CHAPTER Il
CIRC METHOD AND READING SKILL

A. Previous Research
To facilitate the preparation of thesis, the reslear will describe some

works that are related to this thesis. These warks

1. Rika Ismawati (3105265) Tarbiyah faculty of WaligornState Institute for
Islamic Studies (JAIN Walisongo) Semarang. Entitled)sing
Suggestopedia Method to Improve Students’ WritimgRecount Text (A
Classroom Action Research at Eight Grade Studdn®&ViiPN 2 Juwana-
Pati in Academic Year of 2009/2010).

The results of the study are 1) Writing as one mglEh skills is a
challenge to students. Teaching writing for Jurdagh School is not an
easy job. It is the task for the teacher to enaggritheir students to learn to
write in the target language. He or she should sédbe suitable method
in teaching it. As stated in school-based curricylvecount text is one of
genres that are taught in Junior High School. lis fmal project, the
writer uses suggestopedia method as an alternativeaching recount.
The writer wants to know the influence of suggestba method for
helping students produce an effective recount txt the students’
response to the use of suggestopedia method imgvadlass, 2) The result
of this research showed the improvement of theesttgd ability in writing
recount. It can be seen from their score. The gecom pre-test was 57.65
and post-test was 73.78

2. Musami’ah (04420513), Faculty of Languages and A&dsication, IKIP
PGRI Semarang, 2008. Entitiled “The Ability to Viria Descriptive Text
by Using CIRC Method of the Eight Year StudentSbfPN 01 Pati in the
Academic Year 2008-2009".

The result of the study that many students haviedifies in write
English text. Therefore, the result of the studgtigents still feel difficult



in expressing their minds. It means that the eyglatr students are fair to
write descriptive text by using CIRC method.

The similarity is on the method of the study (CIRQ)he
distinguishes are on the research approach, kihgisrwe, participant, data
analysis, and method of collecting the data.

. Mu’linatus Sa’adah (3104154). Enhancing Studentiti€ipation And
Comprehension In Reading Course Usikigsaw Strategy(Classroom
Action Research in English Class at tHédrade of MTs Ibtidaul Falah
Kudus). This study concludes that 1) The use ofudision groups and
group work has been advocated in teaching and ifgarprocess.
Typically, such groups are used to provide a chdrge the normal pace
of classroom events and to increase the amourtudésts’ participation
in lessons. Proponents of jigsaw strategy streas ithenhances both
learning and learners’ interaction skills. In jigsstrategy, group activities
are carefully planned to maximize students’ inteaacand to facilitate
students’ contribution to each others’ learningwdwer, they worked very
cooperative and tried to help their partner, arel ttvere more active to
understand English reading text, 2) Teaching repdomprehension using
jigsaw strategy can be enjoyable experience farhimaand students. In
fact, students can improve their reading comprabanafter taught by
jigsaw strategy. It can be seen by students’ aenm@nt in reading course
in each cycle. In the first cycle the average @ students’ achievement
was 69,4. In the second cycle the average of theests’ achievement
was 76,3. In the third cycle the average of theélestis’ achievement was
83,2. Students’ reading comprehension increasedwell as their
motivation to learn English and they were undemdteading English text
well. Result of the research show that the studempsove their reading
comprehension efficiently and effectively. Theytbein comprehending,
discussing, teaching the text to their friends, and of an unpredictable
advantage of doing this strategy is that the stisdbagin to respect each

other.



From some researches above, they have relatinghathesearcher does that
is the use of method, strategy in the context a&faiing active learning. The
distinguishing of this research is focused on éngastudent’s reading skill by using
CIRC methodwhich would forms and the process is different frtéme research

above.
B. Cooperative Learning
1. The Definition of Cooperative Learning
Cooperative learning stands for cooperative andrnieg.

Cooperative is collaboration Besides learning is an active process of
gaining knowledge, insights, and skills throughdgtuexperience, or
instruction. According to Clifford T. Morgan defiselearning is any
relatively permanent change in behavior that issailt of past experienée.
As a stated by Shaleh Abdul Majid and Abdul Aziztiwe book of At-
Tarbiyah wa Thuruqu al-Tadrfs:
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“Actually learning is a change in students that sists of prior
experience then become new change”
Based on the definitions above, it can be conclutatllearning is
a process change individual behavior through ictera with environment
to achieve the goal.
Cooperative learning is a generic term for varisasall group
interactive instructional procedures. Students wodether on academic
tasks to help themselves and their teammates lemgether. It is a

beneficial to students because there is a mutdatioeship among the

! Buchari Alma dkk,Guru Profesional,(Menguasai Metode dan Terampil Wyar),
(Jakarta: Rineka Cipta, 2002), p. 80

2 Clifford T. Margan, Introduction to Psychology(New York: Mc Grow Hill Book
Company, 2000), p. 187.

% Shaleh Abdul Majid and Abdul Aziz MajidAt-Tarbiyah wa Thruruqu al-Tadris
,(Kairo: Darul Ma’arif, 1978), p.69



classmates academicaflythe definition of cooperative learning by Olsen
and Kagan (1992) quoted by Richards and Rodger§3(20) is as
follows:

Cooperative learning is group learning activity amgzed so that
learning is dependent on the socially structuredhamge of
information between learners in groups and in wtgabh learner
is held accountable for his or her own learning snehotivated to
increase the learning of othérs.

Cooperation is working together to reach objectiogether.
Within cooperative activities individuals seek autees that are beneficial
to themselves and beneficial to all other group imenm Cooperative
learning is the instructional use of small groupstisat students work
together to maximize their own and each other'snieg® The idea is
simple. Class members are organized into small pgraafter receiving
instruction from the teacher. They then work thitotige assignment until
all group members successfully understand and caimjl

Cooperative efforts result in participants strivieng mutual benefit
so that all group members gain from each otherferisf(Your success
benefit me and my success benefit yomajognizing that all group
members share a common fgi@e all sink or swim together here),
knowing that one’s performance is mutually causgaheself and one’s
colleaguegfWe can not do it without youand feeling proud and jointly
celebrating when a group member is recognized ¢breaementWe all
congratulate you on your accomplishment!).

In cooperative learning situations there is a pasit

interdependence among students goal attainment$erds perceive that

* Robert E. SlavenCooperative Learning: Teori Riset dan Prakt{@andung: Nusa
Media, 2008, him. 199

® Jack C. Richards and Theodore S. Rodg&pproaches and Methods in Language
Teaching 2 edition (United States of America: Cambridge Unsity Press, 2001), p. 192.

® Etin Solihatin,Cooperative Learning Analisis Model Pembelajara$)@akarta: Bumi
Aksara, 2008), p. 4
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they can reach their learning goals if and onlthé other students in the
learning group also reach their goals.
A cooperative learning group conforms to religiopgnciples
which are reflected in daily life that people asnan being should help
each other. It is covered in detail in the Al-Qurigerse Al-Maidah: 2
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“Help you one another in righteousness and piaty hielp you not
one another in sin and rancb(QS. Al-Maidah: 2)

In hadits, Rasulullah Saw said:

D IURIN [+ vb;@&i\s\w@d\y,w&\g@)&;ﬁ?\wygy
JMU‘W}‘QSJM\ olgy . R %WM(.QWK&}«U

“From Abu Musa Al Asy’ari R.a, from the prophet Munmad said: that
believers for believers such as buildings, partgra@borate others.” (Cited
by Bukhari, Muslim and Nas&i)

The verse above explains that cooperative is veggested in
every goodness, in this point is English languagering. In cooperative
learning, there is mutual relationship among sttelerich enable them to
reach the goal of teaching-learning. Good commuioicgakes important
role that can help students to make good relatipnaimong them. In
communicative approach, there is mutual relatignséunong students
which enable them to reach the goal of teachingileg. More over,

communication that held between students is reathportant to

7 Yusuf Ali, Translation, http://www.harunyahya.com/quran-translation30.ptgirieved
on June 13, 2008

®http://www.dakwatuna.com/2008/12/1575/kuatkan-ksaiaa-laksana-satu- _bangunan
retrieved on 18 December 2012
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understand what is the purpose of the messagedétiaered from each

student in daily conversation.

2. The Reason of Using Cooperative Learning

Students’ learning goals may be structured to pteraooperative,
competitive, or individualistic efforts. In conttas cooperative situations,
competitive situations are ones in which studerdgskvagainst each other
to achieve a goal that only one or a few can attainompetition there is a
negative interdependence among goal achievemeuntiergs perceive that
they can obtain their goals if and only if the oteidents in the class fall
to obtain their goals.

Norm-referenced evaluation of achievement occure fesult is
that students either work hard to do better thaxir ttlassmates, or they
take it easy because they do not believe they haghance to win. In
individualistic learning situations students wotkre to accomplish goals
unrelated to those of classmates and are evaluatedh criterion-
referenced basis. Students’ goal achievementsralepéendent, students
perceive that the achievement of their learningigg@unrelated to what
other students do. The result is to focus on se#frest and personal
success and ignore as irrelevant the successdaiamds of others.

Cooperative learning is a model that helps studentieveloping
their comprehend and attitude agreeing with the life in the society, so
by studying together among groups will improve st motivation,
interest and comprehend in learninGooperative learning is more
effective in increasing motive and performance etiisl Learning Model
of cooperative learning motivates student’s abilitysolving the problems
that is obtained as long as learning process, Beddie students cooperate
together with the other students in solving thebfEms®

3. The Components in Cooperation

° Etin Solihatin,Cooperative Learning Analisis Model Pembelajarars)Pakarta: Bumi
Aksara, 2008), him. 5
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Johnson, Johnson (1988:99) states that the edsemti@onents of

cooperation are positive interdependence, facede-f promotive

interaction, individual and group accountabilitptarpersonal and small

group skills, and group processing. Systematicstiycturing those basic

elements into group learning situations helps ensmoperative efforts

and enables the disciplined implementation of coatpee learning for

long-term succes?.

a.

Positive I nterdependence

Positive Interdependence is successfully structuieen group
members perceive that they are linked with eacleroith a way that
one cannot succeed unless everyone suc¢é&tsup goals and tasks,
therefore, must be designed and communicated dests in ways that
make them believe they sink or swim together. Wihpmsitive
interdependence is solidly structured, it highlgghbat each group
member’s efforts are required and indispensablgifoup success and
each group member has a unique contribution to nakine joint
effort because of his or her resources and/or rafel task
responsibilities.
Promotive | nteraction, Preferably Face-to-Face

Students need to do real work together in whicly heemote
each others success by sharing resources and dekpupporting,
encouraging, and applauding each others efforechieve. There are
important cognitive activities and interpersonahamics that can only
occur when students promote each other learninig. imbludes orally
explaining how to solve problems, teaching onesatedge to others,
checking for understanding, discussing conceptagbéarned, and
connecting present with past learning. Each ofdhadtivities can be

structured into group task directions and procesluBoing so helps

10

David W. Johnsonlearning Together and Alone (Cooperative, Compmetjtiand

Individualistic Learning % edition University of Minnesota. 1994), p.84

11

David W. Johnsonlearning Together and Alone (Cooperative, Competjtiand

Individualistic Learning ¥ edition p.84
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ensure that cooperative learning groups are botacademic support
system (every student has someone who is commidtéelping him
or her learn) and a personal support system (estadent has someone
who is committed to him or her as a person). thi®ugh promoting
each others learning face-to-face that members nbecpersonally
committed to each other as well as to their mugoals.
c. Individual and Group Accountability

Two levels of accountability must be structured oint
cooperative lessons. The group must be accountablechieving its
goals and each member must be accountable forilmatirig his or her
share of the work. Individual accountability existshen the
performance of each individual is assessed andebalts are given
back to the group and the individual in order toestain who needs
more assistance, support, and encouragements mirlgd’ The
purpose of cooperative learning groups is to makehemember a
stronger individual in his or her right. Studerdarh together so that
they subsequently can gain greater individual caemmsy.

d. Teaching Students the Required Interpersonal and Small Group

Skills

Cooperative learning is inherently more complex ntha
competitive or individualistic learning becausedgtmts have to engage
simultaneously in task work (learning academic scbmatter) and
teamwork (functioning effectively as a group). Sdcskills for
effective work do not magically appear when coopesalessons are
employed. Instead, social skills must be taughtstiodents just as
purposefully and precisely as academic skills. eesitip, decision-
making, trust-building, communication, and confiictnagement
skills empower students to manage both teamwork tasd work

successfully.

2 David W. Johnson|.earning Together and Alone (Cooperative, Compegjtiand
Individualistic Learning & edition,p.86
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e. Group Process Evaluation
The teacher should set a special time for the gtougvaluate
their work and their result in order to be abletmperate effectively.
This evaluation should not do any time in team wdnlat it can be
done after students involve in learning activitiek cooperative
learning™
Shortly, the elements above support each otheromducting
cooperative learning. One or two elements will dewelop cooperative
learning successfully. When five elements meetwil produce a
cooperative learning with all students can imprdkeir knowledge by
using it.
C. CIRC Method
1. The Definition of CIRC Method
Institutes of Education Science states about d&fini of
Cooperative Integrated Reading and CompositiomisAfs :

“A Cooperative Integrated Reading and Composition a

comprehensive reading and writing program for stisldt includes
story-related activities, direct instruction in dégy comprehension,
and integrated reading and language arts activilass of students
(grouped either by across ability levels) read daocheother, predict
how stories will end, summarize stories, write eses, and
practices spelling, decoding and vocabuldfy”.

According to the definition below, CIRC method is veay,
technique, systematic plan and orderly arrangemetiassroom activities
which students and their friends make a cooperationdo their
assignment.

Based one this statement above, teacher can usmédtieod to

attract students attention by giving them the satioh that must to be

13 Anita Lie, Cooperative LearningJakarta: PT Grasindo, 201@),35
14 Institute of Education Science€ooperative Integrated Reading and Composition,
June 2012, p. 1
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responded by cooperative learning. In short, caiper learning is the
simulation for the students.

In CIRC, students worked in heterogeneous learteams for all
reading, language arts, and writing activitiesrdading, students worked
with partners during follow-up times on partnerdieg, decoding, story
structure, prediction, and story summary activitretated to the base
stories. Students also received direct instrucboncomprehension and
met comprehension activities, followed by team pecac

In writing and language arts, students use a psoepproach to
write, and participate in peer conferences duril@nmng, revising, and
editing stages of the process. Students also mtedlirect instruction
followed by team practice on language mechanicdamgliage expression
activities, which were integrated with the studentting activities. The
authors found significant effects in favor of thdRC students on
standardized measures of reading comprehensiodjngeavocabulary,
language mechanics, language expression, and rgpelihe CIRC
students also performed better on writing sample amnal reading
measure.

The endeavor to teach academic skills known as eratipe
learning of interest to behavioral educators due it® record of
effectiveness, its use of behavioral proceduresg @s relatively
widespread adoption by regular educators. All foah cooperative
learning emphasize operations that encourage dtittemork together to
achieve commonly held goals rather than competiitly @r ignoring the
efforts of others.

First, it states that some cooperative learningo@nents fail to
describe the behavioral processes underlying tipgoaph. Second, it is
pointed out that it is unclear whether cooperatiearning is an

independent variable. Given that cooperative |egrnapplies group

15 David NunanResearch Methods in Language LearnifigSA: Cambridge University
Press, 1992), p. 142
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contingencies to academic behavior, the questiaaised as to whether
group contingencies do, in fact, produce desirablgal interactions, and
whether group contingencies are appropriate fodemwéc behaviors. A
concern is also raised as to whether the spontan@eer tutoring
generated by cooperative learning compares favwpnatth planned peer
tutoring. Finally, it is claimed that the minor iatfons from academic
group contingencies that cooperative learning pnepts have introduced
do not require identifying a new process.
2. The History of Cooperative Integrated Reading and ©@mposition

Several years ago, Cooperative Integrated Readimgl a
Composition (CIRC) was adapted to form one compbrnReading
Wings, a comprehensive reading program in the Raots\Wings whole-
school reform model. The Roots and Wings model istmsf elementary
school age learning programs, reading and languatge instruction,
tutoring, family support and integrated servicesia studies and science
instruction, and mathematics instruction. CIRC basn incorporated into
a primer-level reading program called Reading Witigs

3. The Description of CIRC

CIRC is one of the methods that are developed f@wuperative
Learning. In Cooperative Learning, students wikitstogether in a group
to master the lesson from the teacher. The impbttamg is students help
each other to be successful. All of the cooperdéaening gives ideas that
students have to make good cooperation in learaityresponsibility to
their friend in one group with as good as in theuteof learning.

Cooperative Integrated Reading and Composition GJIR also
school-based program that targets reading, writamgl language arts in
grades 2 through 8. The three principle progranmelds are direct
instruction in reading comprehension, story-relatadtivities, and

integrated language arts/writing instruction. Eatidents is paired with

http://www.promisingpractices.net/program.asp?pogd=142 (Accessed on
11/02/12)
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another student and then assigned to a group déstsl at the same or
different reading level. These learning teams weodoperatively on
program-related activities. All activities follow aycle that involves
teacher presentation, team practice, peer presasees additional
practice, and testing. Students are encourageddpecate and help one
another, because students’ scores on individuakas®ents are summed to
form team score¥.

In CIRC, teachers use reading texts and readingpgtanuch as in
traditional reading programs. However, all students assigned to teams
composed of two pairs from two different readingups. While the
teacher is working with one reading group, theqzhstudents in the other
groups are working on a series of cognitively emgggactivities,
including reading to one another, making prediciabout how narrative
stories will come out, summarising stories to orsother, writing
responses to stores, and practicing spelling, degpénd vocabulary.
Students work as a total team to master ,main “idead other
comprehension skills. During language arts periatisdents engage in
writing drafts, revising and editing one anothexark, and preparing for
publications of team book®

The endeavor to teach academic skills known as eratipe
learning of interest to behavioral educators due it® record of
effectiveness, its use of behavioral proceduresg @s relatively
widespread adoption by regular educators.

All forms of cooperative learning emphasize operati that
encourage students to work together to achieve amtymheld goals

rather than competing with or ignoring the effoofsothers. Despite the

Yhttp://www.promisingpractices.net/program.asp?paogd=142 (Accessed on
11/02/12)

8portions of this paper are adapted from Slavin51%9was written under funding from
the Institute of Education Sciences, U.S. Departmei Education, Instruction Based on
Cooperative Learningp. 22
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apparent soundness of the approach, the presemeatary raises several
issues.

First, it states that some cooperative learningo@nents fail to
describe the behavioral process underlying the cgmpr. Second, it is
pointed out that it is unclear whether cooperatiearning is an
independent or dependent variable. Given that gatige learning applies
group contingencies to academic behavior, the tress raised as to
whether group contingencies do, in fact, proceddesirable social
interactions, and whether group contingencies approgriate for
academic behaviors.

A concern is also raised as to whether the spoatengeer
tutoring generated by cooperative learning compde®rably with
planned peer tutoring. Finally, it is claimed tki@a minor variations from
academic group contingencies that cooperative ilegproponents have

introduced do not require identifying a new process

4. The steps of CIRC method
Agus Suprijono describes the steps of this methatistudents are
formed as group to give opinion toward expressidre steps ar&*
1. Researchers explains Cooperative Integrated Reagith@Composition
(CIRC) method process
Researchers explain the subject.
Researchers makes groups which consist of 4-5r#iside

Researchers gives an issue/reading text of deiserifgixt

ok w0

The students cooperative in reading a text eacdér athd find the main
idea. The other students gives commands to the igsd it is written
in a pieces of paper.

6. The researcher asks students to read result ofvilogk

7. The researcher makes a conclusion

19 Agus Suprijono,Cooperative Learning Teori dan Aplikasi PAIKENY ogyakarta,
Pustaka Pelajar, 2009), p. 130-131.
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From the steps above, the teacher should implerientsteps

accurately so the learning process run well basdti®learning outcome.
5. The Advantages and disadvantages of CIRC method

A variety activities are included in CIRC, therelpyeventing
boredom. Readers practice with a partner beforading aloud
individually.  Many opportunities are offered foeaders to learn
vocabulary and to gain comprehension before writiagges place.
Materials are correlated with a wide array of basaid literature. All
students have an equal opportunity for successy Téarn to work and
get along together. Partners have a vested itkeras seeing that all
members of the team contribute for the good of téem. Follow-up
support is provided. Networking has been estabtisin some districts
and regioné® And the disadvantages of CIRC method are thishiegc
needs a long time from preparation in evaluatinge Tlass’s condition
becomes crowded. There are some students do ndttwgain certain

students for example female with female.

D. Reading Skill
1. Definition of Reading
In teaching learning process reading is very ingoartit is central
to the learning process, to understanding andngegieneral information
from the text, getting specific information frontext, and for pleasure or
for interests. Here are overviews of present sédefanitions:
a. Reading isa complex skill, that is to say that it involvesvhole series of
lesser skill$!
b. Urquhart and Weir states as quoted by Norbert Sthreading is the

process of receiving and interpreting informatioc@ded in language

20 http://education.gsu.edu/hdangel/EXC8350/circ.otessed on 02/03/12
1 Geoffrey BroughtonTeaching English as a Foreign Languagilew York: Francis e-
Library, 2003), p. 89
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from via the medium of prirf@

c. According to Jack Richards reading perceives aanritext in order to
understand its conteXiHowever reading is a way in which something
interpreted or understood. Reading, it does notnntieat reading only
understands the words or the grammar. It is not jrenslating.
Reading is thinking, in order to read well in Esgli you must think in

English.

Rusydi Ahmad Tho'imah defines reading as follow:
Sty wsidly (Sl LU ST e gt O ey blis o 38
OSSN g Ldally Ly

“Reading is an activity that involves system ofupbt, evaluate,
analyze, and solve the probleff.”

From the definitions above we can conclude thatlirepis an
ability of cognitive process or interaction betwelka graphic symbols and
the language skills of a reader. Reading is alsmaess of communication
between a writer and a reader. A writer has messalgis / her mind, such
as teaching , fasts, ideas, and argument thatshe Avants to share the
writer puts the message into word or printed vedyahbols. When the
messages enter the reader’s mind, it means thahaaiation goes on. In
comprehending the content of the text, reader nbt oses eyes but also
their mind concentration to catch the writer's idea

2. Types of Reading

There are two types of reading that are usuallyiegpn reading

class, extensive reading and intensive reading.

a. Extensive reading

22 Norbert Schnitt,An Introduction to Applied Linguistics(New York : Oxford
University Press Inc. 2002), p. : 234

% Jack Richards, John Platt and Heidi Webkeongman Dictionary of Applied
Linguistics,(UK: Longman Group, 1990), p. 127

% Rusydi Ahmad Tho'imahTalimul ‘Arabiyah Lighoiri Annathigin Biha,(Riyadh:
Mansyurotu Al Munadhimatun Al Islamiyah Litarbiy&tal ‘Ulum Watsagofah, 1989), Page 175.
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Extensive reading is carried out to achieve a gdner
understanding of a usually somewhat longer texbKbtong article, or
essays, etc). Extensive reading is also to obtaingemeral
understanding of a subject and include readingdotext for pleasure;
use extensive reading is to improve general knoyeéd

Brown explains that extensive reading is carried'tmachieve
a general understanding of usually somewhat lotedr (book, long
article, or essays, ett®)

Extensive reading may be subcategorized into skimgmand
scanning:

1) Skimming

Skimming is used to quickly gather the most imparta
information gist, run your eyes over the text, mughimportant
information, with skimming student can rapidly the main point.
According to Harmer skimming is to read througkest guickly to
find the gist or the main idea or the text. Veryeof the gist is
easily found in the first or the last sentence,olhis called the
topic sentence. Certain text can only be skimmdtssthe teacher
has to explain how to skim and gives some exercafesward’’
And according to Brown skimming is the processesrayfid
coverage of reading matter to determine its gishain idea. It is a
prediction strategy used to give a reader a sehsleectopic and
purpose of the text, the organization of the téh, perspective or
point if view of the writer, its easy or difficultyand or its
usefulness to the read@rMartin Parrot says skimming involves
looking through a text quickly to derive the gistsmmething. It

% Jeremy HarmerThe Practice of English Language Teachifilalaysia: Longman,
2002), p. 210.

% H. Douglas Brown,Teaching by Principles An Interactive Approach tanguage
Pedagogy(New York: Pearson Educationf“Ed., p, 313

" Jeremy HarmerHow to Teach English: an Introduction to the Praetiof Language
Practice Language Teachin{England Pearson Education, 1998), p. 69

% H Douglas Brownlanguage Assessment: Principles and Classroom Resc{NY:
Pearson Education, 2004], p.213
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involves a degree of inference and interpretatiohhe purpose of
skimming is to know whether the text meets the eeatkteds.
When it does the reader may go on reading, but vithéoes not,
the reader will leave the text.
2) Scanning
Scanning is used to find a particular piece of rimfation.
Run your eyes over the text looking at for the #pepiece of
information you needed. With scanning student eadling rapidly
to find a specific piece of information. Accordirtg Harmer
scanning is to read through a text quickly to fisgecific
information needed (ex: names, years, numbersyamd). Being
interested in one text (the result of skimming)e avill be eager to
find further information quickly® According to Brown scanning is
a strategy used by all readers to find relevamrmétion in text!
The students are not patient enough to read théevixt, what
the students want to answer some questions whishiaxhe students
mind immediately after skimming.
b. Intensive
Brown explains that intensive reading calls attamtito
grammatical forms, discourse markers, and othefaser structure
details for the purpose of understanding literabmeg, implications,
rhetorical relationships, and the like. He drawsaaalogy to intensive
reading as a "zoom lens" strategylntensive Reading, sometimes
called "Narrow Reading", may involve students raegdselections by

the same author or several texts about the sanie. td¢hen this

%9 Martin Parrot, Tasks for Language teachers: a resource book fainimg and
developmeniNew York: Cambridge University Press, 1993), ;817

30 Jeremy HarmerHow to Teach English: an Introduction to the Praetiof Language
Practice Language Teaching. 69.

31 H. Douglas Brown,Teaching by Principles An Interactive Approach tanguage
Pedagogy(New York: Pearson Educationf®ZEd., p. 308

%2 H. Douglas Brown,Teaching by Principles An Interactive Approach tanguage
Pedagogyp. 312
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occurs, content and grammatical structures repeamngelves and
students get many opportunities to understand #snings of the text.
The success of” Narrow Reading” on improving regdin
comprehension is based on the premise that the faondiar the
reader is with the text, either due to the subjeatter or having read
other works by the same author, the more comprébeis promoted.
Intensive reading means that the readers taketadtexdy it line by
line, and refer at very moment to the dictionargutithe grammar of
the text itself. The classic procedure for inteasreading is the
grammar-translation approach where the teacher svavkh the
learners, using the first language to explain theaming of a text,
sentence by sentence. Used on suitable texts diwmviftg useful
principles, this can be a very useful procedtre.
Intensive reading courses equip students with beesacling
strategies to enable them to achieve fluency amdpetence in the
areas of vocabulary recognition and to developcatithinking skills.
The objectives of intensive reading courses areallyswachieved
through the following activities
1) Using a variety of reading strategies for comprei@mof English
texts.

2) Identifying connections among ideas that involvearagles,
comparison/contrast, cause and effect.

3) Interacting with a variety of texts for differenigposes.

4) Deducing meaning from context.

5) ldentifying synonyms, antonyms, homonyms, multipfleanings
of words.

6) Distinguishing fact from fiction.

7) Using inference.

8) Understanding the author’s purpose.

%31.S.P. Nasution, Teaching ESL/EFL reading andimgit(New York: Taylor & Francis
e-Library, 2009), p. 25
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9) Distinguishing a variety of text types and genres.
10)Distinguishing facts from opinions.
11)Guessing and predicting the content of a text.
12)Skimming - quickly looking through a text to get miea of what
the text is about.
13)Scanning - locating specific information in a teatso in charts,
diagrams, timetables, etc.
14)Developing dictionary usage skills.
15)Framing and answering questidhs
According to explanations above, we can concludat th
intensive reading has limitation in doing it. Theitations are time,
word/ phrase and meaning conserSudle can give a time limit of,
say, five minutes for vocabulary enquiry, whethéistinvolves
dictionary use, language corpus searches, or questi the teacher.
Meaning consensus can get students to work togtitssarch for and

find word meaning.

3. Reading Skill and Reader Purpose

David Nunan says “It is important to bear in mimgtt reading is

not an invariant skill, that there are differenpeg of reading skills that

correspond to the many different purposes we haveshiding.

Rivers and Temperley suggest that second langusgadr will

want to read for the following purposes:

a.

To obtain information for some purposes or becamuseare curious
about some topics

To act in a play, play a game, do puzzle

To know when or where something will take placevbat is available
To know what is happening or has happened (as tepoin

newspaper, magazines, reports)

3 http://www.esldrive.com/esimaterials/reading.htBel3ea140
% Jeremy HarmeiThe Practice of English Language Teachipg214
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e. For enjoyment or excitemerit.
The opinion above means that the students know how
understand the message that is extended by therwriteading materials.
It is covered in detail in the Al-Qur'an verse AkRad 8-11. Allah

said about reading:
o305 03085 9% iRy Gleds 8 iis 4 Jad |
7(11-8 ) .11 i 5356 4108

8.) Have we not given him two eyes; 9.) And a tengnd two lips?
10). And we have pointed out to him the two highsvajgood and evil;
11.) But the attempted not the steep ascent.(QBaddd: 8-113°

In the verse above, that the eyes for look atekedr reading, the
tongue and lip to pronounce so we can understarat tie text means.
The human is demanded to look for and find somenmeunges and the
skill continuously. One of the big knowledge an& tkill are reached

from reading.

Prophet Muhammad SAW says
oy e ) Lo ) QB2 JB e B o) Olis ol Olate e
(G o) el odallily ) 3 agiisiot o sy o
The Prophet Muhammad SAW says. Who is wished “gamhe will

give the understanding of religion and absolutehe knowledge is
reached by studying. One of them is reading. (HiEkH8ri)

*David Nunan, Designing Tasks for the Communicative Classrodiew York:
Cambridge University Press, 1989), p. 33-34.

*” Soenarjo dkk.Al-Qur'an dan Terjemahnyd/Jakarta: Depag RI, 1987), p. 1061
38 Al-lmam Abu Abdullah Muhammad bin Ismail Al-Bukhashahih Bukhori, (Semarang:

Thaha Putra, tt.p) him. 26



26

The verse above, it is a ordering or suggestiom fAdlah SWT that is
tended to human, so they always reads. Becausading the people will get
the knowledge.

4. The Strategies in Teaching Reading

Reading comprehension is primarily a matter of t®iag
appropriate, efficient, comprehension strategieemé& strategies are
related to bottom-up procedures, and others enhdhee top-down
process’ Following are five such strategies, each of whizn be
practically applied in the classrocth:

a. ldentify the purpose of reading

Efficient reading consists of clearly identifyinget purpose in
reading something. And as a learner should make th& purpose in
reading something.

In identifying the purpose of reading text the tearcshould
make sure by asking the students what the purpestekt that they are
reading. And help the students by giving anothemgxXe that there is
correlation with the text so the students know wvthay are looking for
and can wed out potential distracting information.

b. Skim the text for main idea

Skimming consists of quickly running one’s eyesoasra whole
text (such an essay or article). Skimming givesatieantages of being
able to predict the purpose of passage, the mpin,tor message in the
written text?!

This strategy can be apply by training studentskim passages
by giving them, say, thirty seconds to look througlfew pages of
material, close their books, and then tell to tkacher what they
learned.

39 Marianne Celce Murcialeaching English as a Second or Foreign Languédaited
States: Cambridge University Press, 1988), p. 157

“°H. Douglas Brown,Teaching by PrinciplesAn Interactive Approach to Language
Pedagogyp. 306.

“I'H. Douglas Brown,Teaching by PrinciplesAn Interactive Approach to Language
Pedagogyp. 308.
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c. Scan the text for specific information

Scanning or quickly searching for some particulégce or
pieces of information in a text. And the purposesofnning is to
extract specific information without reading throutipe whole text.

In using this strategy, the teacher can ask stadentook for
names or dates, to find a definition of a key cqmcer to list a certain
number of supporting detaffs.

d. Use semantic mapping and clustering

Readers can easily be overwhelmed by a long stiindeas or
events. This strategies help reader to provide smher to chaos.

For this strategy the teacher can show a firstrgiteby a small
group of students to draw a semantic map of aclartFor example:
The Planet, “an article about a total solar eclipse

e. Guess when we aren’t certain.

The teacher can help learners to become accurassens by
encouraging them to use effective guessing in witdy fill gaps in
their competence by intelligent attempts to use tewex clues are
available to therfi®

The strategies above are obviously the key to ediching

methodology in teaching reading in classroom. Bw,nteacher may be
able to profess at least some strategies aboeathing reading and have
a beginning of an understanding of how these gjiedeenlighten or will
enlighten in classroom practice.
E. The Implementation of CIRC method to Improve Studers’ Reading Skill
Progressive educator dares to try new methodsatkadble to improve
student’s motivation to learn. In order to studeras learn well so the method

in teaching must be effort as precise, effective efificient as possible.

“?H. Douglas Brown,Teaching by PrinciplesAn Interactive Approach to Language
Pedagogyp. 308.

“3H. Douglas Brown,Teaching by PrinciplesAn Interactive Approach to Language
Pedagogyp. 309.
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Cooperative learning is an instructional strategyhich small teams,
each with students of different levels of abilityse a variety of learning
activities to improve their understanding of a sghj Each member of a team
is responsible not only for learning what is taudhtt also for helping
teammates learn, thus creating an atmosphere @va&chent. Students work
through the assignment until all group members esgfally understand and
complete it.

Besides, Reading is a visual process - visionsgmbolic process of
seeing an item or symbol and translating it intadea or image. Images are
processed into concepts and whole dimensions afytitd* As a skill, reading
is one of the most important that must be develdpedtudent remembering
that the good reading skills is very needed by thermget or to look for new
information from written text. The central aim efading is the comprehension
of the material read. Many readers show some diffees while English texts,
especially when they find a lot of unfamiliar word¢hich they cannot
comprehend and use correctly. In this problem, rdgearcher notices that
many students read without any particular stratedoe remembering new
words or making use of clues in the text. So, theyot comprehend the main
of what they are reading, and consequently theyitjetinformation.

To use in teaching reading comprehension effegtivlidents need to
be equipped with effective strategies to help thiemprove their reading
competency. Cooperative learning strategy is onestdtegy that teacher
should use in his or her class. Cooperative legrisiran approach to teaching
that makes maximum use of cooperative activitie®liring pairs and small
groups of learners in the classrodm.

One of cooperative learning is CIRC metode. CIRGhoe is very
majored in teaching and learning process as liéarning together or group
study, because this is important to relation amstygdents with another

students., the teacher and the students

* Joseph Bennettd Course In Light Speed Readjrirst Published, July 1997, p3
5 Jack C. Richards and Theodore S. Rodg&pproaches and Methods in Language
Teaching 2 edition (United States of America: Cambridge Uity Press, 2001), p. 192.
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In Cooperative Integrated Reading and Compositialéhts work in
a group to understand the main idea and master otmeprehension skills.
They work on materials appropriate to their readengl; they have equal
opportunities for success. CIRC provides a striecfar teacher to teach and
students to learn which help all students becomeezmifective readers and
writers. Although CIRC has clearly supported mdrant one skill in learning
English, the researcher focuses on developmentidésts’ writing skill.

The following is the applicatiorCooperative Integrated Reading and
Composition (CIRC) method
1. Researchers explains Cooperative Integrated Reaating Composition
(CIRC) method process
Researchers explain the subject.
Researchers makes groups which consist of 4-5mside

Researchers gives an issue/reading text of deiserifgixt

o b~ w0

The students cooperative in reading a text eacarahd find the main
idea. The other students gives commands to the &sd it is written in a
pieces of paper.
6. The researcher asks students to read result ofvtioek
7. The researcher makes a conclusion
The involvement of students in learning process amderstands the
subject by cooperating with their group in makingestion and answer it will
improve student’s understanding the subject andll§inwill improve their
learning result
F. Action Hypothesis
Based on the description above, the researcheopeshe hypothesis
that Cooperative Integrated Reading and Compositi®iRC) method can
improve students’ reading skill at the second graid@unior High School in
MTs Roudlotusysyubban - Winong - Pati in the acaideyear of 2011/2012.



