CHAPTERII
REVIEW OF RELATED LITERATURE

A. Theoretical Review
1. General Concept of Media

Media is very important in teaching learning pracds help
student to become active. “A medium is any persuaigerial or event that
establishes condition, which enable learners odestts to acquire
knowledge, skill that attitudes” The media can be used to engage the
students on the topic discussed in the teachingilgaprocess. Following
are the forms of media:

a. Visual media. It is media that can be seen anduhetion of visual
media is distributing the message from the soutoethe receiver.
Some of the examples are: picture/ photographscisés, diagrams,
charts, graphs, cartoons, posters, maps, globeiaaomet| board.

b. Audio media. It is different from visual media, amdmedia is
connected with one of the five senses, that is #ams can hear
something produced by sound. What is meant by aondidia here is
media that is useful because of its sound. The plesmare radio, tape
recorder, language laboratory.

c. Audio-visual media. Audio-visual media are mediattlare useful
because of their sound and pictures. The exampléldrand video,
which can be turned on to produce sound and pictsireell.

From the ideas above, the writer may conclude thetia is
everything in the form of audio, visual, or bothdautvisual that establish
conditions which enable the learners to acquirewkedge, skills and
attitudes and engage the learners in a topic.

Media will be very useful if they are used carefidnd creatively

prepared by teachers, and then they are used ieffigcto support the

! Vernon S. Gerlach and D. P. Elljeaching and Media a Systematic Appraadtew
York: Prentice Hall, Inc., 1980), p. 241.



presentation of the lesson during the teachingleadhing process. This
leads to the conclusion that using chain picturesaamedium for
improving students writing skill of narrative teist useful for students of
SMP Negeri 1 Blora.

1.1. Definition of Chained Pictures

Chain is link for connectingPicture is a painting, drawing, or
paragraph, especially as a work ofart.

From the definition above, the writer concludest thhain
pictures are a series of pictures which have cdrorebetween one
and the others to perform a meaningful story.

1.2. Advantage of Using Chained Pictures in Writing Idéikre Text

Pictures are one recognized way of presenting lasregtion.
For example, photographs are often used to remisdofureal
experience. Food advertisements in magazine care raakhungry
because we can imagine how good that food woutd,taspecially if
it is food familiar to us, story books for childrdrave attractive
illustration and often a child who cannot read tgdis or “reads” the
story by looking at the illustration.

Writing narrative text using chain pictures willlpehe eighth
grade students of Junior High School in catching) expressing their
ideas easily. By watching the chain pictures, teents will be able
to “read” the situation which is drawn in the pras chronologically
based on their imagination. It will help the studeim catching and
expressing the idea when they are writing a coniposi

1.3. Contribution of chained picture in teaching writing
The ultimate aim of writing is to give the studerse

opportunity to express their own ideas freely, gsthe language

2 A S Hornby, Oxford Advance Learner's Dictionar{New York: Oxford University
Press, 1995), p. 137.
% |bid., p. 310.



pattern they have learnéreidler also said that the students need
this kind of opportunity in order to begin to usedtsh in way that
enables them to express their ideas, interestéindeand needs
clearly, correctly and confidently. This is undoedly their goal in
studying English and it is the teacher’s role ttpitbem reaching it.
One of the ways to teach writing is by using chagctures.

The use of chained picture in teaching writingdtually meant
to help students in catching and expressing tlieas easily. For
example when the students are asked to make awfridéag of
narrative text based on their imagination, theyl wét difficulty in
writing sentences of paragraph because the studetsneed a very
long time to find out the idea to write a compasiti They get
difficulties to think about the story, because tlmeyst write a story
chronologically. They spend some time to think th& idea has not
come up yet. After that, they must think harderntake the first
sentence, the second sentence, the third, etc. \Woviy watching
the chained pictures, it will be easy for studehtSMP Negeri 1
Blora to make a story based on the pictures. Thilk gwwe the
students an opportunity to write in a connected ,w#ing some
patterns they have learned. This is a small eaely & the direction
of free expression of ideas.

Chained pictures can be used as a clue for regedlirstory.
This kind of composition exercise will begin withet teacher telling
the story simply and slowly, perhaps two or thiieees, relating it to
the pictures and explaining anything in the picturéhich may be
new to the students. Afterwards, the students neiltreate the story
with their own words based on the pictures and qgesta few words

written on the board to help them as well.

“ Carol J. KreidlerVisual Aids: for Teaching English to Speakers diigdtLanguages
(Washington DC: Center for Applied linguistics, 536p. 41.
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1.4. Applying Chained Pictures in Teaching Writing
The main function of the materials is to guide ghedents to
use their capacity of foreign language to expréwsrtideas and
opinion. Chained pictures, which are one of theialisnaterials, can
help the students to write a story based on thetunas
chronologically.

In this paper, the writer tries to find out an agprate method
to teach writing for the students of Junior Highh&al. The writer
uses chained pictures as the media. Through theanaédchained
pictures, the teacher can improve the studentsieaement in
learning writing narrative text more enjoyable antkresting. They
will get new atmosphere in learning writing. It @lsan make the
students feel eager to write because chained pgtgive clear
illustrations and students will be able to writemgaosition easily.

The writer concludes that teaching writing usingaiokd
pictures can use the following steps:
a.Select a set of pictures which are appropriate th& age of

students.
b. Give explanation about what they will do later.
c. Present the chain pictures.
d. Oral discussion.
e. Give a worksheet.

f. Ask the students to make a composition based opitheres.

2. Teaching Writing
An important element in the process of educatiothé teacher
working with individuals in a classroom, within tmlimitations, the
degree of mental development of the learners, Badgarticular goals of
education. Teacher working (teaching) is many thindeaching

sometimes means instructing, explaining, or tejlihngwever, very little
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can be “taught” in this way. Teaching is waitingt yhere is also time for
action®

Teaching is an art that requires a balance of nfiactprs in actual
performance: knowledge, skill, and qualities ofserality®

In learning English, there are four skills that slidbe mastered by
both teacher and students. They are: reading, ngritlistening, and
speaking. Writing is a skill which needs to be taugecause in the
context of education, the most examination, eithey are testing foreign
language abilities or other skills, often relay thre students’ writing
proficiency in order to measure their knowledgeherefore, writing needs
to be taught.
a. Writing

1) Definition of Writing

“Writing is functional communication, making learse
possible to create imagined worlds of their ownige&® It means
that, through writing, learners can express thoufgdling, ideas,
experiences, etc to convey a specific purpose. Jimpose of
writing is to give some information.

Meyers said that writing is an actidriThis means that
when we first write something down, we have alrediben
thinking about what we are going to say and wegarag to say it.
Then after you have finished writing, we read owiat we have
written and make changes and corrections.

2) Writing Process
Writing is a never one-step action. And there ar@nyn

steps of writing process, those are;

® Earl V. Pullias and James D. Youny, Teacher is Many Thing§America: Faucet,
2000), p.14

®|bid, p.18.

" Jeremy Harmetow to Teach Writing( New York: Longman, 2004), p.3.

8 Richard KernLiteracy and Language Teachin@New York: Oxford University Press,
2000), p. 172.

° Alan Meyers,Gateways to Academic Writing: Effective SentenBesagraphs, and
Essays(New York: Pearson Education, Inc, 2005), p. 2.
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a. Prewriting

“Prewriting is the thinking, talking, reading anditwg

you do about your topic before you write a firstaftlr

Prewriting is a way of warming up your brain befgoa write,

just as you warm up your body before you exerct8e”.

In prewriting step, you gather ideas to write about

Taking notes in one of way to gather ideas. Theeesaveral

ways to warm up before you write.

1. Brainstorming

Brainstorming is a prewriting activity in which you
come up with a list of idea about a topic on yownar
in small groups with your classmates. You write dow
quickly a list of ideas that come to your mind asl are

thinking about general subject or a specific topic.

2. Clustering

Clustering is another prewriting technique. It is a

visual way of showing how your ideas are connecisdg

circles and lines. The steps are;

Write your topic in the center of a blank piecepaper
and draw a circle around it.

Write any ideas that come into your mind about the
topic in circles around the main circle.

Connect those ideas to the center word with a line.
Think about each of your new ideas, and then cdnnec
them.

Repeat this process until you run out of idEas.

19 Karen Blanchard and Christine RoBeady to Write(New York: Pearson Education,

Inc, 2003), 8 Ed., p. 41.

' Karen Blanchard and Christine Roop.cit, p. 42.
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b. Writing

After you have finished in prewriting, you can doaoe

to the next step (writing). As you write, the fidttaft on your

paragraph, use the ideas you generated from pnegvidis a

guide. As you write, remember to:

1.

Begin with a topic sentence that states the maeasd
include several sentences that support the main ide
Stick the topic does not include information thaes not

directly support the main idea.

3. Arrange the sentences so that the other ideas seaise.

4. Use signal words to help the reader understand thaw

ideas in your paragraph are connected.

c. Reuvising

It is almost impossible to write a perfect paragram

the first try, so it needs to be revised. The steps

1.

Add new ideas to support the topic.

2. Cross out sentences that do not support the topic.
3.
4

. Using the following checklist to revise your paragjn.

Change the order of the sentences.

b. TheOrientation to the teaching of writing

Good writing in any languages involves knowledges th

convention of written discourse in culture as wadl the ability to

choose the precise words that conveys one’s meaiingwrite an

interesting text and good paragraph, we should kwbat a paragraph

is .A paragraph is a group of sentences which @ontalevant

information about one main or central idéa.

A good paragraph normally focuses on only one ithea is

expressed in the topic sentence. Topic sentenogpsrtant for have a

12 Karen Blanchard and Christine Roop.cit, p. 43.
1 Barli Bram,Write Well Improving Writing Skill]gYogyakarta: Kanisius, 1995), p. 13.
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clear idea. The idea functions to control the congearagraph. A
paragraph basically consists of three parts: inicodn, body and
conclusion.
In writing a good paragraph, we should concerrted things.
They are unity, coherence, meaning and grammar.
1. Unity
Basically, a paragraph is united by mutually supgubr
sentences. Unity is all the sentences within theagraph are
related to the main point. Barli Bram said, “Theitynis
synonymous with oneness”. This unity means onetegxpress
the ideas in one paragraph. All sentences in papagshould on
the one thing expressed in topic sentences: athefsentences
stick together.
2. Coherence
Coherence also plays an important role in writilhgplays
crucial role in making a paragraph read well. Evegherent
paragraph contains of smoothly-connected ideash Eaatences
move naturally. To achieve coherence, the writedseo use the
transition, such as however, although, finally, apgertheless.
3. Meaning and grammar
Although English is a foreign language (for us,dndsian),
we have responsibility to express our ideas sewehti and
grammatically. A piece of writing or sentence, oee a phrase,

must be semantically acceptable; it must be meéuift

3. Genre
1. Definition of genre
Genre is a type of discourse that occurs in aqadati setting,
that has distinctive and recognizable patterns amims of
organization and structure, and that has particalad distinctive

% bid, p.20-21.
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communicative functions. For example: business nsponews
broadcasts, speeches, letters, advertisements, etc.

In constructing texts, the writer must employ derteatures
conventionally associated with texts from the genrehich he or she
Is writing. In reading, a text the reader similadyticipates certain
features of the text based on genre expectatfons.

Genre is a type of writing which members of disseur
community would instantly recognize for what it waSenre has
important role in teaching-learning process, beealisan produce the
goal of communication based on the function of lage in social
interaction.

2. Kinds of genre

Methods and suggestion about teaching writing ase® on a
theory known as ‘genre theory’. One of it main cenms to discover
and describe the major characteristic of kinds ofing, important for
participation in both formal schooling and the wideciety'®

There are many kinds of genre which are taughtecstudents.
It can be seen as follows:

a. Story genres
It is called as literary texts, which are constedicto appeal
our emotions and imaginatidflt involves:
1) Narrative
2) News Story
3) Anecdote.
4) Recount

'3 Jack C. Richard and Richard Schmiddbngman Dictionary of Language Teaching and
Applied Linguistics(London: Pearson Education Limited, 2002), p.224.

16 |iteracy and Education Networkh Genre-Based Approach to Teaching Writing
(Australia: Common Ground, 1991), p.6.

7 bid, p.15.

8 Mark and Kathy Andersorext Types In TeachingAustralia: Macmillan Education
Australia, 1997), p.1.
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b. Factual genres

The texts present information or ideas and aimhtmsand

tell or persuade the audientdt involves:

1)
2)
3)
4)

5)

Procedure

Explanation

Report

Exposition, it has two kinds:

a) Analytic exposition, it is to persuade the readefisiener
that something is the case

b) Hortatory exposition, It is to persuade the reamtdistener
that something should or shouldn’t be the case

Discussion

Different genres deploy the resources for meaning,
making through the grammar in different ways. Feareple,
recounts that retells an event, tends to use sipast tense.
Whereas, report that tells about what the phenomemuler
discussion is like in term of part, qualities, halor behaviors,
tends to use simple present tense.

It should be noted that systematic linguists did no
invent genres, their stages and characteristicégzkammatical
features. The genre were described already oug¢ theschool
and non-school environments. These genres arousedial
interaction to fulfill humans’ social. All genreseaequally
valuable. However, they are not all equally, valuespecially
in schools. When genre theory suggests that atlestis are
taught the genres in school, they are not suggestiat genre
the only genres around, nor more valuable thanrstgenre
used in the community.

There are several genres that are taught in thierjun
high school, they are as follo:

9 bid, p.2.
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. Spoof

To retell an event with humorous twist.

Recount

To retell events for the purpose of informingeotertaining
Report

To describe the way things are, with referencetange of
natural, man-made and social phenomena in our

environment

. Analytical exposition

To persuade the reader or listener that sometkitige case
News item

To inform readers, listeners or viewers about eveiitthe
day which are considered newsworthy or important.
Anecdote

To share with other an account of unusual or angusin
incident.

Narrative

To amuse entertain and to deal with actual or \ocar
experiences in different ways. It deals with protdgic
events that lead to crisis or retiring point of sokinds,
which in turn to find resolution

Procedure

To describe how is something accomplished through a
sequence of actions of steps

Description

To describe a particular person, place or thing

Hortatory exposition

To persuade the reader or listener that somettmogld not

be the case

2 bid, p.2.
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k. Explanation
To explain the process involved in the formation or
working of natural or socio-cultural phenomena
|. Discussion
To present (at least) two points of view abouisane.
m. Review
It is to critic an artwork or event for a public chence
(film, performance, books and etc)
Every genre has characteristics such as objedtvacture of the
text and linguistic characteristic. By the studgds of genre the students
are expected to be able to communicate whether speken or written

after they graduate from the junior high school.

4. General Concept of Narrative Text
1.1 Narrative

Narrative is telling a stor$ It sets out to entertain and amuse
listeners and readers. Thus, the purpose of namratistory telling. It
means that in writing a narrative paragraph, théewmrites the
action or the events that happened in chronologigidr which has a
definite beginning and a definite ending.

Charles et al as quoted by Puspitasari states ricst
narratives have the characteristics the followihg:
a. lIttells story of an event or events.
b. The events are usually arranged in a chronologicdgr, in the

order in which they occurred in time.

Narration is telling a story. Then to be interegtim good

story must have interesting content. It shouldablbut an event our

audience would find engaging. We might even thihkwr narrative

2L R. K. Sadler and T. A. S. Hayllafext In Action | an English Workbogk(Australia:
Macmillan, 2000), p. 12.

22 R. A. M. PuspitasariThe Use of Animation Movies for Developing Studanfiting
Skill of Narrative Text(Semarang: Unpublished S1 Final Project, 2007)9p
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as a movie in which readers see people in actiah ear them

speak. Therefore, it should be detailed and cleath events

engaged in the order in which they happened oroimes other
effective way. In writing a narration, the text skw achieve the
following goals:

a. Itis unified, with all the action developing a text idea.

b. It is interesting: it draws the readers into théaacand makes
them feel as if they're observing and listeninghe events.

c. It introduces the four Ws of a setting-who, whatene and
when-within the context of the action.

d. It is coherent; transitions indicate changes iretitocation and
characters.

e. It begins at the beginning and ends at the endt ®athe
narrative follows a chronological order-with evehegppening in
a time sequence.

f. It builds toward a climax. This is the moment ofsntension or
surprise-a time when the ending is revealed oirtiportance of
events become cledr.

1.2 Text
In general, text is an article we often read. Wevkrthat
human beings are different from other creatures.liWein a world

of words. When these words are put together to conicate a

meaning, a piece of text is created. They will khia express their

expression. We can say that human need to expnegsawn in
many ways that can be understood by others. Huraaruse a text
as one of the ways to express their own.

“A text is any stretch of language which is heldydther

cohesively through meaning®.It means that when we use language

% Alan Meyers,Gateways to Academic Writing: Effective SentenBasagraph and
Essays(New York: Longman, Inc., 2005), p. 52.

% Susan Feez and Helen Joyckext-Based Syllabus DesigSydney: Macquarie
University, 2002), p. 4.
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to write, we are creating and constructing a téhen we read, we
are interpreting texts. Moreover, when we talk bstegn, we are also
creating and interpreting texts.

Halliday and Hasan said that a text is a sociaharge of
meanings> The meaning of the sentence may has different imgan
according to the context. For example, | am buwrdyink for every
body here, and the mean of that sentence is on& b all or one
drink for each. Therefore, if we are a teacher,nuest be able to
develop students’ abilities to exchange the meaningdifferent
points of sentence.

a. Types of Text

There are two main categories of text. They aegdily
and factual. Within these are various text typeschEtext type

has a common way of using language.

1) Literary text

Literary text is a text that appeals to our ematiand
imaginations. Literary text can make laugh or thynk about
our own life or consider our beliefs. Literary tdrcludes
aboriginal dreaming stories, movie scripts, limesicfairy
tales, plays, novels, song lyrics, mimes and sop@ras.

Media text such as films, videos, television shamsl CDs

can fall in this category.

There are three main text types in this category:
narrative, poetic and dramafit.
2) Factual text
Factual text is a text that presents informatiordeas
and aim to show, tell or persuade the audiences Tdat

includes advertisement, announcement, internet ivecbs

% M.AK. Halliday, & Rugaiya HasanlLanguage, Context, and Text: Aspects of
Language in Social-Semiotic Perspectiftépngkong: Oxford University Press, 1984) p. 11.

% Mark Anderson and Kathy Andersofext Types in Englis{South Yarra: Macmillan
Education Australia, 1997), p. 1.
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current affairs shows, debates, recipes, reportsl an
instructions. The main text types in this categamg recount,
response, explanation, discussion, information ntepo

exposition and procedufé.

1.3 Generic Structure of a Narrative Text

Derewianka, states that the steps for construetingrrative are’®

1. Orientation
This is the beginning of the story in which the teritells the
audience about who the characters in the storydrere the story
is taking place, and when the action happens (eaa maragraph, a
picture or opening chapter)

2. Complication
The story is pushed along by a series of eveningdurhich we
usually expect some sort of complication or probterarise. It just
would not be so interesting if something unexpectid not
happen. This complication will involve the main cheater(s).
Narrative mirror the complication we face in lifencatend to
reassure us that they are resolvable.

3. Resolution
In a “satisfying” narrative, a resolution of congaltion is brought
about. The complication may be resolved for bettefor worse,
but it is rarely left completely unresolved (altigbuthis of course
possible in certain types of narrative, which leaxsewondering
how the end is).

To sum up, the generic structure of narrative teamh be

shortened as: orientation, complication, and resmiu

27 1hi
Ibid., p. 3.
%8 Beverly DerewiankaExploring How Text Work(Australia: Primary English Teaching
Association, 1990), p. 32.
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1.4 Language Featureof Narrative text
Anderson, states that the language feature ustliyd in
narrative are®
1. Specific characters;
2. Time words that connect to tell when they occur;
3. Verbs to show the actions that occur in the story;
4. Descriptive words to portray the characters antingget
Meanwhile, Derewianka, states several common graioaha
patterns, they are: specific, often individual ggrants with defined
identities; major participants are human, or somes animal with
human characteristics; use of action verbs to refezvents; use of
past tense to locate events in relation to speakerariters’ time;
use of conjunctions and time connectives to sequeh@vents; use
of adverbs and adverbial phrases to indicate pdacktime; use of

adjective to describe nours.

B. Previous Research

The researcher will describe some researchesriaglevant to make
the thesis arrangement easier:

“The Ability to Use Noun Phrases in Writing NarkegiParagraphs of
The Eight Year Students of SMP Islam At-Tawazun &ang in The
Academic Year 2006/2007”, by Lili Qodariyah (0348Q). English
Department of IKIP PGRI in the academic year 200872 The study is
aimed to find out the profile of students abilitying noun phrases in writing
narrative paragraphs, to find out the errors mosthde by the students in
writing narrative paragraphs and to suggest sonssipie solutions to solve
the problem. That a lot of students still haveidifities and make errors in

using noun phrases in writing a narrative text. €rers made by the students

29 Mark AndersonText Types ifEnglish, Vol. 2 (Australia: MacMillan, 1997), p. 8.
%0 Beverly Derewianka,oc.Cit
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are: The content of the writing, the organizatiénhe sentence, the grammatr,
the vocabulary, and mechanics.

“The Ability to Write a Descriptive Text Based onctires of The
Sixth Year Students of MI Nurul Ittihad Babalan D@min The Academic
Year 2008-2009”, by Musami’ah (04420513), FacultyLanguages and Art
Education, IKIP PGRI Semarang, 2008. She did thadys because there
many students have difficulties in writing Englisxt. Therefore, the result of
the study is students still feel difficulty in exsising their minds. It means that
the sixth year students fail to write descriptiggttbased on pictures.

“Picture in Narrative Text to Improve The StudeS8iseaking Ability
in Second Grade Of Junior High at SMP Negeri 02bBg&, by Arzsa Laila
lIfas (2201403013) of English Department Languaged Art Faculty of
Semarang State University that the implementingictures in narrative text
to improve English speaking mastery of junior higthool students was
successful. It had been proved that the students Wweing sustained and
encourage in learning English speaking using peciar narrative text. The
teaching learning of English speaking was more essfal by using a media
as its strategy. In the research that discussedtdbaching learning process
of English speaking used picture as its media.

Most of researches deal with particular subjedEmglish skill, such as
listening, speaking, reading, and writing. Basedlan previous research, the
research used the picture to teach speaking arnithgvdescriptive text. But in

this research will focus in teaching writing of raive text using picture.

C. Action Hypothesis
The action hypothesis from this research is chatuge can improve
the students’ ability in writing of narrative teat the eight the grade students
of SMPN 1 Blora, because chain picture can helgesits to write the story of

narrative text.



