CHAPTERIII
REVIEW OF THE RELATED LITERATURE

A. Theoretical Review

1. General Concept of Reading Skill
1.1. Definition of Reading

Reading is an important skill to be mastered foglEsh learners. In
the educational environment, reading is the olpéettention of language
teachers. Reading is a model of language, readexds tprovide
opportunities to study language; such as vocabutgeynmar, punctuation
and the way to construct sentences, paragrapheatid t

Reading as one of language skills, has given anortapt
contribution to human life. Through reading, peopds get many useful
and new information, ideas and inspirations whian cenrich their
knowledge, and they can know about things happeherworld recently.
Reading can help or train people to wider theirarand point of views in
facing and solving matters happen in their life.

In the teaching of Islam, reading is also one keydwto seek

knowledge. As Allah says in the Holly Qur an:
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“Read in the name of your Lord who crea(&yl Created man from a
clinging substance (2) Read, and your Lord is tlestnGenerous (3)
Who taught by the pen (4) Taught man that whictkiew not (5).
(QS. Al ‘Alag: 1-5¥

p.68.

! Jeremy Harmetow to Teach EnglisiUnited State: Addison Wesley Longman, 1998)

2 http://quran.com/96



From the verse above, we can read the creating Gouah in the
world. It can be formed in written such as holy @ur By reading holy
Quran we know the knowledge’s of world. In holy iGun teach us to
communicate on to another people by using goodulage in appropriate
with language structure correctly. Because of me@ds important, so
human being needs to learn how to read correcthgyTcan learn it in
school or other educational institutions.

According to Goodman he has described:

"Reading is a receptive language process. It isyaholinguistic
process in that it starts with a linguistics suefaepresentation
encoded by a writer and ends with meaning which reéreders
construct. There is thus as essential interactetwden language
and thought reading. The writer encodes thougharguage and
the reader decodes language to thought”

Reading is an interactive process that goes ondmztvthe reader
and the text, resulting in comprehension. In thecess of trying to
understand a written text, the reader has to perfer number of
simultaneous tasks, decode the message by recognie written signs,
interpret the message by assigning meaning to ttivgg of words, and
finally, understand what the author’s intention Was

Reading is useful for language acquisition, prodidleat students
more or less understand what they read, the meserdad the better they
get at it. Reading also has a positive effect ardestts’ vocabulary
knowledge, on their spelling and on their writthg.

For many students, reading is the most importanheffour skills
in a second language, particularly in English aseaond or foreign

language. Reading is the main reason why studeats the languade.

% patricia L. Carell|nteractive Approaches to Second Language Readhew York:
Cambridge University Press, 1990), p. 12.

* Marianne Celce Murcia and Elite OlsthaiBjscourse and Context In Language
Teaching (USA: Cambridge University Press, 2008). p. 119

> Jeremy Harmeow to Teach Englis{Malaysia: Longman, 2007), p. 99.

® patricia L. CarellOp.cit p. 1.



According to Jo Mc Donough and Christopher Shawfefiewing
of some of the reasons that students may needrdrtovaead:

1) To obtain information for some purposes or becauseare curious
about some topic.

2) To obtain instructions on how to perform some tadsksour work or
daily life.

3) To keep in touch with friends by correspondencetcomunderstand
business letters.

4) To know when or where something will take placevbat is available.

5) To know what is happening or has happened (as texpoin
newspaper, magazines, reports)

6) For enjoyment or excitemént

Basically, the purpose of learning to read in gleage has been to
have access to the literature written in that laggl It means that reading
is an activity with a purpose. The readers may rigadrder to gain
information or verify existing knowledge, to critig a writer's ideas or
writing style, read for enjoyment, or to enhancewledge of the language
being read. The purposes for reading guide theersadelection of texts.

As stated by Grabe and Stoller, there are manygsespfor reading, they

are?

1) Reading to search for simple information is a commaading ability
through a text either to search for a specific @ietinformation or to
get an initial impression of whether the text istahle for a given
purposes.

2) Reading to skim quickly is combination of strategi®r guessing
where important information might be in the textgddhen using basic
reading comprehension skill on those segments eftéxt until a

general idea is formed.

" Jo Mc Donough and Christopher Shap.cit, p. 90.

® Heidi Byrnes, Teaching ReadingRetrieved from: http//www.nclic.org/ essentials/
reading/ reindex. Htm, 20 October, 2008.

° William Grabe and Fredericka L. Stoll@p.cit,p. 13-14.
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3) Reading to learn from texts is usually occurs iradaeic and
professional context in which a person needs tmle@aconsiderable
amount of information from a text.

4) Reading to integrate information requires critiesdaluation of the
information being read so that the reader can @ewtdat information
to integrate and how to integrate it for readenalg

5) Reading for general comprehension is the processndérstanding
and constructing meaning from a piece of text cotetetext is any
written material involving multiple words that fosmcoherent

thoughts.

1.2. Reading Skill
The skills of reading to be developed in the seaonp@chools in
Indonesia that is the students are able to readtaot about 200 words in
the form of narration, description and dialogue anthe special form of
leaflet, brochure, recipe, tables, personal lettadvertisement etc. With
the reading skills are:
1.3.1. Scanning for specific information

Scanning or quickly searching for some particulagce or
pieces of information in a text. Scanning exercisay ask students
to look for names of dates, to find a definitionadtey. Concept or to
list a certain number of supporting details. Theppse of scanning
is to extract specific information without readittgough the whole
text',

So, when the students scan a passage they ontp ipcate
specific information needed as fast as possible. fakter they find
the information the better. They don’t need to rdawhole lines of
the passage to transfer over the text until thag fivhat they are

looking for.

1 H. Douglas BrownTeaching by Principles; an Interactive Approach Lltanguage
Pedagogy(New York: Longman, 2001)"2Ed, p. 307.
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1.3.2. Skimming for general information

Skimming consists of quickly running one’s eyesoasr a
whole text for its gist. It gives readers the adage of being able to
predict the purpose of the passage, the main tmpimessage and
possibly some of the developing or supporting ifeas

When the students skim, they are looking for thenndea, the
most of central part of what the writer wants tg sathout a lot of
details. They just preview or overview of the miterThey don’t
need to read the whole words in the passage cloBkby can omit
unnecessary words, phrases or sentences. Thesejest key words
and phrases in order to cover the passage rapmiiycanclude the

main ideas whether they are clearly or implicitigted in the text.

1.3.3. Ignore words that are unimportant
When reading, you may often come upon a word oagehthat
you don't understand. Your first impulse may bétik up the word
in your dictionary. Before resorting to a dictiopathough, you
should first determine whether the word you donti\ is important.

If it isn't, then ignore it. Consider the followirsgntence.

1.3.4. Read in units or chunks of words.

When we see sentences written on paper, we see Waatare
separated by spaces. What we hear when we speaighthare not
words but sounds. Words are separated by spacegsaper for
convenience. Reading is similar to speaking becpasele who are
proficient readers read sentences in units of woatlser than one
word at a time. This skill takes practice, but éstered is well worth
the effort?.

" bid, p. 307.

12° 30hn Erskin Reading strategies for ESL/ EFL Studengtrieved from, http //:
http://articlestorehouse.com/Art/1616/267/Readitgi8gies-For-ESL-EFL-Students.html
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1.3. Improving the Reading SKill
Reading main goal is extracting meaning from pdnjgages.
Meanwhile, the essential unit of meaning is theajdéhe concept, the
thought, the image and the statement. Thus, mmossible for the reader
to extract the meaning of a word. In this studyepthree activities; this
can be used by an English teacher to help the mstsidenprove their
reading skill$>.
1. Building Vocabulary
This activity includes:
a) Provide many direct and indirect experiences
b) Encouraging wide reading
c) Teach vocabulary directly
2. Improving Comprehension
Devices that will help students improve comprefien include:
a) Provide background experiences
b) Give fully developed assignment
c) Teach how use their textbooks
d) Use directed reading lesson
3. Developing flexibility in reading
The word flexibility refers to the students skilis understanding
the same words in different contexts. It is neagssa be improved
because it helps the students comprehending theusgareading

materials.

2. Narrative Text
One of reading text that suitable with Jigsaw Teégiva and also include
in junior high school curriculum one of them is raive text. Narrative itself

is a text that is a story like account of an eesrh the past.

13 callahan and Clarkmproving Reading Skills, New Direction in Languabgaching,
(Cambrige: University Press, 1982), p.246-252.
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There are some presentations of narrative texh aagdefinition, social
function, types, characteristic, generic structurand significant

lexicogrammatical features or language feature.

2.1. Definition of Narrative Text
Narrative is a text which contents about a stoke k& story of
citizen (folktale), the story of animals (fable)edend (legend), etc*
that a narrative text contains story by presentitegysequence of events
and actors which are characterized as heroes ardsw
From the definition above, it can be concluded thatarrative
text is a spoken or written text to communicateassage, which is used

to interpret its meaning in the story.

2.2. The Social Function of Narrative Text

The social function of narrative is to amuse eateraind to deal
with actual or vicarious experiences in differerays; narrative deal
with problematic events with lead to a crisis omtng point of some
kinds, which in turn finds a resolutidn.

It means that the purpose of narrative is to goveritertain and
to deal with actual or vicarious experience ind#éfg ways, which is the
evaluation shows now the problem starts. Then, etheill be
complication in which the problem arises. The resoh comes to solve

the problem.

2.3. Typesof Narrative Text
There are many type of narrative text, including:
a) Humor, the aims to make the audience laugh ®peetelling story.
b) Romance, typically tells of two lovers who ovare difficulties to

end up together.

% http://www.elraz.co.cc/english-texts/teks-monotagfative.htm. in mart 2010
!> Depdiknas,Kurikulum 2004 Standar Kompetensi Mata Pelajararh@sa Inggris
(Jakarta: Depdiknas, 2006), p. 48.
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c) Science function, use a setting involvingsce and technology.
d) Diary — novels, the text presented likeaylentries.
e) Adventure, typically tells of exciting dangeroysurney of

experienct

2.4. The General Structureof Narrative Text

The general structure of narrative text, they are:
Orientations set the scene and introduce thecgaatits.
Evaluation, a stepping back to evaluate the flight
Resolution, The crisis is resolved, for bettefasrworse.

P wbd B

Re-orientation, optional (closure of everits).

The writer concludes that narrative gives entent@nt to
reader and listener with true story, imaginationwath problematic
events which lead to a crisis or turning point sdamel, which in turn

finds a resolution.

2.5. The Significant L exicogrammatical Feature of Narrative Text
The significant lexicogrannatical feature of nauatext, they are:

a. Using nouns and pronouns to identify people, animalthings
involved. For example: king, princes, he, shegtit,

b. Specific participant is special characteristicsechj For example:
Cinderella, Aladdin, et c.

c. Using adjectives are useful to shape noun phrase.ekample;
beautiful white skinned lady, etc.

d. Using time connective and conjunctions to sequéheesvents. For
example: then, when, suddenly, etc.

e. Using adverbs and adverbial phrases to indicateepdad time. For
example; here, there, at home, etc.

f. Using action verb in past form. For example: livédink, etc.

'8 Mark Anderson and Cathy Anders@y cit, p. 28.
" Depdiknas©Op cit, p. 48.
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g. Using saying verbs which sign to pronounce somgthiRor
example: said, told, promised, éfc.

3. Jigsaw
Jigsaw is one of the cooperative learning systesesl in America in
order to make students in all levels of societyugd to work together without
paying attention to the gender, ethnicity, religiand ability.

3.1. Definition of Jigsaw

The Jigsaw is a cooperative learning technique witthree-decade
track record of successfully reducing racial canfand increasing positive
educational outcomes. Just as in a jigsaw puzald) piece--each student's
part--is essential for the completion and full urstiending of the final
product. If each student's part is essential, taah student is essential; and
that is precisely what makes this strategy so &ffe’C.

Jigsaw can be used whenever the material to ha the written
narrative form. It is most appropriate in such solg as social studies,
literature, some part of science and related areaghich concepts rather
than skills are the learning go&ls

The Jigsaw structure promotes positive interdepeceleand also
provides a simple method to ensure individual aotality. First
introduced by Aronson in 1978, the basic premisdigéaw is to divide a
problem into section, one for each group membechEsudent receives
resources to complete only on his or her part. Shedent who are
responsible for the same section join together fanth a new temporary
focus group whose purpose is for the students sianshe concepts in their

'8 Alexander MongojayaEnglish Revolution(Jepara: Mawas Press, 2006), p. 5.

1 Elliot Aronson, ‘YJigsaw Classroom: overview of the technique”,
http://www.jigsaw.org/overview.htm

% Robert E. SlavinCooperative Learning: Theory, Research and Practienter for
Research an Effective Schooling for Disadvantaged ehts,(John Hopkins University: 1986)
p.122.
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section and to develop a strategy for teaching et have learned to the
other students in their original collaborative féag groug™

As conclusion, Jigsaw is a remarkably efficient wayearn material.
However, even more important, the jigsaw procesfeunrages listening,
engagement, and empathy by giving each membereafibup an essential
part to play in the academic activity. Group menmbest work together as a
team to accomplish a common goal. It means eadlpgiepends on all the
others. No students can succeed completely unkemyane works work

together as a team.

3.2. The History of the Jigsaw

The jigsaw is a teaching technique that is applrethe classroom. It
was first applied in 1971 in Austin City, Texascording to Aronson that
the jigsaw was implemented by him in the schoolh@ped teaching
material. It was used by collaborating students’sthky African and
American.

Jigsaw is an efficient way for students to beceagy in their learning,
learn a lot of material quickly, share informatianith other groups,
minimize listening time, and be individually accoaiple for their learning.
Since each group needs its members to do wellderdor the whole group
to do well, Jigsaw maximizes interaction and esthbs an atmosphere of
cooperation and respect for other students.

In the classroom, students worked individually @odhpeted against
each other for grades. It was on the context they invented the jigsaw
strategy. First, they helped several teachers deaiooperative jigsaw
structure for the students to learn about thedff&leanor Roosevelt. They
divided the students into small groups, diversifiederms of race, ethnicity

and gender, making each student responsible forpexif&c part of

21 B. J. Millis and P. G. Cottell JCooperative Learning for Higher Education Faculty,
American Council on Education, Series on Higher &dion, (The Oryx Press:1998) p. 120.
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Roosevelt's biography. Needless to say, at leasbotwo of the students in
each group were already viewed as "losers" by tHagsmates.

3.3. Roles of Jigsaw Technique
The Jigsaw is very simple to use. We can use thieps:

1. Divide students into 5 or 6 person jigsaw ggufhe groups should be
diverse in terms of gender, ethnicity, race, antitgb

2. Appoint one student from each group as theeledditially, this person
should be the most mature student in the group.

3. Divide the day's lesson into 5-6 segments. é&@mple, if you want
history students to learn about Eleanor Rooseyeli, might divide a
short biography of her into stand-alone segmentganHer childhood,
(b) Her family life with Franklin and their childne (c) Her life after
Franklin contracted polio, (d) Her work in the WhiHouse as First
Lady, and (e) Her life and work after Franklin'sitte

4. Assign each student to learn one segment, madine students have
direct access only to their own segment.

5. Give students time to read over their segmetdast twice and become
familiar with it. There is no need for them to meine it.

6. Form temporary "expert groups” by having onglent from each jigsaw
group join other students assigned to the same exgty@ive students in
these expert groups time to discuss the main pointiseir segment and
to rehearse the presentations they will make tio figgaw group.

Bring the students back into their jigsaw grau

8. Ask each student to present her or his segitoethie group. Encourage
others in the group to ask questions for clarifarat

9. Float from group to group, observing the precdfsany group is having
trouble (e.g., a member is dominating or disruptivenake an

appropriate intervention. Eventually, it's best fbe group leader to

22 Eliot  Aronson,  Jigsaw  Classroom: History  of  Jigsaw”,
http://www.jigsaw.org/history.htm
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handle this task. Leaders can be trained by whisgpen instruction on
how to intervene, until the leader gets the hanig of
10. At the end of the session, give a quiz on tlagenal so that students

quickly come to realize that these sessions argusbfun and games but
really count®

3.4. The Process of Jigsaw Technique

The process of using jigsaw technique deals widgparation and

procedures of activities as an implementation & flysaw technique
process.

3.4.1. Preparations

Preparations are an essential part for teadmsstudents
to start the teaching and learning process. Goepapations will help
teachers and students handle the situation wheprtioess of teaching
and learning happens. Before applying jigsaw tegpmiin the
classroom, we need some preparations in order te rtiee learning
process run successfully. The preparations inclpisigaring some
materials and assigning students to teams.

1. Preparing materials

Materials which can be used to apply jigsaw teghaiin

the classroom should be curriculum materials thatspecifically
designed for student team learning. The materiams e adapted
from textbooks or other published sources or wihcher made
learners. And materials have a role to promotenlagr and
language learning in particufar

2. Assigning students to teams. Wright states:

Basically, jigsaw technique divides students ingvesal
team works based on the number of the studentsiclass

2 Ellot Aronson, Jigsaw Classroom: Jigsaw in 10 easy steps”,

http://www.jigsaw.org/steps.htm.

4 Tony Wright, Roles of Teachers and Learnef€xford: Oxford University Press,
1987), p.75.
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by also considering of their gender, ability anceraA good
team in the class is a five person team which shoohsist
of high performer, a low performer, and average
performers. The team also should be half male adfl h
female. In order to realize it, there are some sstegeded
such a$”
a. Make a copy students list in the class tbatwill conduct.
b. Rank students
From the students list, rank the students fromhighest to
lowest in past performance. Use whatever infornmagiou have
to do this. Test scores are best, grades are dmadyour own
judgment is fine.
c. Decide the number of teams
Each team should have five members if possiblerdier
to decide how many teams you will have, divide rinenber of
the students in the class by five. However, if thenber is
uneven, you will have some composed of six membgdding
the reminders.
d. Assign students to teams
In assigning students to teams, make sure teaatkrage

performance level of all the teams in the clasgbisut equal.

3.4.2. Procedures of activities
Procedures of jigsaw technique in the readiragstbom
activities are as follows:
1. Pre reading
In this section, each student gets an identify lmemnThey
also get texts and they have to read over the txisast twice
and order to become familiar with it. It is not eesary for them

to memorize it.

% Eka Meilia, “The Use of Jigsaw Technique to Improve Studentticipation in the
Reading Class”(Semarang: UNNES, 2009), p. 28, “Unpublished”.
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2. Expert group discussion
Students with the same text meet to discuss éthagy, so
they will understand the text better.
3. Jigsaw group report
Each member of the expert group returns to hisfigsaw
group to present his/ her part to his/ her teamfhate

3.5. Using Jigsaw technique

Teaching English as a foreign language sometimeke nthe
teachers realize that are transferring knowledgéhéo students are not
easy. A good teacher will not surrender, if thelstis are boring with the
lesson.

In the process of teaching, teacher can use teedriig order to
stimulate students' interest. One of the technigaigigsaw. From the use
jigsaw technique in teaching reading narrative ,tekidents will get an
overall description of jigsaw such as cooperatigarning. The overall
description of jigsaw is in line with narrative texwhich contain generic
structures and linguistic features.

By using Jigsaw technique as a strategy to teacldnglents will
be more interested in learning reading. Besideg thay will practice
regularly especially in reading. Using Jigsaw tegha during the
teaching and learning process, it is hoped thathezawill be able to
motivate the students to learning and pay attentonthe material
presented.

The success of teaching and learning process depandeveral
factors, namely teacher, learner and the technigbeh are used in
teaching learning process. The most important tivinggaching learning
process is teaching technique. Concerning fromptioblem above the
teacher should uses a techniques is jigsaw to nthke learners

comprehend more about the material of reading maerdext which the

% |bid, p. 29-30.
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teacher explains and will make students enjoy aasly €o read and

understand a text especially in narrative text.

B. Previous Research

Some researches those have been done until nowdeléh this topic
are:

A research by Waskito Imam Nugroho (2005) whosealystentitled
“Teaching reading comprehension using jigsaw systemX of SMA 15
Semarang (An action research at year X of SMA I6&ang of 2004/2005)”
from his observation, he concluded that the stied@nprove their reading
comprehension efficiently and effectively by usijigsaw method. He also
added that the students are better in comprehendiscussing, teaching the
text to their friends and one of the unpredictadirantages of doing this
method is that the students begin the respectaaein.

A research by Ambarwati (2008) in which the tigeThe effectiveness
of jigsaw technique to teach reading (An experiraengsearch on the fifth
graders of SD N Ngadirgo 03 Mijen, Semarang in #tademic year of
2007/2008)". According to this research, she tdldt figsaw technique was
effective as a technique to teach reading becduse twas a significant
difference of students reading achievement betwbkese who were taught
using jigsaw technique and those who were taughgusgular technique.

In addition, a research by Eka Meilia (2009) witle title “The use of
jigsaw technique to improve students participatiorihe reading class (The
case of the eleventh year students of SMA Islamulta® Agung in the
academic year of 2008/2009)” this study was coretutd find out how far
the application of jigsaw technique will influenttee process of teaching and
learning reading through the improvement of stuslgurticipation in the

reading class activities.



22

C. Action Hypotheses

A hypothesis is the statement or estimation of tifigng feature in
temporary of research problem which has weak ctress so that it needs
empirical experiment. The word of hypotheses isnfithhe word*hypo” that
has meaning under afiithesa’ that has meaning correctnéss.

Based on the description above, the researcheropesp the
hypotheses “The use of Jigsaw technique to impstweents' reading skill on
narrative text (An Action Research at the Secondd&rof SMP N 23
Semarang in the Academic Year of 2009-2010".

%" |gbal HasanAnalisis Data Penelitian Dengan Statist{#akarta: Bumi Aksara, 2004), p..
31.



