CHAPTERIII

Grammatical Error Analysis of Speaking

A. Literatureof the Review

This research can be included in error analysise $Step in error analysis is

describing the errors by showing the errors soymed then shows the correct oh&he last
result can be a suggestion to teacher or researtherefore, in this chapter, it will be
explained about errors signification, error catéggrand sources of error.

1. Error Understanding and the signification

Errors are flawed side of learner speech or writifigey are those parts of
conversation or composition that deviate from sosedected norm of mature
language performance. Teacher and mother who hagedviong and patient battles
against their student’s or children’s languagersrt@mve come to realize that making
errors are an inevitable part of learning. Peogle’tclearn language without first
systematically committing errors.

Studying learner’s errors serves two major purpodgst provides data from
which inferences about nature of language learpmogess can be made; and (2) it
indicates to teachers and curriculum developershvipart of the target language
students have most difficulty producing correctiyd which error types detract most
from learners’ ability to communicate effectivély

The norm used to identify errors may be any onehef dialect or other
varieties of language the speaker uses. One nfighexample, look at errors with
respect to a nonstandard language variety, sucMas;i English. Using that norm,
the utterance who’s your name? is well formed.htyever, the norm selected is
British or American English; the use of who for wiaguld be considered an error.

Error has two equivalent in English those are;rearal mistake. The different

1 Brown, H DouglasPrinciple of Language Learning and Teachifgentice Hall, inc. 1987:177-179)
2 Dulay, Heidi. Mariana Burt. Stephen Krashkanguage Twd@Oxford University Press, 1982: 138)



of them are the systemation of error which is mlagléearners. i.e. error reflect gaps
in a learner's knowledge; they occur because tlaenéx doesn’'t know what is
correct. Mistake reflects occasional lapses ingrerance; they occur because, in a
particular instance, the learner is unable to perfahat he or she knows

Corder said error gives suggestion to the teacheause error can be level of
achievement indication in a teaching process dBesides, error can be a condition
to the researcher what learners have learnedsat@n be the strategy that have by
learners in learning and getting language. Thawy @lso can be measurement to the
learners in learning language

There are two steps in error analysis those aratifging and explaining
error> And then there are three sources of error; those iaterlingua transfer,
intralingua transfer, and context of learning. thibgua transfer may be a source of
error because influencing of mother tongue that leen mastering to the second
language learned. This phenomenon is categorizedvention. It may be happened
in began of second language or foreign languageiteaprocess, which then will be
adapted to second language or third language sysiatmually®

If the error happened continually and there is manging to be better, so the
error is categorized in fossilized case. Fossilirahappen because learners have
influence their mother tongue to the second languegrned

Second error source is intralingua transfer. Itgesmed after second language
or third language learners get new language sysbaw learned then apply the
system in all language unit. e.g. when the learhake just known that English has
verb that showing time, example vesfashhas time in present, angashedhas time

in past, so when using vego to be moved to past they move go taybednotwent

3 Ellis, Rod.Second Language Acquisitig@xford University Press,1997: 17)
4 Corder, SpitError Analysis and Intralingua(Oxford: Oxford University Press. 1981: 10-11)
5 Brown, H DouglasPrinciple Of Language Learning And Teaching (RiemHall, inc. 1987:172)
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Third error source is context of learning. It cam d$ource of error because
error in explaining when it has got in a learninggess. It may be happened if in
learning got wrong explanation or not appropriatén\\anguage using.

. Category of errors

Corder said there are four categories of erroretame omitting element which
should be, adding element which not should be, rnrecd choice, and incorrect
structure.

First category is omitting element which shouldtbere in sentence. E.g. in
English, there are two elements that should beethrela sentence those are subject
and predicate. If there is no one of element, sostinucture sentence doesn’'t have

complete structure and can't be categorized astesee.

(1) According to Siswanto (2002: 199) states that trains......

Example above doesn’'t have subject, it should be:

(1a)Siswanto (2002: 199) states that training is....

Second category is adding element that shouldnthbee. E.g. there are two
predicates or subjects in a sentence which hasmame clause. Structure below has
two predicates; is used and is.

(2) Method type is used in this thesis is...

To show that the structure (2) above has two patels; it showed an example

that structured based on structure above:
(2a)Method type which is used in this thesis is....

Elementwhichin structure (2a) must be there, besides if tretif is omitted

until verbusedbepast participle used
(2b) Method type used in thesis is....
So, structure (2a) and (2b) above can be a senteatéias correct rule in

English grammatical.



Third category is incorrect choice. To explain tluategory let see this
example:

(3) In this study the sample were divided into...

Incorrect choice is inverethat should bevasbecause the subject is singular.
Second alternative isample this word can be moved to plural thatsamples
because the predicatevigre divided into...

The last category is incorrect structure. Let seedxample:
(4) Type method used in this research is...

Example above can be moved to:
(4a)Method type used in this researchis

Many researchers use the linguistic category taxgnas a reporting tool
which organizes the errors they have collectedh@lgh some use it as the only
classification on scheme offered, many use it td &m the description of errors
provided by other taxonomies. For example, if redear has classified their errors as
interlingua and developmental, they often additilgn@port the linguistic categories
into which these major error type fall, e.g. depah@ntal errors in the auxiliary, in
the noun phrase, in the complement system; intgréarerrors in phonology, in word
order, and in vocabulary. We present below theltesfitwo error analyses that used
linguistic category as the primary classificatichesme.

Politzer and Ramirez (1973) studied 120 Mexican-Acaa children learning
English in the United State, taping their narratiea short, silent animated cartoon.
Errors were extracted for analysis from this botlgatural speech.

Politzer and Ramirez introduce their classificatsfollows:

Linguistic Category and Error type Example of Learkrror+

A. Morphology
1. Indefinite article incorrect

¢ aused foran before vowels « Aant

8 Corder, SpitError Analysis and Intralingua(Oxford: Oxford University Press. 1981: 36)
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e anused fora

. Possessive case incorrect

e omission of §
. Third person singular incorrect
e Failure to attachs-
e Wrong attachment of —s
. Simple past tense incorrect
a. Regular past tense
e Omission of ed
e Adding —ed to past already
formed
b. Irregular past tense

¢ Regularization by addinged

e Substitution of simple non-pas

e Substitution of past participle
. Past participle incorrect

e Omission ofed

. Comparative adjective/adverb incorre

e Use ofmore+ er

B. Syntax
1. Noun phrase

a. Determiners
¢ Omission of the article
e Substitution of definite articlg
for possessive pronoun
e Use of possessive with th
article
¢ Use of wrong possessive

b. Nominalization

ct

D
L]

1€

Anlittle ant

The marfeet

The birdhelpman

The apple faldowns

The bird hesavehim

He calleded

He puttedthe cookie there
Hefall in the water
| beennear to him

He wascall

He got upmore higher

Heno goin hole

He fall down orthe head

He put it in thehis room

The little boy hurits leg
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Simple verb used insteadhg

e Prepositiorby omitted
c. Number
e Substitution of singular fo
plurals
e Substitution of plurals fo
singular
d. Use of pronouns
¢ Omission of the subjeq
pronoun
e Omission of the dummy
pronounit
¢ Omission of object pronouns
¢ Subject pronoun used as
redundant element
e Alternating use of pronouns I
number as well as gender
¢ Use ofmeas a subject
e. Use of preposition

Omission of preposition
¢ Misuse of preposition
2. Verb phrase

a. Omission of verb

Omission of main verb

Omission ofto be
b. Use of progressive tense

Omission ofbe

—~+

y

By to cookit
The dove helpedhim putting leaf

on the water

He got somdeaf

He stabhim in the feet

(he)pinch the man

(it) is nice to help people

I don’t know((it) in English

My brother hego to Mexico

So he can eat (referring to
apples)

Me forget it

He camg(to) the water

He fell down from (foron, into?)
the water

He (fell?) in the water

He (is) in the water
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¢ Replacement of-ing by the
simple verb form

e Substitution of the progressiy
for the simple past

c. Agreement of subject and verb

e Disagreement of subject ai
verb person

e Disagreement of subject af
number

e Disagreement of subject af
tenses

3. Verb-and-verb construction

¢ Embedding of a noun-and-ve
construction in another nou
and-verb construction

e Omission of to in identical

subject construction

¢ Omission ofto in the verb-and:t

verb construction
e Attachment of the past mark
to the dependent verb
4. Word order
¢ Repetition of the object
e Adjectival modifiers place
after noun
5. Some transformation
a. Negative transformation
e Formation ofno or not without

the auxiliarydo

e

nd

nd

nd

rb

1%
—

He (is) going
The bird wasshakehis head

Then the maishooting (shoot?)
with a gun

You befriends

The apples wasoming down

| didn’'t know what itis

| go toplay (I go and | play)

| goplay

| see a bird got the leaf

He was going tdell

The bird(object) he was gonna
shoot it

He put it inside hifiouse a little
round
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e Multiple negation
b. Question transformation
¢ Omission of auxiliary
c. Theretransformation
e Use ofis instead ofre
e Omission ofthere
e Use ofit was instead ofthere
was
d. Subordinate clause transformatio
e Usefor for so that
e Use of indicative for

conditional

He not play anymore

Theywon’t haveno fun

How (is) the story helps?

Thereis these hole
(there)ls one bird

It was round things

For the ant could get out

Sohe don’t kill the bird

The Politzer and Ramirez taxonomy for morphologg agpntax summarized

in the table above is a fairly traditional desavipttaxonomy

3. Error sources

There are three error sources; those iaterlingua transfer, intralingua

transfer, and context of learningrrors caused by interlingua transfer occur bezaus
the system of mother tongue influence the secamgulage learned. E.g. “the book of
John” it can be expressed “John’s book”. Then,aiimgua transfer occurs because

learners don’t master second language learned.”"Bags John can sing”, “l don’t

know what time is it”. These example should be “Gahn sing?”, | don’t know what

time it is”.

4. Grammatical errors

9 Dulay, Heidi. Mariana Burt. Stephen Krashéanguage TwdOxford University Press, 1982: 147-

150)
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The change in the perceived role of the first laggu began with the
observation that the number of errors in the sedanguage performance that could
be attributed to first language influence was faraller than had been imagined
previously.

In the area of grammar, including syntax and molginyg the incidence of
errors that are traceable to characteristics infitlsé language is relatively low—
around 4% to 12% for children, and from 8% to 23ddults. Of these interlingual
errors, most tend to be limited to word order areh@ made in the morphology of
the language.

a. Child studies
According to Dulay and Burt’s initial study of theatural speech of
children, an analysis of over 500 grammatical ernorade by 179 children
learning English in United States schools (in Newrky and Northern

California) revealed that less than 5% of errorseobe reflected the children

first language, Spanish. Since then, other empigtadies have shown that
children place limited reliance on the structuretlod mother tongue when
learning the second language in a host environm@nidies of Japanese-
speaking children learning English in the Unitedt& (Milon, 1794; Gillis
and Webber, 1976), or Spanish-, French-, and Gspekking children
learning English in the United States (Gonzales Bhjh, 1979; Venable,
1974) are typical examples of empirical studiesvinch the actual incidence
of interlingua errors observe was negligible. Stiodings are not limited to
children who are learning English as a second laggu Native English-
speaking children have been observed acquiringukges as diverse as Welsh
in Wales (Price, 1968), French in Geneva, SwitnerléErvin-Tripp, 1974),
Spanish in a immersion program in the United StéBesyd, 1975) German in
Keil, West Germany (Wode, 1976), and Urdu in Pakis(Hansen-Bede,
1975).

The researcher just mentioned all made a poinbofreenting on the

very low incidence of interlingua errors. Insteawost the errors observed
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appeared to be developmental- of the short thahinti@ made by children
learning those languages as their first langu&iye.
b. Adult studies

Studies conducted on the speech and writing oft delaiining English
as a second language have reached similar congjusi@mely, that the
majority of non-phonological errors observed foulésldo not reflect the first
language. The proposition of errors that refleet fiinst language, however, is
somewhat larger than that which has been observad children.
Approximately 8% to 23% of the adult errors maychessified as interlingual.
Though this proposition is larger that it is forildhen, it still represents a
minority of the total errors adults make. Reseaxistudied the speech of
adult learning English in United States (White, ZQ7nd the composition of
native English speaking adults enrolled in Spangsid German foreign
language university classes in the U.S. (LoCoc@512976)1

Adult studies were conducted in both host and fprer language
environment. It seems likely that a foreign envimamt should be more
conductive to second language influence than a é&iaronment because of
the lack of sufficient natural exposure; howevérre @vailable data do not
permit such a generalization to be méade.

Teacher might be interested to know that the abiglaesearch on
error correction suggest that neither correctiathiteques nor heavy drilling

does much to affect the quality of students spe€bbs, whatever attention is

101 the study conducted by Politzer and RamireZ8)9the incidence of interlingua errors was said
to be “considerable” the author point out, howeteat these errors by no mean comprised the majofriérrors
types found. More importantly, the majority of elsdhey counted as interlingual were omissionshef past
tense -ed marker, an error that most second language rdsmadassified as developmental since second
language learners also such errors.

11 studies that suffer from serious methodologicaivB (e.g., the use of timed translation tests which
encourage heavy reliance on the first languageg et been included here, because their result$ ban
reported with confidence.

12 some researcher of adult second language acquigitia foreign environment have noted that the
incidence of interlingua errors (e.g. Duskova, 1,96%auberg, 1977; Scoot and Tucker, 1974), but hete
provided any indication of the proposition of tha&seors relative to other types they observed.
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given the small number of interlingua errors thatappear to occur, it isn't
likely that the correction or drilling proceduresiggested by contrastive
analysis tenets are likely to lead to much changehe students’ verbal
performancé3
5. Speaking
a. Definition of speaking

Speaking is an interactive process of meaning oectsin that involves
producing and receiving and processing informatitsr.form and meaning are
dependent on the context in which is occurs. Inalgidhe physical environment
and the purpose for speaking it's often spontanemen-ended and involving.
However speech is unpredictablé.

With the recent growth of English as an internalotanguage of
communication, there is a clearly needed for maayrers to speak and interact
in multiplicity of situation through the languagd#e it for foreign travel, business
or other professional reason. In many contextslipgas often the skill upon
which a person is judged of face value. In otherdsppeople may often from
judgment about our language competence from owkapg rather than from any
of the other language skills.

In the Merriam Webster Dictionary of English Languagéated that
“speaking” means the act or act of person who speaid which is spoken
utterance and capable of speech. Speaking is tHzalvese of language to
communicate with other.

b. General concept of learning speaking

Learning can be defined as the process of acquaingetting knowledge

of some subjects or skills. This process was doyestihdy, experience, or

13 Dulay, Heidi. Mariana Burt. Stephen Krasheanguage Twd¢Oxford University Press, 1982: 102-
104)

14 M. Donough and Cristhopevlaterial and Method in ELT{London: Black Well. 2003)
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instruction Jim Scrivener explains that learning is the daitpcess that was
done by doing trial and error. There are five stiepkarning process are doing
something, recalling what happened, reflectinghat, tdrawing conclusions from
the reflection and using those conclusions to mfaand prepare for future
practical experiencé

Similarly, teaching is the process of helping sone to learn how to do

something, giving instructions, guiding in the stuaf something, providing with

knowledge, and it is causing someone understangt @oomething that Iearnéa

In this part, the researcher will emphasize thelaaation in everything
about learning speaking. Speaking is one of asimatttaught in English. The
other aspect are listening, reading and writinge Tajor reason for people to
study language (in this case is English) are; ttaiobgood and services, to
socialize with others and for entertainment an@ymgent18 The most important
reason is to socialize with other. To realize thispose, so the people should
master the speaking skill well.

In order to make the reader understand clearly talspgaking, the
researcher will explain all about speaking cledoginning from definition until
the methods in learning speaking.

Many people feel that speaking in a new languadeider than reading,
writing, and listening for two reasons. First, lelireading, speaking happens in a
real time. Usually the person you are talking tevesting for you to speak right
then. Second; when you speak, you cannot edit evider what you wish to say,

as you can if you are writing.

15 Douglas BrownPrinciples of Language Learning and Teachitiggngman: 2000), %ed, p.7.

16 Jim Scrivener,Learning Teaching, A Guide Book for English Languageachers,2™.ed,
(Macmillan Books for Teachers), p. 20.

17 Douglas BrownPrinciples of Language Learning and Teachipgy.

18 Marianne Celcest al. Teaching English as a Second or Foreign luagg,p. 58.
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Speaking is one of language skill which is very amant to be mastered
by students in order to be good communicator. Spgais the verbal use of
language to communicate with oth&rSpeaking is the verbal use of language to
communicate with other. The statement shows thaalspg is used to
communicate with other verbally. Speaking is alatbed as the oral production.
Speaking is the productive, oral skill that corssist producing systematic verbal

utterance to convey meanirig.

By all of the definitions above, researcher carctecluded that learning
speaking is the process to acquiring or gettinignafwledge of a speaking skill by
study, experience, and instruction, so the studamsable to communicate with
other verbally. All of the definition above will beompleted if we understand
everything about speaking. The researcher will gilear explanation from the
usage until the methods in learning speaking.

c. The importance/ usage of learning speaking

Generally, as a skill that enables us to produtsrarices, when genuinely
communicative, speaking is desire and purpose nirive other words, we
genuinely want to communicate something to achayarticular end. This may
involve expressing ideas and opinions; expressingisih or a desire to do
something; negotiating and/ or solving a particydesblem or establishing and
maintaining social relationship and friendship. dahieve this speaking purpose
we need to activate a renege of appropriate express

Oral communication is very important in our lifé.provides the base for

growth in writing, reading and listening abiliti€Speech is power, act and manner

19 Glenn Fulcher,Testing Second Language Speaki(®yjtain: Pearson Education Limited, 2003),
p.23.

20 Bailey, Katheleen MPractical English Language Teachin§peakingSingapore. 2003), p. 119.

21 30 Mc Donough and Christopher ShaMaterial and Methods in ELT: A Teacher Guid? ed,
(UK: Blackwell Publishing, 2003), p. 134.
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of speaking. Speaking is one of man’s most valugblesessions. He uses it to
make friends. It helps him to get things he ne&dgh speech he can persuade,
inform and amuse. Speech is powerful weapon. Throug history it has
influenced the way people behave and change thseoations. A person speech
tells a great deal about him or her. It shows paabty and educations, his
understanding of people and his respect of hinsselfothers.

Jack C Richards explained that there are threditurecof speaking/ talk.
First function is talk as interaction and the set@mction is talk as transaction
and the third function is talk as performarfc€alk as interaction can be defined
as the conversation and interaction with other fgeopsocial live. The example
is when the people meet with other people, theynaxge greeting, engage in
small talk, and so on. Talk as interaction referghe situation where the focus is
on what is said or done. The message and makingeinenderstood clearly and
accurately is the central focus, rather than padit and how they interact
socially with each other. While, talk as performanit usefully distinguished has
been called talk as performance. This refers toliputalk, for example;
presentation, audience, etc.

In a classroom; speech has two important functithves; are the social and
the intellectual. As social functions, speech hepsdents adjust to ideas are
formulated to facilitate student understanding siudient sharing information and
ideas with listeners by speaking informally and rstgathrough conversation.
Speech also used to form relationships throughuagg. While speech, as
intellectual functions, shape students’ perceptiohghe world and represents
these perceptions as knowledge. Speech encouragdnts to reproduce and
transform knowledge as they sift through observatevaluate information and

compare views. Speech that transforms knowledgesases students critical

22 jack C Richardg[eaching Listening and Speakiritlew York: Cambridge University Press, 2008),
p.19-20.
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thinking abilities and attentiorts

In order to be able to communicate orally, peo@edto access speaking,
that is why mastering the skill of speaking is impat in learning language. The
ability to speak foreign language is without dotlt& most highly prized language
skill.

d. Characteristic of spoken language

Speaking skill is seen as somewhat difficult fomsolanguage learners.
Here, a speaker should at least pronounce the weellischoose the suit dictions,
and try to do grammatically correct though, perhipany cases, it is common
when a speaker speaks without having good atterstioaccuracy or fluency.
Brown says that there are eight characteristicspoken language can make oral
performance easy as well as, in some cases, difficu

First characteristic is clustering. Because ofritugpeech is phrasal, not
word by word, so the learners should be able tcamimg their output both
cognitively and physically through such clusteri@econdly is redundancy. It
means that the speaker has an opportunity to madanimg clearer through
redundancy of language. Learners can capitalizethim feature of spoken
language. Reduced form is the third characterigticform special problems in
teaching spoken English are; contractions, elisicettuced, vowels, etc. Students
who don't learn colloquial contractions sometimas develop a stilted, bookish
guality of speaking that in turn stigmatize them.

Fourth is a performance variable. As the procegbioking as we speak,
it's possible allow us to manifest a certain numbg&performance hesitations,
pauses, backtracking, and corrections. Some peafucen variable that can be
taught to the learners are; how to pause and kesfta example, in English our

23 Speaking Role at Classgtrieved fromhttp://www.sasklearning.gov.sk.ca/does/mla /speakt.h2
June 2011.

244 Douglas BrownTeaching by Principles an Interactive Approach enguage Pedagog®™ ed,
(NY: Addison Wesley Longman Inc, 2001), p. 270-271.
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“thinking time” is not silent; we insert certainilférs” such us uh, um, well, you
know, | mean, like, etc. One of the most silenfalldnces between native and
nonnative speakers of a language is their hesitai@nomena.

Sixth character is colloquial language. To makedtielents able to speak
well, the teachers should introduce them with therds, idioms, and phrases.
Seventh character is rate of delivery. It is anotingportant characteristic of
fluency. One of our tasks in teaching spoken Ehgigo help learners achieve an
acceptable speed along with other contributes wdnity. Eighth characters are
stress, rhythm, and intonation. This is the mogtartant characteristic of English
pronunciation. The stress-timed rhythm of spokemgliSh and its intonation
patterns convey important messages. Last charect@teraction. Learning to
produce waves of language in a vacuum-without limtetors-would rob speaking
skill of its richest component: the creativity afrversational negotiatiof.

By the descriptive above, the analysis showed hasvyespeaking skill
can be accommodated within this particular viewasfguage. When a teacher
asks students to use the spoken language in theratan, the teacher needs them
to take part in a process where not only involveknawledge of the target
language, but also a general knowledge of interadbetween the speaker and
hearer in order that meanings and negotiate mesanamg made clear. The
example, the hearer may respond or give feedbadk adether the hearer has
understood or not what the speaker has just said

e. The essence of speaking

As a language skill, speaking is sometimes undeegabr in some circle
taken for granted. This is a popular impression wnréting particularly literature
it means to be read and as such is prestigious,eabespeaking is often thought
of as ‘colloquial’ which help to account for itswer priority in some teaching

25, Douglas BrownTeaching by Principles an Interactive Approach enguage Pedagog®™ ed,
p. 270-271.
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context?®

The purpose of learning speaking is to make stgdevili be able to
communicate in oral speaking as one of languadkislabligatory taught to the
students who learn language generally and learfidbripat students should have
four skills; listening, speaking, reading and wigfi

To reach the goal, it's suggested to use commuaicaapproach in
English teaching and learning process. One priacgdl the approach is that
language is a mean of communication, thereforeEtglish teaching should be
focused to use language than the competence d¢érigeage such as vocabulary
and grammatical structure, and the four skills shdoe taught in balance in the
teaching material.

As a skill that enables us to produce utteranceBenwgenuinely
communicative, speaking is desire and purposeqdrive other words we
genuinely want to communicate something to achayarticular end. This may
involve expressing ideas and opinions; expressingvish or desire to do
something negotiating and or solving particular bigan or establishing and
maintaining social relationship and friendship. dachieve the speaking purpose

we need to activate range of appropriate expre3dsgion

B. Previous Research
The previous research that the researcher uses are:
1. The research of Muhammad Sahlan (student of Tdwblaculty of IAIN Walisongo
Semarang. Student number: 3104367) “Improving Sttsl€€ourage To Speak English
By Means Of Group Work Abstract” the main idealagtresearch is improving speaking
students in pair, so they can interact with othedents. This previous research has
connection with the research will be done. If thevpus research told about improving,

this research will analyze the error of the leasrteave learned. Because, there are many

26 Mc. Donough and Cristhoper. Material and MethoBELT. (London: Black Well. 2003:133)

27 M. Donough and Cristhopévlaterial and Method in ELT{London: Black Well. 2003: 134)
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techniques have been learned to the student ev@mior or senior high school. But
learners still get many errors in their speakingeeglly in grammatical. So, here the
researcher would like to find out those errors.

2. The research of Vina Innayatul Zulfa (student ofblyh Faculty of IAIN Walisongo
Semarang. Student number: 07341103fjplementation Of Learning Speaking For
Autism (A Case At The'5Grade Students Of SD Suryo Bimo Kresno Semaranghé
Academic Year Of 2010/ 2011)". This research madt same, that use descriptive
qualitative method. The different is this researsho look for the way in teaching
English for autism students but the research wallabking for the grammatical errors of
normal students have learned English. The diffeieutst in the subject research.

3. The thesis entitled “Improving Students’ SpeakingllShrough Debate Technique”.
This thesis was written by Richa Rubiati (0634110&3student from Education Faculty
Walisongo State Institute for Islamic Students Seamg@. The research objective of this
research is to describe the implementation of @etethnique in teaching speaking and
to identify how much students’ speaking skill impemaent after being taught by using
debate technique. This research is classroomnatsearch that was done in two cycles.
The data collection was done by using observatiah tast. The result of this research
shows that this method can improve the speakintsskican be seen from cycle. In the

first cycle, the students’ average score was 6&8n@ the second cycle students got 76,

6'28 The similarity between this research and the wsiteesearch is English speaking.

28 Richa Rubiati (063411083)mproving Students’ Speaking Skill Through Debatzhhique,
(Semarang: Education Faculty Walisongo State Listitor Islamic Studies, 2010).



