CHAPTERIII

REVIEW OF THE RELATED LITERATURE

A. Previous Research

There have been many researches which attempidyg #te topic related
to the method in many classrooms and the teacleagning. Here are some
studies in line with the researcher’s.

1. Sex Differences in Learning English (A Comparat8tady in Learning
Narrative Text at Second Grade of SMA Al Muhammepulora in the
Academic Year of 2010/2011)y Kharisma Puspita Sari (073411039),
from English Department, Education Faculty: WalgoiState Institute for
Islamic Studies Semarang, 2Pl The aim of this study is to describe male
and female in learning narrative text and to find the similarities and the
differences of both learning. In analyzing the datiais study used
observation and interview. This research shows thate are several
differences and similarities of male and femalkearning narrative text.

2. Male and Female Students Speaking Ability (A Coatpar Study at the
Fourth Semester of English Department of IAIN Walgo Semarang in
the Academic Year of 2009/20Q18y Siti Nur Halimah (053411410), from
English Department, Education Faculty: Walisongat&tinstitute for
Islamic Studies Semarang, 201@he aim of this study is to find the
extent of speaking ability of male students. Inlgziag the data, this
study used qualitative and quantitative approachali€tive researcher
tried to mix tools of data collection, such ast,tgsiestionnaire, stimulated
recall, and another way to exchange collecting hggmeous data with

used different ways in collecting data. She ussetidemales’ and females’

® Kharisma Puspita SariSex Diffrences in Learning English (A ComparatiSaudy in
Learning Narrative Text at Second Grade of SMA Alhmmad Cepu Blora in the Academic
Year of 2010/2011)"Thesis (Semarang: IAIN Walisongo Semarang, 2011).

” Siti Nur Halimah,“Male and Female Students Speaking Ability (A Coratiee Study
at the Fourth Semester of English Department oNIXlalisongo Semarang in the Academic Year
of 2009/2010); Final Project (Semarang: IAIN Walisongo Semar&j,0).



speaking ability to know the average students’ kipggability. The main

finding of this study is there is difference betwemale and female
students on speaking ability. Although, the reshtiws that the difference
between male and female students do not occurllfof ghe components

of speaking ability.
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=L, by Hartanto ( 053211440) from Arabic Departmentuéadion

Faculty: Walisongo State Institute for Islamic SesiSemarang, 20£1.
The aim of this study is to know the students’ aghment in learning
Arabic between religion class and language clagbeatsecond grade of
MAN 01 Semarang. In analyzing the data, he compuked score of
students in learning Arabic as documentation from teacher of Arabic
subject. Besides documentation as the technigdatafcollection, he used
observation and interview. The result of this reseashows that the
students’ score in learning Arabic of religion &las higher than language

class.

From the thesis above, there are some similaatiesthe differences with
the researcher’s thesis. The similarities are abfweittype of study and the data
collection technique. The type of study is compaeatesearch with descriptive
quantitave approach and the data collection tecienigs documentation,
guestionnaire and interview. The differences amualhe research subject, the
research setting and the material as focus rese&etause there are some
similarities and the differences between threeishabove and the researcher’s

thesis, the researcher use it as previous resaatiois study.

¥ Hartanto, e sth) Caall ) aalll oo U1 e 2alll v 3 oIy (ol b 3 oSy 55Lie 2l
Ol LV 2 sS 1Sy 251 2yl el (Semarang: IAIN Walisongo Semarang, 2011).



B. Theoretical Framework

1. Writing
a. Definition of Writing

Writing is one of the four language skills besidéstening,
speaking, and reading. In writing, we have to ageawords, phrases, and
sentences that is grammatically correct and apj@ipwith its purpose.

“Writing is a process and that we write is ofteravigy influenced
by the constraints of genres, then these elemewts to be present

in learning activities®

Ken Hyland states on his book entitl@daching and Researching

Writing:
“Writing has various kinds it can be used as a ra@arexpress the
writers’ idea based on her experience, thoughtfemaltiings.’iLO

It means that every people can express their igewrlie some
sentences. It can be stated that writing is onthefanguage skills which
need a physical and mental process of studentspiess ideas, feelings,
experience, message and opinion through words.

Another definition is given by Alice Oshima and AHogue:

“writing is a process of creating, organizing, \wigf and polishing.

In the first step of the process, you create ideathe second step,

you organize the ideas. In the third step, youenaitough draft. In

the final step, you polish your rough draft by ewjtit and making

revisions.*

From statements above, the researcher concludewtitiag is the
act of expressing idea, experiences, and feelipgeberal process such as
creating, organizing, writing and polishing by wsipen or pencil in

learning activities.

p.86.

® Jeremy HarmerHow to Teach Writing(England: Pearson Education Limited, 2004),

0 Ken Hyland,Teaching and Researching Writing.7.
YMAlice Oshima and Ann HogueWwriting Academics English(New York: Pearson

Education, 2006),"4Ed., p.265.



b. Writing Process
Writing process is a framework for writing well argbsily.

Generally the writing process is seen as consistinthree stages, they

arel?

1) Prewriting
In prewriting step, we think about our topic andamize our ideas.
Prewriting is the thinking, talking, reading, anditmmg about topic
before write a first draft. Prewriting is a way whrming up before
write. There are several ways to warm up beforémgi
a) Brainstorming
Brainstorming is a quick way to generate a lotd#as on a
subject. The purpose is to make a list of as mdags as possible
without worrying about how to use them. They cariude words,
phrases, sentences, or even question.
There are five steps that must be done by writers t
brainstorm:
(1) Writers must begin with a broad topic.
(2) Writers must write down as many ideas about thdct@s
writers can do in five minutes.
(3) Writers can add more items to their list by ansmgrihe
guestions what, who, when, where, why, and how.
(4) Writers group similar items on the list together.

(5) Writers can cross out items that do not belong.

b) Clustering
Clustering is another prewriting technique. It sual way
of showing how ideas are connected using circlas lares. In
other words, clustering is an activity of drawiig ideas.

There are five steps that must be done by writectuster:

12 Karen Blanchard & Christine Rod®eady to Write(USA: Longman, 2003),"3Ed., p.
41-44.



(1) Writers must write the topic in the center of blaplace of
paper and draw a circle around it.

(2) Writers can write any ideas that come into theinarabout the
topic in circle around the main circle.

(3) Writers must connect these ideas to the center wilda line.

(4) Writers think about each of their new ideas, wnitere related
ideas in circles near the new ideas, and then cohimem.

(5) Writers repeat the process until they run out et

2) Writing
This is actually writing the first draft of the gie. After thinking
about topic and doing necessary prewriting, the sp in the writing
process is writing paragraph. When write the fitsaft of the

paragraph, the ideas generated from prewriting asexdguide.

3) Revising
It is almost impossible to write a perfect paragram the first
time. After completing the first draft, a writer stulook for ways to
improve it. This step is called revising. When sawj paragraph, we
can do the following:
a) Add new ideas to support the topic
b) Cross out sentences that do not support the topic

c) Change the order of the sentences

c. Typesof Writing
There are two major types of writirg:
1) Practical writing
This type deals with facts and functional writivge can find it

in letters, summaries, or series of notes.

3 Marry FinnochiaroEnglish as a Second Language: from Theory to praciNew
York: Regents Publishing Company, Inc. 1974), p. 86



2) Creative writing

This type usually exists in literature. Such aselowomance,
science fiction, etc.

d. Requirementsfor Good Writing

Good writing in any languages involve knowledge toavention
of written discourse in culture as well as the igbilo choose the precise
words that convey one’s meaning. To write an irdmg text and good
paragraph, we should know that a paragraph is @pgod sentences which
contain relevant information about one main or @@rdea*

A good paragraph normally focuses on one ideaishetpressed in
the topic sentence. Topic sentence is importargxiwess an idea. The
function of the idea is to control the content @fragraph. A paragraph
basically consists of three parts; those are inirddn, body, and
conclusion. In writing a good paragraph, we shawddcern three things,
they are:

1) Unity/Cohesion

The unity is synonymous with oneness. It means es®mno
express the ideas in one paragraph. All sentencaparagraph should
state on the one thing in the topic sentence. Athe sentences stick
together.

Unity is an important element of a good paragrd&plery good
paragraph has unity, which means that in each pgshg, only one
main idea is discussed. If you start to discusswa idea, begin a new
paragraph?®

2) Coherence
Another element of good paragraph is coherence. vdib

‘cohere’means ‘hold together’. In order to have coheranoeriting,

4 Barli Bram, Write Well Improving Writing Skills(Yogyakarta: Penerbit Kanisius,
1995), p. 64.

5 Alice Oshima and Ann Hogu@Nriting Academic English(USA: Addison-Wesley
Publishing Company, 1981)'“Ed., p.29.
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the movement from one sentence to the next musiodieal and
smooth. Each sentence should flow smoothly intanthéd one.

There are four ways to achieve coherence, they @sig
repetition of key nouns, using pronouns which ré@ek to key nouns,
using transition signals to show how one idealested to the next, and
using logical ordet®

2. Genre

Genre is part of English language. In specific teganre explores
patterns in terms of structure, style, content, aundience’

In term for developing our ideas, genre has fumcée vehicle to set
communicative purposg.This notion means genre has several function and
characteristics dealing with certain communicatpugrposes. In the other
hand, based on Rudi Hartono, genre is type or &fxt, which has social
purposes and generic structutégrom this notion, genre can be defined as
implementation of any ideas. Last is term aboutrgein grouping text
together, representing how writers typically useglsage to respond to
recurring situation’

For English learners, genre approaches to writistriiction are based
on the idea that every successful text displayswitieer's awareness of its
context and the readers that form part of thateodrit

16 Alice Oshima and Ann Hogu®riting Academic Englishp. 39.

3ohn M. SwalesGenre Analysis: English in Academic and Researdtingg (New
York: Cambridge University Press, 1990), p. 96.

8Ermest NeoNarrrative for ‘O’ Level English (Singapore: Pearson Education, 2003),
p.8.

Rudi HartonoGenres of Tex{Semarang: Semarang State University, 2005), p.4.

2Ken Hyland, Genre and Second Language Writi@nited States of America: The
University of Michigan Press, 2004), p. 4.

2IKen Hyland,Genre and Second Language Wiitimp. 25.
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These are kinds of genre of t&xt

Table 1
No | Genre Purpose of theGeneric Grammatical
Text Structure Features
1. | Recount To tell/to - Orientation -t has
retell past - Events specific
events for the - Reorientation participant
purpose of - It uses
informing or action verb
entertaining and past
tense
- It uses time
connective
2. | Narrative To entertain/to - Orientation |- It has
amuse the - Complication specific
reader and to - Resolution participant
deal with - It uses
actual or action verb
vicarious and past
experience in tense
different ways -t uses
temporal
conjunction
-t uses
saying verb
3. | Anecdote To share with - Abstract -t uses
others an - Orientation rhetorical
account of an - Crisis question
unusual o - Reaction -t uses
amusing - Coda action verb
incident -t uses
temporal
conjunction
4. | Spoof To retell an| - Orientation - Focus  on
event with a - Events person,
humorous - Twist animal and
twist specific
thing
-t uses
action verb
and past
tense

39.

#plexander Mongot Jayat. al.,English Revolution(Jepara: Mawar Press, 2008), p.33-
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Closed with
twist

Description | To describe a Identificati |- It has
particular on specific
person , place Description subject noun
or thing -t uses

simple
present

- It describes
detall

Report To  describe Genera - It describes
the way thingg classificatio general
are (generic) n noun

Description |- It uses
simple
present

-t uses
action verb

Procedure | To describe Goal - It uses
how Materials command
something ig Steps word
accomplished -t uses
through al action verb
sequence  of -t uses
actions or connectives
steps

Explanation | To explain the Genera -t uses
processes statement general
involved in Sequenced noun
the formation explanation|- Answering
or working of Closing the question
natural or “why/how”
socio-cultural - It uses
phenomena simple

present

- Sometime i
uses passiv
voice form

News ltem | To inform Newsworthy |- The simple
readers about event(s) information
events of the Background on headline
day which are event(s) - It uses
considered Sources action verb
newsworthy -t uses
or important saying verb

- Explaining

112
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the situation
detail

10. | Review To critique or Orientation |- Focus on
to evaluate an Interpretative specific
art work or recount subject
event for & Evaluation |- It uses
public Evaluative expressing
audience summation or opinion
-t uses
‘metaphor’
words
11. | Analytical To persuad Thesit - Focus or
Exposition the readers Arguments general
that something Reiteration object
is the case - It uses
‘mental and
material
process’
-t uses
relational
process
-t uses
simple
present
12. | Hortatory To persuads Thesis/issu |- Focus or
Exposition the readers Arguments general
that something Recommend object
should or ation -t uses
should not be ‘mental and
case material
process’
-t uses
relational
process
-t uses
simple
present
13. | Discussion | To discuss o Issue - Focus or
to present (at - Arguments general
least) two for object
points of view Arguments |- It uses
about an issue against ‘mental and
Conclusion material
recommendat  process’
ion - It uses
relational

14



process
-t uses
contrast
words
-t uses
thinking
verb
14. | Commentary | To explain the, - Genera - Focus or
processes statement general
involved in| - Sequenced object
the formation explanation except
(evolution) of| - Evolutionary person
a socio- stepl,2,3 |- It uses
cultural material and
phenomenon, relational
as though a process
natural - It uses
phenomenon temporal
conjunction
- It uses past
tense

3. Narrative Text

Narrative text may have several definitions acawgdio its context
such as in the term of genre or in the term of sage of activity. These are
several definitions of narrative text. The firstfidéion is narrative from
sequence of activity; narrative is a recountinghirigs spatiotemporally like
the present teller and addressee which refersadereor listener. Besides,
there is distance between tale and tépic.

Further definition, narrative text refers to termh genre can be
explored as following stories like thrillers, criméetective science fiction,
fantasy, mystery, horror, comedy, folk tale, rongnegend, fairy tale, the

literary novel, meta fiction, fable, children’s s16* As developing the term

2Michael Toolan,Narrative: A Critical Linguistic Introduction England: Routledge,
1988), p.1.

%Ernest NeoNarrrative for ‘O’ Level Englishp.8.
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of genre, narrative has social purpose to entegaahinstruct via reflection
on experiencé’®

Narrative text as one of term of genre has sevdypically
characteristics. First characteristic is narratias usually emphasis and pace
are planned (even in oral narrative). Next charetie is narrative has
degree of prefabrication. It means narrative hasiesece have seen or heard
or think we have seen or heard before. Furtheradtawistics are about
existence trajectory and teller. Trajectory meamsrative usually goes
somewhere, and is expected to go somewhere, witle sort of development
and even there is resolution or conclusion. Aftet,tteller means thing was
invisible but always important. The reason is rnareais one of language
communications and it needs a speaker and somefsmttressee.

Last characteristic is narrative is richly exmdtite of that design
feature of language called displacement while maeanvolve the recall of
happenings that may be not merely but more crycigdmporally remote
from the teller and his audienteThe reason is narrative is one of language
communication and it needs a speaker and somefsaddressee.

Narrative text is term of genre generally has ddaiaction to amuse,
entertain and to deal with actual or various exgere in different ways.
Besides, narrative has some linguistic features. Il existence of specific
participant, 2) use of past tense, 3) action véylzircumstances of place and
time, 5) coordinate and temporal conjunction, apdaying verb and linking
verb?’

Narrative text has generic structure. It meansatige has a pattern to
describe its story. The simple generic structurdivided into the following
three elements, namely orientation, complicationd ahe last event or

resolution.

#Ken Hyland,Genre and Second Language Writipg 28.
*Michael ToolanNarrative: A Critical Linguistic Introductionp. 4-5.
?"Rudi HartonoGenres of Texip. 22.
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a. Orientation

Normally, in the introduction or orientation theiter or narrator
explains where the story happened. In this levelwhiter also used to
produce atmosphere so that make the readers aneapled to follow the
story. In other words, it also has a function as gtimulus to the readers
the narrator’s literature. By reading the introdoictof the text readers
will understand first the contents of the text wefthey read it.

b. Complication

In this part, the crisis arises. It is the climdxle narrative. In the
middle of the story, generally, the narrator shaiwe complication.
Complication makes the story more interesting bsedlie main character
is prevented to reach his or her wanted. In this perrator brings up the
issues occurred in the story. Complications ared@sription of real life
and tell the readers that every issues or probamse solved.

c. Last event or Resolution

After spelling many issues in the climax of the rative, the
narrator then narrates to the readers the resplutioissues or the
problems.

According to the 2004 curriculum, last event (resoh) is the
crisis which is resolved, for better or worse. Aigging narration will
give the readers the resolution of the problemoonmication. Generally,
the resolution is placed in the end of narratiar,9nmetimes the narrator
will place other issues or complication after he sbre presents the
resolution of the problem. It is used to make tteeysdoes not come to
the end. In short, resolution is the ending ofdtoey.

There are also typical linguistic features commonnarrative.
Those features &

1) Focuses on specific (usually individualized) papéats like “David”,

“her mother”, “her mother’s boyfriend David”, etc.

% Eltis, A Genre-based Approach to Teaching Writifgustralia: Common Ground,
1990), p.30.
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2) Use of past tense, like, lived, was, didn’t cagd been arguing, etc.

3) Usually use temporal conjunctions and temporalioirstances, like, a
few years ago, sometimes, one awful night, etc.

4) Use of material (or action) process that describatvpeople do. It is
usually past form. Example: stayed, would not plgsried out, and
others.

5) Use of relational and mental processes. Exampleryéing was
normal, she was unhappy, etc.

There are many types of narrative, like fairy sisyimysteries,
science fiction, romances, horror stories, advenstories, fables, myths
and legends, historical narratives, ballads, aicé sif life.

This is the example of narrative téxt:

The Cake and Small Ants
The mouse was nibbling the cake left over by some

Orientation picnickers when the cat came over and said the wvaie

his. The mouse stopped and argued with the cat.

The duck walked past, saw the cake and said,
“That's my cake”. Then came along the chicken fokal
by the lamb. All of them said that the cake belahge

them. Whole they were quarrelling, an army of arsied

Complications the cake away.

“Where’'s my cake?” the mouse screamed. “You
took my cake!” the mouse said to the cat. The waied to
the duck and called him a thief. The animals hadydight

over the big cake.

- In the meantime, the ants had taken the cake io the
Resolution

hiding place and were enjoying the cake. “Yummyi'tls

this cake real treat?” one ant asked. Hearing thesstipn,

all of the other ants burst out laughing.

29 Alexander Mongot Jayat. al.,English Revolutionp.9.
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4. Achievement
a. Definition of Achievement
The word ‘achievement’ derives from ‘achieve’ whimeans to
success in reaching a partcular goal, status ndatd especially by effort,
skill, courage etd®
Meriam-Webster Colllegiate Dictionary asserts tinatre are three
definitions about achievement:
1) Achievement is the act of achieving accomplishment
a) Achievement is the result gained by effort
b) Achievement is a great or heroic deed
2) Achievement is the quality and quantity of a stutsework®
Learning achievement meant the result achieved tbgests in
learning process. In this study, the learning adm®ent refers to the
student’s achievement in narrative writing in tiheventh grade of students
of science and social study program of MA NU BaKaidus in the
academic year 2012/2013.
b. Factors Affecting L ear ning Achievement
There are many factors affecting learning achievemBalyono
states that factors influencing student’s learrichievement are factors
that come from student’s internal and externalssite
1) Health
Physical and spiritual factor health has big infice to the
learning achievement. If the condition of physiaatl spiritual health
is not good, it can disturb or decrease the Spirstudy.
2) Intelligent and talent
Students with high intelligent or have high 1Q usuwiill take

easy in study and also have good achievemente Itildent with high

%0 A.S. Hornby, Oxford Advanced Learners DictionargiNew York: Oxford University
Press, 2004), p.10.

31 Mariam-Webster, Webster's Encyclopedic Unabridged Dictionary of tEmglish
Language(New York: Portland House, 1989), p.11.
32°M. Dalyono,Psikologi Pendidikan(Jakarta: Rineka Cipta, 2009), p. 55.

19



3)

4)

intelligent also have talent in the subject thagyttare studied, the
process of learning will be more successes.
Interest and motivation

Big interest to the subject is a big capital toieeé the goal.
The big interest in studying will produce high asr@ment. In other
hand, the less interest in studying will produce kass achievement.
Motivation determines the student’s level of payeitention during
class and the assiduity with which he does his aorle and revises
what he has been taught during the day. It cepaiids a deep
influence on effectiveness on learning.
The way of learning

Learning without considering the technique of l&agnand
physiology and psychology factors will produce thek result. In
addition, it also need a great way to read, toeyrénd to make a
conclusion. Other than, we need to pay attentioe tiplace, faciliting,
and using of media in teaching learning process.

Otherwise, some factors that related in outsideoofselves.

Eksternal factor:

1)

2)

Family

Parents have a big influence to the success af ¢hddren in
learning. Parent’s education level, income, carsmgd guidance,
relationship between parents and children and itoat®n in home
also influence the children’s learning achievement.
School

The quality of teacher, teaching method, curricyléacilities,
and condition of the room and the total of studemtsvery room also

influence to the success of student in learning.

33 M. Dalyono,Psikologi Pendidikanp. 59-60.
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3) Society
If the surrounding environment of society consisfslearn
people, especially the children have high leveédfication and good
morality, it will motivate the children to study toa
According to Brown, there are two factors determinihe success
of second language learner. The first is intrifaictors that contribute in
some way to the success of language leatfiing
1) Self-Esteem
Self-esteem is a personal judgment of worthinestt ik
expressed in the attitude that individuals hold amivthemselves. It
could be claimed that no successful cognitive tecdifze activity can
be carry out without some degree of self-esteem.
2) Risk-Taking
Risk-taking is an important characteristic of swstel learning
of a second language. Learner has to be able tdlgaabit, to be
willing to try out hunches about the language aaia tthe risk of being
wrong.
3) Anxiety
In second language learning, anxiety was one ofs k&y
success, closely related to competitiveness. Lowien among
learners where learners do not feel they are in peition.
Competitiveness sometimes hindered them progresstother time
it motivated them to study harder.
4) Motivation
Motivation is probably used in explaining the suser failure
of something. It is claimed that in second langubsgening, learner
will be successful with the proper motivation. Lear with high

motivation will make some efforts to achieve hisgmses.

3 H.D. Brown Principles of Language Learning and Teachifigew York: Addison
Wesley Longman, 2000), p. 142.
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5) Attitudes
Attitudes develop early in childhood and are thsule of
parent’s and peer’s attitudes, contact with peaygie are different in
any number of ways, and interacting affective fextm the human
experience. In second language learning, posititeides toward self,
the native language group, and the target langgmgep enhanced
proficiency, while negative attitudes may lead exrm@ase motivation
because of decrease input and interaction, to gesatul attainment
of proficiency?®
The second is extrinsic factor: socio cultural &ble that emerge
as the second language learner brings not justanguages into contact
but two cultures, and in some sense must learg@deculture along with
a second languadé.
5. Thelnfluence of Teaching L earning Processto Students Achievement
In teaching learning process there must some elsnmodreducation to
reach the purpose of education. According to Fhadn, there are six factors
of education in educational activity that can fosome interaction. The six
factors as follow:
a. The purpose
b. The educator (teacher)
c. The participant of education (student)
d. The material of education
e. The method of education
f.  The environment
Components of education play along with anotherpament to reach
the purpose of education. Totally components incational system can

described as follow*:

% H.D. Brown Principles of Language Learning and Teachipd.45-160.

% H.D. Brown Principles of Language Learning and Teachipd.76.

%7 Fuad IhsanDasar-dasar Kependidikan Komponen MKDKakarta: Rineka Cipta,
2008), p. 7-10.

3 purwantoEvaluasi Hasil Belajar (Yogyakarta: Pustaka Pelajar, 2010), p.21.
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Material, Teacher Method Facilities

curricllum \

Transformation process|

Input |—»

——» Output

Human

Input of education is student who follows teacH@rning process in
previous time. In education process, the studemne h@ interacts with
education component such as; teacher, materialijumedacilities, learning
method, and environment. Transformation procesgsiymes the students
behavior came after education. Output of educas@tudent’s achievement.

Learning and Teaching as a process contains tfeaeests, they are:
the purpose of learning (instructional), teachimgd dearning experience
(process), and result learning (achievement). Télation of elements is
described as follo#:

Instructional Purpose

(a) ()

teaching and achievement
learning process >

(b)

From the diagram above, can be concluded that\astient can be gained

from an activity was done by students in learnimacpss. It means that
teaching learning process is very influence toesiid achievement.
6. Measurement of Learning Achievement
An achievement test related directly to classro@ssdn, units, or
even a total curriculum. Achievement test are kahito particular material

addressed in a curriculum within a particular tifreane and are offered after

%¥Nana SudjanaPenilaian Hasil Proses Belajar Mengaja(Bandung: PT Remaja
Rosdakarya, 2010), p. 2.
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a course has focused on the objectives in quegticmevement test can also
serve the diagnostic role of indicating what a shidneeds to continue to
work on in the future.

The specification for an achievement test shouldeiermined bff:
. The objective of the lesson, unit or course besweased.
. The relative importance (or weight) assigned tdhesijective.
The tasks employed in classroom lessons duringrifieof time.

. Partially issues, such as the time for the testtancaround time.

® o 0 T

. The extent to which the test structure lend in gefbrmative wash back.
There are several reasons why achievement tegtaaé™:

To measure progress

To diagnose difficulties

To help match tasks, materials and methods tocpdati needs

To evaluate teaching approaches

To compare students

-~ o o 0 T p

To maintain and improve standards
There are many techniques that can be used to meeatudent’s
learning. The techniques are as foll8%s
1) Choice-Type Question
The typically multiple choice item presents a stegat or question
followed by several alternative responses or arswer
2) Short answer item
Short answer items typically require a single wopthrase, or
numerical answer. It requires students to const@uesponse rather than
simply recognizing a best answer and it reduceseloninates the

possibility of getting the right answer by guessing

“°H.D. Brown, Language Assessment: Principle and Classroom RmtiSA:
Longman,2003), p.48.

“1 Jade Medwell, et. al.Primary English Teaching Theory and Practice Fourth
Edition(English: Learning Matters Ltd.,2009), p.168.

2 Yogesh Kumar SingtEducation and Mental MeauremerfNew Delhi: S.B. Nangia,
2007), p.29.
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3) Performance assessments
The recent growth in the interest in essay exanainat part of
longer movement that is calling for construction pé&rformance
assessment that more closely, mirror long-ternringibnal objective$®
In Indonesia, the common technique which is usuaked is
assignment and test. The form of assignment tleatetiicher usually gives
to the students is doing homework. Meanwhile, ist the students are

commonly asked to answer a number of questions.

7. Bloom Taxonomy Related to Narrative Writing Achievement
In 1956, Benjamin Bloom and the other researcheblighed
taxonomy of educational objective that very infloenon research and
educational practice since that. Bloom and hisnfite categorized the
objective from the simple objective to the complebjective or from the
factual objective to the conceptual objective. Tihgortant character of
bloom taxonomy is taxonomy remind us that we whatdtudents have multi
level skill. Teacher focuses only on knowledge otiyj@ and comprehension
objective that can be measured and teacher opithanshe students have not
a skilled on more skill before teacher can applgyothesis those skilfs.
Bloom and his colleague formulated three domaiamed taxonomy:
a. Cognitive Domain
The cognitive domain involves knowledge and theetlgwment of
intellectual skills. This includes the recall ocognition of specific facts,
procedural patterns, and concepts that serve in déneelopment of
intellectual abilities and skills. It's called mahskills (knowledge).
Table 2°

“3M.C. Alkin, Encyclopedia Education ResearcNe(v York: Macmillan Publishing
Company, 1982), p.6-8.
4 Robert E. SlavinPsikologi Pendidikan : Teori dan PraktikJakarta Barat: PT Indeks,
2011), 9' Ed., p.264-265.

5 Zainal Arifin, Konsep dan Model Pengembangan Kurikul(Bandung: PT Remaja
Rosdakarya, 2011), p.87.
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Category Key Words (verbs)

Knowledge Key Words: defines, identifies
labels, matches, mentions, states.

Comprehension Key Words: changes, gives
reason, distinguish, explains, gives

an example, predicts, rewrites.

Application Key Words: changes, computes,
demonstrates, discovers,

manipulates, modifies.

Analysis Key Words: analyzes, breaks
down, compares, contrasts,
diagrams, deconstructs,
differentiates, discriminates,

distinguishes, identifies, illustrates,

infers.

Synthesis Key Words: categorizes
combines, compiles, composes,
creates, designs, explains,
generates, modifies, organizes,
plans, rearranges, reconstructs,

reorganizes, revises, rewrites.

Evaluation Key Words: appraises, compares,
concludes, contrasts, criticizes,
critigues, defends, discriminates,

evaluates, explains, interprets,

justifies, relates, summarizes.

b. Affective Domain
The affective domain includes the manner in which deal with
things emotionally, such as feelings, values, apption, enthusiasms,

motivations, and attitudes. The five major categrare listed from the
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simplest behavior to the most complex. It's growth feelings or

emotional areas (attitude).

Table 3°
Category Key Words (verbs)
Receiving (attending): | Key Words: asks, chooses, give
awareness, willingnesspoints to, selects, replies.
receive, controlled or

selected attention.

Responding: acquiescenc
in responding, willingnes

to response, satisfaction

eKey Words: answers, discusse

sgreets, helps, practices, prese

imeports, selects, tells.

response.

Valuing: Acceptance of Key Words: completes, demonstrates,

value, profetence for @differentiates, explains, follows, forms,

value, commitment. initiates,  invites, joins, justifies,
proposes, reads, reports, selects, shares,
studies, works.

Organization: Key Words: adds, completes, defends,

Conceptualization of aexplains, formulates, generalizes,

value, and organization of

value system.

ddentifies, integrates, modifies, orde

organizes, prepares, relats

synthesizes.

IS,

Characterization by value
or value complex
generalized set an

characterization.

Key Words: acts, listens, modifieg

performs, practices, propose

dgualifies, questions, revises, serv

solves, verifies.

c. Psychomotor Domain

The psychomotor

domain includes physical

movement,

coordination, and use of the motor-skill areas. ddegwment of these skills

46 Zainal Arifin, Konsep dan Model Pengembangan Kurikulpr86-88.
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requires practice and is measured in terms of spgaredision, distance,
procedures, or techniques in execution. The sevejorntategories are
listed from the simplest behavior to the most camplt's called manual
or physical skills.

Table 47

Category Key Words (verbs)
Perception: The ability to| Key Words. chooses, describes,

use sensory cues to guiddetects, differentiates, distinguishes,
motor activity. This rangesidentifies, isolates, relates, selects.
from sensory stimulation,
through cue selection, to

translation.

Set: Readiness to act. [tkey Words: begins, displays, explains,
includes mental, physicalmoves, proceeds, reacts, shows, states,
and emotional sets. Thesgolunteers.
three sets are dispositions
that predetermine a person's
response to different
situations (sometimes called

mindsets).

Guided Response: The| Key Words: copies, traces, follows,
early stages in learning |aeact, reproduce, responds

complex skill that include

|2

imitation and trial and errof.
Adequacy of performance |s

achieved by practicing.

Mechanism: This is thel Key Words: assembles, calibrates,
intermediate stage inconstructs, dismantles, displays,

learning a complex fastens, fixes, grinds, heats,

" Simpson (1972), Quoted in Googlettp://www.nwlink.com/~donclark/hrd/bloom.html
retrieved on October §82012
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skill. Learned responsesnanipulates, measures, mends, mixes,
have become habitual andrganizes, sketches.

the movements can Dbe

performed with some

confidence and proficiency.

Complex Overt Response: | Key Words: assembles, builds,
The skillful performance of calibrates, constructs, dismantles,

motor acts that

complex moveme

patterns. Proficiency [

indicated by a quick
accurate, and highl
coordinated  performanc

requiring a minimum o

energy. This categor

includes performing without

hesitation, and automat

performance. For exampl

players are often uttg

sounds of satisfaction ¢
expletives as soon as they
a tennis ball or throw
football, because they c4d
tell by the feel of the ag

what the result will produce

involvedisplays, fastens, fixes, grinds, heé

tmanipulates, measures, mends, mi
sorganizes, sketches.

,NOTE: The Key Words are the sar
yas Mechanism, but will have adver
epr adjectives that indicate that t
performance is quicker, better, mga

yaccurate, etc.

C

Y

o

Adaptation: Skills are well
developed and the individu
can movemen

fit

modify

patterns  to Specig

requirements.

Key Words: adapts, alters, change
afearranges, reorganizes, revises, var
t
I

S,

es.
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Origination: Creating new Key Words. arranges, builds,
movement patterns to fit [acombines, composes, construgts,
particular situation of creates, designs, initiate, makes,
specific problem. Learningoriginates.
outcomes emphasize
creativity based upon highly

developed skKills.

This table shows that three domains above areecklat one and
another. In narrative writing the students recognizinderstand,
comprehend, the concept of narrative text andinicduding in cognitive
domain. To check their comprehension, teacher gihesquestion to
students and they can answer well and it's inclgdaffective domain.
After the students passed the cognitive and affeatiomain, they can
compose narrative writing as their psychomotor dama

The researcher gives example instruction thatedlab three of
domains:

a. Cognitive domain
Match the following subject in column A with column B.
b. Affective domain
Identify the generic structure of each sentence poisht to what
generic structure belongs to text.
c. Psychomotor domain
Organize those sentences into good paragraph.
From the example above, three domains which asgeetlto the

narrative writing achievement.
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C. Hypothesis
Hypothesis is a temporary answer of problems iraesh until proved

from the data which collectéf. The researcher adds that hypothesis can
define a weak truth statement towards problemsseeaarch and need to prove
the truth after collecting data.

This research is conducted based on the followympthesis:

The students of science program reach higher painghievement
of narrative writing skill than the students of b@rogram at eleventh grade

of MA NU Banat Kudus in the Academic Year 2012/2013

“8 Suharsimi ArikuntoProsedur Penelitian Suatu Pendidikan Praktglgkarta: Rineka
Cipta, 2006), 8 Ed., p.64.
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