjot the high mean of the
speaking achievement 73.02. The students’ speakicigievement was
improved in every action. In the pre observatitre mmean of class speaking
score was 62.87, in the cycle | was 67.59 anderciftle 1l was 73.02. It told
the researcher that the improvement of self confideinfluenced the
students’ speaking achievement.

Self confidence was important in learning #&oeg Without self
confidence students will not be able to practi@edbnversation well. It would
affect to the teaching learning process and thaestis’ speaking achievement.
The condition of students’ self confidence is véifferent before and after the
action. It was signed that there was an enormoysavement of students’
self confidence rate after implementing Socioaffectstrategies. Moreover, it
can be identified from the observation stage thastrof students had positive
attitudes during practicing the conversation sucb@eaking aloud, using their
visual contact and gestures.

In conclusion, the implementation of Socioefifee strategies in teaching
speaking is very effective. This strategy has atpesinfluence in improving
students’ self confidence in speaking. And the estiis! self confidence affects

to the students’ speaking achievement.



