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ABSTRACT 

Title : “SEKOLAH TOEFL” AS MASSIVE OPEN ONLINE 

COURSE (MOOC) 

Writer  : Afif Khoirudin 

Student number : 1403046027 

 

Massive open online course (MOOC) is a free and online course which can 

accommodate huge participants to learn certain preferable materials included 

TOEFL. Since TOEFL plays a crucial role, many people want to get its 

certificate for getting an international scholarship program or a proper job. In 

this study, the researcher conducted a research on “Sekolah TOEFL”, a 

MOOC focuses on TOEFL. There are two objectives of this research: to 

explain how “Sekolah TOEFL” conduct its learning process and test as 

MOOC and to figure out the strengths and the weaknesses of “Sekolah 

TOEFL” as MOOC based on its participants’ perception. This research was a 

descriptive qualitative, which used three methods of collecting data: 

interview, questionnaire, and documentation. Regarding the research 

findings, “Sekolah TOEFL” used three platforms as MOOC: Facebook, 

Whatsapp, and website. There were two main sources of materials used there: 

handbook of TOEFL and pictures of questions of the day (QOTD). For the 

test, they conducted a TOEFL PBT test five times for each period. The 

participants who got a TOEFL score of 500 or more for their last test were 

given certificate. Based on participants’ perception, strengths and weaknesses 

of “Sekolah TOEFL” were found. The strengths were like “Sekolah TOEFL” 

was able to improve participants’ motivations and enthusiasm to learn 

TOEFL and to increase their TOEFL score. Meanwhile, the weaknesses were 

like lack of intents interaction within the course and lack of tutor explanation 

and feedback. There are two recommendations from the researcher. First, 

English learners should take more advantage of English MOOC especially 

TOEFL to improve their English proficiency specifically TOEFL. Second, 

English teachers or lectures should design an English MOOC and collaborate 

it with the learning process in the classroom to get better result of English 

language learning.  

 

Keyword: MOOC, Perception, “Sekolah TOEFL”, TOEFL PBT. 
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CHAPTER I 

INTRODUCTION 

 

       This chapter contains the background of the study, research 

questions, objective of the study, the scope of the study, and the 

significance of the study. 

A. Background of the Study 

       Since 1964, Test of English as a foreign language or well-

known as the TOEFL test has been administered as a 

standardized test of English proficiency which is globally used 

worldwide. It is used to measure the ability of non-native English 

speaker in using and understanding English language.
1
 Globally, 

TOEFL test is administered by Educational Testing Services 

(ETS). ETS defined TOEFL test as a test for evaluating the way 

people have ability in using and understanding integrated 

listening, reading, writing and speaking skill to be successful in 

an academic field.
2
 Since the first time TOEFL test administered 

by them, there have been more than 25 million test-takers in 165 

countries across the world taking TOEFL test. 

                                                           
1
 Huda Al-Rawashdeh, Difficulties that Face Graduate Students 

During their TOEFL Preparation Program at Jordanian Universities, Thesis, 

(English Language Center, Mutah University, 2011), P.2308 
2
 Daniel Moglen, The Re-Placement Test: Using TOEFL for 

Purposes of Placement, The Catesol Journal of University of California, 

(Vol: 27, No: 1, 2015), P.3-4 
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       Nowadays, the TOEFL test plays a crucial role in life. There 

are many local and international educational or non-educational 

institutions regard TOEFL score certificate as the requirement of 

their admission or recruitment. It is used as reliable evidence to 

prove whether people have good proficiency in the English 

language as their foreign language or not.
3
  So, people who want 

to continue their study to a higher level or to get a proper job, 

need to have a TOEFL score certificate. Especially, they who 

want to continue their study overseas for free by getting an 

international scholarship program. That is why people have a 

huge interest to take TOEFL test in any TOEFL courses. 

       Every people assuredly want to get TOEFL certificate with a 

high score. They attempt to do everything to seize it. But, there 

are several problems they usually face: lack of reachable TOEFL 

course places, lack of money to afford the fee, and lack of time to 

follow the course. Usually, the first and second problems are 

faced by people from the outskirt area. It is difficult for them to 

find any reachable TOEFL course places in their area. They also 

don’t have enough money to afford the fee of TOEFL course and 

test. For the third problems, it is usually faced by people who are 

busy with their jobs or study at school or varsity level. As a 

result, their chance to get an international scholarship program or 

a proper job might be hampered. 

                                                           
3
 Gunadi H. Sulistiyo, TOEFL in A Brief Historical Overview from 

PBT to IBT, Thesis,(Malang: Bachelor Program of English Language 

Literature of Literature Faculty of State University of Malang, 2009), P.116 
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       It is needed to create any solution to solve those problems. 

People need a solution to bridge the gap between the learners and 

TOEFL itself. The idea came up recently to conduct a learning 

approach that makes the learners do not need to go to the 

classroom to have a face to face learning process with teachers or 

lecturers. They also do not worry about the fee to join the 

learning program. They can freely have access to learn in 

distance. The solution is by learning TOEFL through a distance 

learning course. 

       Distance learning, according to Honeyman and Miller, can be 

defined as a process of creating learning access for learners 

separated by time and distance to the source of information.
4
  In a 

distance learning course, learners are free to get materials they 

are keen on easily and effortlessly. They are also flexible to 

manage their time between learning and their personal daily 

activities such as working or studying at school or university. 

       Recently, there are many sorts of distance learning course to 

enroll. One sort of it that caught our attention is a massive open 

online course or MOOC for short. A MOOC is an internet-based 

learning model that is used for delivering learning materials such 

as videos, passages, projects, assignments, and others online to 

every people who want to take courses without any limit on 

                                                           
4
 Marija Buselic, Distance Learning – Concepts and Contributions, 

(Hrvatska: Oeconomica Jadertina, 2012), P.24 
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attendance.
5 It is believed that MOOC is the best solution to 

facilitate people the access to learn openly, flexible, and free. 

People can use it to explore and improve their proficiency 

without limitation of time and fee needed. Through MOOC, the 

learning will be more flexible and the participants are able to gain 

and learn the materials they want whenever and wherever they 

are. Because of its privileges, there are many people enroll to 

MOOC program. It makes MOOC has massive participants from 

various backgrounds. 

 MOOC offers various sorts of courses to learn to its 

participants. They are free to choose their preferred materials to 

learn about. Some courses that MOOC usually offers are about 

science, social, business, language, and so on. With the 

specificity of material to learn, participants of MOOC can get and 

improve their knowledge comprehensively. In this case, they can 

improve their insight and skills about TOEFL. 

       In this study, the researcher analyzed “Sekolah TOEFL”, one 

of massive open online course established by Budi Waluyo since 

2015. This MOOC is focused on learning TOEFL materials and 

having a TOEFL test. “Sekolah TOEFL” uses Facebook, a social 

media platform which has massive users, to run the learning 

program. This MOOC is intended to help people from 

disadvantage condition; live far away from any TOEFL courses, 

                                                           
5
 Johan Eddy, Massive Open Online Course(MOOC) : A Guide for 

Beginners,(i-Learn Center: University Technology MARA 2013), P.1 
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lack of money to afford TOEFL’s fee, and less of time to follow 

the course. As the former participants of “Sekolah TOEFL”, the 

researcher figure out the significances of “Sekolah TOEFL” in 

tackling those barriers and helping its students to improve their 

capability in TOEFL in order to get international scholarship 

program based on the learning process and test conducted there. 

B. Research Question 

The problem of this research is focused on: 

1. How does “Sekolah TOEFL” conduct its learning process 

and test as massive open online course (MOOC)? 

2. What are the strengths and the weaknesses of the learning 

process and test conducted by “Sekolah TOEFL” as massive 

open online course (MOOC) in the participants’ perception? 

C. Objective of the Study 

This research is intended to meet the following objectives: 

1. To explain “Sekolah TOEFL” conducts its learning process 

and test as massive open online course (MOOC). 

2. To figure out the strengths and the weaknesses of the learning 

process and test conducted by “Sekolah TOEFL” as massive 

open online course (MOOC) in the participants’ perception. 

D. The Scope of the Study 

       This research is limited in order to maintain the focus of the 

research itself. The limitations of this research are: 
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1. This research described “Sekolah TOEFL” as massive 

open online course which focuses on TOEFL established 

by Budi Waluyo Ph. D since 2015. 

2. Participants of “Sekolah TOEFL” perceptions related to 

the learning process and test conducted by “Sekolah 

TOEFL” as massive open online course (MOOC). 

E. Significances of the Study 

       This current descriptive qualitative research of “Sekolah 

TOEFL” as massive open online course (MOOC) is expected to 

have some constributions based on its’ objectives as follows: 

1. Theoretically 

In theoretical point of view, this current research has some 

benefits as follows: 

a. Giving new insight and knowledge about the term of 

MOOC and its implementation towards English 

language learning especially TOEFL to readers. 

b. As a foothold, theoretical basis, and reference for 

further researches related to English language 

learning especially TOEFL through any massive open 

online course (MOOC) program.  

2. Practically 

In practical point of view, this current research has some 

benefits as follows:\ 
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a. For the researcher 

       The researcher got previous knowledge and 

experiences of learning TOEFL and taking the test in 

“Sekolah TOEFL” as a massive open online course. 

b. For the Readers 

       By reading this research, the readers could get 

information and motivation which can stimulate them 

to join the same program of massive open online 

course especially which focuses on TOEFL. 

c. For University 

       This research can be used as consideration for 

University, especially English language teaching 

(ELT) department in arranging learning programs 

which is aimed at helping students to improve their 

TOEFL test score. 



8 
 

CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

This chapter discusses several theories underpinning this study, 

as well as putting the position of this study among the similar previous 

one on a massive open online course (MOOC). This chapter is divided 

into two parts: the previous study and theoretical review. 

A. Previous Study 

       This research is not the new one. The researcher chose some 

sorts of literature about previous researches which are relevant to 

this current research. The researcher used some previous 

researches as guidance. 

       The first previous research is “Learning Specialized 

Vocabulary through Facebook in a Massive Open Online 

Course” by Patricia Ventura and Elena Martin-Monje from 

Universidad Nacional de Educacion a Distancia (UNED), 

Madrid, Spain, in 2016. 

       The first previous study was focusing on figuring out the use 

of Facebook as a platform to run MOOC can improve the number 

of specialized vocabularies acquired. The MOOC is launched in 

Spain as the courses offered by Aprendo, the Universidad de 

Educacion a Distancia (UNED) online platform. The MOOC 

conducted for eight weeks from 11th November 2013 till 31 
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January 2014 by running it through the Facebook group as a 

learning platform.  

       The method and design used in this study was a mixed-

method approach for information collection, using both 

quantitative approaches such as MOOC monitoring learners and 

qualitative approaches such as using questionnaires to determine 

the perception of respondents about the MOOC and to develop a 

full knowledge of the research problem. The perspective of the 

participants is gained by asking the participants during the 

experiment to complete two questionnaires: at the beginning (pre-

course) and at the end (post-course) of the course. The 

questionnaire used to obtain data about the use of technology and 

social networks in language learning by professional English 

MOOC learners. Meanwhile, the post-course questionnaire was 

intended to learn more about the Facebook experience of MOOC 

learners. 

       The data from 657 respondents were used to identify four 

goals: participants' knowledge of specific vocabulary in 

professional English before entering the MOOC on Facebook, 

Facebook group's effect on participants ' understanding of 

specific vocabulary, MOOC's impact on Facebook to reduce the 

number of respondents dropping out, and Implementation of the 

Facebook group was considered by the course respondents to be 

helpful for language learning. 
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       As the result of this research, the use of Facebook as a huge 

accessible internet course (MOOC) has a beneficial effect on 

students ' motivation to learn specific vocabulary and has an 

enhancement in the MOOC's teaching process. Facebook can be a 

strong instrument in MOOCs itself to strengthen internet 

communication and commitment. 

       This previous research is similar to this current one. Both my 

current research and the previous one concern in the use of social 

networking which is in this case is Facebook as a MOOC to learn 

English specialized vocabularies.  The difference is clear up that 

this research was considering English specialized vocabularies as 

the research object. Meanwhile my current research considers 

TOEFL as the research object.
1
 

       The second previous research is “The Effectiveness of Social 

Media Network Telegram in Teaching English Language 

Pronunciation to Iranian EFL Learners” by Ismail Xodabande in 

2017. 

       This study concentrated on using social media as an efficient 

manner to enhance pronunciation of the English language. It 

examined the effectiveness of teaching English pronunciation to 

Iranian English language learners (EFL) using social media 

network telegram. 

                                                           
1
 Ventura and Martin-Monje, Learning Specialized Vocabulary 

through Facebook in a Massive Open Online Course, Journal of Research 

Gate (Vol: 2, No: 4, 2016). 
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       In this study, the researcher examined the use of Telegram in 

teaching English language pronunciation to Iranian EFL learners. 

The participants in this study included 30 Iranian EFL learners 

(in two experimental N = 14 and control N = 16 groups) who 

received different treatments over four weeks in Iranian language 

institute.  

       This research was performed in the summer of 2016 to 

ensure that learners did not receive any extra English language 

training in government-run schools (education ministry) and also 

to minimize potential connections between respondents from 

outside the classroom experimental and control groups. The study 

used pre-test and post-test to show a significant improvement in 

the pronunciation of respondents in the experimental group 

compared to the control group. However, it is discovered that 

there is no important improvement in the pronunciation of 

experimental group respondents from the post-test to the delayed 

test given four weeks later. One of the reasons for the important 

enhancement in the pronunciation of target words in the 

experimental group by respondents might be their availability at 

any moment and location for learners. 

       The result of this research revealed that telegram social 

networks can be very efficient and promising in learning 

language characteristics. This earlier research acquired some 

significant points. First, linguistic educators can use social media 

networks to share a variety of content, including images, text, 
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audio, and video, using social media networks in language 

learning. Second, social media learning plays a significant role in 

addressing affective factors by offering possibilities for members 

to practice and enhance their pronunciation in a private space 

without their classmate's presence. Third, before introducing 

fresh technologies in linguistic learning, as in this case social 

media, it is necessary to spend some time on training students to 

create it more efficient, particularly pronunciation, to enhance the 

English skills of respondents. 

       My latest study has a distinction and similarity with this 

earlier one. This prior research is distinct in consideration of the 

research item with my present study. My present study sees 

TOEFL as the subject of studies. In the meantime, the prior study 

object was English pronunciation. My present and past study is 

similar in the use of social networking as a platform for massive 

open online courses.
2
 

       The third previous research is “Learning English as a Second 

Language through Social Media: Saudi Arabian Tertiary 

Context” by Amin Ali Al Mubarak from English language 

department, Jazan University, King of Saudi Arabia in 2016. 

       The third previous research aimed at identifying the role of 

social media among Saudi Arabian learners in studying English 

as a second language. This study was designed to determine the 

                                                           
2
 Ismail Xodabande,The Effectiveness of Social Media Network 

Telegram in Teaching English Language Pronunciation to Iranian EFL 

Learners, , Journal of Research Gate (Vol: 1, No: 2, 2017). 
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perceptions and attitudes of the student regarding the use of 

social media as an acquisition of the English language. It is 

discovered that most respondents have used social media to 

improve their communication skills. In addition, the outcome 

indicated that collaborative learning introduced in social media 

could help respondents enhance learning operations that lead to 

successful second language learning of English. A large 

proportion of learners agreed on the basis of this past research 

that social media is efficient in helping them enhance the 

outcomes of second language learning. 

       As a result, social media reinforce motivations and self-

determination in learners’ learning environment. Learners were 

positive with the use of various social media such as Facebook, 

Twitter, You-tube and others for language learning and 

engagement. Social media offers a range of tasks that may assist 

learners in integrated communication and plan sharing. This 

previous study proved that learners’ knowledge, attitude and 

learning result were positively affected by the use of social 

media. 

       his previous study differs from my present research. The 

earlier one concentrated on the use of social media to study 

tertiary level English language. In the meantime, my present 

study concentrated on identifying the efficacy of studying 

TOEFL as a massive open online course through social media. 
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       My present study also has a similarity with the past one. My 

present and past study have concentrated on figuring out how 

effective it is to use social media as a platform for a huge online 

course to improve English language skills.
3
 

       The fourth previous research is “The Impact of Social Media 

on Vocabulary Learning case Study – Facebook”, by Sim 

Monica-Ariana and Pop Anamaria-Mirabela from department of 

international business, faculty of economic sciences, University 

of Oradea, Romania in 2014. 

       The fourth previous study aimed at exploring the effect of 

computers and social media in enhancing the development of 

English vocabulary by learners through a huge online course on 

Facebook.  

       This previous research was intended to assess the role of 

Facebook as a MOOC in vocabulary learning. This research 

involved 127 students on 1st and 2nd year of the faculty of 

Economic Sciences, University of Oradea. All students divided 

into two groups. The first group (a group exposed to Facebook 

posts or experimental group) included 70 respondents who 

regularly received materials and vocabulary data intended to be 

acquired. Meanwhile, for the second group (the group that only 

follows traditional in-class learning techniques or is called as a 

control group) there are 57 participants who learned vocabulary 

                                                           
3
 Amin Ali, Learning English as a Second Language through Social 

Media: Saudi Arabian Tertiary Context, Thesis,(Saudi Arabia: Bachelor 

program of English language department of Jazan University, 2016) 
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in school by reading, translating and comparing. The same pre-

test and post-test were provided to both groups.  

       Based on the pre-test results for both groups, a consensus is 

produced that on the vocabulary achievement test there is no 

important distinction between the two groups. There was 58 

percent of learners proven to be able to respond properly to three 

issues and only 1 percent of learners in both organizations know 

all responses correctly. There were statistically significant 

variations between the results of both groups, the important 

difference observed in the post-test. The experimental team had 

14 percent who could properly answer all the questions while 

only 10 percent of the learners were in command.  

       It is discovered that each group's development was measured 

and a more important increase in vocabulary understanding was 

obviously demonstrated. As a consequence of this earlier 

research, data and information are acquired that the use of 

Facebook is efficient for vocabulary teaching and learning.  

       My latest study has a distinction and similarity with this 

earlier one. This past study was distinct in considering the 

research item with my present study. My present study saw 

TOEFL as the subject of studies. Meanwhile, the prior study item 

was vocabulary building. In other hand, the similarity is both my 
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current research and the previous one concern in the use of 

Facebook as the platform of massive open online course.
4
 

       The fifth previous research is “Combining MOOCs with 

Social Media: An effective way of Imparting LIS Education in 

India”, by Rajul Sharma from department of library and 

information science of University of Madras, Chennai, India in 

2018. 

       This previous study was intended to figure out the 

significance of combining MOOC with social media in the 

subject of library and information science (LIS). The LIS MOOC 

was running on Study Web of Active Learning by Young and 

Aspiring Minds (SWAYAM) platform. This previous research 

was also intended to find out perception of participants of LIS 

MOOC that is combined with social media. It gained data from 

487 respondents through online survey. 

       In this studiy, two online surveys were undertaken: survey of 

LIS colleges, organizations, and networks websites, and survey 

using a structured internet questionnaire as a tool for collecting 

the perception of participants ' information. 

       As a result of this previous research, the perception of some 

respondents towards the MOOC program was acquired by 

merging it with social media. Only 18% of respondents, for 

                                                           
4
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Bachelor program of international business of economic sciences faculty of 

University of Oradea, 2014) 
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example, registered in the LIS-MOOC; 12% on SWAYAM and 

6% on other systems such as Coursera, Edx, etc. It is also found 

that the attitude of the respondents towards the MOOC is 

positive. Most of them said that by using that platform, it could 

create a more engaging, motivating and comfortable teaching 

environment. 

       Literally, there are differences and similarities between this 

present and past research. It's comparable on the topic of studies 

on the massive open online course (MOOC). The distinction, on 

the other side, is on the study object. My current research focuses 

on using MOOC integrated with Facebook as a social media 

platform for learning TOEFL while the past one concentrated on 

library and information sciences (LIS).
5
 

 

B. Theoretical Review 

1. Perception 

People have to cope with others and their environment as 

human beings. Various thoughts and data will be acquired in 

the process of the interaction they have. Also, the thoughts 

and data are the outcomes of their experiences. It can be 

acknowledged from their perception to understanding what 

and how individuals generate data and thoughts. 
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1.1 The Definition of Perception 

A perception can be defined as the process in which 

the brain consciously acquires, selects, processes, and 

interprets data in all senses.
6
 We can understand from a 

perception of why individuals have a distinct 

understanding. They will still have distinct perceptions, 

even though they have the same experiences. The brain 

processes data and thoughts that have been acquired 

deliberately to be interpreted differently. This is how the 

brain organizes stored knowledge and previous 

experiences to create any perception in order to obtain 

fresh thoughts and data.  

1.2 The Approaches to Perception 

Perception used to be linked to openness and 

consciousness as a consequence of experiences stimulated 

by their senses. It introduces how we perceive something 

that is publicly and consciously based on our 

experiences.
7
 

It's generally based on the memory stored in our brain 

to have a perception of what we've experienced. Memory 

                                                           
6
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7
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is the consequence of our conscious exercise. Awareness 

is when we realize an activity in an unconscious 

processing system.
8
 

In fact, it can be outlined in terms of understanding 

that we represent something the way it should be. We 

produce thoughts and data based on prior thoughts and 

data that we have obtained as a consequence of past 

experiences or communication with our environment. In 

perception, individuals generally use two common 

methods; bottom-up and top-down. The use of these 

methods affects the perception of individuals. 

First, the perception approach to bottom-up (data-

driven processing) is how individuals have final 

perception is directly determined by the surrounding 

sensory input and stimulus. As mentioned by J. J. Gibson, 

a philosopher who believes in bottom-up perception said 

that "what we see is what we get" is the easy 

understanding of bottom-up perception. He also claimed 

that the environment or environment is sufficient to 

provide details of the stimulus.
9
 Therefore, to have a 

perception it does not need a previous understanding and 
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past experiences. People can have perception immediately 

based on the latest environment. 

Second, the top-down approach to perception 

(knowledge-driven processing) is how perception is 

determined by stored knowledge and previous 

experiences. Different form Gibson, as quoted from 

Gregory's approach to top-down perception theory, 

disagreed that sensory information is sufficient to be the 

basic factor for drawing perception. He added that 

interpreting the sensory information must be accompanied 

by accessible information and previous experience.
10

 

So, the information gained will be varied if we want 

to gain information from people based on their perception. 

It can all be because there are distinct stored information 

and distinct previous experiences in each individual. It 

distinguishes the way they match stimulus and sensory 

information. P People give their perception of something 

differently because something is also different in the way 

they see, hear, and experience. 

 

2. Learning 

       Learning is a process which personal or collective 

competence of people enhanced due to the acquirement of 
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knowledge, abilities, and skills.
11

 It also can be defined as a 

procedure of acquiring and developing expertise, capabilities, 

attitudes, and behaviors.
12

 

       In learning, people experience several processes of 

developing their competence and ability. The development is 

influenced by new knowledge and skills acquired. As a 

result, it can change the way people behave and act. 

2.1 Learning Theory 

To create such a good and effective learning process, 

it is needed to implement some learning theories in it. 

There several sort of learning theories such as 

behaviorism, cognitivism, constructivism and 

connectivism. 

First, behaviorism focuses on the change of 

performance that can be observed.
13

 In other word, it 

focuses on how people behavior is gained. Behaviorist 

believed that the learning process is connection between 
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stimulant and behavior itself.
14

 In behaviorism, it focuses 

on the way learners’ behavior could be changed due to the 

influence of their surroundings, new knowledge they got, 

and experiences they had. 

Second, cognitivism focuses on the concept of 

student’s learning processes and addresses the issues of 

how information is received, organized, stored, and 

retrieved by the mind. It is more focus on what people 

know and how they acquire something not on what 

learners do. In cognitivism, it is believed that mental 

process could influence someone’s emotional and 

behavioral responses because it is a process in 

determining how people think, understand, and knows.
15

 

Third, constructivism is a learning theory which 

believes human generate knowledge and meaning from an 

interaction between their experiences and their idea. In 

this learning theory, learners are able to create their own 

understanding and idea about what they had learned. It all 

can be used to generate other perspectives of specific 

materials they got. So, constructivism is about how 

learners can construct their own comprehension based on 
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what had been experienced by them.
16

 It is assumed that 

learners were able to produce fresh understanding based 

on their communication with other learners linked to their 

thoughts and experiences. 

Fourth, connectivism is the collection of links created 

through behavior and experience through the association 

of social networks. At all times, there is no true idea in 

connectivism to convey, create and establish 

understanding. This theory of learning focuses more on 

expanding and developing linked learners.
17

 It implies that 

individuals can use social network connectivity to gain 

and share understanding. The connection is crucial to 

accommodate a teaching atmosphere in which individuals 

can communicate in the distance with huge individuals. 

2.2 Learning Criteria 

Due to new knowledge or experience they have had, 

there must be a shift in the aspect of learners in each 

learning phase. The learning process has three primary 

requirements. First, learning involves change means that 

there is a difference of learners, from knowing nothing to 

knowing something and unable to do into able to do. 
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Learners will able to have a new insight of what they 

don’t know before and able to have ability to do what they 

couldn’t do before. Second,  learning endures over time 

can be inferred that what had been learned by learners 

couldn’t slightly gone or forgotten by the learners as long 

as they keep on learning and practicing it. It could refresh 

their memory about it. Third is learning occurs through 

experiences. We know that experience is the best teacher. 

Essentially, experience is determined as a good learning 

process. It can change learners’ behavior and personal by 

practicing the learning directly.
18

 

It can be inferred from these three learning criteria 

that learning is complex. It's not just about educators or 

lecturers supplying their learners with materials. It's 

beyond that. It is a method of transforming learners from 

being unable and knowing nothing into being willing to 

do and understand something that took time to learn and 

experiences had to practice.  

3. Test 

A test is aimed at measuring or examining knowledge of 

what someone has learned to determine whether the test-

takers are capable in that field or not. It usually consists of a 

method to measure learners’ ability, knowledge or 
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performance in a specific domain. It is used to determine a 

learners’ ability to complete a certain task or demonstrate 

mastery of a skill or knowledge of specific materials.
19

  

By using the test, the proficiency of learners or test-takers 

could be graded based on the level of comprehending and 

mastering a subject or any specific lessons they have. Test 

also can be a medium to know whether the learners still need 

to improve their capability related to the subject they are 

focusing on or not. 

3.1 Types of Test 

There are many kinds of tests which are used for 

specific purposes and particular criterions to measure. In 

the terms of language proficiency, there are five types of 

test that are commonly administered: Achievement test, 

Placement test, Diagnostic test, Proficiency test, and 

Language Aptitude test.
20

 

First, achievement test is a formal test designed to 

measure the individual development of learners at the end 

of terms of studies. It is also considered an evaluative test 

because it is used from the first until the end of the 

teaching phase as a whole to evaluate learners ' linguistic 
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capacity.
21

 Usually, depending on the curriculum used in 

the teaching process, this test is intended. The result of the 

achievement test should accurately evaluate and develop 

learning at particular mastery stage, different from 

individual achievement. The test must be reliable and 

valid in order to obtain that result.
22

 

An achievement test is used to determine how much 

progress is made by learners during the process of 

teaching. It also used to assess whether the curriculum 

introduced is adequate and efficient in enhancing the 

accomplishment of learners with respect to language 

materials they have learned or not. 

Second, placement test is a test that is used to place 

learners at an appropriate level in any teaching program or 

course. Learners are placed on the basis of their capacity. 

By using this test, educators are able to understand the 

learners ' level so that they can provide the learners with 

suitable equipment.
23

 As stated by Green, placement test 

is used to group learners based on the mastery level of 
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subject. It is also used to distinguish between student with 

lower and higher score.
24

 

Then, according to educational testing service (ETS), 

as cited from Elsa F. Gonzalez journal, placement test has 

several advantages. Those are placement test can improve 

students learning corresponding proficiency level, 

decrease the number of student and faculty devastation, 

and enhance students’ memory.
25

 

Third, diagnostic tests are used to evaluate language 

in particular elements that learners have such as 

pronunciation, writing, reading, etc. It is also used to 

determine the learners ' problems during the teaching 

program.
26

 Other than that, a diagnostic test is able to use 

to figure out learners’ weakness and strengths in terms of 

knowledge of a language. This test has several 

characteristics such as conceptualizing normality and 

goals, identifying potential areas for growth, Multi-

componential representation of constructs and problems, 
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Increased-specificity for assessment and feedback, and 

impacting future learning and instruction.
27

 

Before it starts, diagnostic testing is efficient in 

finding out what learners can actually do and linked to 

certain features of the English language. Diagnosing it is 

very important because setting learning objectives and 

guidelines for the learning process can be the essence. As 

a consequence, learners ' linguistic skills growth can be 

maximum. 

Fourth, proficiency test is a test that used to measure 

learners’ language ability mastery as whole to know how 

much of a language they have learned. It also used to find 

out whether the language ability corresponds to specific 

language requirements. The examples of this test are Test 

of English as Foreign Language (TOEFL) and 

International English Language Testing System (IELTS) 

which are used globally across nations.
28

 

Different from diagnostic test, proficiency test usually 

used to measure what people know or can do as the result 

of what they ever learned in advanced. Through the result 

of this test, it can be known whether learners’ language 
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proficiency is in accordance with specific language 

requirements that had been set at first and implemented in 

the learning process. The score of proficiency test is 

beneficial to be used to enroll any educational or non-

educational institutions because it is frequently included 

as the requirement for admission. 

Fifth, language aptitude test is used to measure 

general ability of people to learn foreign language. It can 

be used to identify what kind of learners who are most 

likely to succeed or fail in the field of learning foreign 

language. One of language aptitude test is Modern 

Language Aptitude Test (MLAT) which requires learners 

to do some of language related tasks. MLAT is regarded 

as a test that effectively used to figure out learners’ 

quality of instruction, motivation, effort, and attitude in 

order to be successful in foreign language (FL) study.
29

 

Among the five kinds of language testing system, 

each test has its own purpose to be introduced to evaluate 

the language skills of the learners. In this research, the 

TOEFL exam is determined as the skill test format 

because it is used as a non-native speaker to evaluate the 

mastery level of the English language skills of students. 
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4. Test of English as a Foreign Language (TOEFL) 

English plays a vital role in life today. All individuals are 

required to have excellent English skills. With excellent 

English skills, individuals can find it easy to be approved to 

study at any college or university or in a business in which 

they are prepared to work. It can be acknowledged from the 

TOEFL rating they have to understand if individuals have 

decent English or not. 

4.1 The Definition and Function of TOEFL 

Testing English as a Foreign Language or known 

globally as a TOEFL test is used to know the English 

language level of the skills of non-native English 

speakers. Both academic and non-educational institutions 

accept this exam worldwide. It is used as an entry 

requirement and also as an assessment of people's 

capacity in a foreign language.
30

 

TOEFL test generally consists of several sections. 

Those are Listening, Structure, Reading, and Test of 

Written English section.
31

 Yet, there is also sort of 

TOEFL test that requires people to perform their speaking 

skill. With some sections that TOEFL has, it is expected 
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that it can be used to know someone’s English language 

proficiency as non-native speaker. 

Nowadays, the TOEFL score certificate is highly 

regarded as trusted evidence to know whether non-native 

English speakers have enough good English language 

proficiency or not. The use of the TOEFL score certificate 

is not the only constraint in terms of the academic field 

but also go beyond it. It is also used as the requirement of 

admission of non-educational institutions like the 

business’ company both local and international. So the 

certificate of TOEFL score test is beneficial both 

academically and non-academically. It can help people to 

achieve their goal and dream, especially who wants to 

study at the university or work in the company overseas. 

4.2 Types of TOEFL Test 

Since the first time TOEFL globally administered as a 

test to measure English language of non-native speakers, 

TOEFL test undergone some change from 1964 till 

present in the terms of testing model. TOEFL test recently 

has three main types that are used across the nations. 

Those are paper-based test (PBT), computer-based test 

(CBT), and internet-based test (IBT).
32
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Here are the brief explanations about four types of 

TOEFL test which is currently administered around the 

world: 

a. Paper-Based Test (PBT) 

This type of TOEFL test is based on the 

paper. It contains several sections such as 

listening comprehension (to evaluate test-takers’ 

ability in understanding spoken English), 

Structure and Written Expression (to evaluate 

test-takers’ ability to recognize grammatically 

correct English sentences), Reading 

Comprehension (to measure the test-takers ability 

to understand written English passages), and Test 

of Written English (to evaluate test-takers’ ability 

to write correct, organized and meaningful 

English essays). To get a deep understanding 

about PBT TOEFL test, a brief explanation of it is 

stated in the following table.
33
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Table 2.1 Paper-Based TOEFL Test (PBT) Format 

 

 

 

 

 

 

 

 

 

 

 

 

 

According to the table above, test-takers only 

have for about 150 minutes or a half and two 

hours to complete the whole four sections: 

Sections 
Number 

of Items 
Time 

Listening: 

Part A Questions about short 

conversations 

 

Part B Questions about 

longer conversations 

 

Part C Questions about 

lectures or talks 

 

Total 

 

30 Items 

 

 

8 Items 

 

 

12 Items 

 

 

50 Items 

 

 

 

 

35 

Minutes 

Structure and Written 

Expression: 

Completing sentences 

correctly 

 

Identifying errors 

 

Total 

 

 

15  Items 

 

25  Items 

 

40  Items 

 

 

 

25 

Minutes 

Reading Comprehension: 

Questions about reading 

passages 

Total 

 

50  Items 

 

50  Items 

 

55 

Minutes 

Test of Written English 

(TWE): One essay, 250 – 

300 words 

1 essay 

question 

 

30 

Minutes 
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Listening, Structure, Reading, and Written test of 

the PBT TOEFL test. 

b. Computer-Based TOEFL test (CBT) 

Computer-Based TOEFL test or CBT for 

short is different from the obsolete one, a paper-

based TOEFL test (PBT). CBT needs a computer 

to do the test meanwhile the PBT one has only 

required a pencil and paper. Although CBT seems 

a bit similar to the PBT version, actually the 

method to answer the question is different. In 

CBT, there is no letter as a sign of any choices we 

can choose. The multiple answers is not lettered 

with A, B, C, and D. We simply to click the 

mouse on the answer we want to choose. The 

following table is the format of the Computer-

Based TOEFL test (CBT) which is globally used 

to measure the English language proficiency of 

non-native English speaker:
34
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Table 2.2 Computer-Based TOEFL test (CBT) 

Format 

Format of The Computer-Based TOEFL test 

(CBT) 

Subject 

Area 

Time Number of 

Questions 

General 

Tutorial 

Up to 40 minutes  

Listening 

Tutorial 

Approximately 10 

minutes 

 

Listening 40 – 60 minutes 30 – 50 

questions 

Structure 

Tutorial 

Approximately 5 

minutes 

 

Structure 15 – 20 minutes 20 – 25 

questions 

Break 5 Minutes  

Reading 

Tutorial 

Approximately 10 

minutes 

 

Reading 70 – 90 minutes  

Writing 

Tutorial 

Approximately 5 

minutes 

44 – 55 

Questions 

Writing 30 Minutes 1 Topic 

TOTAL 155-200 minutes 94-130 
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(excluding 

tutorials) 

(plus essay) 

 

       Different from the paper-based TOEFL test, 

the computer-based TOEFL test is more complex 

than it. It needs for about 155 – 200 minutes to be 

finish. Another difference is there are tutorial for 

every sections of computer-based TOEFL test. It 

has listening tutorial, Structure tutorial, Reading 

tutorial, and Writing tutorial. Those all tutorial 

are intended to give or show the test-takers the 

way to answer all questions of each section by 

using computer in CBT TOEFL test. 

 

c. Internet-Based TOEFL Test (IBT) 

Interned-Based TOEFL test or IBT for short 

is TOEFL test that requires internet networking 

and computer to do the test. It can be regarded as 

the newest version of TOEFL test because it 

follows the advancement we have in this 

sophisticated era. Different with paper-based and 

computer-based TOEFL test, this test has a new 

section that is speaking section. The new section 

is implemented in order to test the ability of test-

takers to communicate by using foreign language 
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well. The following table is about the format of 

test used in the internet-based TOEFL test:
35

 

 

Table 2.3 Internet-Based TOEFL test (IBT) 

Format 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The internet-based TOEFL test is divided into 

two major parts, according to the table above. The 

first chapter comprises of understanding reading 
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Section Number of Questions Time 

Reading 3 – 5 Passages,  

12 – 14 questions each 

60 – 100 

Minutes 

Listening 4 – 6 lectures, 6 

questions each 

2 – 3 conversations, 5 

questions each 

60 – 90 

Minutes 

BREAK  10 Minutes 

Speaking 6 tasks: 2 independent 

and 4 integrated 

20 Minutes 

Writing 1 integrated task 

 

1 independent task 

20 Minutes 

30 Minutes 
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and listening. Approximately 120 – 190 minutes 

should be performed. The chapter, on the other 

side, is about speaking and writing.  

Unlike other TOEFL tests, the internet-based 

TOEFL test speaking and writing section are 

incorporated. It implies that the amount of the 

issue becomes greater and greater in writing and 

talking section depends on the previous question 

properly answered by the test-takers. On the other 

hand, if the test-takers cannot answer the 

questions correctly, it can be even easier. 

 

4.3 Scoring Rubric of TOEFL Test 

Different type of TOEFL test has its own scoring 

range because each of it has their own way to convert 

accumulated correct answer to obtain the final score of the 

test. That is the reason of different minimum and 

maximum socre the TOEFL test takers could get, based 

on the type of TOEFL test they take. The following chart 

is about total comparison score of three main types of 

TOEFL test; paper-based, computer-based, and internet-

based TOEFL test:
36
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Table 2.4 Scoring Range Comparison of TOEFL Test 

Internet-Based 

Test 

Computer-Based 

Test 

Paper-Based 

Test 

111-120 270-300 640-677 

96-110 243-270 590-637 

79-95 213-240 550-587 

65-78 183-210 513-547 

53-64 153-280 477-510 

41-52 123-150 437-473 

30-40 93-120 497-433 

19-29 63-90 347-393 

9-18 33-60 310-343 

0-8 0-30 310 

 

       According to the table about scoring range 

comparison of three main sorts of TOEFL test above, 

there is a different range of scoring in Internet-based, and 

computer-based, paper-based TOEFL test. In IBT 

TOEFL test, the minimum score range is 0-8 and the 

maximum score range is in the range of 111-120. 

Meanwhile, for the computer-based TOEFL test, the 

minimum score range is 0-30 and the range of 270-300 as 

the maximum score range. Then, paper-based which is 

the old version of the TOEFL test that often used across 
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nations has 310 as the minimum score. The highest score 

test-takers can get in paper-based TOEFL test is in the 

range of 640-677. 

5. Massive Open Online Course (MOOC) 

       Everything is becoming simpler to do in this advanced 

age that has so many developments in every aspect of life. 

The teaching and learning process could be performed more 

efficiently and easily, as well as in academic elements. It can 

be achieved through the incorporation of education 

technology. For example, as an online teaching platform, we 

can take benefit of social media or any internet media 

platform. Like a Facebook, a social media platform which 

can be used to conduct learning process and to facilitate 

online communications for massive people.
37

The amount of 

online distance learning has improved dramatically. We can 

follow tons of online learning programs like MOOC to study 

our own desirable materials or topics. 

5.1 Definition of MOOC 

MOOC can be defined as a model for delivering 

learning materials online to everyone who wants to take a 

course, without a limit on attendance.
38

 Another 
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definition of MOOC, as stated by Waard, it is an online 

course where accommodate people for sharing 

knowledge and experience without any cost for 

individual and collaborative learning.
39

 The term of 

MOOC is different from other online learning program, 

for instance, hybrid learning. In MOOC, all the learning 

activities are conducted online. Meanwhile, a hybrid 

leaning is a term for online learning process which is 

combined with the activities in the classroom.
40

 

Historically, in 2008, the terms of MOOC is firstly 

emerged. It was coined by George Siemens and Stephen 

Downes as two well-known pioneers of online learning 

working in Canada. They established the first MOOC 

program entitled connectivism and connective knowledge 

(CCK08).
41

 

At first, Siemens and Downes taught traditionally to 

25 students at University of Manitoba. They also open 

the course online to accommodate people who have 

interest to join it. As a result, there were approximately 
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2200 people enrolled the course online. As the title of the 

first MOOC, connectivism and connective language 

(CCK08), the course gave experiences to learners of 

connection of knowledge and people that happened 

widely and free by taking advantage of internet and social 

media.
42

 

Actually, as the beginning of MOOC era, there were 

another MOOC program established by Siemens and 

Downes. After the successful program of CCK08, they 

established two upcoming MOOC program; personal 

learning environments networks and knowledge 

(PLENK2010) in 2010 and “Change11” in 2011. Those 

two courses established to test connectivism and 

connective knowledge theory.
43

 

Then, MOOC is getting more and more popular. It 

ever had its golden year. As stated by Pappano, 2012 is 

regarded as the year of MOOC by New York Times 

because of the huge number of participants MOOC had. 
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At that time, it became a trend that revolutionized higher 

education.
44

  

Well, it is undebatable if we say that MOOC help 

people to experience different learning way, a learning 

that is taking advantage of technology and internet. In 

MOOC, people are free to enroll the course, gain learning 

materials, take the test and quizzes, and share knowledge 

each other by having interaction with other participants 

of MOOC. They can obtain new knowledge and develop 

their ability of desirable specific subjects they learn.  

5.2 The Characteristic of MOOC 

As a MOOC have proven to be very useful to all 

learners out there, there are many institutions create an 

online course program. Not all of online and distant 

course program can be classified as MOOC. Actually, 

MOOC’s characteristic can be classified from the terms 

“MOOC” itself. It is massive, open, online, and course.
45

 

First, massive can be comprehended as MOOC has 

huge participants from all over the world. There is no 

restriction or specific number of participants MOOC 

program should have. People are massively allowed to 
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join the course. Not only for them who are students of 

school and varsity level but also common people like 

employee, teacher, and even housewife. 

Second, open means that the course of any MOOC 

program doesn’t set any entry requirements. It also means 

that the course is free of charge and allows people have 

free access without any restriction. It is widely open for 

all people with different age, educational background, 

and location. 

Furthermore, the word open also related to three 

characterizations; open software and technology for 

educational purposes, open educational materials, and 

open shareable knowledge. In addition, according to Kop 

statement, the word open can be simply described as an 

open networked environment which has open 

communication and open online participation.
46

 

Third, online can be describe as the way materials 

delivered and interaction did by participants doesn’t 

require a face-to-face contact. Materials are delivered 

online through internet connection. Meanwhile, 

interaction among participants can be done through 

communication online. 
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Fourth, course is also regarded as the characteristic of 

MOOC. Although the learning process is done online 

through social media platform or web, MOOC still the 

same with traditional course. Both traditional course and 

MOOC conduct learning process for specific time span, 

based on selected materials, provide instructions during 

the learning process, and do test to assess participants at 

the end of the course. 

In accordance with MOOC’s characteristic, there are 

two additional feature of MOOC. Those are internet-

based (containing an online audiovisual teaching/learning 

materials) and free (no payment is set to enroll any 

course program of Massive Open Online Course).
47

 

According to those main characteristic of MOOC, it 

can be inferred that actually MOOC is an online learning 

program that allows its participants to join and to learn 

for free. It usually has a huge number of participants who 

study there. There is no specific formal requirement to 

join the learning program.  As long as people have 

internet connection, they can access the MOOC. Other 

reason that makes MOOC attended by massive people is 

the learning flexibility offered by MOOC. People don’t 

need to worry whether they are available to follow the 
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lesson because they can manage it by themselves. They 

are also able to get a formal credit like certificate of 

completion as prove of finishing the MOOC. 

5.3 The Pedagogical Components of MOOC 

MOOC basically has the same pedagogical as well as 

the traditional one. One thing makes it different is the 

way learning process itself conducted. Traditional 

learning can be conducted by having face-to-face meeting 

to discuss the materials while MOOC doesn’t. In the 

terms of pedagogical components, there are 5 

pedagogical components that MOOC usually has: 

learning process, activities and tasks, means and 

resources, interactivity, and assessment.
48

The brief 

explanation of each pedagogical components of MOOC 

can be seen in the following table: 

Table 2.5 Pedagogical Components of MOOC 

No. 

MOOC’s 

Pedagogical 

Components 

Explanation 

1. Learning 

Process 

The style (self-directed, inductive, 

and observational learning) and 

format of the content (lessons, 
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units, and modules). 

2. Activities and 

Tasks 

The Modality 

(individual/collective, and 

compulsory/optional) and tasks 

(exercises, tests, QnA, and 

quizzes) of MOOC program. 

3. Means and 

Resources 

The teaching aid used by the 

instructor to deliver materials to 

participants such as videos, 

slideshows, handbook and 

passages. 

4. Interactivity The interactions that instructor 

and participants have through 

group discussion, sharing doubts 

and knowledge, and online 

meetings. 

5. Assessment The procedure of assessments that 

exist, not only assessments 

instruments and modality but also 

grading scale, passing grade, 

checking students’ improvement 

and final certification. 
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5.4 The Types of MOOC 

There have been enormous interests coming from 

individuals to join any MOOC lesson program or course 

since the first moment MOOC terms appeared in 2008. 

Because of this huge concern, many academic 

organizations compete to provide individuals with the 

finest MOOC. With their own specialty, they produce 

their own MOOC to attract attention from individuals so 

they can get huge attendees.  

As a result, there are many sort of MOOC program 

that exist right now. But, basically, in the terms of 

MOOC program, there are two main sort of it. Those are 

cMOOC (Connectivism based MOOC model) and 

xMOOC (Traditional behaviourist based MOOC 

model).
49

 

First, cMOOC is based on connectivity. This sort of 

MOOC distributes expertise through social network links 

to generate or create new insights linked to the 

relationships between the respondents and the teacher. In 

this MOOC model, simultaneous learner autonomy and 

open social learning is emphasized. Learners are helping 

each other to amass and share knowledge by taking 
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advantage of various networks under the guidance of the 

instructors.
50

 

Then, this sort of MOOC model is based on 

connectivism learning theory. It means that social 

network connection is used as learning community so 

people can learn collaboratively. The amount of 

knowledge that people can get depends on their 

contributions. The more often they contribute toward 

learning process of MOOC, the more knowledge they are 

able to acquire.
51

 

Actually, a connectivity based MOOC model is firstly 

established by Stephen Downs and George Siemenes. 

According to them, it has four primary principles. Those 

are autonomy, diversity, openness, and interactivity or 

connectedness.
52

 To implement those four primary 

principles, this sort of MOOC model is usually using 

social media or web as the learning platform. Instructor 

and participants with different background of cMOOC 
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program used it openly as the platform to have discussion 

together and share materials each other.  

Second, content based MOOCs or xMOOC. This kind 

of MOOC is focusing on the way of participants get 

knowledge based on video presentation given by the 

instructor and evaluated through short quizzes and tests.
53

 

Usually, the participants of this MOOC model start the 

lesson every week by watching the videos created by the 

instructors. They can pause or replay the video based on 

their learning pace. After finished with the video, they 

read the assigned materials such as textbooks and articles. 

To test their understanding about materials they learned 

from videos, textbooks, and articles, they need to do 

some quizzes, assignments, and tests. 

Then, the terms of xMOOC can also stands for 

“extended” MOOC. It can be simply stated that it is same 

with conventional learning class because it consists of 

primarily video sequences which is followed by multiple 

questions.
54

 There are many well-known xMOOC 

providers such as Coursera, Udacity, Open edX, and 

Open2Study. Those providers are attended by massive 
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people and it makes xMOOC become more preferable 

than the original connectivism based MOOC or cMOOC. 

As a conclusion, the main different between cMOOC 

and xMOOC is on how the knowledge transferred to the 

participants. If in cMOOC, the participants generate their 

own comprehension toward the materials. Participants are 

given several related materials to study. They also have 

an opportunity to have interactions with other participants 

and it is good to help them generate more knowledge. 

Meanwhile, xMOOC just provide materials to be 

duplicated by the participants. There is no knowledge 

generalization and interactions among the participants 

because xMOOC is video-content based learning. Every 

participant just needs to understand the materials by 

watching the video provided by the xMOOC. 

5.5 The Potential and Challenges of MOOC 

In recent years, MOOC has emerged to be promising 

solution for long life learning for massive participants. 

They can involve huge participants to enroll any MOOC 

programs based on their own desirable learning materials 

or subjects. It is revolutionize the way we learn and 

develop our own specific proficiency especially in 

nowadays sophisticated era. As a new learning approach, 

MOOC has benefits and challenges that used to be faced 
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by both its participants and instructors. The following is 

potentials and challenges that MOOC has: 

5.5.1 Potentials 

MOOC program has several potentials that 

can give its participants a benefit especially in the 

terms of learning specific materials. The first 

potential that MOOC has is the program doesn’t 

require the participants to pay any money. The 

services of MOOC are free. All people are free to 

join the offered courses as long as they have 

internet connection to access. 
55

 The participants 

can focus learning materials they are keen on 

without bothering thinking about any fee. 

The second potential of MOOC is the 

scability. Scability means that MOOC courses are 

created to accommodate an unlimited number of 

participants. In another words, MOOC can be 

joined by massive people from various 

background, age, or education. They can join any 

their prefrerable MOOC courses without any 

required course prerequisites. In addition, MOOC 

offers huge amount of courses. Butler stated that 

MOOC provides not only broad range of 
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technical subjects such as math and science but 

also courses in social sciences and humanities.
56

 

It can be inferred that people have various option 

of which course they want to join for their 

specific purposes both academically like improve 

their knowledge and get scholarship and non-

academically like enrich their professional skills 

for work or to get better job. 

5.5.2 Challenges 

As a learning approach, MOOC also has 

weakness that becomes a challenge in conducting 

learning course on MOOC. The most common 

issue is the lower completion rate of MOOC. In 

other words, it can be stated that most of MOOC’s 

participants can’t stay getting engaged with the 

lesson since the beginning till the end of it. 

As stated before, MOOC is free for all 

massive participants. It means that there are 

various sorts of participants with distinct 

educational background could be getting involved 

in learning courses offered by MOOC. In the 

terms of getting engage with lesson in MOOC, 

based on Hill classifications, there are five types 
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of participants of MOOC: no shows (only enrolled 

but never follow the lesson), observers (Only 

observes the learning process but never do 

assessment), drop-ins (rarely do some learning 

activities), passive participants (not engage with 

assignment, just regard course as content), and 

active participants (fully get engage and 

participate).
57

 

The way participants of MOOC keep staying 

up with learning process from the beginning till 

the end determines their learning result. If they are 

actively getting engaged with it since the first till 

the last, they will, of course, get full knowledge 

related to their preferable subject they learned. It is 

different with the participants that are passively 

following the lesson. They will get less knowledge 

than the active one because they could not fully 

receive materials given by their instructor. 

Actually, there are some reasons that make 

MOOC have high drop-out rate. Those are lack of 

basic knowledge and focus in discussion, fail to 

understand materials, have no idea with 

assignments of courses, and have other priority 
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and commitment towards others. Another reason is 

because the reason of people taking MOOC is 

based on their interest, they tend to not continue 

the learning process after they learned those 

particular desirable materials.
58

 

To decrease the drop-out rate, some of 

MOOC usually offer credits or certificate of 

completion. It is intended to keep participants 

motivation to learn. It can be a goal for them to 

stay engage with learning process conducted by 

MOOC. To get the certificate of completion, they 

need to follow all the lesson and do the test and 

assignment provided by the instructors. 

6. “Sekolah TOEFL” 

        “Sekolah TOEFL” is a massive open online course 

which focuses on helping participants’ to improve their 

TOEFL skill. It is running on Facebook as the learning 

platform. In 2015, Budi Waluyo, A full bright scholar student 

of Lehigh university of America, established “ekolah 

TOEFL”. The reason for establishing an online, open and 

free TOEFL course is to help and accommodate disadvantage 

students; students who live so far away from any TOEFL 

courses and who don’t have enough money to afford the fee 
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and time to follow the lesson and test of TOEFL courses. 

Since the establishment, “Sekolah TOEFL” is already helped 

a thousand of participants’ to get high score of TOEFL test 

and to reach their dream to study or work overseas or any 

other purposes. 

       “Sekolah TOEFL” offers a flexible and free TOEFL 

learning and test online to all people who is keen on learning 

or improving their TOEFL proficiency. It is joined by 

massive people who come from various backgrounds. The 

participants are from both academic people: students of 

school and varsity level, teachers or lectures and common 

people: employee of company, job seekers, and even 

houswive. 

 

C. Conceptual Framework 

A conceptual framework is commonly of limited scope put 

together in the form of conceptual model and is applicable to 

particular study.
59

 It usually reflects the thinking of the researcher 

related to the research that is conducting. Through conceptual 

framework, the researcher can state the novelty of the research’s 

conducted. In other words, a conceptual framewok can be 

regarded as the soul of every project related to the research 

conducted by the researcher. 
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In this current research, the conceptual framework is coming 

from the thoughtfulness of the research about the capability of 

students of this UIN Walisongo: especially the students of 

English education department, that is difficult to pass the TOEFL 

test obligated by this university as the one of the graduation’s 

requirements. It generates a willingness of helping them: 

especially they who don’t have emough money to afford the 

TOEFL courses and test and have limit time to follow its courses 

and tests, to solve their difficulties in getting such high score of 

TOEFL test. In this research also the researcher wants to 

introduce them to the terms of massive open online course 

(MOOC) which is currently becoming so popular to be the new 

approach of learning any preferred subjects flexibly and for free. 

It is considered important by the researcher to conduct a 

research on “Sekolah TOEFL” in order to show the significance 

of its learning process and test conducted by “Sekolah TOEFL” 

as one of massive open online course (MOOC). In this research, 

the researcher described all the things related to learning process 

and test conducted by “Sekolah TOEFL” along with its 

participants’ perception about the strengths and weaknesses of it 

to be consideration for the students of this university to follow 

the same course or even others but still typical with it. Finally, 

the students are able to improve their TOEFL skills’ ability in 

order to enhance their TOEFL test score so they can get 

international scholarship program or better and proper job. 
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In order to clarify the conceptual framework stated above, the 

following is the illustration of it: 

 

 

 

TOEFL test’s score 

 “Sekolah TOEFL” 

As MOOC 

Learning 

Process 
Test 

Participants’ Perception 

about “Sekolah TOEFL” 
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International 

Scholarship 
Proper Job 

Join “Sekolah TOEFL” 

or any other English 

language MOOC 
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CHAPTER III 

RESEARCH METHODOLOGY 

 

This chapter is about research methodology which discussed the 

research design, source of data, methods of collecting data and 

methods of analyzing data. 

 

A. Research Design 

       This current research was descriptive qualitative research. In 

this case, the researcher described how “Sekolah TOEFL”, as a 

massive open online course (MOOC), conducts its learning process 

and test. The researcher also described its participants perception 

related to their experiences as the students of it to figure out the 

strengths and weaknesses that “Sekolah TOEFL” had. 

B. Source of Data 

       The source of data of this research was “Sekolah TOEFL”. It 

is a massive open online course (MOOC) focuses on TOEFL 

which conduct its learning process and test online through social 

networking platform. To get detailed information about it, the 

researcher collected the data from the founder of “Sekolah 

TOEFL” and the participants of it. Both sources of data used to 

gain brief znd valid data related to objectives of this research stated 

in advanced. 
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C. Methods of Collecting Data 

In this current research, there were three methods of collecting 

data used as follows: 

1. Interview 

       As stated by Cohen, interview is two-person 

conversation initiated by the interviewer for the specific 

purpose of gaining research relevant information and 

focused by the interviewer on content specified by 

research objectives of systematic, description, prediction, 

and explanation.
1
 In this research, the researcher used 

interview to gain deeper information about “Sekolah 

TOEFL”. The researcher interviewed Budi Waluyo as the 

founder and the instructor who run the learning process 

and test of “Sekolah TOEFL”. 

       The researcher conducted a structured distant 

interview because the researcher was geographically 

dispersed and unable to have face-to-face interview. The 

interview was conducted through email because the 

interviewe was in USA finishing his Ph. D program when 

the researcher did the interview. The following is the 

interview guideline used by the researcher: 
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Table 3.1 Interview Guideline 

No. Data Questions 

1. “Sekolah TOEFL” 

establishment 

What are the reasons for 

establishing “Sekolah TOEFL”? 

2. Participants of 

“Sekolah TOEFL” 

How many participants does 

“Sekolah TOEFL” have so far? 

3. 

Learning process 

conducted by 

“Sekolah TOEFL” 

How many times does the 

learning process occur? 

How do the participants get 

materials? 

How long does the learning 

process conducted for each period 

of class? 

What do you do to make sure 

participants understand about the 

materials? 

4. 

Test 

How many times does “Sekolah 

TOEFL” conduct the TOEFL 

prediction test for each period? 

Is there any passing grade for 

participants to get certificate of 

completion? 

What does “Sekolah TOEFL” do 

for participants who couldn’t 

meet the passing grade? 

Could you mention some 

participants who are able to reach 



62 
 

their dream in academic or 

workfield because of certificate of 

completion of “Sekolah TOEFL” 

5. Problems and Hope 

for “Sekolah 

TOEFL” 

What sort of obstacles and 

problems you face in running 

“Sekolah TOEFL”? 

What do you hope for “Sekolah 

TOEFL” in the future? 

 

 

2. Questionnaire 

       The researcher used Mixed-ended questionnaire. It is 

contained of both open-ended and close-ended 

questionnaire. It contains several questions to gain data 

and information about perception of participants of 

“Sekolah TOEFL”. It is used to get the data of strengths 

and weaknesses of “Sekolah TOEFL” based on their 

perceception related to their experiences of following the 

learning process and doing the test for one period of 

“Sekolah TOEFL”. The following table is about the detail 

of questionnaire used in this research: 

    

   Table 3.2 Questionnaire Guideline 

No Data 
Type of 

Questionnaire 
Indicator 

1. Learning Close-ended I had learnt TOEFL 
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Process Questionnaire before joining 

“Sekolah TOEFL” 

(Yes/No) 

Close-ended 

Questionnaire 

Before joining 

“Sekolah TOEFL” 

My English skill 

was 

(Excellent/Really 

Good/ Good/ Not 

Bad/ Bad) 

Close-ended 

Questionnaire 

The learning 

process helps me to 

improve my 

TOEFL score 

(Reall 

Helpful/Helpful/No

t Really/Not at All) 

Close-ended 

Questionnaire 

I am active to 

follow all lesson of 

“Sekolah TOEFL” 

(Always/ Often/ 

Sometimes/Seldom

,/Never) 

Close-ended 

Questionnaire 

All lessons 

explained were 

easy to understand 

(Really 
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Easy/Easy/Not 

Really/ 

Difficult/Really 

Difficult) 

2. Test 

Close-ended 

Questionnaire 

I had ever took 

TOEFL test before 

joining “Sekolah 

TOEFL” (Yes/No) 

Close-ended 

Questionnaire 

I am active to join 

all the test of 

“Sekolah TOEFL” 

(Always/Often/So

metimes/Seldom/N

ever)  

3. 
Participants’ 

percetion 

Open-ended 

Questionnaire 

I join “Sekolah 

TOEFL” for: 

() Getting 

scholarship 

overseas 

() Getting better 

job 

() 

………………(Oth

er) 

Open-ended 

Questionnaire 

I couldn’t be active 

in  

“Sekolah TOEFL” 
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because: 

() Too busy with 

my work 

() Too busy with 

my study 

(There is no 

internet connection 

()………………..(

Other) 

Close-ended 

Questionnaire 

Joining “Sekolah 

TOEFL” make me 

become more 

enthusiastic and 

motivated to learn 

English especially 

TOEFL (Yes/No) 

Open-ended 

Questionnaire 

In your opinion, 

what are the 

weaknesses of 

“Sekolah TOEFL”? 

Open-ended 

Questionnaire 

In your opinion, 

what are the 

strenghts of 

“Sekolah TOEFL”? 
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       In this research, the researcher delivered the 

questionnaire to 578 3
rd

 period participants of “Sekolah 

TOEFL” on Facebook group. Yet, there were only 55 

participants of 3
rd

 period of “Sekolah TOEFL” who gave 

their respons. It is enough to be the sample because Gay 

and Diehl stated that the minimum amount of sample is 

10% of total population. The following table is about the 

detail information of 55 respondents: 

 

Table 3.3 Detail Information of 56 Questionnaire 

Respondents 

No. Name Gender Age Occupation 

1. Indah Cahya Persada Female 21 Student 

2. Ninin Jariyah Female 20 Student 

3. Annisa NA Female 23 Editor (Radio) 

4. M. Yusrul Falakh Male 23 Student 

5. Atika Nurul Fathiyah Female 22 Teacher 

6. Zaky Male 20 Student 

7. Sherly Novianti Female 22 Student 

8. Imam Dwi Bagus S. Male 19 Student 

9. Nanda Female 21 Student 

10. Fara Dila Female 20 Student 

11. Rezki Elisafitri Female 25 Student 

12. Afry Male 29 Entrepreneur 

13. Layla Female 22 Student 

14. Angga Dedi A. Male 21 Student 
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15. Luqmanul Hakim Male 25 Freelancer 

16. Tressa Lailatus Shufa Female 22 Student 

17. Tatik Female 22 Student 

18. Mar’atul Latifah J. Female 20 Entrepreneur 

19. Siti Nurun Nadhifah Female 22 Student 

20. Ika Female 20 Student 

21. Ilma Amalina Female 22 Teacher 

22. Rizqi Male 27 Teacher 

23. Risarp Female 25 Dentist 

24. Lailatul Khusnul K. Female 25 Freelancer 

25. Jodi Setiawan Male 23 Entrepreneur 

26. Febby Female 26 Student 

27. Farida Female 44 Teacher 

28. Bandi Male 23 Staff HRD 

29. Dini Lestari Female 21 Student 

30. Maizatisna Female 34 PNS 

31. Wida Wahyuni Female 22 Freelancer 

32. Suka Harsono Male 25 Employee 

33. Buniarti Female 26 Employee 

34. Yusup Jamaludin Male 27 Teacher 

35. Defri Ariyanto Male 31 PNS 

36. Kariyono Male 30 
Agraria 

Ministre Staff 

37. Wiwik Female 32 PNS 

38. Dita Agustina Female 27 
BUMN 

Employee 

39. Maftu Arifa Female 21 Student 
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40. Nurhayat Male 22 Student 

41. Ayuningtyas Yannidah Female 30 PNS 

42. Ulfa Ekaludini Female 24 Teacher 

43. Arif Abdul Rahman Male 26 Teacher 

44. Herzavina Female 24 Student 

45. Gayatrie Putri Jauhari Female 45 
Training 

Instructor 

46. Nies Titis Female 29 ASN 

47. Kiky Female 36 PNS 

48. Khoirul Ikhsan Pane Male 23 Teacher 

49. Abdullah Muis Male 22 Student 

50. Syifa A Female 22 PNS 

51. Listiyono Male 25 PNS 

52. Ramli Semmawi Male 42 Teacher 

53. Mia Eliana Female 19 Student 

54. Hesti Kurniawaty Male 25 
Fresh 

Graduate 

55. Vinda Female 23 Nurse 

 

 

3. Documentation 

In this research, the researcher used documentation 

to get some documents as an evidence to support the data 

gained especially about learning process and test 

conducted by “Sekolah TOEFL”. Some documents gained 

as follows: 
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Table 3.4 Documentation Guideline 

No. Data Document 
Checklist 

Any No 

1. 
Learning 

Process 

Handbook   

Pictures of QOTD   

Notebook   

Learning Guide   

2. Test 

Question Sheet   

Answer Sheet   

TOEFL test guide   

Certificate of 

completion 

  

 

D. Methods of Analysing Data 

In this research, the researcher used several following steps to 

analyse the data of this research which is a descriptive qualitative 

research. The steps are as follows:
2
 

1. Data Reduction 

It means that the researcher summarized and chose things 

that are basic, focusing on things that are important and 

remove the unnecessary one. All the data gained is 

categorized as follows: 

a. Definition, history, participants, learning process, and 

test of “Sekolah TOEFL”. 

                                                           
2
 Sugiyono, Metode Penelitian Peendidikan: Pendekatan Kuantitatif, 

Kualitatif, dan R&D, (Bandung: CV. Alfabeta, 2008), P.338 
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b. Perception of participants about strengths and 

weaknesses of learning process and test conducted in 

“Sekolah TOEFL”. 

2. Data Display 

The reduced data is presented in the form of brief 

description and chart. In this research, the researcher presented 

the data with the past narrative. The data is organized and 

arranged systematically to be easily understood. In this current 

research, the researcher displayed the reducted data about 

learning process and test conducted by “Sekolah TOEFL” 

along with its strengths and weaknesses based on participants’ 

perception in some tables and chart in order to be easier to 

understand. 

3. Verification 

The researcher draw a preliminary conclusion of the data 

gained which is related to the objectives of this research: the 

way the learning process and test conducted by “Sekolah 

TOEFL” and its strengths and weaknesess based on 

participants’ perception. The data had been related several 

theories and previous study about (MOOC) as the verification 

before the preliminary conclusion is finally generated. 
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CHAPTER IV 

RESEARCH FINDING AND DISCUSSION 

 

 

In this chapter, the researcher delineates the data collected and 

the result of data analysis. The objective of this research is 

generally to figure out the learning process and test undertaken by 

"Sekolah TOEFL" together with the perception of its respondents 

based on their experiences as "Sekolah TOEFL" learners. 

 

A. Finding 

       After conducting the research about “Sekolah TOEFL” as 

massive open online course (MOOC), it is found several 

findings as follows: 

1. The Profile of “Sekolah TOEFL” 

       “Sekolah TOEFL” is a massive open online course 

(MOOC) focuses on providing a free and online TOEFL 

learning to all people who are keen on to learn or improve 

their TOEFL proficiency. It also facilitates people TOEFL 

prediction tests as the measurement of the participants’ 

comprehension about TOEFL materials they learned. 

       “Sekolah TOEFL” was established on May 2015. The 

main goal of its establishment is to bridge the gap between 

people in disadvantage condition: people who live in the 

place where there is no near or reachable TOEFL courses 
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place, don’t have enough money to afford the fee of 

TOEFL courses and tests, and time to follow the lesson or 

to take the TOEFL test itself and international scholarship 

program.  

       It is said so because most of international scholarship 

programs require applicants to submit TOEFL or IELTS 

scores, meaning that if people don’t have TOEFL or 

IELTS scores, they will not be able to apply for 

international scholarship programs. This obviously 

overlooks other essential factors that applicants may have, 

such as leadership skills, work experience, volunteering 

experiences, etc. Yet, English language proficiency still 

becomes the prior requirements people should fullfil. 

1.1 The Founder of “Sekolah TOEFL” 

       “Sekolah TOEFL” was established by Budi 

Waluyo, awardee of International Fellowship Program 

(IFP) Ford program and Fullbright Presidential 

Scholarship. He got IFP scholarship for his master 

program in university of Manchester UK and 

Fullbright scholarship for his Ph. D in university of 

Lehigh USA. Not only as the founder, he also run the 

learning process and facilitate TOEFL prediction test 

for the participants by himself. He is the one who is 

responsible to provide sources of learning materials, 

conduct the test, explain the materials and give 
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correction and feedback towards all participants of 

“Sekolah TOEFL”.  

1.2 The Participants of “Sekolah TOEFL” 

       As massive open online course, “Sekolah 

TOEFL” has a huge number of participants. Since the 

first time it was established, “Sekolah TOEFL” has 

been enrolled by more than 100.000 participants. 

Because of its massivenes, the participants of 

“Sekolah TOEFL” are varied in terms of personal 

background: age and occupation and Education 

background: English proficiency and TOEFL 

experience. 

        In the terms of English proficiency, it is gained 

from this current research that the participants had 

different level of it before they enroll to “Sekolah 

TOEFL” as stated in the following diagram: 

 

Diagram 4.1 Various Participants’ English language level 

background before joining “Sekolah TOEFL” 
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       From the diagram 4.1, it is shown that there were 

none of the participants who had “excellent” English 

level. Mostly, they already had a “good” English level 

with the percentage of 42.9%. There were only 12.5% 

of them who stated that they had “bad” English level 

and 7.1% of them who had a “really good” English 

level. Meanwhile, the rest of them had “fair” English 

level with the percentage of 37.5%. We can infer that, 

most of the participants had sufficient level of English 

language as their provision to learn TOEFL in “Sekolah 

TOEFL”. 

To be more specific, it is also gained from this current 

research that the participants of “Sekolah TOEFL” had 

distinct experience of learning TOEFL test. It can be 

seen in the following diagram: 

 

Diagram 4.2 TOEFL learning experiences of participants 

before joining “Sekolah TOEFL” 
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       As stated on the diagram 4.2, the participants of 

“Sekolah TOEFL” had different experiences of learning 

TOEFL before taking a part in “Sekolah TOEFL”. 

Mostly, they ever learned TOEFL before joining 

“Sekolah TOEFL” with the percentage of 73.2%. In the 

other hand, there are only 26.8% of them who didn’t 

any experiences in learning TOEFL. It means that most 

of them had enough provision to learn TOEFL. It also 

means, in other hand, there were only a bit of them who 

didn’t have any idea about what and how TOEFL 

literally is. 

       In addition, in the terms of TOEFL experience, it is 

also found that there were different experiences of the 

participants of “Sekolah TOEFL” in taking TOEFL test 

as stated in the following diagram: 

 

Diagram 4.3 TOEFL test experiences of participants before 

joining “Sekolah TOEFL” 
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       According to diagram 4.3, it is shown that the 

number of participants of “Sekolah TOEFL” who had 

experience taking TOEFL tests were more than who 

had not experience at all. It stated that there were 53.6% 

of them had experience taking TOEFL test before 

joining “Sekolah TOEFL”. Meanwhile, the rest is never 

had any experiences of taking TOEFL test with the 

percentage of 46%.  

       After knowing the background of participants of 

“Sekolah TOEFL”, based on the data gained in this 

current research, the researcher found several reasons of 

the participants’ enrollment as can be seen in this 

following table:  

  

Table 4.1 Participants’ of “Sekolah TOEFL” Reasons of 

Enrollment 

No Reasons to Join “Sekolah TOEFL” Percentage 

1. Getting Scholarship Overseas 58.9% 

2. Getting Better Job 10.7% 

3. Learning TOEFL 10.7% 

4. Other 19.7% 

 

       According to the table above, each of participants 

had their own motives to join “Sekolah TOEFL”. 

Mostly, as the goal of “Sekolah TOEFL”: bridging the 

gap between students in disadvantage condition with 
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international scholarship program, they enrolled to 

“Sekolah TOEFL” for getting scholarship overseas with 

the percentage of 58.9%. Another reason why people 

joined “Sekolah TOEFL” was getting better job. 10.7% 

of them were willing to be the part of better company or 

get a new job with proper salary. It means that people 

who enrolled to “Sekolah TOEFL” wasn’t only who 

was from school or varsity level but also a job seeker. 

Since the usefulness of TOEFL score certificate as a 

evidence of someone who is capable enough in the 

terms of English language, some company also require 

it as one of vital requirements for admission or to 

measure someone qualification. 

       Similar with getting a better job, willing to learn 

TOEFL became one of the reasons of people joining 

“Sekolah TOEFL” with the percentage of 10.7%. It can 

be concluded that there were still some of them who 

was new with TOEFL. They joined “Sekolah TOEFL” 

to just learn TOEFL itself.  

       Meanwhile, the rest of participants of “Sekolah 

TOEFL” had other reasons to join. Some reasons such 

as improving TOEFL score, passing TOEFL test in 

their university, and just want to be fluent in English 

language encouraged them to learn TOEFL in “Sekolah 

TOEFL”. 
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2. Learning Process of “Sekolah TOEFL” 

       Like any other massive open online course (MOOC), 

“Sekolah TOEFL” conducted the learning process online 

and without any cost. It is conducted on three main online 

platforms: Facebook, Whatsapp, and website. Those three 

learning platforms are used to deliver the learning sources, 

to conduct TOEFL prediction test, and to discuss the 

materials learned and the test did by the participants. 

2.1 The Sources of Learning Materials 

       In this current research, the researcher found that 

there were two main sources of materials that can be 

seen in following table: 

 

Table 4.2 “Sekolah TOEFL” Source of Learning Materials 

No 
Learning 

Sources 
Materials Schedule 

1. Handbook 

Structure 
6 Weeks (Week 

1 to 6) 

Written Expression 
12 Weeks 

(Week 7 to 18) 

Listening 
12 Weeks 

(Week 19 to 30) 

2. 

Questions 

of the day 

(QOTD) 

2 random questions of 

structure and written 

expression of TOEFL 

Tuesday, 

Thursday, and 

Saturday 
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To get better understanding about sources of learning 

materials used in the learning process of “Sekolah 

TOEFL”, the detailed explanation is as follows: 

2.1.1 Handbook 

       One of sources of learning materials used 

in “Sekolah TOEFL” was handbook of 

TOEFL. The handbook is made by the 

instructor and is delivered to all participants 

of “Sekolah TOEFL”. They received the 

handbook from the instructor once a week. It 

contained three main sections’ materials of 

TOEFL: structure, written expression, and 

listening. Those three materials are gradually 

delivered to the participants in order to make 

them easy to understand the materials of each 

section.  

      The first material of the handbook was 

structure section. The participants learned it 

for 6 weeks, from week 1 to week 6. The 

materials included in structure sections were 

such as subject-verb agreement, appositive, 

adjective clause, invert the subject and verb 

with comparisons etc. Here, participants of 

“Sekolah TOEFL” learn skill 1 to 19 of 

TOEFL structure. 
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       The second material of the handbook was 

written expression section. It is given by the 

instructor after participants finished learning 

structure section. Here, the handbook of 

written expression is used to help participants 

to have or improve their ability in recognizing 

the correct word in a sentence. It took 12 

weeks to finish, from week 7 to week 18. It 

discussed about skill 20 to skill 60. 

       The last material of handbook that 

participants of “Sekolah TOEFL” learned was 

about listening section.  They learned it in 12 

weeks, from week 18 to week 30. In every 

week, each handbook of listening section was 

also enclosed with the audio.  

       To have an image of the materials 

contained in handbook used in “Sekolah 

TOEFL”, the handbook that is used as one of 

sources of learning materials and guidance for 

all participants to learn TOEFL, can be seen 

in the following picture about the handbook 

of written expression section: 
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Picture 4.1 Written Expression Section Week 1 

Handbook 

 

        In the learning process, the participants 

of “Sekolah TOEFL” were obligated by the 

instructor to download every handbook for 

every week. They could download the 

materials by visiting link given by instructor 

on Facebook or whatsapp group. Every 

handbook file is secured with a password. 

They had only a week to download the 

handbook because the link couldn’t be visited 

after it. For the participants who forget or 

didn’t have a time to download the handbook 

couldn’t ask the instructor or other 

participants to get that handbook, unless they 
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have informed or contacted the instructor to 

ask permission like getting sick or any other 

urgent stuff in advanced. 

2.1.2 Question of the Day (QOTD) 

        Question of the day (QOTD) was some 

pictures contained 2 random questions of 

TOEFL structure and written expression 

section. The QOTD pictures were delivered 

to all participants on Facebook group three 

times a week: on Tuesday, Thursday, and 

Saturday.  

       The topic of questions in QOTD 

pictures weren’t in accordance with the 

handbook given. In another words, the 

questions in QOTD pictures mustn’t in line 

with what sections being discussed in every 

week the handbook given to the participants. 

It is intended for giving more knowledge 

about TOEFL towards them beyond what 

materials they were learning at that moment. 

The following picture is the example of 

picture of question of the day (QOTD) used 

in “Sekolah TOEFL” as one of sources of 

learning materials for the participants: 
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Picture 4.2 Picture of Question of the Day 

(QOTD) of “Sekolah TOEFL” 

 

   

     Every question stated in picture of 

question of the day (QOTD) must be 

answered by the participants. Their answered 

was corrected by the instructor. They 

discussed it both with the instructor and 

among participants on Facebook group of 

“Sekolah TOEFL”. 

2.2 Learning Process 

        In “Sekolah TOEFL”, the process of learning was 

mostly about discussing the materials of current 

handbook learned and recent pictures of question of the 

day (QOTD) answered by its participants. For discussing 

the materials and exercises contained in handbook with 
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the participants, the instructor conducted an “online 

meeting”. It was conducted once a week, every Sunday 

night started at 8 pm and finished at 10 pm. During the 

online meeting, the instructor and participants discussed 

the materials they learned and exercises they did. The 

participants must already finish studied the materials and 

finished the exercises before join the online meeting. It 

was obligated by the instructor in order to help them to 

have a good understanding about the materials contained 

in the current handbook they were studying about. To 

help the participants have a good comprehension about 

materials they were learning, “Sekolah TOEFL” 

provided two sorts of notebook: listening and reading 

comprehension notebook and structure and written 

expression notebook. It can be used by them to write 

down important things they got from the explanation 

given by the instructor. 

        In online meeting, the instructor explains more 

about the materials in handbook and correct participants’ 

answers of exercises. If participants still feel confused 

with the materials and explanation from the instructor, 

they were free to ask question directly through comment 

box of the post through Facebook or Whatsapp group. 

      For the pictures of question of the day (QOTD), it is 

learned by the participants only with answering the 
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questions stated on each pictures of QOTD. After the 

participants answered the QOTD for each day, the 

instructor of “Sekolah TOEFL” corrected and explained 

to them in order to make them know the correct answer 

and the reason of the answer. The correction and 

explanation was given along with the new QOTD. For 

instance, the correction and explanation of QOTD on 

Tuesday were given along with new QOTD on Thursday 

and the correction and explanation of QOTD on 

Thursday were given along with new QOTD on 

Saturday. Similar to materials of handbook’s discussion, 

in discussing the question in the picture of QOTD, the 

participants had a chance to ask question and get brief 

explanation about it if they face some difficulties to 

understand the previous explanation. 

3. Test of “Sekolah TOEFL” 

       Besides providing free TOEFL lesson, “Sekolah 

TOEFL” also conducted TOEFL prediction test for the 

participants. There were several reasons of “Sekolah 

TOEFL” conducted a free TOEFL test: to make the 

participants familiar with the format of TOEFL test, to give 

the participants TOEFL tests’ experiences, to make sure the 

participants understand about the materials and to measure 

the participants’ TOEFL proficiency as the result of learning 

process. 
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3.1 TOEFL Prediction Test Format 

       For each period, “Sekolah TOEFL” conducted five 

times free TOEFL prediction test. Each test conducted in 

every two or three months. The format of the TOEFL 

test used was paper-based (PBT) TOEFL test. The 

reason of using that format was because it is very first 

and basic format of TOEFL test and it is easy to 

conduct. It is also intended that it can be the bridge for 

the participants of “Sekolah TOEFL” to learn other sort 

of TOEFL test like IBT, CBT and even IELTS. 

3.2 TOEFL Prediction Test Process 

       Before conducting the TOEFL prediction test, the 

instructor informed the participants first when the test 

will be conducted. When the day of the test came, the 

instructor shared link on Facebook group. The link was 

directed to the website of “Sekolah TOEFL”. There, the 

participants downloaded the file attached which was 

locked by the instructor with a password. The password 

was shared by the instructor to participants on Facebook 

group. After entering the password, the participants 

could download the file. The file consisted of TOEFL 

prediction question and answer sheet as can be seen in 

appendix 10 and 11. 

       In every TOEFL prediction test of “Sekolah 

TOEFL”, the test consists of three sections: listening, 
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structure and written expression, and reading 

comprehension. Every section was conducted separately. 

It needed 5 days to complete the test; three days for each 

section, and the rest for submitting the test. There was 

no specific time set by the instructor which means that 

the participants were flexible to do the test, as long as it 

wasn’t more than the day set by the instructor. There 

was also no intens superivision of the instructor. The 

instructor only told them to do the test honestly and 

properly. The participants should do it by themselves 

without cheating and do every section as the regulation 

of the real TOEFL test: play the listening audio once, do 

the structure and written expression in 25 minutes, and 

do the reading comprehension section in 55 minutes. 

       After the participants finished with all sections, the 

instructor shared a link to them. The link was directed to 

the website. There, the participants submitted their test. 

The link contained the answer key of the test. The 

participants corrected their test by themselves. Again, 

the instructor warned the participants to do it honestly. 

After correcting all section, the participants submitted it 

to the link provided in advanced. They also need to 

written down their name along with the corrected 

number of questions for each section. They filled how 

many numbers they correctly answered right. The 
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submitted test will be converted by the instructor based 

on the TOEFL test scoring table. The result of the test 

was announced by the instructor in the following week. 

      Like any other MOOC program, “Sekolah TOEFL” 

also provided a certificate of completion for its 

participants. Yet, the certificate was only given to the 

participants who were able to get 500 or more in the 

final TOEFL prediction test. It means that the certificate 

was based on the final score of last test, not the other test 

or even the accumulative score of whole tests taken by 

the participants. The certificate of completion can be 

used to enroll international scholarship program or to 

seek better job especially overseas. 

4. Strenghts and Weaknessses of “Sekolah TOEFL” based 

on Participants’ Perception 

      In this current research, there were several strengths and 

weaknesses of “Sekolah TOEFL” revealed based on the 

perception of the participants. The data was gained from 56 

respondents who were the participants of “Sekolah TOEFL” 

3
rd

 period. The strengths and weaknesses were as follows: 

4.1 Strengths 

       There were two major strengths of “Sekolah 

TOEFL” based on its participants’ perception found by 

the researcher in this current research: improve its 
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participants motivations and enthusiasm to learn 

TOEFL and improve their TOEFL score. 

       The first is “Sekolah TOEFL” was successfully 

helped the participants to be highly motivated and 

enthusiasted to learn TOEFL. Based on the data gained, 

most of the participants admitted it and there were only 

a bit of them who disagreed about it as shown in 

following diagram: 

 

Diagram 4.4 “Sekolah TOEFL” can improve participants’ 

motivations and enthusiasms to learn TOEFL 

 

 

       Based on the diagram above, there were 94.6% 

participants of “Sekolah TOEFL” agreed that by 

joining “Sekolah TOEFL” helped them to improve 

their motivations and enthusiasms to TOEFL. In the 

other hand, there were only a 5.4% of them who 

disagreed with it. 

       The second strength of “Sekolah TOEFL” was 

the learning process of “Sekolah TOEFL” helped the 

5.4% 
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participants to enhance their score of TOEFL test. The 

following table is about how significant “Sekolah 

TOEFL” was in helping its participants to improve 

their TOEFL scores: 

 

Table 4.3 Significance of “Sekolah TOEFL” in Improving 

Participants’ TOEFL Scores 

No. Significance Percentage 

1. Really Helpful 44.6% 

2. Helpful 48.2% 

3. Not Really 5.3% 

4. Not at all 1.9% 

 

       From the table above, it can be inferred that 

almost all of participants of “Sekolah TOEFL” agreed 

that the learning process they experienced was 

effective to help them to improve their TOEFL scores. 

There were 44.6% said it was “really helpful” and 

48.2% argued that it was “helpful”.  

        It is found so because the learning process and 

test of “Sekolah TOEFL” conducted online. The 

participants were more flexible to keep getting 

involved. They could access “Sekolah TOEFL” 

whenever and wherever they were.   It was good for 

them because they had different backgrounds. They 
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could manage their time between their daily activities 

and study in “Sekolah TOEFL”. 

        In addition, participants could access “Sekolah 

TOEFL” for free. There was no need for them to pay 

any fee to join. As long as they had connection and 

good willing to learn, they could follow all the lessons 

and the test completely. They could focus on 

improving their TOEFL ability without bothering 

thinking about the fee. As the result, they became 

well-motivated to learn TOEFL and successfully got 

higher score of TOEFL test. 

4.2 Weaknesses 

       In this current research, the researcher 

surprisingly found that most of the participants of 

“Sekolah TOEFL” argued that there were no 

weaknesses of “Sekolah TOEFL”. Yet, still, some of 

them stated some weaknesses of “Sekolah TOEFL” 

which is basically from their own personality like low 

self-commitment or from the “Sekolah TOEFL” itself 

like the learning process and test conducted by 

“Sekolah TOEFL” like lack of brief explanation and 

feedback and interaction with the instructor. Some 

weaknesses found in this current research can briefly 

be seen in this following table: 
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Table 4.4 Weaknesses of “Sekolah TOEFL” based on Its 

Participants’ perception 

No. Weaknesses Percentage 

1. No weaknesses at all 30.35% 

2. Lack of brief explanation and 

feedback 

21.42% 

3. Lack of intense interaction with tutor 14.28% 

4. Low Self-commitment 12.72% 

5. Bad internet connection 10.71% 

6. Other 10.52% 

        

       Based on the the table above, the researcher 

found that most of participants of “Sekolah TOEFL” 

stated that “Sekolah TOEFL” had no weaknesses as 

massive open online course focused on TOEFL with 

the percentage of 30.35%. As stated in advanced, the 

weaknesses was caused by particiapants’ personal 

problems and the “Sekolah TOEFL” itself especially 

in the terms of learning process and test.  

        In the terms of participants’ personal problems, it 

is found that there were 12.72 % of participants 

argued that the weaknesses were from their low self-

commitment. They added that it was difficult to 

maintain their self-commitment to be stable on top. 

As the result, they were not able to follow all the 

activities of “Sekolah TOEFL” as a whole.The 
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researcher also gained that the participants regarded 

bad internet connection as one of factor which 

became the weaknesses of “Sekolah TOEFL” with the 

percentage of 10.71%. As all activities of “Sekolah 

TOEFL” were conducted online, once they didn’t 

have good internet connection, they failed to follow it 

all. 

        In the terms of learning process and test of 

“Sekolah TOEFL”, there were two main weaknesses: 

lack of brief explanation and feedback in the 

percentage of 21.42% and lack of intense interaction 

with tutor in the percentage of 14.28%. Meanwhile, 

with the percentage of 10.52%, the rest of them said 

other factors like the time of learning process of 

“Sekolah TOEFL” which was too sort and the number 

of participants who were so massive that need to be 

divided into more group. 

B. Discussion 

       Based on the finding of this current research, there are 

several reasons of categorizing “Sekolah TOEFL” as massive 

open online course (MOOC) such as from the charasterictics, 

model, and pedagogical components of MOOC itself. Based 

on the characteristic of MOOC, as stated by Sarah Potter 

(refers to page 43), there are four characteristics: massive, 

open, online and course. “Sekolah TOEFL” can be regarded 
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as MOOC because it is in line with all those characteristic of 

MOOC. “Sekolah TOEFL” joined by huge and varied 

participants (massive), free for all (open), conducted on social 

media platform (online), and had systematic learning process 

and test (course). As the result, it helped participants to access 

TOEFL materials and take TOEFL test anywhere and anytime 

for free. It is in line with the definition stated by Johan Eddy 

about MOOC; MOOC is a model for delivering learning 

materials online to everyone who wants to take a course, 

without a limit on attendance. 

       If we take a look at the types of MOOC, according to 

Mehmet & Hakan, there are two sort of it: cMOOC and 

xMOOC (refers to page 48). In this case, “Sekolah TOEFL” 

can be categorized as cMOOC. There, the participants 

acquired knowledge not just depend on the instructor of 

“Sekolah TOEFL” but also from the interaction that they had 

each other. They get new knowledge about TOEFL and 

experience of having TOEFL test both from materials 

delivered by the instructor and also by sharing knowledge 

through discussion that participants have altogether. This is in 

line with what had been stated by Mozto & Proudfoot about 

cMOOC (refers to page 48); “In cMOOC, the knowledge is 

distributed through the connection of social network in order 

to generate new insight related to the interactions among the 

participants and the instructor”.  
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       As MOOC, “Sekolah TOEFL” also has 5 pedagogical 

components like any other MOOCs as stated by Raposo 

(refers to page 46): learning process, activities and tasks, 

means and resources, interactivity and assessment. The 

following table is about pedagogical components of “Sekolah 

TOEFL”: 

 

Table 4.5 Pedagogical Components of “Sekolah TOEFL” as MOOC 

No 

Pedagogical 

Components of 

MOOC 

Pedagogical Components of “Sekolah 

TOEFL” 

1. Learning process Inductive and Self-directed learning. 

2. 
Activities and 

tasks 

Activities: Opening Facebook group to 

get materials three times a week. 

Tasks: quizzes, Q n A, Exercises. 

3. 
Means and 

resources 
Handbook and Pictures of QOTD 

4. Interactivity 

Three times Online meeting, and group 

discussion on Facebook and Whatsapp 

group. 

5. Assessment 
TOEFL test five times for each period. 

Passing grade: 500 TOEFL test 

 

       In “Sekolah TOEFL”, the participants learned the TOEFL 

materials inductively. The instructor stimulated them with 

materials and some questions from the handbook and picture 
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of QOTD to be discussed altogether and got its explanation by 

the instructor right after the discussion. They also learned it 

with self-directed learning. It means that besides having 

learning process with the instructor, they also learn the 

materials by themselves. It can be inferred that they have to be 

active both in and out of “Sekolah TOEFL” because their 

activeness determined their success of learning they had there 

especially in improving their TOEFL proficiency. This is in 

line with the definition of learning stated by Hans-Werner & 

Ruggiera (refers to page 21): learning is a process which 

personal or collective competence of people enhanced due to 

the acquirement of knowledge, abilities, and skills. In another 

words, the learning process of “Sekolah TOEFL” as massive 

open online course (MOOC) had positive impact, as its 

strength, towards the participants in enhancing their ability, 

which is in this case is TOEFL proficiency. It is in line with 

the previous research about “Learning Specialized 

Vocabulary through Facebook in a Massive Open Online 

Course” conducted by Ventura and Martin-Monje which is 

found that the learning process conducted in MOOC had 

positive impact in improving participants specialized 

vocabularies capacity. 

       Based on the learning process conducted by “Sekolah 

TOEFL”, the participants got knowledge from both the 

expalanation from the instructor and the interactions they had 
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between with the instructor and among other participants. It is 

in line with the learning theory that MOOC course program 

used to have, it is connectivism. According to Stephen 

Downes (refers to page 23), connectivism is a learning theory 

which is focusing on growing and developing learners in 

connected ways. In another words, they learned TOEFL 

through social networking connection. “Sekolah TOEFL” is 

like any other MOOC program which is taking advantage of 

social media like Facebook as a platform to conduct the 

learning process and to facilitate participants to interact each 

other and have discussion altogether.  

       In the terms of assessment applied in “Sekolah TOEFL”, 

“Sekolah TOEFL” provided TOEFL prediction test to all its 

participants. The format of TOEFL implemented was paper-

based TOEFL test (PBT). According to Deborah Philipps 

(refers to page 32), PBT TOEFL is a sort of TOEFL test 

format consists of four sections: listening comprehension, 

structure and written expression, reading comprehension, and 

test of written English which is based on paper. If we take a 

look at TOEFL prediction test conducted by “Sekolah 

TOEFL”, the format used is the same which is based on 

paper. Yet, there were only three sections to do without 

including the fourth section, test of written English. The 

TOEFL prediction test was conducted to measure 

participants’ ability on TOEFL they have learned in “Sekolah 
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TOEFL”. The test can be regarded as proficiency test. It is in 

line with Douglas Brown’s explanation about proficiency test 

(refers to page 28), it is a test used to measure learners’ 

language ability as whole to know how much of language they 

have learned. Through TOEFL prediction test conducted by 

“Sekolah TOEFL”, participants’ abilities were measured to 

know how much knowledge they have learned during the 

learning process conducted by “Sekolah TOEFL”. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

This chapter presents conclusion and suggestions of this 

research. Those are presented here based on the objectives of this 

current research. 

A. Conclusion 

       The researcher had several things to conclude related to 

the result of this current research. Those things were about the 

learning process and test conducted by “Sekolah TOEFL” and 

its strengths and weaknesses based on its participants’ 

perception. The conclusion is drawn systematically narrated to 

be easily understood. 

      In the terms of learning process conducted by “Sekolah 

TOEFL” as a massive open online course (MOOC), there 

were three main online platforms used by “Sekolah TOEFL” 

as the learning platform: Facebook, Whatsapp, and website. 

During the learning process, there were two main sources of 

learning materials given to the participants. Those are a 

handbook which consists of three section paper-based TOEFL 

test (PBT): listening, structure and written expression, and 

reading comprehension and pictures of the question of the day 

(QOTD) which contains two random TOEFL questions of 
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structure and written expression. For the handbook, it was 

delivered to the participants once a week through “online 

weekly meeting” on the Facebook group of “Sekolah 

TOEFL”. Meanwhile, the picture of QOTD was delivered 

three times a week: on Tuesday, Thursday, and Saturday. 

Besides, “Sekolah TOEFL” also provided TOEFL prediction 

test of the paper-based TOEFL test (PBT) towards the 

participants. It consists of three sections: listening, structure, 

and written expression, and reading comprehension section. 

For each period, they have to take the test five times. For each 

test, it took 5 days to finish, 3 days for each section of the test, 

and the rest for correcting and submitting it. “Sekolah 

TOEFL” gave the participants certificate of completion to 

them who got 500 or more to be their final TOEFL prediction 

test score. 

       “Sekolah TOEFL” had several strengths and weaknesses 

based on its participants’ perception. For the strengths, there 

were two major strengths of “Sekolah TOEFL” based on its 

participants’ perception: improve its participants’ motivations 

and enthusiasm to learn TOEFL and improve their TOEFL 

score. In the terms of improving participants’ motivations and 

enthusiasm, there were 94.4% said so and there were only 

5.4% were disagreed. Participants stated that “Sekolah 

TOEFL” successfully helped them improving their TOEFL 

score with 44.6% chose “really helpful” and 48.2% chose 
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“helpful”. There were only 1.9% of them who were not in the 

same boat. For the weaknesses, there were two major factors 

of weaknesses drawn: participants’ personal problems and 

the learning and testing process conducted by “Sekolah 

TOEFL”. Yet, it was surprisingly found that most of the 

participants argued that “Sekolah TOEFL” had no weaknesses 

with the percentage of 30.35%. From the participants’ 

personal problems, there were two problems: low-self 

commitment with percentage of 12.72% and bad internet 

connection with the percentage of 10.71%. For the second 

factor, there were also two problems: lack of brief explanation 

and feedback with the percentage of 21.42% and 14.28% of 

them said about the lack of intense interaction with the tutor.         

 

B. Suggestion 

       There are two main points of suggestions to propose: 

English language learners and English teachers and lectures. 

For English Language Learners, they should take more 

advantage of any massive open online course program exists 

nowadays which focuses on the English language especially 

TOEFL. It will be beneficial for them to enhance their English 

proficiency and help them to seize their dreams especially like 

getting international scholarships or a proper job. 

       For English Teachers and Lectures, the researcher 

suggests to any English teachers or lecturers to be more aware 
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of the significance of massive open online program as one of 

the new approach to English language learning. The 

researcher suggests to them to collaborate the learning process 

in the classroom with learning process conducted online 

through any massive open online program to get better 

learning result of English language learning. 
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Appendix 1 

 

Research Interview Transcript 

Research Focus : The learning process and test conducted by 

“Sekolah TOEFL” as a MOOC 

Interviewee : Budi Waluyo, Ph.D. (The founder and the 

instructor of Sekolah TOEFL) 

Interview’s instruments: 

1. What are the reasons for establishing Sekolah TOEFL? 

Answer: 

Sekolah TOEFL was established on May 2015. It was established 

to bridge the gap between international scholarship programs and 

people who live in disadvantaged conditions. Most of 

international scholarship programs require applicants to submit 

TOEFL or IELTS scores, meaning that if one does not have 

TOEFL or IELTS scores, s/he will not be able to apply for 

international scholarship programs. This obviously overlooks 

other essential factors that applicants may have, such as 

leadership skills, work experience, volunteering experiences, etc. 

Sekolah TOEFL chose to focus on providing free online courses 

on TOEFL PBT as this test was viewed as the starting point of 

other higher levels of international standardized tests, such as 

TOEFL IBT and IELTS. Besides, TOEFL PBT fits the needs of 

those who have just started their journey to apply for 

international scholarship programs. The program is focused on 

helping those who do not have access to learning and taking 

TOEFL PBT tests. For more information, you can watch this 

video: https://www.youtube.com/watch?v=25qqR2SHlzc 

 

 

https://www.youtube.com/watch?v=25qqR2SHlzc


 

105 
 

  

2. How many students does “Sekolah TOEFL” have so far? 

 

Answer: 

Since the first time “Sekolah TOEFL” established till present, we 

have had more than 100.000 students who live in different areas 

in Indonesia and foreign countries, such as Hong Kong, Egypt, 

Germany, etc. Mostly, students of “Sekolah TOEFL” who are 

from Indonesia are living in the remote area of several cities. 

They are from various backgrounds such as students of school 

and varsity level, job seeker, employee, and even housewife. 

 

3. How does Sekolah TOEFL conduct the learning process? 

Answer:  

“Sekolah TOEFL” conducts the learning process through three 

learning platforms. Those are Facebook, Whatsapp, and website. 

In Facebook, there is only one group for each period. But, to sort 

students who are regularly active and not, I periodically make 

new group in Facebook. So, only the active students who will 

stay till the end of the period because they can keep update of the 

movement from the old to the new one. Meanwhile, I created for 

about 5 – 8 groups in Whatsapp. In each group, there are some 

“Sahabat Sekolah TOEFL” who help me to maintain the group. 

Here, students are able to have more interactions with me and 

other students. The last is website of “Sekolah TOEFL”, it is only 

used as the database of learning and testing materials. Every time 

I want to deliver new materials for learning and test I give a link 

in Facebook group and the link is referred to the website. There, 

students can download the materials needed. 

 

a. How many times does learning process occur? 

Answer: 
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I conduct it through online meeting once a week, on Sunday 

night. 

b. How could the participants get the materials? 

Answer: 

I give the materials once a week when we have online 

meeting. I share the link of current materials that will be 

discussed in Facebook group. They can click the link which 

is directed to our website. They can download it there. 

 

c. How long does the learning process conducted by “Sekolah 

TOEFL” for each period? 

Answer: 

I deliver the materials. We discuss it together. In online 

meeting, they have for about two hours to have interaction 

with me to ask problems they have.  

Well, for further information about the whole learning process of 

“Sekolah TOEFL”, I have attached “Panduan Belajar” Sekolah 

TOEFL to the e-mail I sent to you. 

4. What do you do to make sure the participants of Sekolah TOEFL 

understand about the materials? 

Answer: 

I conduct Free TOEFL Prediction Tests every two or three 

months and it is paper-based TOEFL test. 

  

5. How many times does “Sekolah TOEFL” conduct the tests in 

each period? Why? 

Answer: 

Every two or three months, I need to ensure that the students 

have had enough understandings of TOEFL ITP. I also maintain 

records of students’ scores from the first test to the last test they 

have taken. Unfortunately, if you want these data, I can’t give 

them to you. 
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6. Is there any passing-grade for participants of “Sekolah TOEFL” 

to get certificate of completion? 

Answer: 

Yes. They must get at least 500 to get the certificate. They will 

join the next period if they can’t manage to get 500. 

 

7. What does “Sekolah TOEFL” do for participants who could not 

meet the passing-grade? Is there any follow-up program for 

them? 

Answer: 

They will join the next period and start studying from the 

beginning again if they can’t manage to get 500.  

 

8. Could you mention some participants who are able to reach their 

dream in academic or work field because of “Sekolah TOEFL”? 

Answer: 

Please check posts on Facebook and Instagram. You can collect 

the information from these social media. I don’t personally keep 

the record. 

  

9. What sort of obstacles and problems that you face in running 

“Sekolah TOEFL”? 

Answer: 

Time, I have got everything to run this program, but time is 

something that is exact every day. You can’t have more than 24 

hours in a day. So, for your information, Sekolah TOEFL was 

established in 2015 and had been running well until 2017. 

However, since 2018, it has been inactive. I am trying to get back 

and develop this program more than just about TOEFL PBT.  
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10. What do you hope for “Sekolah TOEFL” in the future? 

Answer: 

I just hope that this program offers benefits for those who want to 

realize their dreams: winning (international) scholarship 

programs. 
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Appendix 2 

Research Questionnaire 

These questions are used to figure out the participants’ perspective 

(opinion) about “Sekolah TOEFL”. Give a (√) in front of answer which is 

appropriate with you. 

Name Indah Cahya Persada 

Occupation Student of University 

Gender Female 

Age 21 

 

1. I had learnt TOEFL before joining “Sekolah TOEFL” 

(√) Yes 

(  ) No 

2. Before joining “Sekolah TOEFL”, My English skill is 

(  ) Excellent 

(  ) Really Good 

(√) Good 

(  ) Not Bad 

(  ) Bad 

3. The learning process in “Sekolah TOEFL” helps me to improve 

my TOEFL score 

(√) Really Helpful 

(  ) Helpful 

(  ) Not Really 

(  ) Not at all 

4. I am active to follow all lessons of  “Sekolah TOEFL” 

(  ) Always 

(√) Often 

(  ) Sometimes 

(  ) Seldom 

(  ) Never 
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5. All lessons explanation of “Sekolah TOEFL” is easy to 

understand 

(√) Really Easy 

(  ) Easy 

(  ) Not Really 

(  ) Difficult 

(  ) Very Difficult 

6. I am active to join all TOEFL test of  “Sekolah TOEFL” 

(√) Always 

(  ) Often 

(  ) Sometimes 

(  ) Seldom 

(  ) Never 

7. I had took TOEFL test before joining “Sekolah TOEFL” 

(√) Yes 

(  ) No 

8. I join “Sekolah TOEFL” for: 

(  ) Getting scholarship overseas 

(  ) Getting a better job 

(√) Getting a better TOEFL score (Other) 

9. I can’t be active in “Sekolah TOEFL” because: 

(√) Too busy with my work 

(√) Too busy with my study 

(  ) There is no internet connection 

(  )………………………….. (Other) 

 

10. Joining “Sekolah TOEFL” make me be more enthusiast and 

motivated to learn English especially TOEFL 

(√) Yes  

(  ) No 

11. In your opinion, what is the weakness of “Sekolah TOEFL” 

Answer: 
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When we have some questions, we can’t understand more, 

because we can’t gather for studying and sharing together 

12. In your opinion, what is the strength of “Sekolah TOEFL” 

Answer: 

We can motivate ourselves to study about TOEFL and get 

scholarship 
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Research Questionnaire 

These questions are used to figure out the participants’ perspective 

(opinion) about “Sekolah TOEFL”. Give a (√) in front of answer which is 

appropriate with you. 

Name Maizatisna 

Occupation Civil Servant (PNS) 

Gender Female 

Age 34 

 

1. I had learnt TOEFL before joining “Sekolah TOEFL” 

(√) Yes 

(  ) No 

2. Before joining “Sekolah TOEFL”, My English skill is 

(  ) Excellent 

(  ) Really Good 

(√) Good 

(  ) Not Bad 

(  ) Bad 

3. The learning process in “Sekolah TOEFL” helps me to improve 

my TOEFL score 

(√) Really Helpful 

(  ) Helpful 

(  ) Not Really 

(  ) Not at all 

4. I am active to follow all lessons of  “Sekolah TOEFL” 

(  ) Always 

(√) Often 

(  ) Sometimes 

(  ) Seldom 

(  ) Never 
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5. All lessons explanation of “Sekolah TOEFL” is easy to 

understand 

( ) Really Easy 

(√) Easy 

(  ) Not Really 

(  ) Difficult 

(  ) Very Difficult 

6. I am active to join all TOEFL test of  “Sekolah TOEFL” 

(√) Always 

(  ) Often 

(  ) Sometimes 

(  ) Seldom 

(  ) Never 

7. I had took TOEFL test before joining “Sekolah TOEFL” 

(√) Yes 

(  ) No 

8. I join “Sekolah TOEFL” for: 

(  ) Getting scholarship overseas 

(  ) Getting a better job 

(√) Improve My TOEFL score (Other) 

9. I can’t be active in “Sekolah TOEFL” because: 

(√) Too busy with my work 

(  ) Too busy with my study 

(  ) There is no internet connection 

(  )………………………….. (Other) 

10. Joining “Sekolah TOEFL” make me be more enthusiast and 

motivated to learn English especially TOEFL 

(√) Yes  

(  ) No 

11. In your opinion, what is the weakness of “Sekolah TOEFL” 

Answer: 

Sometimes it is difficult to maintain the enthusiasm because of 

many reasons and it makes you left behind. 
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12. In your opinion, what is the strength of “Sekolah TOEFL” 

Answer: 

The lessons and tricks for TOEFL test are easy to understand. I 

recommended it to many friends. 
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Appendix 3 

“Sekolah TOEFL” Learning Guideline 
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Appendix 4 

Listening and Reading Comprehension Notebook 
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Appendix 5 

 

Structure and Written Expression Notebook 
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Appendix 6 

 

Handbook of “Sekolah TOEFL” 

 

Example of Written Expression Handbook 
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Example of Structure Handbook 
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Example of Listening Handbook 
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Example of Reading Comprehension Handbook 
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Appendix 7 

 

Pictures of Questions of the Day (Example) 
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Appendix 8 

 

TOEFL Prediction Test Guideline 
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Appendix 9 

 

TOEFL Prediction Test 
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Appendix 10 

 

TOEFL Prediction Test Answer Sheet 
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Appendix 11 

 

Certificate of Completion 
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