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MOTTO AND DEDICATION

"Online learning will rapidly become one of the most
rost-efiective ways to educare the world's expanding .
wotkforce." Jack Messman Prcewatethouse Coope

"Vou can't teach people everything they need to
knnw. The best vou can do is position them where
they can {ind what they need to know when rhey

' need
to know iL" Seymour Papert

Ve dedicated this research 1o all our smdents,
linglish teachets and lecuurers.
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ABSTRACT

Asyisted L;mgnc:ge SUFHIND [ mr’r Jaculiy,
L4IN Walivongo  Semara o Resmnh English
Languags Teaching, Tarhiyah Faculty, TAIN
Walisongo Semarang.

Keywords: e-learning, online learning, compuler-assisted
language learning

E-learning is a  generic  term deseribing
ntegration ol information and communications techunlomy
inte learning and teaching both o amd o campus. This
method has been adopted to students who are unable ta
attend on campus. IE-learning can ranse Fom static I :
web sites displaved on the Internel to complex multin
inferaclive productions and cen include onlinge di SCLEsioN
erouns. However, most siles promoted individyu rarther thun
collaburative learming, mstruction rather than myuir
clicking rather than communic g and automatic teedbagck
rather than puidance and  memorization rather  than
knowledge construction. Since February 2011 Tarbiyah

ac ultw, ol TAIN Walisongo E:rnurﬂ o SS“LIlelhﬂ"l v r:th

.ﬂmaranf- ha

; L.uw;zu-gr
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'I!u.: problem is 1c nd are studenrs’
intercsts wowards the imple i ;




Computer-Assisted Tanguage | earning in ah Faculty,
[AIN Walisonge Scmarzng,

As the research 1s a descriptive quantitative one, we
used a survey or questionnaire to investigate the students’
irerest towards the implememtation of onling lcarning of
CALL in Tarbiyah Faculty. The results of the questiornaires
were then analyzed in term of percentage and given
comments and descriptions. To make the data amalysis valid
and reliable, we toe spulations, which consist of 73
stidants of Class A and B. The identification of the
population is significant as it states the sice of the
population.

The online learning o' CATI. bepan from the
prientation of online lewrning on June 20™ 2011, The
students actively ook part in online discussion forum the
weeld later. lhe implementation of oaline leamning of
Compuler-Assisted-Language-Learning Class pot posilive
respouse from sixth semester students of English |.anguage
Teaching (EL'T) Deparhren onling communication
was an excellent medium for social interaction. Blended
learning  would be a successfial learning medium for
Indumnesian university students. the instructor was VeLy
responsive to the students’ needs in questions throughout the
anline course.

As the students” interest towards online learning is
high, the faculry should provide the intrastructre to support
it such as more holspot areas without mueh trouble. The
inlrastruclure is not limited to hotspol areas hut it can be to
the availability of desktop compurars connccled to the
internet,
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CHAPTER I

INTRODUCTION

Backgroond of the Study

E-lcarning 15 a new trend in some

wiversitics in Indunesia meluding TAIN Walisongo

Semarang. E-lcarning, in [act, helps the face-ra-face
setting in the classrommn. Since February 2011
Tarbiyah faculty of 1AIN Walisongn Semaranp in
association with DBE2 Semurung has tricd out an
nline learning on six subjects namely

Assisted Language Learming, Cell Biovlogy, Siudy
Merhod uf dxtem, Favironmental Chewmistry,
History of Islamic Civilization and Ara

Siticy.

E-lcarmng refers to the intzntional wse of
networked  mformation  and  cammunication
technology in teaching ard learning, There are vther
terms to describe e-leaming such as online learning,
virtual lcarning, distributed learning, network and

web-based learning. Basically they refer to the same

~ ] —
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thing, that is, educational processes Lhat ufilize
information and communication fechnology  to
mediate asynchronous and synchronous learning and
teaching activities. The term e-learning has a wider
scope lhan oaline, virtual, distributed, networked or

wehb-hazed learning, 1 stands for electronic learning,

It incorporate all cducational activities of

individuals or groups working ollline or online.

E-learping 35 significant  for  economic
ancemenl both for imdividuals and society, As
today’s ceonomy is dependent on a labor force, the
labor [oroc can continue to lzarn the nccessary
training through c-leaming. It happens in response
with the changing economy, Workers need o learn
now skills and e-learning is the solulivn in response

10 a sociely’s need for litelong rapid learning”.
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E-learning deals with anything deliverad,
coabled, or mediated by ¢loectronic {echmology for
the purpose of lewrning. This definition also
gxcludes non-elecironie lhings such as hooks and
paper-based correspondence. It includes web-based

learning and caomputer-hazed training as they accur

in learning communilies”.

E-learming 15 a generie term describing Lhe
integration of information and comununications
technology wto learnng and teaching hoth on and
off campus. This method has been adopted to
students who are unable to attend on campus. E-
lesrning can range [rom static pages of weh sires
displaved on the Imternet to complex multimedia
interactive productions and can include online
discussion groups. However, mast sites promoted
mdividual rather  than  collaborative  learning,
mstruction rather than inguiry, clicking rather than

commumnicating and automatic feedback rather than

airgiEry




onidance and memerization rather than knowledgo

construction’.

As the universiry lecturers are required to 2o
hevond selecting a textbook for their students, the
exploration of ¢-learning 13 essential, E-learning can
enrich their teaching and learning CHpeTiences -
through online environments, The weakness of
online learning is on the lack of fact-lo-face contact.
This has resulted in the mix of e-learning and
raditional conventional classroom, w wdely known as

blended learning’.

Online learning and e-learning are zimilar to
mobile lcarning. Mabile learning can take place
anvwhere and anytime to Improve ol master 2
particular skill. Tn the area of English language
learning, mobile materials can be created Dby

5 in differsn: classcs to Maxinize Tesources.

g |"-.-TC5:_'-1'_‘IfH-L'lE::|]:I.1E-£| 2005, pdl

b il P s

fAupus 2, 2001

' Tlolmes, Bryn and Gardaer, Tohn, E-Legrning: Co
et Praceice, [ Londun: SAGE Publ isations | td, 2006), p.10




Clearly mobile learning can he used to distribulc the
materials.  Forfunately,  many schools  and
aniversities ars now equipped with hotspot areas, in
which students can have access © Lhe internet wilh
wireless access  points. ‘I'hese networks  allow
students o connect o the imternet with their cell
phone ar laptop COMPUICTS. QOnce the laptop
compuier or cell phone is comnected, students can

browse weh sites, listen to strearming audic, watch

streamning  video, download  podcasts or

communicate with others through MmSla1lt messaging

x ".
SETVICEE .

Online  learming  of  Computer eisted
Language Leaming is quite dilferent as online
learning and Computer-Assisted Langnage Learning
can coexist togelher. There are sumc advanrages of

Computer-Assisicd T.anguags Learning.

The usc of CALL can be heneficial lor hoth

students and leclurer. The students are encouraged




aie the
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L with

allow

ro develop a non sequential reading habit, which
will carry over to reading tasks with traditional
printed material. It allows sludents 1o make their
own  decisicns to develop a large amount of
selective critical reading hahits and enables them to
scan 4 larpe amount of information topic of their

Infarast,

Furthermore, CALL offers freedom [or
sludents to choose any topic of informartion
available within package. The table of contents
consisls of all topics available which can be sclected
by simply clicking on lhe box labeled for particular
topic. As the CALL tutorial package can also be
wsed in pairs, it spurs the students o be able to
collaborate in problem solving. It is considersd to be
a good skill acquired sinee it can be implemented in

a wide range ol different contaxis.

ln describing the adwantages of CALL,
CALL’s flexihility of time zllows the students Lo
determine what pacticular topies znd how lung they
want o learn, Hence, the students still have

opportunity to learn (he particular topics taught m




the clussroom us far as the topic i8 availahle in the

CATL program although they raiss the class because
of sume reasons. Furthermors, < 'ALL provides an
‘ndividual imteractive learnimg program S0 every

student can take hencfir of 1l

Compurers &r¢ most popular among students
hecause they are associated with fan and games and
they are fashionable. Studant motivation is therefore
increased whenever a  variety of activitics uIc
offered, which make them fec] more ndependent.
Network-based  instruction  can help  students
strengthen  their linguistic skills by pasitively
affecting their learning aftifude and by helping them
huild self-instruction strategies and promote their

welf-confidence.

Bv using CALL all students can use various
resources of authentic reading malerials either al
campus or [ron their home. Those materials can he
arcessad 24 hours a day at a relatively low cost. By
sending E-mail and joining newsgroups. online
learning students can communicate with people they

have never met. They can also mneract with their




own  clagamaies, IFurl.l'.L::rmmc, some  [nternet
activities give stdents  positive feedback by
automatically correcting  their online cxercises.
Moreover, in applying CALL chy students can be
arcatly enhanced by dividualized, student-centered
collahorative learning. Although sindents can stll
use their bouvks, they are given the chance 10
discover thousands of information SOUTEes. Finally
their education tulfils the peed [or interdigciphmary

learning in a multiculiural wo rld.

A foreign language is 3 died in a cultural
coptext. In a world where the use of the loternel
becomes mare and more widespread, a lecturer’s
duwy is 1o [acilitale students” aceess o the welb and
make them teel cilizens of a global classroon,

oy ; . 7
practiving communication on a rlobal level .

T gphigryadi, Muhonmas, The Inipact of C :
Learning (CALL) w Longusge Teaching, (Jakarla:
Droe £ D, L Tamkez y10),  available from

%
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1.2. Research Problems

Irom the phenomensd. arises an imporiant
issuz that studenls’ inrerests play a significanl. role
in the success ol online learning. The problem 1s to
what cxtend are students’ intercsts towards the
jmplementation of onling learning of Computer-
Assisted Language Leaming m Tarbiyah Fax
IAIN Walisongo Semarang.

. Purposes nf the Stdy
The research has purpuscs to find out 10 wht

ewtend to what exrend arc students’ mterasts towards

the implementation ol voline learning of Compufier-

Asgisted Language Learning in Tarhiyab Faculty,

LAY Walisengo Sernarang.

Significance of the Study

There is some sionilicance once T conduct the
cescarch on  Students”  Inrerests  towards  the
[mplementation of Ouline Learning of Compuiot-
Assisted Language learning i ‘Tarbivah Faculty,
JATN Walisoneo Semarang. Fust, the research
casults can he used as an input to English teachers,

lecinrers and rescarchers, Second, reeemly the Lredd




in todav’s lzaching is online learning. The
improvement of online learning is very uselul, The
improvement can he carried our by having a survey
first. Also, the findings can bhopefully give
contrbution to the leclurer and students [or their

relrospeet.

1.5. Limitation
The limirativn of the research 18 on the
population and time. The pupulation i this case 1s

the students of TBI 6 A and TDL & B in the

acadernic year ul'2011/72012

g
£
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CHAI"I'ER 2
REVIEW OF RELATED LITERATURE

2.1, Online Learning

It was previously described thal ouline.

learning is the same as e-learning, virtual learning,
distributed  learning, nelwork  and owe ~based
lcarning. R-learning refers to the intentivnal use ol
nerworked  milbrmation  and  communication
Lechnolosy in leaching and learning.

There are various types of e-learming
activitics. First. individval sell-paced e-learning
online refers 1o a situation in which an individuzl
learns lrom a database or course content via Intranst
or the Internel. A typical example of this is a student
studying alone or conducting a research on the
Internet or 4 loca! network Second, individualized
selt-paced e-learning offline is a siluation where an
individual student is using & database or computer-

se oifline such as hard drive,

R

assisted learning pa
a CD or DVD. lhird, aroup-based c-learning

synchronously is u type of e-learning where groups

= e




wherc an
* computer-
Bard drive,

e-learning

of learners are working together in real time through
an Inlranelt ar the Ioternst including text-hased
conferencing and one or two-way audio  and
videoconfereneing. Fouwrth, group-based e-learning
asynchronously 1s 2 type of e-learning where groups
of learners are working owver an Intranet or the
[nterner that include onling discussions not in real
time". Online learning in Tarbivah Faculty of [AIN
Walisongo Semarang refers to the fourth tvpe of e-
learning or group-based e-learning asynchronausly.
E-learning also  hay  conslraints  and
limitations. The basic obstacle is the lack of access
to the techoology infrastructure as wilhoul it there
will be no e-learning. lnsutficient technology
infrastructure may lead o unsavory cxperiences that
can cause more damage. Although the costs of
hardware and software decrease. the other cous
such as its maintenance and appropriate trammng of

staff probably rise’.

¥ Lili O Cohan & Malgorsata Nycz , op.cit, p2

? Som Naidu, Ph.I. op.oiL, p.3




Jill M. Gralusha (2008) explamed that there
are problems and barriers encountered hy the
sludent namely vcosts and metivators, feedback and
(eacher cuntact, student support and  sorvices,
alienation and isolation, lack ol expericnce, and
traimmng.

COnline learnars are more likely o have

insecurities whout learning. These insecurilies arc

founded finuncial costs of stedy, disruptwn of

family lifc, perceived nrclevance of ther studies
snd lack of support from employers. These
pressures ofien result m higher dropout rales.

A second area of concern fur the online

student is the lack of feedback or contact with the
teacher. Because there is nu datly or weekly face 1o
face contact with feachers, studenls may -have
irouble in seli-evaluation. The separation of student
and teacher makes communication disturbences.
The link must be restored through contimuous
institutional efforts su that the teaching-learning
transaction may be intcgrared.

These barriers can be solved through

technological merhads such as e-mail. The delivery




of the course to provide the missing interaclivily can
be help by computer conferencing and electronic
integrated  mto,. Because  both  belomg o
asynchronous tvpe of learning, they continue (o
leave the student in charge of setting his or har awn
work times -- a critical success lactor lor the
distance student. It is imporiapl that the student
receive prompt feedback from the teacher in any
institutional setting. This iz aspecially important for
those living in the remote areas. They may have
limired access to  reliable  telccommunications.
computers, and postal mail The fiustrations
resulting  from  problems  with  communicarion
between student and teacher are fac obstacles.

A third area of concern for online studants
15 the lack ol support and services such as providing
tutors,  deaderme  plammers and schedolers, and
technical assistance. A fourth problem area is the
feelings of isolation reported by onling students.
Smudents of all kinds want o be part of a larger

schuyol community, and simply a member of a

"correspondenee”  course. Another  problem

encountered by students is the lack of student




traiping, particularly technical issues. Many adult

students are not fumiliar with Lhe uses of teclnology
such as compuiers and the Internet, Using electronic
medinm in onling learning can excluds students who
lack compuler our wriling sk ills, Thoy require
computer lechnalogy. Qludents will get volumes vf
olectronic-hassd nformation. TJsing this information
will be a problem for somc stndents  without
technical skills. They must be tau il how Wb manags
their study time and the maierials as well.

If students are underiaking onling learning
courses that require knowlsdge af computers. the
sudents must be laught the fandamentals of
pperating the system 0 I choice of the vnline-taughl
course.  1f online distance learning is to be
suceessiul, technical barmers must he made a non-
issue'”

Online learning has two kinds of learning
pamely synehronous and asynchronous distanes

learning. 1iach has their sirenaths that allow them

0 i M. Galus
Faucarion, (University ol ;
from hrtpafwww.infrast ruction. coay




meet the needs of different markets and all (wo
modes are likcly to coexist [ur the foreseeahle
future. Many non-traditional students prefer
syochronous  learning,  bur will  select  an

asvachronous  course  [or  flexibility. Distance

learning will contnue to grow duc to the need for

lifelong lsarning. Asvochronous dislence [earming
will likely grow faster than svnchronous distance
learming because of ifs tlexibility, the growing
pervasivensss of the Internel, and (he bandwidth of
Internet connections and capabilitics of Internel
applications.

The growing importznce of asynchronous
distance learning adwvanccs both pedagegy and
enahling technologies. It is ta bring English teaching
to the art of teaching by any mediurn. Dillerent
cowse developers might experiment with dillerent
techniques and effective methods will be determined
and adopted largely through informal exchanpges
among  [acully. However, formal assessment of
effectiveness can provide wsight wto how students
learn and which subjects are the most suitable for

which forms ol dehvery, This mlormation will




llow more efficicnt faster converpence to effective
n and appropriate techuoologies [fur
distance leaming.

Asynehronous  distance learning  classes

also enable mew ways to deliver classes. Since

student and leclurer can be separated in hoth time
and space. However, they musin'l be physically ticd
1 anything except a computer and the Internct. INew
roles  for the development and  delivery of
asynchronous distance learming  courses  can be
dalined. Course designers could be university stall.
consultants, or a service ceinpany. Facilitators
manage the courss and answer guestions, guide
discussions, assign erades, etc. 1t s elear thal a
favilitator is not the content designer. Facilitalocs
might be university facully. or they could be
someone locared literally anywhere in the world.
[.ecturer assistanls can play much (he same role as
they do in traditional or synclronous  distance
learning classes m that a prunary res ansibility is to

prade assigniments, Lecturar assislants may alsi be




involved in answering student questioms i the
student-to-faeilitator ratio is high''.

To mix the traditional ¢lassroom and vnline
classtoom. the term blended learning is colned.
Dlended learning is a mix of delivery methods that *
accommodate the various learning needs of a
diverse zudience n a variety of subjects. This
method can include anyv combination ol traditional
and onling lzarning. It allows flexibilty m adapting
learning instructional methods to meet the needs of
gtndents. [L can accommodate different learming
stvles and different speeds of cognilive learning.

+ material can be presented in a variety ol
formats. A blended method can combine physical
ard  virtual elassrooms using  lechnology, This
variety in delivery methods can range from
cxperiential 10 instructional, and structured to

unstruclured. The variety of methods nerca

Y Midliff Scatt Y. and DaSilva, Luwe A, Leveraging ths
wrronons Fergme s Llis 2P PR
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mierest to make more cflvclive learning, The
delivery mcthods must be matched to the sub
matter and the audicnce. When we looks at the
fundamentals of learning, there is no single
approach or methed can achieve maximwn learning
across a variety of learners. Only a blend nf mathods
and approaches can produce the muximal learing
outcomes “
Camputer-Assisted Language Learning

Sinve 19605 computers have becn wsed for
language teaching. According to Warschauer &
Healev (1998), CALL perinds can he divided into
three  main  stages: behaviorist  CALL,

comuunicative CALL, and mtegrative CALL. Each

stage refers to a certain level of technology and

certain pedagogical theories.
In hkehaviorist CALL m the 1960s and
19705 the first lorm of computer-assisted Language

Leaming is repetitive language drills, the drill-and-
i {_ = = 1

Delivery
hyvperdisc.unit sresearch/KingMesporran Edmedia2005 pdf

(August2,2011)




= subject

at the

practice method, which was hased on the behaviorisl
learning model, The computer was viewed as little
more than a mechanical tutor (hat never grew tired.
Behaviorist CALL  was first  designed and
implemented in the best-known tutorial system.
PLATO, which was mainly, nsed for extensive
drills, explicit grammar mstruction, and translation
tests.

Communicative CALL bepan in the 1970s
and 19805 25 4 reaction 1o the behaviorist approach
ro laneuage learning. Supporters of communicalive
CALL rejected hehaviorist approaches at both (he
(heoretical and pedagopical level, They stressed chat
CALI, should concentratc mote on using forms
rather than on the forms (hemselves. Grammar
should be taught totally and students should be
cncouraged to gensrale original utleranccs ingtead ol
manipulating prefabricarsd [orms.  This lorm of
computer-hased  nstruction corresponded o
cognitive theories that learning was a creative
process of discovery, eXpLession, and development,
The mainframe was replaced by personal computcrs

that permitted greater possibilities lor individual




work. Popular CALL software in this case welnded.
text reconstruction programmers and simulations.
Integrative CALL s the lasi stage ul
computer-assisted Language Learning.
Communicative CALL was critivized for using the
computer without interaction. Teachers fave moved
v a sociu-cognitive view that emphasizes Teal
lanpuage usc n 4 meaning ful, authentic context.
Integrative CALL {ries to inleprate the various akills
of language learning (Listening. speaking, writing,
and readmg) and lcchnolugy more fully inte
language tcaching, The pnlrimedia-networked
computer provides & Tange of informational,

commupicative, and pub lishing tools that are

potentially available to every sludent' . The

software In this era included Tell me more and
Roserta Stane.

Tony Arben and Tona Sarieva ohserved that
by the early 1960s universities liad begun ercating

local ares networks that permifted compurers on

-

Compue r-gss iste I
Journal, Vol , Mo ember 2000, av :
hittp:iteslj.org! Articles'l.e2 ~ALLbarrigrshimi (13 April 20




campus to communicate with one another, making a
rapid exchange of information. After that, educators
hecame inlerested in using these networks for the
purpose of languapge learning and teaching. In lact,
Collett (19901 was one of the [rsl w use his
universily mainlrame computcr to post grammar
activities for his language students, Almost a decade
later, Dunkel (1987) called for the use of computer-
assisted instruction as a more holistic, maeaningful
way to teach languages, in keeping with Canale and
Swain's  (198(0) noton  of  commmuucative
COTTIPELCICG,

Since the cacly 1990s, 1esearch on
compuler-mediated  commumication  (CMC)  has
cxamined how electronic media could be used fo
cohance language learnmg. Much of this ressarch
concluded that the use of an asynchronous
discussion  board encourages  greater  studsnl

participation. morc requests for clarilication and

negotiation of meaning. and the use of more

discourse structures, Lower anxiety was also found
in the usc of synchtonous advantages for at-risk

students and also found in the use of svnchronous




chat. Similar studies were also carred ot 1o tho
who are less likely to participate in a face-to-face.
Additionally, some researchers may participate in a
face-to-face classroom. Besides, some researchers
hegan to question how language teaching and the
role of the teacher are allécled by the use of
technology i the ¢lassroom'?.

Muhanunad Suharvadi pointed out the
advantages and disadvantages of CALL. The use of
CALL accounts for soma advantapes hoth lor the
students and Lhe tzacher. CALL encourages the
students to develop a reading habil as there is a duty
al reading tasks without traditional printed material.
It develops selective and critical reading
habits, which cnable them o scan a large amount of
imformation topic of their interest.

Moreover, CALL offers freedom  lur
students Ly choose any topic of informeation. The

table of contents und all topics are available [or
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students 10 select by simply clicking on the box.
Since the CALL tutorial package can also be used in
pairs, it encourages the students to be able Lo
collaborate very usefully in problem salving, which
is considered to b2 a good skill acquire as it can he
implemented in a wide range ol different contexls.

In claborating the advantages of CALL,
CALL™s flexibility of time allows the students to
determine what particular lopics and how long he
wants 1o learn, llence the students whe miss the
class hecause of some reasons, for instance illneas,
still have opportunity to learn the partiouylar lupics
taught m the classroom as far as the topic is
available in the CALL program. In addition, CATL
provides an individual interactive learning program
so both the “fast” and ‘slow’ learners can take
bensfir from it,

Computers arc most  popular  amung
students because they are associuted with fun and
games. Student motivation increases, cspecially
whenever & vagiety ol activitics are affered, which

make them feel more independent.




By using CALL all studenls cem use
various resources of authamtic reading materials
anywhers. Those materials can be accessed 24 hours
a day al & relatively low cost

Mareover, in applying CAILI. shy or
mhibited students can be greatly benelited by
mdividualized,  student-centersd  collaborative
learmmg. High flicrs can also realize thewr full
potential withour preventing their peers from
working at their vwn pace.

However, there are disadvantages as well in
CALL. CALL also ha: some advantages, the
disadvaniages ol using Compuler-assisted Tanguage

Learning was classified in the following conunon

categories: financial proklems, awvailability of

computer hardware and software, technical and
theoretical knowledge. and acceprance of the
technology.

Compare with paper books, the paperless
book-the CALL propram- is considered to be much
less handy. It is much different from paper books
that are small enovgh i be carried around and

studied wherever and whenewver students wish, vn a




train, at hame, in the middle of night or in dentist’s
waiting room. Moreover. at the present time masl
students do not posses their own computers al home,
Hence, they usually can only use compurers
available in their campus in which the npening
hours are very restricted.

I'he crueial problems of using CALL 15 the

F o availability of compurer harcdware either desktop

from : i -
compuier ot laplop. Having sufficient hardware in

locations  where  learmers have access to it

0es as well in : : ¥ " :
2 ; problematic and is, of course, partly a financial

mntapcs, Lhe

: problem.  Compuler bhardware and sotfiware
od Language cumpatibility gocs on to he a signilicant problem.
e " Choosing hardware is difficull because of the many
. = choiccs of swstems Lo be used in delivering
in o educarion, the delivery of equipment, and the rapid

of the -
changes in technolooy 25

Be paperless

t0 be much
: ¥ NMuhamad Suharyadi, tee Ieyact of Compiter Assisned
- paper books Fakgiose 1, ; 3 Teacking, (Jakarsa:
| Universiv i rHamka, 20103,  available  [om
3 ground and i attp-femsubacyadiow 1031 Lithe-unpact-of-
cucnt puter-assisted-language-learning-call-in-languege-teaching’ {14

it on a April 2011}




To make the online leaming mATe
interesting, the lecturer peeds to create fnreresting

CALL activities. One of them is USILE word

0 CESS LT such as describing stary 82 uences and
= = -

events. The nature 01 the activity is to use M icrosoft
Word AutoShapes function to create a flo wehart that
described a process or sequence of events i1 a SLOTV-
The type of the activily i8 a small-group activily in
which students discuss 4 story that they have read
individually prtot 10 the aciivity. During the
discussion, they will create a flowehart @ present
the cvents described in the stary, This

activity s ntended fur students with advanced
beginning to advanced fluency. The time allotrment
is between 10 - 20 minutes. Prior to the activity, the
Jecturet assigns a 1ext that presents the target calture
and s written in the fargel lunguage. Sludents read
ihe text individually. The teacher divides (he class
into small proups of Two or four, In cach gravp.
students  decide who will enter the discussion
sutcomes nto the Word document. The students are
jnstructed to visale @ flawehart that presents the

events in the story 1 the sequence using the




MOnG

AutoShapes funetion in Word, Afller they finish
creating Lheir flowchart, the students can e-mail the
charts Lo the teacher or print and had them in'®,

The second CALL activity 18 using e-mail
such as srudent-lecturer dialop journal and rellective
journal by email First, keepmg a dialogue jowrnal
by g-mail is very easy. Dialogue journal writing is
useful in helping students become meore comfortahle
in dialog journal use and can help students wrile
better. At first smdents may cxperience some
awkwardness, bur this will tnprove as the exchange
prograsses. You might want w use the e-mail
dizlogue jowrnal only once. Lecturer can assign
sludents a question ar topic to discuss in the e-mail

journal. The hest topic is one that is connected fo

vour other class activities. Tor example, students

who are learning about the wealher in their Jakarta
clazs eould be askad o e-mail you a [ow scntences
aboul the weather in Jakuria or about their favorite

season, Other students might write at greater length

wa, CALLing All Foreign
gamung in the




using a particular language function or grammarical
feature thal has been taught. For more marure and
fluent srudents, prompt them 10 examine their
language learning that week, evaluating their
sirengths and weaknesses in term of #tS content. In
assessing this aclivily, we must be sure w consider
our objectives. We can create a checklist or rubnic
that includes all ol these objectives. If you wanf
students to write at length, with perfect spelling.
using new vocabulary, imelude e factors m your
arading plan'’.

The third CALL activity is web-site
building. Tirsl, the tcacher divides students wito
small groups of three or four. Each proup is
assigned a different topic o creatc a web-site, for
example, & cultural aspecl ol Lhe tarpet language.
Students in each group should work together at a
Jcarning ceater with computers and Inrernet aceess

to search for nformation abuut their {opic imn

~ English. Each group should discuss in Linglish what

LT A lona
Letgiicige T npLEEE
amm, [New York: Eye on Edu




they found and compile a st ol aonotated
TESNUTE Efii 5.

CALL also discusses e-commumication,
which consists of listservs, internet chat and voice-
over intermet protocol. Listserve arc tools for

promoting commupication in the foreipn language
classroom. For many vears, Listservs have heen
used all over the warld by groups of people with the
same mierasts, In these listservs, members discuss
topics of concern by c-mad in  their native
languages. Forelgn language professionals whao
participated in these original discussions perceived
the potential of Listservs io the English elassroam.
Listservs could be used by foreign language lecturer
and students to interact in the l'nglish language. If

& choose to participale in an established Listscrv,

e will first need Lo subscribe to the Listserv. Once
we subscribe v a Listscry, we will hegin receiving

g-mails [rom the Listsorv. We can submit queries or

o lJ'I
commenls of vour own to the Listsery'”.

¥ Ihid, p47
" Ibid, p.113




The second e-commumication s real-time
communication software (alsa known as "chat"} in
whicli vou can communicare electromically. It is like
a shott message in the phone in that it is
mslanlancous communication, but it does nat occur
[ace to face. Chat interaction rypically tukes place in
fext mode as you type on a computer Lo
comumunicate with another person. Chat s like a
telephone shotl m es. You do not bave a delay
i communication a3 you do with e-mail and other
forms of asynchronous communicatiom. Chat lets

vou imteract with an individual or a group.

Moreover, you can interact with friends or students

or ueet new people around the world. Hecause chat
communication lakes place with no time lag, it 1s
particularly helplul to develop students' flueney and
rate of language production. Chat can be used for
any activity in which you nught otherwise use face-
lo-face comomnication in pairs or small groups.
With chat, however, shy students can be talkalive

+

wharaas they might nol du su in [ace-to-face
inleraction. Chat also helps moerease written-

languape skill developmert. To use chat with our

R




students, we will need computers with [nternct
comnection and browser software to view Weh
pages. Many web sites ofier free chat such as
Yahoo! software for chatting and  instant

T
messaging”.

The third e-conununication is using, voice-
over internet protocol such as Yahoo! Messenger
and Skype. New technologies bassd on the basic
principles ol elephone service ure now available [or
uz to commupicat: over the Internst With a
compurter, an Internet connection, and a few simple
steps, linglish speakers and learners can conneel
with and czll one another across tume zones. Skype
(htrp:/fwww skoype.comy 15 the most popular service
and coarrently availuble [ree. Voice over Inlernel
Protocol (Voll) works in the same way that a phone
line carries your woice, bul vour voice 18 carried
over the Lnternet instead. With Skype, vou can dial a
contact and you can talk to and from any country,

nsing a headset and microphone plugged into vour

compuier. There 1s no charge o call anywhere in the

* Ihid, p.121




world except you call cell phone and home phone

numbers, and you can speak any foreign lanpuage

togeiber, as long as buth von and the person you are
calling have Internct access and either Skype or

- 4 2
Yahoo! Mcssenger installed on your com puters” L




CHAPTER 3

RESEARCH METHODOLOGY
Il You arc

: Skype or

521 : 3.1. Rescarch Tesign

Research 15 syslemalic  invesligation Lo
answer problems. Bruce W Tuckman stated that
“rescarch 1s a systematic attempt to provide answers
to questions™ . To answer research questions neads
research design. Research design is to decide what
the research purposes and questions arc. Sharan B.
Merriam cxplained that a research design is to
azsembling, organizing, and integrating information
or data and it turns out in a specific ﬂ.vaj.-'lj
Mevertheless, Catherine Marchall and Gretchen B3

Rossman called ressarch design as  research

BC  Tuckman, Cancr
iSzeoad Faitior), (USA: Hareourl Bre
1

Cheenls
Cheend

Lid, 19




method™. The research design 13 descriptive. |
describc  students”  jntcrests  towards  the
Implementation of online learning of Computer-
Assisted Language Tearning in Tarbiyah Faculty,

IAIN  Walisonge Semsarang. As quantitalive

research operales more within the deduerive model

methodelogy of fixed and set research objeetives, 1
need 10 QU 0 My own interpretative deduction Lo
investigate  the situation. John W Creswell
(2003:153) claimed that “a survey in A quantitative
research provides numeric description of trends,
attiludes or opinions of 3 pupulation by studying the
population™”” Besides,  qualitative  researcher
advances a theory to test and reviews the literature
o identify research guestions. The inrroduction
beging from the impersonal point of view and past
tense to provide ~:1hie::riv11}-"-";'.

& Ciretchoen B Hos MyArlL | x
Eerenech /3% Edition), (CA: Sace

Creswall,. Re
Suaititative, and Mixed Approaches |
tblications, 2003), p. 153

15 = £
* Ihid, p-74




3.2. Method of the Stmdy
As the research is a descriptive quantitative one, we
used a survey oOr questionnaire to investigate the
students’ interest towards the unplementation of
online learning of CALL in Tarbivah Faculty. The
results of the questionnaires were then analyzed in
term of percentage and given comments and

descriplions.

Setting and Procedurc of Data Collection

The population of the research is students of two
classes in the linglish department. To make the data
analvsis valid and reliable, we took all populations,
which consist of 73 students of Class A and B, The
identification of the population is significant as 1l
states the sixe ol the population. If size can be

datermined, the decision of whather taking all

nopulation or using sampling can be determinzd*’,

3.4, Data Analysis
In analyzmg the data, we present Lthem in a

series of steps. First, we determined the number of

*! Ibid, p. 156




population who did return the SUrvey. Sﬂ{?{}jlii Tl
discnssed the methad. Third, we discussed a plan
10 provide a descriptive analysis of data for al
population. Fourth, we made a percentage of the

questionnaire results  apd  described their

25
responses .

" Ibid, p. 160




CHAPTER 4

FINDINGS AND THEIR INTERPRETATIONS

4.1. The Implcmeniation of Online Learning nf
Computer-Assisted Language Learning

I 'he online learning of CALL Degail tfrom the

orientation of online learping on June 20 2011.

The smdents actively Look part in opline discussion
fopum the week later. The euline learning ol CATL
was divided into 9 spasions, in which sach 3eS5I0IL
lasted for one week. 1o each sessivn there were at
least three parts namely reading, forum and
assignment parl. In reading part, students were
cxpected to read the materials, in which they wore
fram text-books or Links 10 same web-gires, In lorm
part, students wers expected Lo shace their views and
opimions towards Lie topic of the sessiun and their
friends were then reguired Lo respond Lheir OpinonNs.
In assignment parl studcrnis were requested o

qubmnil their paper ona lLmited tioe.




The O sessions contained a variety of tonics
namely the history of compuler-assisted langua=pe
learning and ils challenges, CALL activilies for our
clagsronm, mobile learning: cell phoncs, PDAs,
iPods and Blogs. e-communication. <-Cxfensivn,
mavie maker, e-assessment and taking your own
journey. In the [irst session, most of thz sludents
took part in the discussion forum. There were 65
students parlicipating in the online discussion forum
and there were only 8 students did not take part duc
to (heir first limc participation and lack of
knowledea to work on online class. On average the
oumber of stadents, participating Lhe onling class
was mare than hall the population. When we saw

the discussion forum, the students’ participalion was

quile amazing. Usually every spssion had the most

aotive student, The lecturcr announced the most

active student every week 23 the reward.




1.2. Studenis’ Interest towards the Linplementalion of
Online Learning of Computer-Assisied Language
Learning

[he development of education of a mation
depends mostly on the success af teaching learning
process. The success of teaching learning process (&
determired by same factors involved m &, such as
teacher/lecturer, learncrs, materials. methods, and
atedia. All those factors must he organized
svstemarically.

The choice of learning method must be made
based on characteristics of meterials learners’
learming, and learners’ preference, Learners’
preference is usually influenced by the development
of technology as a part of cullure of the learncrs.

As young people today are surrounded by

technnlogy, English teachers should pul this one as &

vt of considerations implementing teaching
F g 2

strategies, so that they will really beneficial for the
students. This millennial gencration is attached
Lheir gadgels whenever and wherever they are. Most
of them are also familiar with internct tools like E-

mails, Weblog. Wiki, which are enable them to




collaborate wilh peers and experts on educational

projects. Tt i3 time for teacher to consider students’

preferences by implementing  Information  and

Communication Technology in English Langnage
teaching.

On line learning as an alernative way of
teaching may vary learning methodology. This is
one of the ways of catching up with the
develonment of technology as well as learners’
prefercnce.

The data below shows the Enelish Languape
leaching (ELT} studenls” interest toward the
implementation of online learning ot Compurer-
Assistcd Language Learning based on the data [fom

questionnalre,




Students’ Preference on Ounline fo Face-to-

Face Learning

Question

[ preler leaming in an orline
madium mare than | do i &
face-to-tace setting

Onlire communication |
axcellent medium for social
interaction.

| feel comiorable conversing |
lhrough  this  Text-based |
madium |

| feel comforteble partizipating

The instrucior has created a
‘eeling of an anling community
The eonline dscussions and | 7
| actvilies have helped me feel
- partofa community
orling {taxt-hased)

discuss




Having  realtime,  cnline

meslings has helped me feel

part of 8 community

Dased on the data above, it can be identified
that the implementation of online learning of
f_‘.qnmuh;:r-;rlss:i:te-:i—L;mguag::-Leaming Clags ol
positive rceponse lrom sixth semester students ol
English Language Teaching (EL'L) Department.

In their opinion, online communication Wwas
an excellent medivm for social interaction. Thar was
confirmed hy 56% of students. That autornatically
represented  the  influence of the technology
development in communication to studenls® life and
life style.

Almost half aumber of students (47.9%)
preferred videe discussion 1o text-hased vne. This
data show the imporiance of live commumncation to
facilitate students’ learning. For some students, aral
instruction  and  explanation  facilitated  with
demonstration is easier to understand than the
wrirten one. Some students said that they needed

Cr s

more instruction to easc learning, “The [ustrucrion




should wive elearer instruction because it facilitaics
stdents work”, “Online class musi be supporied by
clear insiruction to uvoid misunderstanding.”
Othar canses of thal positive response Were:

1. The instructor had created a leeling o  an onlme
commumily so that students felt co mifortable
participating in the onling discussions (see data for
question 4,G).

7. The instructor also succeeded in involving
sudents i the online discussion, creating posilive

Fecling ol discussing activities so that thay felt part

of a commuaity (see data for question 7).

Seme sludents gave negative response to the
implementation of online learning for CALL
hecense in the second half meetings both [ho
students and the instructor did not show his
activeness in Lhe discussiom significantly. The
senchor seemed not to give o kind of warming or
punishment 10 inactive students, “Ti
give punishment 1o those ho ave nar active’.
wCrydonty and feacher must be more active ', “uror

musi be active in discussion.”




2. Students’ I'reference on  Face-to-Face to

Online Learning

Question

I feel  comfortable
parlicipating in the face-to-
faca discussions
|1 prefer face-toface
| discussions to online (text-
based) discussions _
| prefer zudic discussions to
orline (text-hasod) |
discugsions ;
| have kezn able to leam_
rom  the  face-to-face
discussions e
Meeting with my lecturer and
classmates facs-to-face has |
heled me e a betler |
student
Having face-to-face
meetings has helped me feel
part of a community

29 | | chten feal lost in the online | 13.2

- Course T %




If data | and data 2 are compared they will
be conlusing since data 2 also shows that students
were intorested in attending face-tn-face class. But if
they are abserved morc. it can be identified that the
degree ol the interest is dilferent. Students’ interest
i face-to-face learning is actually higher than the
online ona. They are different around 1-2%.

The main cause of the difference sccms
inabilicy of siudents to follow 100% of the lecturer’s
jnstructions, That was proven by 55% students who
nllen felt lost in the online course. Some students
write that the lecturer should explain mure about
(hinas must students do in cach online dizcussion.
“There musi be mare explanation about tiegs
studenis must do in every session”, “Someftmas |
féred that my leclurer do not give endilg h explanarion
about the class activities™, “There must he detail
examples about how and the use af onling learning.”

Another cause 1s identified based on some

students” acknowledgement that some materials

were not interesting, “Teacher should provide inore
I 1 1,

intevesting materials”, “The reading maleria is piven

should be varied”, “Teacher should think of varying




reqding maferials in line with the goal of CALL

ftealf "

3. Stndents' Prelerencve on the Combination
belbween Online and Face-to-Face Le.arn.iug :

Question

' | leamn better in [ 2.

a mixad
medium {online
and  facatn-
face) than |
would have in
a face-to-face |

medium 2lan

kezring (onling
and  face-to-
face) would ba
a succassul
| lzarning
medium  for
Indanesian
university

students




In terms of combination of learning belween

onling and off line, 58% students wanted miedium

combination and 71.2% suggested that the class

combination would be a successfiyl leerning medium

for Indonesian university studenrs. This may due 1o
the feature of Computer-Assisted-Language
Learning which does not only limited 1o theorsticu]
Or concepiual aspecls. As CALL is actually aimed at
providing students with knowledge and skill on how
lo mplement English teaching thrvugh compuler or
Computer- Assisted Instruction, mare practice of
that implementation is more ideal.

Finglish language reacher today’s time must
have enough knowledge of Computer-Assisted
Instruction. Students of EIT Depuriment must he
equipped with knowledpe and skill un how to teuch
all four l2nguage skills (fistening, spearing, reading,
writingl, vocabulary, grammar Lhrough computer-
based teaching media,

To make CALL teaching more effective, it
may be better if it is taught tlrough the combination

ol online and offline class, by keeping the balunce




hatween theory 2nd practice. Through such kind of

combination contextual teaching whuch cequires

such items as (1) Relaring, learning i3 telated to real

life experiences, (2} Experiencing. learning
aclivities bring students to  exploration  and
disvovery which become the core of conrexmal
teaching and learning, (3) Apphing, new cancepls
and information are applied in context which 1s
important [or students, (4) Ceoperating, learning
activities arc figured by sharing, communicating,

responding among students may be realizud,

The Keguirements of Online Learning
' : F [D [

Oinling
demands  slong
reading skills
Onne  l=arning 20.5%
demards  strong

writing zkills

“Online  leaming 4% | 60.3%
demands  strong |

tachnolagy skills




Onlire lzarning | 5.5% | 8.2%
demands  sfrong

interperzanal skils

| Online  lsarning

demands  strong

sefi-giseipline

T

COnling |E—'Emhg 2% 24 % |

demands  strong

independent

More than 50% students agreed that online
learning demand such requirements as reading,
writing, lechnology, interpersonal, und independent
learning  skills. That awareness may resull in
positive attitude to learning and the improvement o {
grudents’ learning activities. If students have been
independent, that awareness will alse enhance their
arhigverment,

But ironically there were only 32% students
who agreed thal onling learning needs sirong self-
discipling. Discipline is needed n every activity.

The sueccss of any program or activity is basically




determined by how well the doer af the activity daogs
the sequence of process in the activity. Guood
process results good product.

Moreover, online lzarning iz an independent
learning. An independent learning requircs strong
discipline. Tn online learning, students must be
actively involved in virmal discussion through
which thev will learn the matcrials, improve (heir
understanding by asking question, discussing the

problems of learning they are facing.

3. The Lecturer’s Rule in Online Learning

E=
‘ No. (Questian

F

D
The  instrucior | 2.7%
| was VEry
respansive to my -
neads in

guestions
‘ throughout  the

online course '




Il seen from the percentage abowe in which only
50.7% students said that the mstructor was very
responsive to the students’ peeds in questions
throughout the cnlinc course il can be coneluded
that the mstructor was not aciive enough in every
discusgion.  30.7% means only half of the
discussions supported hy the instmictor actively.
This is very dangsrous as (he key success of online
sarming is the students’ and teacher’s activensss. I
problems thrown (o the discussion arc nat respunded
sulficiently by the teacher/instructor there w il e
misunderstanding. Online learning runs meffectively
and inefficiently. That is why some other data show

(hat students want moditication between online and

offline class. In offline class instruetor is lorced to

meet siudents, 10 respond to whatever questions and

problems directly.




6. The Benefits of Online Learning

Question

| fe=! that my point
of view has bagn
acknawladged by
ather participants
in this  onling
coursa

[ have been able 16%
to learn fram the
online discussions
| have been
stimulaied o da
additionzl reading
ar research on
mpics  discussad
in this online
course

T have learned o

' valuz other points .

I
of view through |

parficipalon in this




fo easly access
my raading
assignments
cnline

| have completed | 4.1% " 33.4%
zll of tha readings
| have  Deen
assigned in  this

E, onlina course _

“This onlire course | 1.4%
has Deen a useful
lzarning
experiance
The diversity of
topics in the online
course prampted |
me o participate .-
in the dizzussions
[ have made a|4.1%

| great dzal of effort

| participate in

the anline course




"' 24 [ The orlina cours= | 7%, T o10% ' s

| has helped me
reach my personal
legrning chjectives
| Being part of an
online  learning

| team has helped

mg ba a hslgr ' .
saudent
ga ST b ik

A part from the problems of the implementation of
active Journing, such us the less activeness of
teacher and stodenrs, less varied reading materials,
students nate many benzfits (hat they can take from
is implementation. Its benefits arc:
1. Tearning to value other students’ opinion (data
12, 13, 16)
Being enriched with more reading and research
paper on the topies (data 15, 17)
Learning is more individualized as students may
choose any material to be discussed (dara 24).
The choice is, of course, mads bused an

students’ nzed. If, in their apigion, they are not




clear about a cerlain material they need to read it
more. If a certain material is considered gasy to
them they can move to focus un the rest of the

materials,

Cuiding smdents w be ndependent learners

{data 25). In online learning therc is no direct
suparvision znd contrel to stidents’ learning
uctivitics excepl through whatevar thev write
and upload. Tricky students may only copy pasre
their writing from sume sourccs ur log in other
students’ nawme. But thosc who are aware of he
importance of independant learning  will he
motivated more to be more responsible and self
reliant. More than half studenrs {58%) ara aware

of this.




7. Facilities for {nline Learning

Tarbiyah faculty % | 49% | 3
nrovides good facilities

for online learning

Facility plays an important role in any
activity including teaching learming process. The
facility for online learninge. so far. becomes a
problern.  Limited  internet  access  influcnced
students’ cngapement in every discussion and other
activities. Unly 34% agree that ‘Larbivah [laculty
provides goud lacilities for online learning. Many ol

them suggested 1o be pravided with enough facility

in accessing internet so that they cowld he

maximally engaged.

For some students internet 1 expensive it it

resull 1= sume students are not active In the
discussion and can not catch up with those whao are

more engaged.




8. The Future of Online Learning

‘ Question
S | As a rosult of my | 7%

erpﬂjerm wm
ﬂlla online coursa,
| would like to
parlicipans in
anoiner  onling

aurse  jn the

Tulure !
Online  laarning | 4.7%

would b 3

successful

| l2amning  medium
mr Indanesian
University

sidants

Online  Tearning |
should be given

fo other subjzcts

a5 well




A0 [ Onfine learning | 5.5% 23’ %

| should  continue :
NeXi somastar

Online learmning in ELT LDepariment is
considersd to be positively responded. More than

hall students see the prospect of its continuation in

whe have been accustomed to using technology and
financially supported so that they do not have
problems i internct aveess although they do ot get

it through tree area net.

Another thing may that view is smdenls’

maturity and the boredom of having indoor class
with no enough variation of leaning activities.
Some. who are aware of (he importance of self
rcliance, will sez that online learing is a choice 1w
guide them W be self reliant, independent. They are
aware that in the luture they must be responsible for
Lhings they do, It is time, through online leamning,

1

they train themselves (v be so. Basides they may

also be bored ol some monotonous induor classes.




CHAPTER S

CONCLUSIONS AND SUGGESTIONS

5.1. Conclusions

The implementation of online learning of
Computer-Assisted-Language-Learning  Class  got
pusitive response (tom sisth semester students of
Enplish Languagc Teaching (ELT) Department since
online communication was an excellent medium [or
social interaction. Students’ mierest i face-lo-Gice
learning is actually higher than the online one.
Hence, blended learning would be a successful
learning medium for [ndonesian university students.

This may due to the feature of Computer-Assistad-

Language Learning, which arc not only limited to

theoretical or conceptual aspects, However, online
learning demanded Tequiremenls such as reading,
writing, technology, interpersanal, and independent
learning skills since onling learming s an
independent leaming and an independent learning

requires strong discipline. However, the instructor




was very responsive tn the studenfs’ needs in
questions Lhroughout the online course. There are
some bencfits of online learning such as learnmg to

value other students’ opinion, being enriched with

more reading and research paper on the fopics,

learning is more individualized as studenls may
choose any material o be discussed, the chaice is, of
" course, made based on students’ need. guiding
students to be mdependent learners,

In online learning there is no  direct
supcrvision and  control to  students”  learning
activities excepl throngh whatever they wriie and
npload. Tricky students may only copy paste Lheir
writing trom some sources or log in other studenrs’
name. Bul those who arc aware of the unportance of
indeperilent learning will be motivaled more o be
more responsible and sell celiant. More than hall
students are aware of this. The facility for online
learning, 50 far, becomes a problem, Limited wnternst
acecss influsnced students’ enpagement i cvery
discussion and other activities. llowever, online

learning in FLT Department 15 considered lo be




positively respended. More than hall students see the

prospect of its continuation in the future.

5.2. Suggeslions

Based on the ressarch lindings, we would
like to give the following supgestions.
As the studcats’ interest towards onling learning 13
high, the faculty should pravide the infrastruciurc to
support it such as more hotspat areas without much
trouble. The iofrastructure is nol lunited to botspol
areas bul it can ke to the availability of desktop
computers connected 10 the ternst.
The policy makers in the institute and faculty should
create an environment ol blended learming [vr all
subjects so thar students can  advance  their
compglence more than expected.

Siudents and Jecturer should be active [rom the very

beginning to the end of online learning, There should

rawards and punishment for online learners.
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APPENDICES
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Class

Questionnaires on the online course of

Assisted Lanpuape Learning

lo-tace setting,
3 Fully disagese { ) Diszgres |

Hrunicaticnn 1x




T fiel comfortuble conversing through this fext-based mednm.
{3 Fully disageer () Dhsagres () Agrec({ ] Absolawly agree
1 ieel comforizble participatiag in the online discussions.
[ ) Absolurely ayriee
tale parouipacmny
[ Fally i [ j Disagree ( ) Agree { » Absolurely agree
e insinicror has created a feeling of an ut ine conimanily.

{ ) [Fully disagree ( y Diisagree () Jigeen ) Absolulely agree
The online dizcussicns and activities e helpeed me feel putl
af a conumanily.

{ ¢ Dully cusngree ( Yy Thisagtee { | Agree { % Absolutely apzes
The fstrucior Wa3 very [EEponsive 1 My needs in guestiess
theoughout the online courst.

¢} Fully disagree { ) Disagroe (

1 prefer  face-to-face

discussions.

{ ) Fully disagree ( ) Disapree () Ageee 3 Aleolotely agrue

3. [ prefer mden discessions © onlie (text bosed) diseussions.

{ ) Fully dessses{ ) Disagrec ( ) Agree | ] Absalulely agrse




- I prefer audio discussions 1o online B

L ) Fully dsagres () Disagrea () Agree [ 1}

2. 1 feel that my point of view has been ACHIOW, *d by other
pacticipants in this online coure.
[ ] Fully disagree ¢ ) Disa gree () Agree () Ahzolutely Hgree
I Bave been able ta leags rom the ottlime discussions,
) Fully disagrec ( ) Disagree [ ) Apree { )
[ have been able 1 lenm fram the face-Lo-face disuussinns
() Iy disapree [} Disagree { JAptec( ). lutely apree
I have been stimulaied o de acklibional teadmy oz tescarch an
tons disc,
(3 Fully di
6. 1 have leamex! to value other puintz of i
Patticipation in this cmline course.
17 I hawe Loen able 1o

anline,

( J Fully disapree () Disagres ( ) Ayrrce |




. I have eomnpleied all of the nmdings | bave heen assymed ir

this anline conrse.
ree {3 Disagree () Agree (] Absalutely agres

5. As a mesuls of my cxpetence with this online course, L wrould

like 1c: participate in another online course in the farure.

) Fully disayree [ ) Disngrea ) Agree {
 This cmline cozse has heen a useful learning exprrence,

i ) Fully disagree { ) Lt (7 Agee { ) Absolucely agres
i The drremstly of toplcs 1 the onbne courze prmm_:lted s o

participare n (e discussions.

£ ) Fully disagrea [ ) Disagrec () dgres clutely agree

T have tnade 2 groat deal af effort w [atticipate 10 the onlice

COUCSE.

{ ) Fullydi () Disagrea () fgree (A hsnlulely agree
» | leamn betrer in g snixed modivm (onlne and fage-io-face] than

1 would have 7 a face-to-fuce medinm zlone

ee | ) Apese [ ) Absolutely agree




24, ‘The online coutse has helped me reach my personal learmimeg
abjectives.
[ Fully disagree | ) LDisayree [ ) Agres () Absolurely agree

. Beng part of an online leaming team has heloed me be ¢ bettes
soadent.
' ' Ful!}' i_:li.t-:i:'f_:Tr'l."! e |:|ii:I£:1‘.-:L D) Apree hsalutel:.-'

. Meenng wath my lecurer and classmates face-to-
h::i_l:u_':_: e e s herker shadent

[ % Fully o = [ ) Disapree [ ) Agree () Absalutely agres

. Hawving real-time, online meetngs has helped e feel part of a

CUTIULULILTY
[ Dully disagree () Ihisagree [ ) Agres () Abselute

[laving face m froe mechings has helped me feal past of a

community.

{0 Fully dusape

I callen Teel lost ia the online conrse.
{ ) lully disapeee { ) Disageee { ) A, | ] Absaolutely agree

3. Online learning strong teading skills.




. Ouline learming demands steong wmang <Al

(§ Fully disagzes [ ) Disagree { )Agzee( ) Absslurely ajree
Cluline learning demands sironp, te choology £

() [ally disagree () Thsagree O Agee () Almnlutely agzes
Craline learning demands stiong interpersonal sklls,

{ i Fully disagree { 1isapree ( Johprde {0 Absolutely agre
. Olpline leariing demands ST -| f-dizciplin.

(Y Apgree [ ] Absoltely agree

5. Oinline leming demands shronyr idependent learning skills,

() bully disagree [ ) Diisperes { ) Agres () Abeoludy agree

36, Ounline learningr wonld Te 2 successlul learning medinm for

Tnidonesian univ -:J.El‘f!. shucher

{ 3 Fullyd ee [ ] Dhisappee { ] A4 1 Absolutely agree

¢ Mized medium learning (online and face-tn-fave) would be a

successiul learming medivm for Indonesian unversity shidents,
() Fully disagree ( Disagree ) Agrec { ) Abeolately
Onlae l::aruin_-;; should ke gl'.rmh to ather subjects 25 well.

{  Fully disagree [ ) Disagree ( ] A () Absoluwly apree




39, Tarbiyah famdlly provides pood Fcilives far anline learning
{ 1 Pelly disageee | ) Disagree { ) Agree [ ] Abeolur
20, Online Iszming should contnue next semester

1 T

{: i Fully disagre { ] Disagree |

41, What can yau suppsst b inprave online learning e the funer
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