CHAPTER Il
REVIEW OF RELATED LITERATURE

A. Previous Research
The researcher has some relevant previous reseatiche support,
there are:

a. Thesis entitled “The Use of Information Gap as ahfeque of Teaching
to Improve Students’ Speaking Ability (A Classro@mtion Research at
10" grade, MA Nurul Islam Jepara in the Academic Y&a2009/2010)",
by Islakhul Anam (3105196) Final Project of Tarbiyaculty, Walisongo
State Institute for Islamic Studies Semararighe objectives of the study
were to describe the implementation of using infation gap in teaching
speaking, to find out the improvement of studesfsaking ability after
being taught by using information gap technique amddescribe the
implementation of information gap to improve stuéspeaking ability.

The similar between his research and the resedchex on the
research approach that is classroom action resetirehobject of study
that is using information gap technique and thdyaimathat use speaking
test, the collecting data that use observation tasl. The previous
researcher also uses method in his researctsamsg with the researcher.

The process of his research was conducted in #tages, including:
pre cycle, cycle 1, and cycle 2. The data wereyaedl using quantitative
descriptive analysis.

The results of the analysis were used to descn&enmiprovement of
students’ speaking ability which was indicated Ineit activeness in
speaking. In pre cycle the mean of students’ aem®nt in speaking was

only 31.7, it had increased up to 43.2 in cyclend ® 58.5 in cycle 2, the

! Islakhul Anam (3105196)The Use of Information Gap as A Technique of Teactn
Improve Students’ Speaking Ability (A ClassroomioficResearch with Students of X2 of MA
Nurul Islam Jepara in the Academic Year of 200901Semarang: Tarbiyah Faculty IAIN
Walisongo), 2010.



minimum passing grade from the school is 50. Theimim score is 25
and the maximum score is 100. So the result of regearch, using
information gap in teaching speaking, teacher caprove students’
speaking ability.

b. Thesis entitled, “A Study on the Students’ Compegem Using WH-
Question Words of the Eleventh Grade Students ok SMihammadiyah
2 Sirampog — Brebes in the Academic Year of 2008020y Nunik
Pratiwi (06421166) Final Project of Language antsAducation Faculty,
IKIP PGRI Semaran§ She concluded that the competence of the eleventh
grade students of SMK Muhammadiyah 2 Sirampog Brelve the
academic year of 2009/2010 in using Wh-Questiond&as fair category
from 50 students as sample, only 36 students haddeegories, 4 students
had good categories, and 10 students had bad cetegdhe students’
classical competence was 48.40%, the mean of tliests’ competence
was 48.4.

The similar object of the study that is using WHestions, and the
data analysis that use writing test, the collectlata that used observation,

interview and test, and calculate the achievemesitualy.

B. Theoretical Framework
1. Information Gap Technique
In order to develop the students’ speaking skifis,researcher uses
Information gap technique. The idea of the infolioraggap technique as
an organizing concept for a speaking activity iattbne person has
information that another lacRslt means that the students must use
English to share that information in order to acpbsih a task.

Information gap technique is a technique where shalents usually

2 Nunik Pratiwi (06421166)A Study on the Students’ Competence in Using Wist@ue
Words of the Eleventh Grade Students of SMK Muhatiyeita 2 Sirampog Brebes in the
Academic Year of 2009/2010)Semarang: Language and Arts Education Faculti? IRGRI),
2010.

% Kathleen Bailey (Ed. David NunarfPractical English Language Teaching: Speaking
(New York: The Mc Graw Hill Companies, Inc., 200p),46.



working in pairs, each has accessed to some intamaBy working
together they try to solve the whdle.

Afterwards, there are three definitions of inforimatgap. The first
by Neu & Reeser (1997) in Vicka Mulia  Sari
(http://www.scribd.com/doc/52764640/13/B-InformatiGap), he states
in an information gap activity, one person hasaerinformation that
must be shared with others in order to solve a lprop gather
information or make decisioisThe second is by Harmer who writes
information gap is where two speakers have diffeb#s of information,
and they can only complete the whole pictures bwris that
information because they have different informatitimere is a ‘gap’
between themfi. The third is by Dorit Sasson in
(http://suitel01.com/article/learning-games-a47798ho defines that
information gap activities are those in which shntde exchange
information in order to complete a required lesgden activity. Most
information gap activities are done in pairs, walich student having a
part of the informatio.According to Littlewood, information gap means
a type of activity in which one or more of the snts has to get

information from somewhere or someone élggformation gap tasks are

* Peter Watcyn-Jone§rammar Games and Activities for Teache(lsondon: Penguin
Books, 1995), p. 8.

® Vicka Mulia Sari, “Improving Student's Speaking Mary Using Information Gap at
the Second Year of SMPN 3 Kebakramat Karanganyaf(@7/2008 Academic Year”, in
http://www.scribd.com/doc/52764640/13/B-Informati@ap, p.16, retrieved on 07/10/12 at 01.00
pm.

® Jeremy HarmerHow to Teach English(England: Pearson Education Limited,
Longman, 2007), p. 129.

’ Dorit Sasson, “Information gap activities work Wiel a variety of lesson plan activities
such as vocabulary, reading comprehension and mathctivities”, in
http://suite101.com/article/learning-games-a47/88rieved on 08/09/12 at 11.30 am.

8 William Littlewood, Communicative Language TeachinfNew York: Cambridge
University Press, 1981), p. 22.



the activities in which learners must use the talgeguage to convey
information known to them but not to their speakjgtners.

In this information gap activity, students are soggd to be
working in pairs. One student will have the infotioa that other partner
does not have and the partners will share thearinétion. Information
gap activities serve many purposes such as solaingroblem or
collecting information. Also, each partner plays anportant role
because the task cannot be completed if the parttenot provide the
information the others need. These activities affectve because
everybody has the opportunity to talk extensively the target
languagée?®

Activities that are truly communicative, accorditagy Morrow (in
Johnson and Morrow 1981), have three featuresnmuoon: information
gap, choice, and feedback. An information gap exigten one person in
an exchange knows something the other person daés $o the criteria
of information gap entered communicative languageaching
(technique). The communicative approach or Comnativie Language
Teaching (CLT) is the name which was given to adddveliefs which
included not only a re-examination of what aspett&nguage to teach,
but also a shift in emphasis in how to te&cihen, CLT can be defined
as a theory of language teaching that starts framnamunicative model
of language and language use, and that seeks rieldt@ this into a
design for an instructional system, for materiaéscher, learner roles

and behaviour, and for classroom activities andrigpies.

® Kathleen Bailey (Ed. David NunarfPractical English Language Teaching: Speaking
p. 191.

% Dorit Sasson, “Improve Speaking Skills (Tips andchhiques for Speaking and
Presentation Skills)”, inhttp://www.scribd.com/doc/28656718/Improve-Speal8kiis, p. 4,
retrieved on 07/10/12 at 01.50 pm.

1 Diane Larsen Freemafiechniques and Principles in Language Teach{Ngw York:
Oxford University Press, 2000), p. 129.

2 Jeremy HarmerThe Practice of English Language Teachiry Bdition, (Harlow:
Longman, 2001)p. 84.




In the holy Qur'an, Allah commands people to comicate with

each other and know each contained in Surah Al4dtiperse 13:
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“O, mankind, we have created you from male and feraad we have
divided you into tribes and sub tribes for gredsarility of intercourse
verily, the most honored among you in the sighAldh is he who is the
most righteous among you surely, Allah is all knogyiall aware” (Q.S.
al-Hujurat/49: 133

Based on that verse, Allah has commanded to everyorknow
each other although they have differences in gendées, and also
differences in languages. So communicative is venportant to
communicate with other people and it should be iaggh teaching the
importance of communicating with others.

There are four basic assumptions of CLT which hasich
theoretical base at the level of language th&bfere are:

1) Language is a system for the expression of meaning.

2) The primary function of language is for interacticand
communication.

3) The structure of language reflects its functiomad aommunicative
users.

4) The primary units of language are not merely i@ngnatical and
structural features, but categories of functiomal aommunicative

meaning as exemplified in discourse.

13 Muhammad Zafrulla KhanThe Quran: The External Revelation Vouchsafed to
Muhammad the Seal of the Prophgpndon: Curzon Press Ltd., 1981), p. 518-519.

4 Bambang Setiyadi AgTeaching English as a Foreign Languag¥ogyakarta: Graha
lImu, 2006), p. 147.



Communicative Language Teaching (CLT) has two ngaiiting
principles: the first is that language is not jpatterns of grammar with
vocabulary items slotted in, but also involves laeqge functions which
students should learn how to perform using a wariet language
exponents. The second principle of CLT is thattifdents get enough
exposure to language and opportunities for languesgeand if they are
motivated then language learning will take caraet.oMoreover, CLT is
not just about the language, in other words, #&hkieut how it is used. In
other words, CLT has description about learningisages which aim to
improve the students’ ability to communicate.

Actually the intermediate learners such as SeniaghHschool
students can not seem to use the target languagerivey meanings. In
the process of learning, they convey meanings hpgu$anguage.
Therefore, activities in CLT typically involve stets in real or realistic
communication, where the accuracy of the langudgy tuse is less
important than successful achievement of the conirative task they
are performing® This implies that language learner will learn theget
language optimally when they communicate in theglege. They
should have a desire to communicate somethinghgskhguage to carry
out meaningful tasks, not just learn the languagethat the activities
should attempt to replicate real communication.

Beside that, managing the classroom into pair weamki group
work in the activities is very useful. According Bailey, pair work and
group work have been widely used by teachers in r@onicative
Language Teaching (CLF.

In fact, pair work and group work make learnerskvmgether and

help each other in the real meaningful communicati®he first

15 Jeremy HarmeHow to Teach Englistp. 50.
16 Jeremy HarmefThe Practice of English Language Teachiffgiition p. 85.

" Kathleen Bailey (Ed. David Nunarfpractical English Language Teaching: Speaking
p. 38.
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characteristic of a successful speaking task is ghalents talk a lot in
the foreign language. A second reason for desigsiregking tasks to be
completed in small groups is that often studengsadraid of criticism or

losing face or they simply feel shy about speakimg foreign language
in front of whole class. Besides, speaking in smgadups is more natural,
because in real life, we spend most of our timkirigl to one other

person or to a few other people. On a broader ,lesrehll group work

helps students learn to work cooperatively andeip$ them develop
interpersonal skills.

Actually, students learn to speak in the secondyuage by
interacting. According to Harmer, activities in Cliypically involve
students in real or realistic communication, where accuracy of the
language they use is less important than succeashievement of the
communicative task they are performing. CLT andatarative learning
serve best for this aim. CLT is based on realditeations that require
communication. By using this method in English s students will
have the opportunity of communicating with eacheotin the target
language® In brief, English teachers should create a classro
environment where students have real-life commuioica authentic
activities, and meaningful tasks that promote daalguage. This can
occur when students collaborate in groups to aehiavgoal or to
complete a task.

Information gap activities satisfy all of the abowvdteria. The
teacher simply explains the activity and reviews #ocabulary needed
for the activity. Students are expected to be #&bleomplete their own
tasks. Each participant plays an important role #redtask can not be
accomplished without everyone’s participation. Manformation gap
activities are highly motivational because of thetune of the various
tasks. Activities that require the solving of algemn or a mystery are

especially effective. As teachers, we know whetieractivity is of an

18 Jeremy HarmefThe Practice of English Language TeachiffgEition, p. 85.
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acceptable level of difficulty for our studentsu@&nts need to know the
real situation by studying English communicativel\s a teacher, we
should ask and motivate our students to speak mdde.can use
information gap to encourage the students to speak.

The writer concludes that information gap is onecedlent
technique to make speaking tasks communicative giad students
opportunities to use English appropriately insided aoutside the
classroom. In which the students have differenbrimfation and they
need to obtain information from each other in ortterfinish a task.
Information gap hoped as one of the techniquesahatbe used by the
teacher as a way in teaching speaking and teadmgdjsh using WH-
questions for the students of Senior High School.

Information Gap Technique in Teaching Learning Pro@ss

A teacher should create cooperatives learning. dams that the
teacher should share, encourage, and accept thenssu It will decrease
their fear and embracement. In addition, it makes students feel
appreciates and valued so they are so free to shew ability. In
teaching speaking, the teacher needs some crgatinformation gap
technique used to improve students speaking. Adstay Neu and
Reeser (1997), Information gap activities are emaly effective in the
second language classroom. They give every stutienbpportunity to
speak in the target language for an extended pefidiethe and students
naturally produce more speech than they would wtiser

Information gap technique is expected to be abléreak the
boring and monotonous situation in English teackand particularly in
learning speaking. In fact, there are various teples of teaching
speaking in Senior High School. However, informatgap hoped can be
useful technique to support the students’ succeskedrning English,
speaking and ability using WH-questions in partcul Through
information gap technique, the researcher expéetstudents to be able

to use the language for communication.
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There are some examples of information gap tecleniqu

a. Filling the gaps in a schedule or timetable: Partheholds an
airline timetable with some the arrival and departimes missing.
Partner B has the same timetable but with diffetdabk spaces.
The two partners are not permitted to see each’sthmetables
and must fill in the blanks by asking each otheprapriate
questions. The features of language that are peattwould
include questions beginning with “when” or “at whéme”.
Answers would be limited mostly to time expressibkes “at 8:30”
or “at nine in the morning”.

b. Completing the picture: the two partners have sinpictures, each
with different missing details, and they coopertiefind all the
missing details. In another variation, no items arissing, but
similar items differ in appearance. For exampleome picture, a
man walking along the street may be wearing ancmatr while in
the other the man is wearing a jacket. The featofggammar and
vocabulary that are practiced are determined byctment of the
pictures and the items that are missing or differen

3. WH-questions

Before a researcher discusses WH-questions woudd He
discusses about grammar. Grammar is an aspeatguidge about which
learners have different opinion. So, the learnemsehto be able to
understand all about English grammar well. Somenkya are very
interested in finding out or learning rules of Bslglgrammar. But, many
students find difficult learning grammar. Besidg®y think that English
grammar is the most boring part of learning a nemglage. Whatever
opinion they have, they cannot escape from grammar.

Hornby states that grammar is the study of rulesdoming words
and combining them into sentenc¢dgfter understanding the definition

¥aS, Hornby,Oxford Advanced Learners DictionarfNew York: Oxford University
Press, 1994), p. 542.
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of grammar, it is not difficult for us to understanvhy grammar is
important. Without knowing grammar of English, wee anot able to
communicate with other people. Therefore, the le@nmust learn
English grammar well. There are some criteria abMi-questions.
There are as follows:

a. The Definition of WH-Questions

WH-questions are questions beginning with questiords.
They are called WH-questions because (with one pixar® they
begin with words whose first two letters akh (Who, Whom, What,
When, Where, Why, How, Which, and Who&®).

Questions of this type are frequently used in daily
communication because they can be used for a labfofmation.
Halls states that the information requested by tipresvith question
words covers the whole range of language excepsifople Yes/No
information* So an information question or WH-questions is an
interrogative sentence answered by using informatioexplanation.
WH-questions can not be answered by using yes although this
from uses the auxiliary verb.

b. The Use of WH-Questions
Table 1. The Use of WH-Questions

QUESTION ANSWER
WHO Who can answer that question? | can. Who is used as
Who came to visit you? Jane and Eric. the subject of a

guestion.

It refers to people

Who is coming to dinnefAnn, Bob, and Who is usually
tonight? All We do followed by a

Who wants to come with me? singular verb

% Richard Veit,Discovering English GrammarBoston: Houghton Mifflin Company,
1993), p. 162.

2L Eugene HallGrammar for Use(New York: Oxford University Press, 1993), p. 61.
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even if the
speaker is asking
about more than

one person

WHOM

Who(m) did you see?
Who(m) are you visiting?
Who(m) should | talk to?

To whom should | talkformal)

| saw George
My relatives

The secretary

Whom is used as
the object of a
verb or
preposition. In
spoken English,
whom is rarely
used;who is use
instead Whom is
used only formal
guestions. Note:
Whom, not who,
is used if
preceded by a

preposition.

WHAT

What made you angry?

His rudeness

What is used as

What went wrong? Everything the subject of a
guestion. It refers
to “thing”

What do you need? I need a pencil | What is also used

What did Susan buy? A book as an object

What did he talk about? His vacation

About what did he talk? (formal

What kind of soup is that?
What kind of shoes did he buy?

It's bean soup

Sandals

What kind of asks
about the
particular variety

or type of
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something

What did you do last night?
What is Mary doing?

| studied English
Reading a book

What + a form of
do is used to askg
guestions about

activities

What countries did you visit?

Italy and Spain

What may

What time did she come? Ten o’clock accompany a

What color is his hair? Dark brown noun

What is Edylike? He's kind and What + belike
friendly. asks for general

What is the weathelike? Hot and humid description of

qualities

What doesEdylook like? He’s tall and has aWhat + look like
dark hair. asks for a

What doesher houséook like? | It's a true story,| physical
rest brick house | description

WHEN | When did she arrive? Yesterday When is used to
When will you come? Next Monday ask guestions
abouttime
WHERE | Whereis he? At home Where is used to
Where can | find a pencil? In that drawer ask question
aboutplace
WHY Why did he leave early? Because he’sill | Why is used to
Why aren’t you coming with us? Because I'm tired| ask question
aboutreason
HOW How did you come to school? | By bus How generally
How does he drive? Carefully asks about
manner

How much money does it cost?

Ten dollars

Fifteen

How many people came?

How is used with

much andmany
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How old are you?

How coldis it?

How sooncan you get here?
How fastwere you driving?

How long has he been here?

How oftendo you write home?

How far is it to Miami from

Twelve years old
Ten below zero
In ten minutes
50 miles an hour

Two years

Every week

500 miles

How is also used
with adjectiveand

adverbs

How long asks
aboutlength of
time

How often asks
aboutfrequency

How far asks

here? aboutdistance
WHICH | | have two pens. Which is used
Which pen do you want? instead ofwhat
Which one do you want? The black one when a question
Which do you want? concerns
Which book should | buy? That one choosing from a
definite, known
guantity or group
Which countriesdid he visit? Peru and Chile | In some cases,
What countriesdid he visit? there is little
Which classare you in? This class differences in
What classare you in? meaning between
which andwhat
when they
accompany a
noun, as in (y)
and (z2)
WHOSE | Whose book did you borrow? | David’s book Whose asks
Whose key is this? It's mine guestions about

Whose is this?

possession

17



c. The Functions of WH-Questions
We can use WH-questions to ask about the subjdageci
complement, or adverbial of a clause. WH-words usedhese
guestions may take the form of pronouns, advert$ determiners or
adjectives?
1) Interrogative Pronouns
Whq whom andwhat are interrogative pronouns. They take
the place of noun phrase in deep structure, judtes®e same words
do when they act as relative pronouns. An intertisgapronoun
replaces an indefinite noun phrase, an unidentiexson or thing
whose identify is being sought.
Whois used to ask about person, either as subjesttject.
Some examples:
Whoopened the door? Rudiopened the door.
Whois cleaning the house?My sisteris cleaning the house.
Whodid Ali call? Ali calledBima
Whowill you help? I will helpmy mother
Whomis used to ask about person as object.
Some examples:
Whomare you speaking to? | am speakindrémida.
Whomdid you come with? | came withnita.
Whomis usually replaced information Wha Therefore, the
above questions can be like the followings:
Whoare you speaking to? | am speakindréoida.
Whodid you come with? | came withnita.
Whatis used to ask about things, either as subjecbjerct.
Some examples:
Whatmade you angry? The noisemade me angry.
Whatbroke the plates? The catbroke the plates.
Whatdid you buy? | bought dictionary.

2 Richard VeitDiscovering English Grammap. 162.
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Frank illustrates the interrogative pronouns a®¥es*>:
Questions Beginning with Interrogative Pronouns.
Pronouns: Who - for persons
What — for things
Which — for persons or things, when a choice is
involved
2) Interrogative Adverbs
The question wordsWhen Where Why, and How are
interrogative adverbs. Each replaces adverbialsghra
Question wordNVhenis used to ask about adverbial phrase of
time. Examples:
Whendid you buy the bag? | boughtiaist Sunday
Question wordNVhereis used to ask about adverbial phrase of
place. Examples:
Wheredid you buy a shirt? | bought it #bgyakarta
Wheredo they live? They live iMedan
Question wordNVhyis used to ask about adverbial phrase of
reason or purpose. Examples:
Whywere you absent? | was abskeatause | was sick
Whydid she go to Palu? She went thergisit her uncle
Question wordHow is used to ask about adverbial phrase of
manner. Example:
How do they speak English? They speak Endliséntly.
How does he drive a car? He drives aacefully.
Frank illustrates interrogative adverbs as foll6iws
Questions beginning with interrogative adverbs: WHYHEN,
WHERE, HOW.
Table 2. The Questions with Interrogative Adverbs Wy

2 Marcella FrankModern English (New Jersey, Englewood Cliffs: Prentice-Hall |nc.
1972), p. 92.
24 Marcella FrankModern Englishp. 91.
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Interrogative Auxiliary Subject Balance of

adverb predicate
Why is Mary late?
Why did Mary arrive late?
(auxiliary added)
Why has Mary arrived late?
Why has Mary been arriving late/?

Note that the interrogative adverb is merely pladedore the
auxiliary that ordinary begins a yes-no question.

The interrogative adverblow manycombine with an adjective or
adverb.

How tall are you?

How quicklycan you get here?

How longwill it take you?

The interrogative adverlVhereis generally not used with
other preposition thaffom (Where do you come from?). Although
“Where are you going to?” and “Where is he at?” @ften heard,
such usage is regarded as non-stantfard.

3) Interrogative Determiners

Which What andWhoseact as interrogative determiners as

in three questions below:

(a) Whichcar should Bernie wash?

(b) Whatcar should Bernie wash?

(c) Whosecar should Bernie wash?

Each of these WH-questions replaces an indefirgterchiner in

the deep structurd.

% Marcella FrankModern Englishp. 91.
% Richard VeitDiscovering English Grammap. 167.
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To deepen the discussion on interrogative detemsire
interrogative adjectives, the writer also quotednkfs illustration
as follows":

“What time is it?”

“Whose book did you borrow?”

The choice of the adjectiwehich or whatdepends on the speaker’s
emphasis.

“Whichbus should we take?”

This question is asked in terms offeiceof buses.

“Whatbus should we take?”

This question is asked to obtain some generalnmdtion about the
buses.
Interrogative adjectives may also be found within
prepositional phrases that function as adverbs.
“At what timeshould | pick you up?”
“In whosename was the reservation made?”
“From whichclerk did you buy your ticket?”
The interrogative adverliHow plus much or many may
function as a subject or an object in a question.
“How much (money) do you need?” (How much (money) i
the object of the verb¥.
Students’ Ability in Using WH-Questions

According to Hornby, students’ ability is the stat power or
capacity to do or act in any relation, the studexasipetence in any field
of action, the students’ talent to do something.\?\?eThe students can be
said able if they can use the spoken language ibeEm and speak,

and/or can use the written language when read ite.vin improving the

2" Marcella FrankModern Englishp.92.
% Marcella FrankModern Englishp. 93.

29 A, S. HornbyOxford Advanced Learner’s Dictionary of Current Hisky, p. 2.
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ability, the students must learn continuously beeascience and ability
is only gotten by learning.

Each student has the different ability; this issmisome factors
from the students themselves or from others. Tlf@s®rs can conclude
if the students are success or not in learningge®cSudjana says that
the student’s ability is influenced by two mattefactors from the
students themselves and factors from others. Tlogor from the
students themselves are:

a. The ability that is owned by the students themselve
The student’s motivation in learning

The student’s interest

The attitude and the habitual in learning

Perseverance of the students

-~ o o o0 o

Social and the economy of the student

Physical and psychological of the student

@

While factor that is from others is the quality tfaching and
learning that can influence towards the studei¢ity

a. The teacher’s competence, it means the basicyathilit is owned by
the teacher, having a good cognitive (the intaliaijtlike mastering
the material.

b. The characteristic of class like how is the clakg, condition of
teaching and learning process, availability and imed teaching-
learning process.

c. The characteristic of school like discipline lewdlthe school, the
availability of library in the school, the geogragdl of school,
school environment, satisfaction of learning, stioteanness’

In this research, the researcher focusses on twitiesbin using

WH-questions. There are as follows:

a) Ability in Speaking

% Nana Sudjana,Dasar-dasar Proses Belajar MengajaiBandung: Sinar baru
Alegensindo, 2002), p. 39.
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b)

As the part of language teaching, speaking is ohehe
important skills beside reading, listening, andtwg. However,
speaking is regarded as the more representing theatspeaker
wants to say. By speaking one can express theasided feelings.
One of the characteristic of language is that ialiways spoken,

since regardless of their race or ethnic grouppleealways speak a

language, which means that they always have a why o

communicating ideas by manipulating sounds thatpaoeluced by
their vowel organs.

The goal of speaking in using WH-questions is tokena
students to communicate efficiently. Students shouhake
themselves understood using their current profeyieto the fullest.
Students are supposed to avoid confusion in thesagesdue to
faulty pronunciation, grammar or vocabulary andotuserve the
social and cultural rules apply in the social andtural in each
communication situation. So the students are ablspeak using
WH-questions fluently and correctly.

Ability in Writing

Students’ ability in writing is decided by four Bgj they are
grammatical skill, stylistic skill, mechanical dkiland the last is
judgment skill. The step which is student has gbith write correct
sentences, it is called grammatical skill. The stdych is student
has ability to manipulate sentences and use lamgetigctively. It is
called stylistic skill. The step which is studerdshability to use
correctly those conventions peculiar to the writi@mguage such as
punctuation and spelling, it is called mechanidall.sThe last step
which is students ability to write in an appropgiananner for a
particular purpose with a particular audience igirthmind together
with an ability to select, organize, and order vatg information.
Sometime, while writing there are two or more starinpositions

usually provide more reliable guides to writing leyi they are
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enabling the testing of different registers andetas of languagé*
So, writing ability is complex, because it is notybased on one or
two skills.

The goal of writing in using WH-questions is thadsnts can

write sentences in using WH-questions correctly arogherly.

C. Hypothesis

Hypothesis is a temporary response to the formaratf research
problems, in which the formulation of the reseanoioblem has been
expressed in the form of a question sentence. $aamt to be temporary,
because the answer that is given based on thearglé¢heory, not based on
facts obtained through the collection of empiridata. So the hypothesis can
also be stated as a theoretical answer to the fatiom of the research
problem, not the answer to the empirical datdhe hypothesis of this
research is the use of information gap techniqueirn@rove students’ ability
in using WH-questions.

31 J.B. HeatonWriting English Language Test - A Practical Guide fTeachers of
English as a Second or Foreign Langua@ieongman: Longman Group Limited, 1975), p. 128.

%2 SugiyonoMetode Penelitian PendidikatBandung: Alfabeta CV., 2010), p. 96.
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