CHAPTER 11
RESEARCH METHOD

A. Research Design

This research is Classroom Action research. Basaoati Suwandi states,
Classroom Action Research is action research icatthn sector what do in class
area and have the goal to repair and or to incrémskearning quality.lt means
that classroom action research is a kind of rebelhas quality with do specific
action so it can repair and or increase the legripiractices in classroom with
more professional.

According to Arikunto, action research is one @ tipe investigation that
has characteristic reflective participative, collediive, and spiral that have
purpose to repair and to increase the system, mietpmcess, substance,
competence and situati6rElliot said classroom action research is studyusbo
social situation; it means to improve action gyatiirough diagnosis process,
planning doing, observation and learn about théuémice that is affectet.
Kemmis and Taggort add in Nunan’s book explain #wdion research is a group
of activity and a piece of descriptive researchiedrout by the teacher in his or
her own classroom, without the involvement of athewhich is aimed at
interesting our understanding rather than changimeyphenomenon under the

investigation that would not be considered by thes@mentators to be ‘action
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research’, the essential impetus for carrying @tiba research is to change the
system’

Wiriatmaja in his book Metode Penelitian Tindakarelds states,
classroom action research is method how a groufeadher can organize his
teaching learning condition and learn from his oswperience. Teacher can try
idea reparation in his teaching learning procesd,laok the real effect of those
efforts® There are some characteristics, aims and modaellassroom action
research, they are:

1. Characteristics of a classroom action research
Kemmis and Mc. Taggort in Nunan’s book argue thate are three
defining characteristic of action research, they ar
a. It is carried out by practitioners (for our purpsselassroom teachers)
rather than outside researchers.
b. Itis collaborative, and
c. Itis aimed at changing things.
2. The aim of action research
There are many possible reasons for conductingassi@om action
research as follow: The teacher wants to know nab@ut his students and
the difficulties in learning process. Teacher waatkearn more about him as
teachers how effective teacher is, how teachersldokthe students, how
teacher looks at himself as if observing her ovatléng. Teacher wants to
gauge the interest generated by certain topicgjdwge the effectiveness of
certain activities types. Teacher wants to see é@ivity would work better
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done in groups rather than pairs, or investigatetindr reading is more
effective with or without pre teaching vocabuldry.
Before the researcher does the cycles in actigeareher will observe at
first. Research design can do with some stepsliasvio
1. Collect data such as documentation includes thebeunof the students,
students' name list, and pre-test.
2. After the writer collects the data, he does a pse-tit purposes is to know the
score mean of students' writing in recount texbleefising personal letter.
3. The writer assesses the result of students' \gritirpre-test.
There will be two cycles in his study. There ararfcomponents in one
cycle for doing action research, they are:
a. Planning
Planning is the beginning process of research nolwect treatments or
after making sure about the problem of the reseacresearcher needs to
make a preparation before doing an action reseRebearcher prepares some
materials that will use in research process. Susclesson plan based on the
teaching material, choose the theme, prepare theriala that needed in the
learning process, and prepare checklist for obsiervand formative test.
b. Acting
This section discusses about the steps and aesivthiat will be taken
by the researcher. Researcher tries to take howhmtuients' abilities to
understand in writing recount text, give studengéstiment ways to remember
every word in spelling and writing, give studenssignments in individual,

evaluate their mistakes and make summarize abogfriaa.
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c. Observing
In this step, a researcher has to observe all evanactivities during
the research. Researcher observes the situationlass during lesson,
response and attitude of students when they asngxplanation, doing task,
and know their difficulties.
d. Reflecting
Reflecting is the inspecting effort on the sucaastailure in reaching
the temporary purposes in order to determine tterrative steps that are
probably made to gate the final goals of the res$gar
B. Research Setting
The researcher conducted the classroom actionrobsed MASS Proto
Pekalongan. This setting is located in Proto Peigda. The researcher chose this
setting because its’ geographical location is aotffom the researcher to reach.
The students come from different intelligence, abcbackground, and
characteristic of student setting and subject ef idsearch. The subject of this
study is students of Xa class of MASS Proto Pelgdonwhere the total number
was 39 students.
C. Collaborator
The collaborator in this classroom action rese@gberson who helps the
researcher to collects the data. The collaborataihis research is the English
teacher who teaches English in MASS Proto Pekaloagd enth class, she was
Dra. Jami’ul Malatifa.
D. Research Procedure
In this classroom action research, the writer platweconduct two cycles
through personal letter in teaching writing recotent, which is each cycle

consists of four stages, they are: planning, actibgerving, and reflecting. The
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four stages of the classroom action cycle were gcted integrated like spiral.
The scheme or model of classroom action researshag/follow?

Planning %

Reflecting CYCLEI Acting

E Observing <£
Planning %

Reflecting CYCLE 11 Acting

E Observing <£

?

Figure 1 Cyclical process of action research

1. Procedureof ThePre-Cycle

The first step in making classroom action reseavel the researcher
used pre-test to assess the students’ ability ihngrin recount text. In this
activity the teacher taught students with converaiomethod. The teacher
explained about recount text including; definitiogeneric structure, and
significant lexicogrammatical features. Then, thacher gave the example of
recount text. After that, the teacher asked tostbhdents to write a recount text
according to their experience while they join ims&oextracurricular activities.

After the researcher gets the data from the preated the observation,
researcher analyzed the result to determine the ofispersonal letter in
teaching writing recount text. After recognizingthossible cause of problems
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faced by students, the researcher would explores\ilagt personal letter can
become an aid in teaching writing recount text.
2. Procedureof Cyclel

Researcher preparing the research instrument ssiclesgon plan,
example of personal letter, materials, observatbacklist, and formative
test. Formative test was used to get informatiooutibhe way of teaching
language in certain level. This test is importamt teacher in increasing a
teaching language program. It has function aldmtaw the teaching language
that has done run well or ntin this cycle, the researcher used Ramadan as
the theme.

As acting, researcher opened the teaching andimgaprocess by
greeting, asked students’ condition and checked dttendance. Then
researcher gave the brainstorming by asking stsd&mbut their experience
when they were fasting during last Ramadan. Themewome questions that
researcher asked to the students, they are whgbwdahink when you hear
words "Ramadan"? Do you fast during Ramadan mowth&n do you fast at
the first time? How old are you when doing fastatghe first time? How old
are you when doing fasting at the first time?. Frbwir students, researcher
wrote it on the blackboard. Then researcher to&lttpic of this cycle was
Ramadan. After that researcher gave students tie(legter), and read it
aloud for repeat by students. Then researcher g@ave questions to students
related to the text, and asked students aboutitieutt vocabularies that they
do not know. Finally, the teacher gave evaluatiest to students by asked
them to write their last experienced in personigétedorm.

In this cycle, the researcher also did the obsemvaby asking the

collaborator (English teacher) to help him in obsey the learning process
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when researcher was teaching. After having the tiestment, the researcher
took an assessment. The assessment was conductasum the students’
improvement in writing after the first treatmem. the last step, researcher
analyzed and evaluated the actions that have bese ¢h this cycle.
Researcher and teacher analyzed and discuss thlie akthe observation. It
was continued then to make reflection which one slasuld be maintained
and which one was should be repaired in the nestecy

Procedure of Cyclell

The second cycle was done based on the resulfle€tten from the
first cycle. If the result from observation is ktdw, so it is needed another
action in order the next cycle makes some improvenoé the quality. In
preparation stage, researcher prepared for thendsenstrument such as
lesson plan, present list, some materials, teachidgobservation checklist,
and evaluation test. In acting, the researcheititidappropriate treatment to
solve the problem that was faced by the studentghe previous test
(assesment). Researcher chose Holiday as the thiethis meeting, because
it is most familiar than other previous theme. Tecedure of teaching and
learning process in this treatment was the santheaprevious meeting. The
main focus of the treatment was to eliminate sttgledifficulties in the
previous meeting. As the previous meeting, theareber asked the students
to make a recount paragraph in personal letter tmased on their experience
during last holiday.

In the process of learning, the researcher obsettvedeaching and
learning process by asking the collaborator to Hehp to monitor the class
situation and the students’ activity by using olsagon checklist. In the last
of this cycle, researcher and the teacher hadehdtrof the observation and

concluded the improvement in the researcher’s study



E. Scoring Technique

The researcher gave writing test to the studensgmabyze their scores on

content, organization, vocabulary, language useé,maechanic. In giving scores

to the students, the researcher followed the ssetging categories of oral

proficiency test developed Jacobs as follows:

Table |

Scoring Guidance

Categories

Score

Criteria

Content

30 - 27

EXCELLENT TO VERY GOOD: Knowledge.
Substantive. Thorough development of thesis.
relevant to assigned topic

16 - 22

GOOD TO AVERAGE: some knowledge of subje
Adequate range. Limited development of the
Mostly relevant to topic, but lacks detail.

21-17

FAIR TO POOR: limited knowledge of subje
Little substance. Inadequate development of topi

1.
SisS.

[@]

L.

N

16 - 13

VERY POOR: does not show knowledge of subj
Non-substantive, non pertinent, or not enough
evaluate.

eCt.
to

Organization

20-18

EXCELLENT TO VERY GOOD: fluent expressio
Ideas clearly stated/supported. Succinct. W
organized. Logical sequencing. Cohesive.

n.
ell-

17-14

GOOD TO AVERAGE: somewhat chopp
Loosely organized but main ideas stand out. Lim
support. Logical but incomplete sequencing.

y.
te

13-10

FAIR TO POOR: non-fluent. Ideas confused
disconnected. Lacks logical sequencing developn

or
nent

9-7

VERY POOR: does not communicate. |
organization.or not enough to evaluate.

NO

20-18

EXCELLENT TO VERY GOOD: sophisticate

o

range. Effective word/idiom choice and uage. W

ord
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Vocabulary

form mastery. Appropriate register.

17-14

GOOD TO AVERAGE: adequate range. Occasig
errors of word/idiom form, choice, usage I
meaning not obscured.

nal
put

13-10

FAIR TO POOR: limited range. Frequent errors
word/idiom form, choice, usage. Meaning confu
or obscured.

of
sed

VERY POOR: essentially translation. Litt
knowledge of English vocabulary, idioms, wa
form. Or not enough to evaluate.

e

Language
Use

25-22

EXCELLENT TO VERY GOQOD: efffective

complex constructions. Few errors of agreement,

tense, number, word order/function, articl
pronouns, prepositions.

21-18

GOOD TO AVERAGE: effective but simple

constructions. Minor problems in compl
constructions. Several errors of agreement, te
number, word order/function, articles, pronou
prepositions but meaning seldom obscured

17-11

FAIR TO POOR: major problems in simple/comp
constructions. Requent errors of negati
agreement, tense, number, word order/funct
articles, pronouns, prepositions and/or fragme
run-ons, deletions. Meaning confused or obscure

ex
on,

ion,
nts,

10-5

VERY POOR: virtually no mastery of senten
construction rules. Dominated b errors. Does
communicate. Or not enough to evaluate

Mechanic

EXCELLENT TO VERY GOOD: demonstrate
mastery of conventions. Few errors of spelli
Punctuation. Capitalization. Paragraphing

GOOD TO AVERAGE: occasional errors
spelling. Punctuation. Capitalization. Paragraph
Meaning not obscured

FAIR TO POOR: frequent errors of spellin
Punctuation. Capitalization. Paragraphing. P
handwriting. Meaning confused or obscured

g.
oor

VERY POOR: no mastery of conventiof

NS.




Dominated by errors of spelling. Punctuation.
Capitalization. Paragraphing. Handwriting illegible
Or not enough to evaluate

F. Data Collection Technique
Data collection was process of collecting informoatithat related to
inquiry, information that be believed will respotal the research question. The
data were not the answer to the research questien;,were the row material out
of which responses to the question will probablyesge. For collection the data,
the writer used two instruments, they were obsermand test.
1. Observation

Observation will be used to monitor the studentivdies during the
teaching learning process. Researcher observesittiaion in class during
lesson, response and attitude of students when d@heygive explanation,
doing task, and to know their difficulties. In carating this classroom action
research, the researcher decides to use obsenfation The observation
appraised the activities during the teaching aadileg process. How teacher
carry out the material what teacher will arrange thassroom and also the
students' response. It can also be used to apprasstudents’ motivation
during teaching learning process, to see theiicdities, their problem, and
their understanding to the material which given. 3@ more objective, the
researcher consider of asking the collaborator dlp lnim to observe the
classroom.

In this study, an observation checklist is usedliserve the subject of
the study in some aspect. The aspect that will beetwed are student'
attendance, students’ actively in asking questionthe teacher, students'
actively in answering question, students' activielydoing assignment from
teacher, students' attention during the lessonsamdénts' cooperative attitude

during the lesson.
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2. Test

Test is an important part every teaching and legrexperience. Test
is a set of questions that is used to measurekiiksowledge, intelligence
and talent of an individual of a group. “Test ital or procedure that uses to
know or measure thing, by using a method or ruled been given®
According to Tuckman, test is a device for sample@avior or performance
related to the skills, competencies, attitudes,otrer characteristics of
people®®

The researcher for collecting data uses writteh iesery useful to
know the students achievement in understandingriabtehich given by the
teacher. In this research, the writer gets datgilang pre test, and evaluation
test. A pre test is given before the students getesactivities of writing
recount text in personal letter. Evaluation tesused during the cycle to
measure the student's understanding. A post tegivén after students get
some activities of writing recount text in letterr. It is used to measure the
student's achievement after being taught.

In order to know the improvement of student's acdneent, the writer
analyzes the different between mean of pre-testtandevaluations of test
scores.

G. Data Analysis Technique
The aim of this study is to find out whether pewdetter could improve
the writing students skill or not. There are prst tend post test, these tests are
used to measure the student’s progress in mastenittigg skill. The steps of

data analysis are:
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1. Analyzing observation
The observation in this research conducted thneest before the
treatment (pre cycle), during the cycle I, and eyit! The researcher used the
observation checklist in observing class condiaod monitored the learning
process. In the end, the data will be analyzed éscibing the result of
percentage from the check list.
2. Analyzing the test

The data gained is numeric and analyzed by usitagistical
computation. This data is use to know the averdgstuents’ mark and
student’s mastery learning in order to know thehliavement.

After conducting the test, the researcher gaveestmthe writing test
papers of the students. The researcher uses testasure the writing ability
covering content, organization, vocabulary, language, and mechanics. In
giving score of writing test, the researcher preesshe result of the students’

tests. The writer gave score for each componewriting as follows:

1. Content : the lowest score is 13 and the highastss 30
2. Organization : the lowest score is 7 and the higbesre is 20

3. Vocabulary : the lowest score is 7 and the higheste is 20

4. Language use : the lowest score is 5 and the highege is 25

5. Mechanic : the lowest score is 2 and the highastesis 5

After getting the mean of each elements of writitigg researcher
formulated the result to get the total mean sceri®iow:
Total score

Mean of students’ score =
Number of students

After getting the total mean score, the writer gateées it into the
following criterions:

1. The percentage 81%-100% is a (Excellent)
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The percentage 61%-80% is b (Good)
The percentage 41%-60% is c (Fair)
The percentage 21%-40% is d (Less)
The percentage 0%-20% is e (Poor)

a bk~ 0N

Based on data above, it is used to determine whesgake that
students almost do. This scoring occurs from piecyp to second cycle.
H. Achievement Indicator
The students’ achievement and failure in doing abtvities planned
assessed by referring the criterion issued by MAR8&0 Pekalongan, namely
Kriteria Ketuntasan Minimal (Minimum Passing gra@eiteria). A material
could be said that it was successfully taughtutiehts had minimal score 65. It

means that 65% of the material was mastered bgstsd

13



