CHAPTER Il

REVIEW RELATED LITERATURE

A. Theoretical Review
1. Teacher’'s Role

A teacher of course is a job profession. Like ofobs, a teacher
has many duties and responsibilities. Some pe@pietisat being a teacher
is like a gardener. He or she plant the seeds lam watches them grow.
Whatever people think about a teacher, there argymefinitions about it.
At Oxford advanced learner’s dictionary teachedéined as someone
whose job is to teach, especially in a schaoleducation a teacher is a
person who educates others. A teacher who eduaateslividual student
may also be described as a personal tutor. Theafoteacher is often
formal and ongoing, carried out by way of occupatiw profession at a
school or other place of formal educatfon.

A teacher can be said as a facilitator and a resoiar his or her
students. She or he should have some requiremdagiaer need special
qualities of education skill, good personalitiesidaable to perform
different roles at different lesson activities. elay Harmer said that a
teacher has some roles which is has aim to faellttaee students’ progress
in some way or other. All of the roles &re:

1. Controller

When teacher acts as controller she / he domircteitees that
take place in the classroom. The teacher may statiek front of the class,
dictating everything that happens and being thedaxf attention. For the
consequence, there will be little chance for thedsihts to take much
responsibility for their own learning.

2. Organizer

'Oxford Advanced Learner’s Dictionargp. cit p.1333

*http:// en.wikipedia.org/wiki/teacher, accessedloly 8" 2009

%Jeremy HarmerThe Practice of English Language Teachir{§ngland: Longman,
2002), 3 Ed., p.57



Organize the students to do various activitiesnisngportant thing
for the teacher. Included gives the students in&dion, tells the students
how they are going to do the activity, puts theno ipairs or groups and
finally closing things down when time is over.

3. Assessor

Teacher can help his / her students to evaluaie peeformance,
offering feedback and correction and grading sttglém various ways.
The teacher needs to be aware about possibilithiof/ her students’
reaction with the assessment.

Some students will feel satisfy with their learnmegult if they get
good mark, but sometimes half of them will feel endressure when they
get bad mark.

4. Prompter

Teacher has to prompt students to speak Englislerréthan using
their mother lounge. She / he should encouragesthdents to think
creatively, pushing them to achieve more, feedmg@ bit of information
or language to help them proceed.

5. Participant

Teacher has certain times to join in an activity a®a teacher, but
also as a participant. She / he may take partsoudsion and organize
students’ group.

6. Resource

Students may ask something to the teacher. They waayt to
know information in the middle of an activity abaadtivity itself or other
information. Students can consult to the teachegeibmore knowledge
and solve their learning difficulties. Teacher asidered as a person who
more understand than them, it is hoped that teazdrehelp their students
and give them many references.

7. Tutor

A teacher can be an advisor for his / her studehts response to

what the student is doing and advises them on tehdd next.

*Ibid,.



8. Observer

A teacher needs to be able to work and observeltsinaously,
listening, watching, and absorbing, so betweertégheher and the students
can create the best kind of rapport.

The role of the teacher in talking and learninguredoubtedly
crucial® Teachers should expose students to knowledge.rd8earcher
has an assumption that a teacher not only hastée like above, teacher
has more roles and duties. Teacher can be a peeserttivator, leader,
brainstormer, and challenger for his or her stusleBtch of these roles
can help the students for absorbing the knowletgeis delivered by the
teacher. Teacher need to play a variety of radesheir students in order
to the students feel comfort and have desire tmlédany people said that
experience is the best teacher. A good teacherldhgive it to the
students. The teacher should be there to guidestindent to the right
experiences and the best teachers are always prgvigore scaffolding

for their students’ understanding.

2. Scaffolding Talks

a. Definition of Scaffolding Talks

There are many important definitions of scaffoldiAg Bradley K.
S and Jack A. B quotes from Ovando et al statdsstiadfolding is defined
providing contextual supports for meaning trough tise of simplified
language, teacher modeling, visuals and graphimsperative learning.
Hammon and Gibbon tent the term of scaffolding bbterary and
metaphorically. The term scaffolding literally refeto a structure that is
temporarily placed around a new building whilestheing constructed.
Without the scaffolding, the building would not bble to stand on its
own. Metaphorically, scaffolding is the temporaonpport that is provided

by the teachers to the learners as they expand khewledge and gain

*Teressa GraineiThe Routledge Falmer Reader in Language and Literad.ondon:
Routledge Falmer 2004).p.134

®Bradley K. S and Bradley J. Acaffolding Academic Learning for Second Language
Learners http://www.iteslj.articles/bradleyscaffolding/-14iccessed on January 2010
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new skills.” When the students have a secure understandintyeafigw
knowledge or skills, teachers are then able to kentlbe scaffolding. This
continual process will placed the learner to higlesel of knowledge.
Linda Lawson argues that scaffolding in an educafiocontext is a
process by which the teachers provide a temporamdwork for learning
to the students. Through the scaffolding the teacher provides stipfjoo
the students. This is done by providing explicibktedge and guided
practice. The teacher explicitly contributes whaidsnts are not yet able
to do or do not know and adjusts the contributi@en students move
through the zone of proximal development towarasrthotential level of
independent performandée.

The idea of using scaffolding talks came up assaltef creating
an interactive teaching. It is drawn from the wofR/igotsky and his ZPD
model. The ZPD is the area between what a learaerdo their task
independently and what can be accomplished with gielance of a
competence adult or peer. Vygotsky believed that emld could be
taught any subject effectively using scaffoldinghi@iques by applying
scaffold at the ZPD. It can be said that when stdifig is applied with
the zone of proximal development, learning willfaeilitated.

By those explanations, it can summarized that thginates of
using scaffolding in educational setting is fromgdéysky’s sociocultural
theory and his ZPD concept. Vigotsky stated in $axiocultral theory,
children’s learning processes and their developneke place in social
contexts of the culture. Gibbons argued that saodiol theory sees
human development as instrically social rather tfadividual®® At
individual’'s development is thus to a significanttemt a product, not
prerequisite of education the result of his sodmdtorical, and cultural

experience. As human beings, biologically we aideable to acquire

"Paulin  Gibbons, Scaffolding Language, Scaffolding Learning: TeaghiSecond
Language in thdainstream Classroonf,USA : Hineman 2002 ).p.10

8 indaLawsonScaffolding as a Teaching Strate¢¥ngland : City College 2002 ).p.2

Susan Fez and Helen Joydext-Based Syllabus DesignSydney: National Centre for
English Language Teaching and Research Macquairetdity 1988 ).p.27

%Paulin Gibbonsop. cit.,p.8
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language but what language we learn, how skillfelare at using it, and
the purposes for which we are able to use it ama#ter of the social
contexts and situations we have been in.

If we transfer this concept to language learningclassroom
context, it can be said that the language usechbytdacher during the
teaching learning process and the kinds of aatwitapplied for the
learning process will determine the students’ laggu development.
Based on the socio-cultural theory, learning precesmd students’
development will take place through interactionhwitore capable persons
in socially and culturally based situation.

b. Characteristics of Scaffolding Talks
There are many important attributes of scaffoldiRgphael and
Hiebert assume that scaffolding must be suppofassist learners to do
what they could not do independently), adjustafdepport can be added
or leased), temporary (support will eventually het needed)* Rahmi
Widyaningsih as she cited from Berk and Winslerotaged attributes of
effective scaffolding as follow¥s
1. Joint problem solving, includes participating in appealing and
meaningful activity where reaching a goal is af@ffort.
2. Intersubjectivity, is the common ground where tlagtipipants have
shared understanding of the goal.
3. Warmth and responsiveness, is when the adult ponssve to the
needs of the child and is supportive and encougagin
4. Maintenance of appropriate ZPD. Keeping the chilthe appropriate
ZPD is the most important goal of scaffolding bessathat is where
the greatest learning occurs.
5. Promotion of self regulation, entails removing theaffolding and

allowing the child to work independently.

http://www.hamline .edu/gse/academics/resourcesptiiccessed on January 2010
Ybid,.
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Other experts talk about teachers’ scaffolding Satte Jamie

McKenzie. Mc Kenzie and Van Der Stuyf. They ddserieight

characteristics of scaffolding, there &fe:

1.

Provides clear direction and reduces students’usioi — Educators
anticipate problems that students might encounter then develop
step by step instructions, which explain what aeti must do to meet
expectations.

Clarifies purpose — Scaffolding helps students wstdad why they are
doing the work and why it is important.

Keeps students on task — By providing structure sitaffolded lesson
or research project, provides pathways for thenkerar The student can
make decisions about which path to choose or whags to explore
along the path but they cannot wander off the pathich is the
designated task.

Clarifies expectations and incorporates assessmaedt feedback —
Expectations are clear from the beginning of théivilg since
examples of exemplary work, rubrics, and standafdsxcellence are
shown to the students.

Points students to worthy sources — Educators geowources to
reduce confusion, frustration, and time. The sttselemay then decide
which of these sources to use.

Reduces uncertainty, surprise, and disappointmegiducators test
their lesson to determine possible problem areastl@n refine the
lesson to eliminate difficulties so that learnisgnaximized.

Delivers efficiency — If done well, a scaffoldedssen should nearly
scream with efficiency.

Creates momentum — Scaffolding concentrates arettdirenergy in
ways that actually build into momentum.

Based on the characteristics of scaffolding talkery by some

experts above, the writer conclude that scaffoldailgs is very important

Bhttp://condor.admin.cuny.edu/group4/Van%20%Der%aglbyan%20Der%20Stuyf%
20Paper.doaccessd on January 10th 2010
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in English language teaching and learning procEss.role of scaffolding
talks in teaching is as assistance, a bridge ouidegprovided by the
teacher so that the learners are able to accompleshtask independently
without any difficulties. The writer also makes anclusion that the
characteristics of scaffolding talks are:

a. Scaffolding using open-ended questioning where atelt asks
guestions to elicit response from the child.

b. Scaffolding providing feedback that is encouragiegaluative,
clarifying, acknowledging, informational and intezfative.

c. Scaffolding provides direct instructions through daling,
suggesting the child, asking for a particular agtior completing
the activity together.

d. Offering explanations.

e. The teacher provides cognitive structuring whicsists in problem
solving and reasoning. This includes explicitlydieiag rules and
helping the child become aware of relationshipsvbeh objects
and events.

f. Scaffolding controlling the students frustratingidg the tasks and

demonstrating an idealized version of the taskrgive

3. The Functions of Scaffolding Talks

The purpose of teaching and learning English basedthe
curriculum is to enable students to master and u&eglish
communicatively. This means that the teachers @ able to involve
their students in every teaching and learning @®ckby creating an
interactive class so that they will get enough cleanto practice their
English and to be active learners. The teachersthmmselves as the
facilitators who create supports and helps the estisd to gain their
understanding toward the concept. There are sewang for the teachers
to create an interactive class. Actually these wagsused to scaffold the
students in teaching and learning English so thay will be independent
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learners. According to the Turney et al there dme functions of

scaffolding talks:

a. Explaining

The essential outcome of teaching and learning gaods

students’ understanding of the lesson. The teackesate their
students’ understanding through explaining. Thhse, teachers’ skills
of explaining determine the outcome of teaching laadning process.
As Turney quotes from Hogg and Foster state thpta@xng is one
way the teacher tell the pupil something. In tegllithe teachers
organize lesson content so that the pupil is expdsecontent in a
planned and controlled sequeré&here are six components of skills
that the teachers have to master: raising key musstpromoting
clarity, using example, forming connections, makemphasis, and
monitoring feedback®

b. Basic and Advanced questioning

In every classroom there will be some talks amdwagtéachers

and the students and usually the teachers’ talksdaminate it. It is
good for the teachers to dominate their classroeiorag as those talks
bring good impact toward the students’ behavior.t@nother words,
they will stimulate the students’ development in steang and
understanding the concept given and gradually thvajl be
independent learners. Without having some tallestehachers will lose
the students’ attentions and motivations.

The use of questioning is actually to know howlvelpils
understanding the material given to them. The gquestgiven by the
teachers will lead the students’ interest and sityolt will encourage
the students to have some contributions in thehtegcand learning
process. Based on Turney there are eight compooénte skills of

questioning as follow&®

“Turney C, et.al.Sydney Micro Skill{Adelaide: Sydney University Press,1983), p.15
bid., p.38-43
bid,. p.73
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. Structuring

During the lesson, the teachers may also strudtuee
discussion by giving specific information relevamtthe task either
immediately before or after a series of questions.
. Phrasing or clarity and brevity

To facilitate responding by pupils, questions sHobke
phrased in words that are appropriate to the letelevelopment
of students.
. Re-directing

When the teacher wishes to maintain attention te on
question, and to invite several pupils to respdahd,technique of
re-direction may be used. Having posed a quesborihe whole
class the teacher may select pupils to respondrim iy naming
them (verbal re-direction) or by pointing, nodding smiling
(gestural re-direction).
. Distributing

Questions are should be directed, as general culibe
whole class so that all pupils are encourageddbrésponsible for
forming answers.
. Pausing

The teacher should pause for a few seconds afkemgas
questions of the whole group and before a particatadld to
respond.
. Reacting

The enthusiasm and warmth, which a teacher shows in
reacting to pupil’'s answer, will often be an im@mt determinant
both of that pupil’s further participation in theskon and the
participant of other pupils.

. Prompting
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A further aspect of the way in which a teacher oesito a
pupil is the strategy adopted when the pupil feolsarticulate an
answer, or give inadequate answer. By rephrasirg same
questions in a parallel fashion, the teacher méy the pupil avoid
difficult words, and thus complete the task sucktdlys Students
are may also assisted with simpler questions ratewethe original
task.

Changing the level of cognitive demands

As well as preparing key questions which vary el of
cognitive demand, teachers may also find it easieask higher
order questions when they have source materials asagraphs,
document and apparatus of various kinds to whigtiesits are able

to refer in answering these questions.

c. Reinforcement

Reinforcement is the response by one person toharist

behavior so that the probability of that behaviacwring again is

increased.!’ Referring the definition of reinforcement, the dieers

give this kind of treatment to the students evdhtut increase

students’ positive behavior. In the process ofeasing their positive

behavior toward the lesson, the students need e h#ention and

motivation to the teachers. Thus the purpose ahgiweinforcement is

to catch the students’ attention, motivation, amdreasing their

positive behavior in teaching and learning process.

There are three components of reinforcement maggdpdied

by the teachers in the classroom:

1.

Verbal Reinforcement

Verbal reinforcements are in the form of teacheaigw,
attention, encouragement and approval.
Token Reinforcement

Token reinforcement done by the teacher includesgistars,
ticks, stamps or points may be effective with yourigldren.

Ybid., p.14
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Positive and discriminating written comments on upifs work

appear to be more appropriate with older pupilsotAar example

of this kind of reinforcement is giving chart recditgpn (a star next

to pupils’ names, offering monetary rewards).

3. Proximity and Contact Reinforcement

A teacher may increase the impact of praise fofopmance

and achievement by moving among students, sittimty standing

with them, and displaying direct interest in theiwrk and efforts

by employing what is referred to “proximity reinémment”.

Introductory Procedures and Closures

Introductory procedures and closures actually con@bout

the teaching and learning process in the classiooe the beginning

until at the end of it. It is quite important tosduss since it shows the

interaction among the teachers and the learnetkeirclass and how

actually the teaching and learning process goeslbere component

of introductory procedures and closures are: gginattention,

structuring, making links, reviewing, and evalugtin

1. Gaining attention

At the beginning of a teaching series, the teactesrds to

attract and then holds the students’ attention.r8teee several

ways to gain students’ attention:

a. Teacher variation of gesture or position, eye oadrdad voice,

b.

use of pause or clear focusing comments all sesvatttact
attention, stimulate interest and convey meanimgyiging
many ways to start a lesson.

The use of various modes of communication broadly
categorized as visual, aural and tactile provideasuwus that
gain attention, arouses curiosity, and can leathittking and
learning. Audio-Visual aids provide a concrete ba$or

conceptual thought and their general interest.

2. Making links
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For introductory procedures and for closures, n@alinks
involves recalling concepts or skills that alre&ehpwn to students
in order to aid understanding and retention of @& unfamiliar
material. The concern of this section in with specieacher’s
behaviors which set a context for treating matebial referring
back to what was learned or experienced at some pothe past.
The two aspects of making links which will be calesed are
recalling concepts and highlighting familiar ideas.

3. Reviewing

At the end of lesson, reviewing to a close, revigielates to
moves initiated by the teacher that will ensurettkated material
is consolidated for students, so that the main eptscare recalled,
looked again, re-emphasized and remembered.

4. Structuring

In a broad sense, structuring involves the teaebkéatting
context for what the students will do subsequeirtlya lesson.
Dalilis as cited by Turney states that for the idtrctory procedures
the teacher could structures by establishing goals)g directions
and outlining context® When a teacher structures by establishing
goals, students are given indication why they tdlinvolved in a
particular lesson. Meanwhile, giving directions wsc when a
teachers indicates to students how they will be kmgr in
particular ways throughout the lesson.

5. Evaluating

In the closing stage of the lesson, evaluating emasses
moves made by the teacher to obtain informatioa lagsis judging
whether the lesson goals are have been achievddpadeciding

what will happen in subsequent lesson.

4. Teaching Teenagers

¥bid., p.81.
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Teenager is defined as a person who is betweemd3. @ years
old.® Teenager is age of transition between child andtacbnfusion, self
consciousness, growing, and changing bodies andsffin

Teaching teenager is different from teaching yole#agners. Some
people belief that teenagers are unmotivated, ,sainlg uncooperative. It is
the reason they make poor language learners. Tlees some
characteristics of teenagéts:

a. Teenagers’ intellectual capacity are abstractlysadtiere are possible of
increasing sophisticated intellectual.

b. Teenagers can solve complex problems with logicalking. It is the
impact of linguistic metalanguage.

c. They need more attention spans is a result ofi@uteial maturation.

d.Varieties of sensory input are still important, bagain, increasing
capacities for abstraction lessen the essentialr@atf appealing to all
five senses.

e. Factor surrounding ago, self-image, and self-estarartaking a crucial
role.

f. Secondary school students are of course becomangasingly adult in
their ability to thinking. But as teaching adultare must be taken not to
insult them with stilted language or to bore theithwveranalyzes.

Teens are so sensitive to how others perceive ttienging
physical and emotional selves along their mentakhbdity. One of the
most important concerns of secondary school teachdo keep self-
esteem high by:

1. Avoiding embarrassment of students
2. Affirming each person’s talents and strengths
3. Allowing mistakes and other errors to be accepted

4. De-emphasizing competition between classmates

%Oxford Advanced Learners’ Dictionargp. cit.,p.1335
“H. Douglas Brown Teaching by Principles : An Interactive Approach ltanguage
Pedagogy ' Ed, (New York: Addison Wesley Longman Inc.,2001),2.9

“lipid.,
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5. Encouraging small-group work where risks can berakore easily by
teen

Teenagers’ if they are engaged, have a great ¢ggdaciearn, a
great potential for creativity, and a passionat@mitment to things which
interest them. The teachers’ job is must be prowtkeent engagement
which is relevant and involving. As Jeremy Harmemnf Herbert Puchta
and Michael Schratz states that problem with teersags resulting, in part
from the teachers’ failure to build bridges betwesmat they want and
they have got and their students’ worlds of thowattt experiencé:

Teens are capable learning issues directly in wiosd young
learners might not. We are able to discuss absissttes with them.
Indeed the teacher job is to provoke intellectasivdy by helping them to
be aware of contrasting ideas and concepts whiely tan resolve or

themselves with our guidance.

5. Bilingual Class
Bilingual is defined as speaking or using two |amges>
According to Jack Richard et al bilingual educatisnusing second or
foreign language in the teaching and learning meteAccording to
Douglas Brown there three types of bilingual ediocet’
a. Transitional bilingual programs
There is use of partial or total students’ mothaguage when the
students enter school at first, and later than ghdan the use of the
second language onlf
b. Maintenance bilingual programs
Here, the students use their mother language wherstudents
enter school but later than gradually change to afs¢he second

“Jeremy Harmergp. cit.,p.39

#0xford Advanced Learners’ Dictionargp. cit.,p.109

*Richards Jack, et.allongman Dictionary of Applied Linguistic6England : Longman
Group Limited. 1985 ).p.28

*H. Douglas Brown Teaching by Principles : An Interactive Approach ltanguage
Pedagogy %' Ed, (New York: Addison Wesley Longman Inc.,2001),221

“Richards Jack, et.abp. cit.,p.28-29
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language for teaching some subjects and the hongudge for the
teaching others.
c. Enrichment bilingual programs
The third form of bilingual education is Enrichniehbilingual

programs. In this type of bilingual class, the studuse the foreign
language in some subjects in the classroom, bunhthetly subjects are
delivered in their native language. On the othemrdsp they use
English only to enrich their knowledd&.

Since the middle 1990s bilingual approaches to aaip and the
higher education have become popular in parts aftfSeast Asia,
especially in some countries that is the motheguens not English. They
applied some models, such as from L2 immersiontéctriaught in a non-
native language) to parallel immersion, where gjects are taught in
both the mother-tongue and a second language (y&trailish).

The reasons for promulgating bilingual educatioa aliso varied.
In one place it may be to revive a language thatyiag or lost, as in
Wales and Ireland. In another it may be the desifgromote the learning
of the official language, as in Canada. In a tiplace it may be to ensure
the efficient learning of a world link language tha not used as a

language of social inter course.

B. Previous Research
Some of the previous researches which are relatélig research
are:
1. Teachers’ Scaffolding Talks at Children Foreign daage
Classroonf®
This research is written by Rahmi Widyaningsih stutdnumber
2201403220. She collected the data from Permatgdaalementary
school. She observed three English teachers. Smeavao know

2" H. Douglas Brownop. cit.,p.122
Rahmi Widyaningsih, Teachers’ Scaffolding Talks @hildren Foreign Language
Classroom, Thesis of UNNES, (Semarang: Library BNES, 2007), unpublished
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kinds s of scaffolding talks used in the classrommd what are the
speech functions of it. The finding of the datawéd that all of the
teachers used scaffolding talks from the begintoghe end of the
class. Then, the second finding showed that theectpdunctions
performed by the teachers in their scaffolding dadke statement in
giving opinion, question in demanding opinion, duesin demanding
good and services. The teachers rarely perfornffan o

She suggests that the teachers should not repestiau quickly,
and the teachers should not answer their own qumesstioo often
because the teachers themselves frequently answstions they have
posed, before that students had adequate oppgrtanispond.

The first similarity of her research with the wriie on the object
and the participant. Then, the second similaritgath of the previous
research and writer's research is want to know kiofl scaffolding
talks is used by the teacher in the teaching aachileg process. The
differences sare on the setting, the previous reBemllected the data
from the elementary school teacher and the wriets the data from
the secondary school teacher. The writer will file gap about the

reason from the teachers use each scaffolding talks

2. Scaffolding Talks in Teaching speaking Based oncié&o
Constructivism Theory.?°

This research is written by Yuliati student numi2201404515
from English Departement Language and Art, Semar&itgte
University.

She collected the data from two classes at secrade@f SMA 4
Semarang. She observed two English teachers whieh teach
different class. She analyzed the data by usinglitgtiee and
quantitative data analysis through the processotiting, collecting

and thinking. The result of the data showed thah lod two teachers,

“yuliati, Scaffolding Talks in Teaching Speaking Bdson Social Constructivism
Theory, Thesis of UNNES, (Semarang: Library of UN8Y2008), unpublished
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Teacher A and B implemented the Social Constrigtivi heory. They
create some supports to scaffold their studentspak up. The
weaknesses of both teachers were actually relatedet variation of
scaffolding talks given. They tended to repeat #azne way in
implanting the scaffolding talks. From the datacaldtion showed that
they spent their time in teaching mostly to explamaterial to the
students. Therefore it put the student in a difficto lead them to
speak up and made them dependent to the teachers.

She gave the students questionnaire to know wheth&ot the
teachers’ scaffolding talks made them speak indlassroom. The
result of the study showed that the teachers’ sluiffg talks are not
supported enough for their speaking ability. Thelehts were become
shy and afraid when they tended to speak up inm ti@ssroom. This
condition was affected from the monotonous of teeghscaffolding
talks. The teacher were rarely gave them a feedaadkeinforcement
with their speaking.

The similarities between her research and the mgii@re on the
participant that she observed the teachers scaftpliilks can make
students speak up in the classroom and the writserges the
functions of each teachers’ scaffolding talks. Ttienlast difference is
on the method of collecting data where as the ptevresearcher used
observation, interview and questionnaire and th#éewdoes not use

guestionnaire.



