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ABSTRACT 

Tittle : The Lens of Learning: Video Case 

Analysis in Understanding Pre-Service 

Teachers’ Questioning Strategies 

Writer   : Adisty Mayla Fayza 

Student Number : 2003046026  

Analyzing video case on questioning strategies may improve 

student teachers questioning abilities and implement more 

effective practices that encourage students learning and 

engagement. Through this method, pre-service teachers can 

evaluate the questioning strategies used as one of the essential 

competences in supporting interactive and meaningful learning. 

This research aims to analyze how video case analysis can help pre-

service teachers understand, evaluate, and improve their 

questioning strategies in the context of classroom learning. This 

research used a qualitative method with a case study approach. 

Data were collected through reflection and interviews. This 

research take data from 7 EFL pre-service teachers. The findings 

showed that video case analysis contributed significantly to 

improving pre-service teachers' understanding of questioning 

strategies. Pre-service teachers were able to identify strengths and 

weaknesses in their questioning approaches, such as the use of 

open-ended questions to encourage discussion, time management 

in question-and-answer sessions, and the ability to respond to 

students' answers with constructive feedback. This research 

provides important implications for the development of teacher 

training programs, particularly in the use of technology as a tool 

for reflection and learning. By utilizing video case analysis, 

educational institutions can help pre-service teachers develop 

better questioning skills, which will ultimately improve the quality 

of learning in the classroom. 

Keywords: EFL pre-service Teachers, video case analysis, 

questioning strategy, teacher education 
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 MOTTO  

 

ِ حَقٌّ ۖ وَلََ يَسْتخَِفَّنَّكَ الَّذِينَ لََ يوُقِنوُنَ    فَاصْبِرْ إِنَّ وَعْدَ اللََّّ

 "So be patient, for the promise of Allah certainly is true. And do 

not be disturbed by those who have no sure faith." (Ar-Rum:60) 

 

“Education is the most powerful weapon you can use to change 

the world.” (Nelson Mandela) 
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CHAPTER 1 

INTRODUCTION  

This chapter discusses the background, the question, the 

objectives, the research focus, and the significance of the 

research. 

A. Background of the Research 

Learning a foreign language, especially English has 

historically served as an important tool and strategy for human 

resource development. Teachers are responsible for creating 

teaching strategies. In this context, teachers play a crucial role 

in fostering effective classroom interaction through well-

designed teaching strategies. Improving teachers’ 

professionalism involves supplying them with the skills to adapt 

the contemporary issues and encouraging active engagement 

among students. Based on (Tanang, H., Djajadi, M., Abu, B., & 

Mokhtar, 2014), teachers are encouraged to develop their 

abilities by addressing current issues and changing to 

developments in technology through various strategies. One 

effective strategy to improve classroom interaction in English 

language teaching is the use of questioning strategies, which 

can stimulate critical thinking and encourage student 

participation. 

Questioning is a common strategy applied by teachers in 

the classroom. According to (Erdogan & Campbell, 2008) 
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teacher questioning strategies are how teachers ask students 

questions to improve learning, test comprehension, and 

stimulate critical thinking. The implementation of a questioning 

strategy in an EFL Classroom requires teacher knowledge and 

confidence (Sunggingwati, D., & Nguyen, 2013). These 

strategies include a variety of question types, such as open-

ended, closed-ended, and probing questions, which are 

designed to get specific types of responses from students. The 

questioning strategy aims to provide students with more 

opportunities to think about and respond to the teacher's 

questions. 

According to (Smart & Marshall, 2013), teacher 

questioning strategies may impact their students' conceptual 

knowledge and critical thinking. (Wandasari et al., 2023) 

Teacher questioning strategies can improve student 

engagement, critical thinking abilities, and interaction between 

students and teachers. Interaction between students and teachers 

also becomes more dynamic through question based-dialog. 

Thus, questioning strategies are not only tools to check students' 

understanding but also a way to encourage deeper learning and 

improve the quality of relationship between teachers and 

students.  

Video-based learning has been developed as a result of a 

new form of online education, and within this context, video 

case analysis has emerged as a valuable method for pre-service 
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teachers to reflect on and enhance their teaching practices by 

analyzing recorded classroom interactions After watching the 

recording, they self-reflect on various aspects of teaching, such 

as questioning techniques, classroom management, and 

interaction with students. This activity often allows them to 

identify strengths as well as areas for improvement in their 

teaching practice. Through video analysis, prospective teachers 

can develop their teaching skills, understand the application of 

theory in practice, and obtain constructive feedback to 

continuously improve the quality of teaching. Sherin and Han, 

highlight three important advantages of video technology that 

are particularly relevant for teachers. First, the video serves as 

a permanent record of classroom interactions, allowing viewers 

to focus on particular moments for understanding. Second, the 

video may be manipulated and mixed with other media, 

including graphics and text. Finally, video allows teachers to 

create new teaching methods and carry out “fine-grained 

analyses of classroom practices by reviewing other teachers’ 

strategies (Sherin, M. G., & Han, 2004).  

This research focuses on questioning strategies used by 

pre-service teachers. Specifically, this study explores how video 

cases can help pre-service teachers understand their questioning 

skills and use effective questions in the classroom.  Therefore, 

the analysis of teacher questioning strategies through video case 

analysis can contribute to a deeper understanding of the 
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complex relationships between teacher questioning, student 

learning, and educational outcomes. Overall, using video case 

analysis on students and teachers to assess questioning 

strategies is an effective strategy to improve teacher education 

and learning findings. By analyzing video case on questioning 

strategies, student teachers may improve their questioning 

abilities and implement more effective practices that encourage 

students learning and engagement.  

Despite the growing use of video case analysis in teacher 

education, limited research has explored its specific role in 

helping pre-service teachers understand and improve their 

questioning strategies, particularly in the context of EFL 

teaching. While previous studies have examined questioning 

strategies among experienced teachers or focused on other 

aspects of teaching practice, there remains a lack of 

understanding of how pre-service teachers develop this skill 

through reflective tools like video case analysis. This research 

aims to fill this gap by investigating how video case analysis 

contributes to pre-service teachers’ understanding and 

application of effective questioning strategies in classroom 

scenarios. 

B. Research Question  

1. In what ways do video case analysis including guided 

reflection serve as a means for pre-service teachers to 
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increase their awareness of effective questioning 

strategies? 

2. How is the EFL pre-service teachers’ process of creating 

and revising questions when they participate in video 

case analysis? 

C. The objective of the Research 

1. To investigate how guided reflection can improve 

their awareness of effective questioning strategies  

2. To explore the processes of pre-service teachers 

creating and revising questions when they participate 

in video case analysis 

D. Significances of the Research  

By doing this research, it can hopefully give the benefits in 

some aspects, such as: 

1. Theoretically  

The results of this research are expected to enrich 

the knowledge of EFL student teachers through video 

case analysis, especially in the aspect of questioning 

strategies, and analyze particular aspects of teaching 

and learning. 

2 .  Partially  

a. For students  
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This research is expected to be useful for EFL 

student teachers in the use of video analysis to 

improve student teachers’ capacity to observe and 

evaluate effective teaching practices.  

b. For lecturer 

This research is expected to be useful for lectures 

to investigate student teachers’ use of questioning 

strategies across several courses throughout the 

teacher training program.  

c. For the next researcher  

This research is expected to give information to 

other researchers and to be useful as an inspiration for 

future research.  
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CHAPTER II 

LITERATUR REVIEW 

This chapter discusses previous research, reviews of 

related kinds of literature, and the conceptual framework of this 

research.  

A. Previous Research 

There are previous pieces of research the writer considers 

as an overview and  guideline in arranging the study, those are 

comprised of :  

The first previous study by Ashlee Hover (2021) was 

entitled “Candidates Use Video Case Analysis To Examine 

Teacher Questioning Strategies”. In this study the researcher 

selected ATLAS videos and resources for all subject areas were 

labeled using edTPA rubrics and included specific abilities for 

each session; 1. Plan lessons based on students' knowledge, 2. 

Identify assessment practices in context, and 3. Analyze 

effective questioning strategies. This study used qualitative 

research design to analyze data through written open-ended 

reflection questions, audio recordings of peer group 

discussions, and audio recordings of semi-structured 

interviews. The findings of this research show that through the 

use of video case analysis activities, candidates were able to 

refine their original questions after observing the outstanding 
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teacher in the video using effective questions strategies. (Hover, 

2021) 

There are differences and similarities between this 

previous research and this research. The difference between this 

previous research and this research is the previous research 

using ATLAS video as the case of analysis. While this research 

uses micro case videos. Besides that, these researches have 

similarities in research methodology. Both of them use 

qualitative research design.  

Second, a previous study by Ali Karakaş and Ceyhun 

Yükselir entitled “Engaging Pre-Service EFL Teachers In 

Reflection Through Video-Mediated Team Micro-Teaching And 

Guided Discussions” the article discusses the use of video-

recorded microteaching sessions and guided group discussion 

to engage EFL pre-service teachers in reflection and reflective 

practice. The study was conducted with 24 student teachers in a 

language teacher education program in Turkey. The 

methodology used in this article is a case study research design. 

The qualitative data was collected through multiple forms, 

including pre-video observation form, video-recorded peer 

feedback/comments, field notes, and post-video observation 

focus group discussion. The data analysis involved identifying 

main themes and sub-themes based on the participants' 

reflections and discussion. The findings show that watching 

their video-recorded sessions and participating in guided 
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discussions helped the pre-service teachers reflect on their 

teaching practices and make changes for future improvement 

(Karakaş & Yükselir, 2021). 

The difference between the previous research and the 

current research is this research focuses on using video-

mediated micro-teaching and guided discussions to engage pre-

service English as a Foreign Language (EFL) teachers in 

reflective practices and emphasizing reflection and 

collaboration in teaching practices. Meanwhile, the current 

research focuses on how video case analysis helps pre-service 

teachers understand and improve their questioning strategies in 

teaching and more specific focusing on mastering questioning 

strategies through video analysis. The similarity between this 

previous research and the current research is both studies utilize 

video-based methods as a core tool for teacher training. The 

methodology used is also the same, namely qualitative research.  

Third, a previous study by Sarah Stice and Madison 

Gannon entitled “ I’m Starved For That”: Preservice Teachers’ 

Experiences with Video Analysis” the article discusses video 

self-analysis as a tool for helping teacher educators understand 

what makes video self-analysis tasks more meaningful, 

authentic, and engaging for pre-service teachers. This study was 

conducted 4 pre-service teachers English education recent 

graduates. The methodology used in this research is qualitative 

research design. The qualitative data was collected through 
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semi-structured interviews. The findings indicated the benefits 

of seeing other classroom contexts, leveraging multiple, 

converging voices for reflection, and curating intentional video 

footage through planning (Gannon, 2023).  

 Both studies focus on the use of video analysis as a 

valuable tool to enhance pre-service teachers' professional 

development, but they differ in scope and purpose. The previous 

research emphasized pre-service teachers’ personal experiences 

with video analysis exploring its impact on self-awareness, 

confidence, and overall teaching practice. This study took a 

broader approach by analyzing different aspects of teaching, 

such as lesson delivery, classroom management, and student 

interaction, using recordings of participants' teaching. In 

contrast, the current research focuses on the development of 

questioning strategies specifically examining how pre-service 

teachers can use questions to encourage critical thinking and 

student engagement. The study relied on pre-selected video 

cases to facilitate targeted reflection on specific teaching skills. 

Meanwhile, the similarities between both research studies have 

the common goal of encouraging reflective practices and 

improving teaching competence. Both studies also highlight the 

effectiveness of video analysis in bridging the gap between 

theory and practice, thus helping probationary teachers to better 

understand their role in the classroom.  
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Fourth, previous research by Syafril and Azrul entitled 

“Pre-Service Teachers’ Perceptions Of Video-Based Case To 

Increase Higher Order Thinking Skills” the article discusses the 

perception of prospective teachers using a case study-based 

video, this article also looks at the students’ high-level thinking 

skills in solving the cases they face. The study was conducted 

with 80 students as prospective teachers and 2 lectures in the 

educational technology study programs. The methodology used 

in this research is qualitative methods with descriptive data 

analysis. The result of this study, the use of case study-based 

videos in learning makes students interested in digging deeper 

into the material presented by the lecturer(Syafril & Azrul 

Azrul, 2023). 

The difference between this previous research and the 

current research is focused on the use of video case studies to 

develop higher-order thinking skills (HOTS) such as analysis, 

evaluation, and creation. The main objective is to increase 

cognitive engagement and critical thinking and encourage pre-

service teachers to solve classroom-related problems. On the 

other hand, the current research focuses on enhancing 

questioning strategies as a pedagogical tool. The study 

investigates how pre-service teachers can design and use 

effective questions to encourage student engagement, critical 

thinking, and interaction in the classroom. Meanwhile, the 

similarities are both of the research emphasize the use of video-
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based learning as a valuable tool in the professional 

development of pre-service teachers, aiming to bridge the gap 

between theoretical knowledge and practical application and 

highlight the importance of reflective practice, encouraging pre-

service teachers to critically analyze teaching practices and 

improve their skills. 

 

B. Literature Review 

1. Video Case Analysis as a Pedagogical Tool 

Video case analysis is an educational strategy that 

includes analyzing and discussing video recordings of 

teaching practices. In this study, researchers used 

microteaching video recordings as a tool in video case 

analysis activities. This video recording through 

microteaching is created to reflect on teaching practice, 

allowing pre-service teachers to observe their strengths and 

weaknesses during practice. As a tool for analysis, this 

video recording focuses on the questioning strategies used 

by pre-service teachers. The study may include a variety of 

aspects of education, but this case focuses on pre-service 

teachers' questioning strategies. This approach is 

commonly utilized in pre-service teacher education to 

improve teacher preparation and professional 

development.  

a. Definition of Video Case Analysis 



13 
 

The usage of video is increasing due to 

technological developments. Institutions worldwide are 

creating video analysis systems to facilitate teachers’ 

observation, analysis, and sharing of recordings (Rich 

& Hannafin, 2009). Video analysis is becoming a 

popular and accessible technique for teacher reflection. 

As a result, there is an increasing variety of studies on 

the advantages of using video to improve education 

(Maclean & White, 2007) 

Few research exists on how to facilitate video 

reflection, one strategy involves employing organized 

viewing guides, prompting questions, and facilitators to 

stimulate discussions (Baecher, L., Kung, S., Ward, S. 

L., & Kern, 2018).  Santagata found when given 

practice opportunities, teacher candidates' abilities to 

analyze videos improved with time (Santagata et al., 

2007). (Cuthrell et al., 2016) discovered that teacher 

candidates noticed more complex aspects of the 

classroom (such as actions and teacher-student 

interactions) when they spent more time watching 

videos, completing observation protocols, and taking 

part in guided discussions.  

During video analysis, pre-service teachers watch 

video evidence of their teaching, not video recordings 

of other pre-service teachers or current teachers. 
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(Wang, J., & Hartley, 2003) summarised the use of 

video analysis as an activity that can change existing 

beliefs and practices, and support the acquisition of new 

knowledge and skills of teaching practice. Reviewing 

video-recorded lessons from microteaching activities 

allows pre-service teachers to rewatch them several 

times to develop the ability to identify effective 

teaching in real classroom situations without having to 

teach simultaneously. Here is one of the videos selected 

by the researcher for the video case analysis as follows: 

                        

  

Video link :  

https://youtu.be/-K8Y9B5_o4o?si=43jMK77lKi7Vc7Vg  

b. Benefits of Video Case Analysis  

Video case analysis provides several benefits, including; 

1. Improved Teacher Preparation: using video case 

analysis able to increase pre-service preparation by 

https://youtu.be/-K8Y9B5_o4o?si=43jMK77lKi7Vc7Vg
https://www.youtube.com/embed/-K8Y9B5_o4o?feature=oembed
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offering a realistic an immersive learning 

experience.  

2. Enhanced Reflective Practice:  encourages pre-

service teachers to review their teaching practices 

and suggest places for improvement. 

3. Increased Collaboration: encourages collaboration 

among pre-service teachers and builds a sense of 

community.  

 

c. Steps Using Video Case Analysis  

1. Video Collection and Selection  

a. Microteaching Video Recordings: Using 

microteaching video recordings that focus on the use 

of questioning strategies.  

b. Video Case: Selecting Representative and relevant 

video for analysis. 

2. Observation and Note-Taking: 

a. Watch Videos: Watch the video carefully to 

understand the context and classroom dynamics. 

b. Record Observation: Record observations regarding 

the types of questions asked and student responses. 

3. In-Depth Analysis: 

a. Question Categorisation: Categorise questions by 

type (e.g. open-ended questions, close-ended 

questions, probing questions) 
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b. Evaluation of Student Responses: Analyse how 

students respond to the questioning and the impact on 

their engagement and understanding.  

4. Reflection and Feedback: 

a. Reflection: the pre-service teachers watch the video 

again and then reflect on the video. 

b. Feedback: provide specific feedback based on the 

analysis. 

5. Implementation of Improvement: 

a. Improvement Plan: develop an action plan to improve 

questioning strategies based on feedback and 

reflection. 

d. Guided Reflection Through Video Case Analysis  

Reflection is the cognitive process of creating knowledge 

through practical experiences, either individually or with others 

(Leijen et al., 2012). According to (Clark, C. M. & Peterson, 

1986) reflection helps individuals learn from past experiences 

and prepare for the future. (Schön, 1983) argues that reflection 

can help individuals become aware of their patterns of behavior, 

recognitions, judgments, and implicit rules which are often 

utilized unconsciously. Teachers who carefully consider their 

own experiences are better able to identify different 

components of situations, alternatives available, and 

justifications for their practice, which promotes more 

consciousness of options in future practice (Husu, J., Toom, A., 
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& Patrikainen, 2008). The process of reflection requires 

teachers to identify an issue of practice using their beliefs and 

previous experience, develop solutions, and implement 

solutions for solving issues of practice. As teachers examine 

perplexing events, they become aware of multiple factors that 

impact their teaching practice. Teachers may use reflection to 

revisit and refine their beliefs and knowledge about a problem 

in their teaching. This process allows teachers to gain a deeper 

understanding of their teaching practice and knowledge and 

beliefs about teaching and learning.  

Video case is a tool that allows teachers to reflect by 

observing, examining, and evaluating their teaching (Tippins, 

D., Nichols, S., & Dana, 1999). Video analysis is different from 

types of reflection including video recording activities. During 

video analysis, pre-service teachers watch recordings of their 

teaching rather than video-recorded classes from other teacher 

candidates or in-service teachers. (Seidel, T., Stürmer, K., 

Blomberg, G. & M., & Schwindt, 2011) Indicates, that video 

analysis is a more effective approach for building reflective 

skills than traditional methods such as memory recall or 

teaching other teachers’ recordings. Reviewing video-recorded 

lessons from internships helps pre-service teachers recognize 

effective instruction in real-time classroom situations without 

having simultaneous teaching (McDuffie, A. R., Foote, M. Q., 
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Bolson, C. & E. E., Aguirre, J. M., Bartell, T. G., & Land, 

2014).  

2. Instructional Strategies through Teachers’ Questioning  

In the classroom, the teacher’s role is important. A teacher 

serves as both an example for their students and a provider of 

knowledge. An excellent teacher would provide a positive 

example for their pupils. (Pressley, 1998) as cited in (Sujariati, 

Rahman, Q., Mahmud, 2016) suggested that despite the 

abundance of research supporting questioning before, during, 

and after teaching to improve understanding, pre-service 

teachers still employed post-teaching questions to assist 

students in understanding the topic. As an example, the teacher 

usually asks about the student's previous material. It may help 

them to remember what the students remembered. Teachers’ 

questioning strategies in English education have a significant 

impact on students learning. Teacher questioning strategies 

need to be observed and applied as they are one aspect of 

interaction that teachers should take into consideration to create 

an efficient teaching and learning process.  

Planning effective question is acomplex process that is 

determined by a variety of instructional functions. According to 

Esther Fusco’s theory, the method of creating guiding questions 

helps teachers not only facilitate the development of the lesson's 

themes but also provide them the opportunity to (Fusco, 2012):  

1. Interactively review previously learned materials 
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Example: Students have complected work with materials 

on the soalr system and theacher wants to review what 

they have learned .  

2. Connect or compare information in different areas. 

Example: The teacher asks “ How would you compare 

the characters in text narrative?’  

3. Open ended questions: encourage students to freely 

explore, analyze and synthesize information related to a 

topic or problem. Clues may sometimes be given. As 

students explore their thinking.  

4. Valuing questions: Ask students to synthesize 

information to develop an opinion, judgment, or 

evaluation. 

5. Feeling question: Ask students to describe a feeling or 

express an emotion 

6. Rhetorical questions: No answer is expected. 

7. Procedural question: Deal with classroom management, 

not with the content pf a lesson.  

8. Behavioral questions: Used to control behavior in the 

lesson.  

 

a. Definition of Questioning Strategies  

The meaning “Questioning Strategy” is derived 

from two words; question and strategy. A question is 

asking for information. The meaning of “Questioning 
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Strategy” has long been used in the teaching and 

learning process. As a result, there are several meanings 

for questioning strategies. Questioning strategies are 

methods for asking questions to students that help them 

learn and connect with the material.  

Moreover (Wood, Alexander T.; Anderson, 2001) 

stated that the questioning strategy is an effective tool 

for teachers to increase students’ work and thinking. 

According to (Nashruddin, N., & Ningtyas, 2020) using 

questions is one of the most important components of 

the teaching and learning process. This means allowing 

teachers to assess students’ knowledge and 

understanding through question-and-answer sessions. 

(Ewing, J.C & Whittington, 2001) stated teacher 

questioning strategies are flexible, adjusting questions 

based on students' responses to encourage high-order 

thinking.  

b. The Function of Student-Teachers’ Question. 

According to (Clough, 2007), intellectually 

engaging questions help stimulate and focus students’ 

thinking while helping the teacher understand their 

thinking. A variety of questions will be provided to help 

readers in the comprehension of the material. 

Answering the question would strengthen the student's 

memory and reasoning.  The answer shows their 
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thinking, thus providing important information to the 

teacher to guide the teacher in future educational 

decisions.  

The function of questioning is essential in assisting 

students in identifying faults in their provided beliefs 

and developing stronger opinions (Clough, 2007). 

(Hamilton, 1989) said that the active engagement of 

teachers and students is necessary for an active 

curriculum. As a result, both teachers and students must 

work together to create a successful classroom 

interaction.  

3. Types of Questioning  

 Using a questioning strategy in class helps 

implement various teaching methods and techniques 

more effectively. Various questioning strategies can 

help students take responsibility for their learning and 

interact with the educational process. Teachers applied 

questioning strategies to assess learning and create the 

most effective structure, organization, and management 

of new learning. (Richards & Lockhart, 1994) 

Identified three types of questions, procedural, 

convergent, and divergent questions.  

a. Procedural Questions  

Teachers utilize procedural questions to guide 

teaching and learning activities in the classroom, 
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especially related tasks or assignments. In procedural 

questions, students can answer with short answers like 

yes or no. The purpose of this type of question is to 

improve classroom interaction and student 

understanding. Examples of these procedural questions 

include:  

1.) Did you finish your final exam? 

2.) Do you understand?  

b. Convergent Questions 

Students can be encouraged to answer questions 

based on the subject or primary material by using 

convergent questions. Convergent questions promote 

shot responses, such as yes, no, or short questions. The 

purpose of convergent questions is to help students 

focus on the teacher-explained subject and recall 

previous information, rather than encouraging higher 

level thinking. Examples of these convergent questions 

include:  

1.) When do we have lunch?  

2.) What is the synonym of “beautiful”? 

c. Divergent Questions  

Divergent questions are usually asking for long 

explanations and open-ended responses. Students can 

be encouraged to use higher-order thinking skills while 

answering problems like these. Divergent questions are 
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usually posed after the teacher has explained the 

material in the classroom. Examples of these divergent 

questions include:  

1.) What do you think about this video?  

2.) What’s the message of the video? 

 

There are several types of questions, all of which are 

important. Effective questioning in the classroom 

requires managing several types of questions. 

According to (Blosser, 2000) several types of 

questioning strategies can applied by the teacher during 

the class, including procedural, convergent, and 

divergent questions. The following list of question 

types might help teachers assess their question 

strategies and create a variety set of questions to 

encourage creativity.  
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C. Conceptual Framework 

 

 

 

 

 

 

 

 

 

 

 

 

This conceptual framework serve as the visual 

representation of the research. The input of the video case 

analysis provides concrete material for pre-service teachers to 

observe and analyse. The process includes four stpes: 

observation, question categorism, reflection, and revision. The 

outcome is encouraging student engagement and supporting 

professional development.  

 

 

 

Video case 

analysis  

Pre-service 

teachers  

Process 

Question 

categorism  

Observation 

Reflection 

 

Revision  
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CHAPTER III 

RESEARCH METHOD  

In this chapter, the main point is focused on the method 

of research used in this study. There are several subchapters; 

research design, research setting and participants, technique of 

data collection, and technique of data analysis.  

a. Research Design  

The research used qualitative research. According to 

(Creswell, 2014), Qualitative research is a technique to examine 

and understand the meaning of an individual or group scribed 

to a social or human situation. It indicates that qualitative 

research is used to describe phenomena and gather opinions, 

reasons, and motivations rather than to evaluate them using 

statistical patterns.  

Research study refers to the overall strategy that guides the 

process of conducting data. This research uses a case study 

approach. Case study design involves analyzing a specific 

event, situation, organization, or social unit. In terms of scope, 

a case study is an in-depth examination of a phenomenon in its 

actual context. Case study design relies on multiple data sources 

for evidence as the limits between a phenomenon and its 

environment are often not clear (Yin, 2018).   
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In most cases, a case study method selects a small 

geographical area or a relatively limited number of people as 

the topic of study. This research will use the case study design 

to investigate the pre-service teachers using video case analysis.  

  

Table 3. 1  

Framework Design 

Research Questions 

Method of 

Collecting 

Data 

Instrument 

In what ways does 

video case analysis 

including guided 

reflection serve as a 

means for pre-service 

teachers to increase 

their awareness of 

effective questioning 

strategies? 

 

Analysis 

video 

Document  

Reflection 

document  

How is the EFL pre-

service teachers’ 

process of creating and 

revising questions 

Interview  Interview 

guideline  
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when they participate in 

video case analysis? 

 

b. Research Setting and Participant 

This research was conducted at the English Language 

Education Department at UIN Walisongo Semarang. The 

participants of this research were 7 pre-service EFL teachers. 

"The participants of this research were 7 pre-service EFL 

teachers. The researcher selected these participants from 15 

microteaching members based on their consent forms, as some 

members did not agree to participate. One of the main reasons 

for this was that most of the EFL candidates in the same 

microteaching class had already graduated and become 

teachers, while this study specifically focuses on pre-service 

teachers.  

The researcher chose one of the videos from the 

microteaching video recording. The reason the researcher chose 

the video from the microteaching recording was because the 

video contained clear types of questioning strategies. The 

selected video will be uploaded on YouTube so that the pre-

service teacher participants can access it easily.  

 The researcher looked at the results of the interviews to 

investigate the process of video analysis activities using video 

recordings of microteaching that had been provided by the 

researcher. The pre-service teachers watched the video and then 
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analyzed the video regarding the questioning strategy. Through 

the video case analysis activities, the pre-service teachers more 

easily evaluate their effective questions in achieving learning 

objectives and they can improve their skills in teaching, 

especially in questioning strategy activities.  

 

c. The Technique of Collecting Data 

The primary goals of studies are to collect data, the data 

collection technique, and the research instrument used in this 

research. The researcher used some techniques in collecting 

data such as:  

1. Reflective Document  

A reflection document is a written record in which pre-

service teachers express their opinions, observations, and 

learning experiences involving the use of questioning strategies 

during teaching sessions. This document serves as a tool for 

introspection and critical analysis, which helps pre-service 

teachers understand and improve their teaching techniques.  

Reflections are written by participants after watching the 

video case. This will be a reflection writing about identifying 

effective questioning techniques, reflecting on teacher 

practices, and improving self-awareness. 

2. Interview  

Another way to collect data in this research is through 

interviews. Semi-structured interviews were chosen as a means 
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of data collection because they are suitable for exploring 

respondents’ experiences and opinions (Barriball, 1994). This 

approach involves analyzing video recordings of pre-service 

teachers’ teaching practices. The following interview guide is 

designed to facilitate a deeper understanding of the questioning 

strategies used by pre-service teachers.  

 

Table 3. 2 

Interview Guideline 

No.  Questions  

1.  What types of questions do pre-service teachers 

identify as most effective in fostering student 

engagement during video case analysis? 

2. In what ways does video case analysis help pre-

service teachers understand the role of 

questioning in promoting critical thinking and 

student learning? 

3. How do pre-service teachers’ questioning 

strategies evolve after engaging in video case 

analysis and guided reflection? 

 

d. The Technique of Analysing Data  

In analyzing data the researcher used thematic analysis 

techniques based on Braun and Clarke's six-phases model. 

Researchers used thematic analysis to examine data to identify 
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themes or patterns within the data they had collected. This 

technique consists of particular standards to identify, analyze, 

and summarize patterns or themes in data and describe data in 

depth (Braun, V., Clarke, 2006). The purpose of thematic 

analysis is to find themes or patterns in the data that are relevant 

or fascinating and apply these themes to address research or say 

something about a problem. The following are the thematic 

analysis steps used in this research: 

1. Familiarization with the data 

In the first step, the researcher must be actively involved, 

transcribe, and get familiar with the raw data. After 

transcribing the data, the researcher listens and reads the 

data to gain a deep understanding of the content.  

2. Generate initial code  

The next step, then carry out the coding procedure by 

closely examining the transcript, creating draft codes, and 

identifying patterns. 

3. Looking for themes 

After coding, the researcher then starts organizing these 

codes into possible themes. A theme more comprehensive, 

complete idea that captures the meaning of several codes.  

4. Reviewing the theme  

At this step, the themes are currently being reviewed and 

refined. It could be necessary to combine or eliminate 

certain themes, while others may need to be divided into 
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simpler sub-themes. It means that the themes accurately 

capture the information. 

5. Defining theme  

Once the themes have been finalized, they are defined and 

called in a way that expresses their basic meaning. The 

researcher includes an in-depth analysis of each theme, 

explaining how it relates to the main research issue.  

6. Creating the report 

In the final stage, the researcher threads the themes 

collectively into a coherent narrative, connecting back to 

the research question and supporting each topic with data 

quotes or examples. The report describes how the themes 

were identified and gives data to back up the results.  
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CHAPTER IV 

RESEARCH FINDINGS AND DISCUSSION 

In this chapter, the researcher presents the result of the 

research obtained from the results of interviews and reflection 

on the video case analysis. The research findings are the result 

of answering two research questions. The first research question 

is in what video analysis including guided reflection serves as a 

means for EFL pre-service teachers to increase their awareness 

of effective questioning strategies, and the second is how is the 

EFL pre-service teachers’ process of creating and revising 

questions when they participate in video case analysis. 

A. Research Findings  

1. The Ways Video Case Analysis Including Guided 

Reflection Serve as a Means for EFL Pre-Service 

Teachers to Increase their Awareness of Effective 

Questioning Strategies 

In this section, the researcher presents the video case 

analysis including guided reflection serves as a means for 

EFL pre-service teachers to increase their awareness of 

effective questioning strategies. The data was taken from the 

reflection documents of EFL pre-service teachers. The 

following are EFL pre-service teachers’ self-reflection on 

questioning strategies. The names of the participants will 
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begin with P1 for participant, P2 for participant 2, and so on 

to make the data display simpler. Following from the 

researchers’ classification of the data is based on three ways, 

namely identifying effective questioning strategies, 

reflection on teacher practices, and improving self-

awareness.  Based on the answers from the reflection data 

provided by participants, the following are their responses 

after they analyze the questioning strategy videos they have 

watched.  

a. Identifying Effective Questioning Technique  

Video analysis allows pre-service teachers to 

identify specific types of questions, such as open-ended 

or probing questions, but also helps them gain deeper 

insights into how these questions encourage student 

participation and enhance learning. Through careful 

observation, they can also examine the nuances of when 

and how to use questions effectively to scaffold learning, 

fostering a more interactive and supportive classroom 

environment. 

P1  

In my opinion, the video case analysis on 

questioning strategies had a considerable 

influence on the changes or refinement of 

questions that I had previously made in my 

teaching practice or microteaching. After 

watching the video, I realized that effective 

questioning has a huge impact on the quality of 
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classroom interaction. I understand more about 

the importance of choosing the right type of 

question to achieve learning objectives, such as 

using open-ended questions to stimulate critical 

thinking or questions that encourage deeper 

discussion. In addition, I also learned to pay more 

attention to students' responses to the questions 

asked, as well as the importance of tailoring 

questions to their level of understanding. 

 

P1 reflect, that after watching the video, she 

realized that effective questioning strategies greatly 

influence the quality of classroom interactions. P1 

understands the importance of choosing the right type of 

question to achieve learning objectives, such as open-

ended questions to encourage students to think critically 

and discuss more deeply. She also learned to pay 

attention to students’ answers and adjust questions to 

their level of understanding.  

P2 

From the video analysis on questioning strategies, 

I gained new insights that influenced the way I 

develop questions in my teaching. The video 

reminded me that well-crafted questions can 

create more dynamic classroom interactions. 

Now I am better understand the importance of 

choosing the right questions, such as using open-

ended questions to stimulate deep thinking and 

tailoring questions to students' abilities to achieve 

better learning outcomes. 

Based on P2, she realizes that well-designed 

questions play an important role in creating a dynamic 
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and interactive learning atmosphere. By using open-

ended questions, students are encouraged to think more 

deeply, explore their ideas, and actively engage in 

discussions. In addition, the authors recognize that it is 

important to match the type and difficulty of questions to 

students' abilities so that they can feel challenged yet 

confident in providing answers. This realization led P2 to 

improve the way they construct and use questions in 

teaching, to make the learning process more effective and 

meaningful.  

P3 

The video analysis of questioning strategies 

provided new insights that are very useful for 

improving the quality of questioning in my 

teaching. I am now more aware of how open-

ended questions can stimulate students' critical 

thinking and lead them to explore concepts in 

depth. In addition, I learned to be more responsive 

to students' answers and ensure the questions I 

ask are relevant to their ability level. 

 

P3 reflects that analyzing the video provided a new 

understanding that helped her improve the way she 

framed questions when teaching. She has also learned to 

pay more attention to students’ responses and ensure the 

questions are appropriate for students’ ability levels. 

The point of this paragraph, emphasizes how the 

video analysis helped P3 become more strategic in 



36 
 

designing and delivering questions, making learning 

more effective and relevant for students.  

P4 

Analyzing this video made a great impact on the 

way I design questions in my teaching. I realized 

that the use of appropriate questions, such as 

open-ended questions that invite students to think 

more critically, is crucial in improving classroom 

interaction. In addition, I now pay more attention 

to students‘ responses to my questions and try to 

adapt  their understanding to create more 

effective learning.’ 

 

Similar to the previous research, P4 reflects that 

after analyzing the video on questioning strategies, she 

felt a big change in the way she designed questions in 

teaching. P4 realized that using the right questions, such 

as open-ended questions can stimulate students’ critical 

thinking to improve classroom interaction.  

Overall this reflection reveals how the video 

helped P4 improve her questioning skills by focusing 

more on the quality of questions asked and how students’ 

responses are considered in designing for better teaching.  

P5  

From analyzing this video, I understand the 

importance of avoiding questions that only 

require short answers, such as ‘yes’ or ‘no’. 

Instead, I will focus more on exploratory 

questions that allow students to talk more and 

build their understanding independently. 
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In contrast with the previous participant, P5 

realizes the importance of avoiding closed-ended-

questions that only ask for short answers, such as “yes” 

or  “no, cause these types of questions do not encourage 

students to think more deeply or interact more actively, 

but these questions will lead students to give answers that 

will lead down a dead-end path in the sense that they 

provide no context or explanation and confuse students. 

In other words, this reflection shows that P5 wants 

to improve the quality of learning by deigning questions 

that encourage students to think critically and share their 

thoughts, rather than just giving simple answers.  

P6  

From the video analyzing questioning strategies, 

I learned that avoiding closed questions can open 

up opportunities for students to share their ideas 

more widely. In addition, I understand the 

importance of observing the situation in the 

classroom to know when reflective or exploratory 

questions can be used to increase student 

engagement. 

 

Similar to P5, P6 also realized that avoiding close 

questions, she assumes this question type can limit the 

opportunity for students to think more deeply. In contrast, 

by using open-ended or exploratory questions, students 

have the space to talk more and develop their 

understanding.  
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Overall,  this reflection reveals how the author tries 

to be more thoughtful in choosing the types of questions 

that support students' interaction and critical thinking, 

and how awareness of the classroom situation can help 

improve the quality of learning. 

P7 

This video taught me that questioning is not just 

about getting answers, but also about how we can 

encourage students to think more critically and 

build their confidence. I also came to better 

understand the importance of recognizing the 

classroom situation to determine when and what 

types of questions are most appropriate to use to 

effectively support student learning. 

P7 reflects and realizes that questioning strategies 

in teaching have a more extensive purpose than simply 

getting answers from students. Through the video, P7 

learned that the questions asked should not only serve as 

a way to test students' knowledge, but also as a means to 

encourage them to think more critically. Good questions 

can help students analyze information, explore multiple 

perspectives, and form more informed opinions. In 

addition, the right questioning strategy can also boost 

students' confidence. When students are allowed to think 

and provide more in-depth answers, they will feel more 

valued and more confident in their ability to contribute to 

the discussion. 
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Overall, this reflection illustrates a deeper 

understanding of the importance of questioning in the 

learning process. Questioning is not just about obtaining 

information, but also about creating an atmosphere where 

students can think more deeply, feel more confident, and 

participate more actively in learning. The author 

recognizes that sensitivity to the classroom situation and 

the ability to choose the right types of questions are 

important skills that can help support students' 

development more effectively. 

 

b. Reflection on Teacher Practices 

Guided reflection after watching video cases 

enables pre-service teachers to analyze the effectiveness 

of questioning strategies used in the videos. They can 

critically evaluate key aspects, such as why certain 

questions worked well, how they contributed to student 

engagement, enhanced classroom interaction, and 

whether they effectively encouraged critical thinking 

among students, fostering a richer learning experience. 

P1 

The questioning strategy in the video supports my 

belief that the teacher’s role is as a facilitator who 

encourages students to think critically and be 

actively involved in learning. Through targeted 

and in-depth questions, teachers can help students 
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understand concepts better and build their 

confidence to participate. However, this strategy 

also challenges my belief that all students can 

immediately respond well to questions, as the 

success of this technique relies heavily on the 

teacher’s ability to match the questions to the 

students’ level of understanding. 

P1 reflects that the teacher’s role is not only 

limited to delivering information but also as a facilitator 

who encourages students to think critically and actively 

participate in the learning process. The questioning 

strategy shown in the video supports this view, as through 

targeted and in-depth questioning, teachers can help 

students understand concepts better. In addition, this 

strategy also helps build students' confidence so that they 

are more comfortable and motivated to participate in the 

learning process. 

However, this reflection also expressed the 

challenges experienced by P1 in implementing the 

strategy. She began to realize that not all students can 

respond well to questions immediately. The success of 

the questioning strategy largely depends on the teacher's 

ability to adjust the type and level of questions to the 

students' level of understanding. This means that a 

teacher must have sensitivity to students' needs as well as 

the skill to design questions that match their abilities. 
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Otherwise, the strategy may not be effective or may even 

leave students feeling too overwhelmed. 

Overall, this reflection illustrates the pre-service 

teachers' understanding of the importance of their role in 

encouraging student engagement through appropriate 

questioning strategies. 

P2  

The learning from this video case analysis will 

influence my future questioning techniques by 

encouraging me to focus more on questions that 

invite critical thinking from students. I will try to 

ask questions so that students explore their ideas 

more deeply, rather than just looking for the right 

answer. In addition, I will also provide 

opportunities for students to ask questions or 

express Their opinions so that the learning 

process becomes more interactive and involves 

them actively. With this approach, I hope to create 

more interactive classroom situations and 

encourage students to think more critically and 

creatively. 

 

According to P2, she gained new insights from 

analyzing the video that will influence the way they use 

questioning techniques in the future. P2 realizes the 

importance of asking questions that not only look for the 

correct answer but also encourage students to think more 

critically and explore their ideas in depth. With this 

approach, students are expected to be more involved in 

the learning process, not only as recipients of information 
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but also as active participants who can explore their 

understanding independently. 

P2 also realizes the need to provide space for 

students to ask questions or express their opinions. By 

involving students in the learning process through 

discussion and exchange of ideas, P2 hopes to create a 

learning environment that is not only more dynamic but 

also able to encourage students to think critically and 

creatively.  

 P3 

After watching the video case analysis, it becomes 

evident that using questioning strategies is highly 

effective in fostering deeper and more critical 

thinking among students. For instance, as 

highlighted in the video, when the teacher posed 

open-ended questions and followed up with 

probing ones, students not only demonstrated 

critical thinking but also gained the confidence to 

express their opinions. This approach aligns with 

the idea that effective questioning supports 

student learning by encouraging active 

participation and building their self-assurance in 

communicating their thoughts. The video also 

reinforced how pre-service teachers can observe 

and adapt such strategies to enhance both student 

engagement and their teaching efficacy. 

  

P3 reflects that effective questioning strategies 

play an important role in supporting students' learning by 

increasing their active participation. It helps students 

develop better communication skills and concept 
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understanding. P3 realize that this method is not only 

beneficial for students but also provides valuable lessons 

for pre-service teachers. Pre-service teachers can observe 

and apply the strategy to increase student engagement 

while developing their teaching skills. 

P4  

From the analysis of the learning videos, it can be 

seen that the implementation of the questioning 

strategy has a positive impact on the teaching-

learning process. It encourages students to think 

more critically and deeply so that they can 

analyze information better. In addition, the 

questioning strategy also contributes to 

increasing students' self-confidence. By providing 

space for students to express their ideas, teachers 

help create a more inclusive and supportive 

classroom atmosphere, so students feel 

comfortable and confident in sharing their 

opinions openly. 

 

P4 reflects that the questioning strategy applied in 

the learning process, as seen from the video analysis, had 

a significant positive impact. This strategy helps to 

encourage students to think more critically and deeply so 

that they can better analyze information. 

In addition, P2 notes that questioning strategies 

also contribute to increasing students' self-confidence. 

By providing opportunities for students to express their 

ideas, teachers create a more inclusive and supportive 

learning environment. This friendly and open classroom 
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atmosphere makes students feel comfortable and 

confident to share their opinions without fear of being 

wrong or worrying about being judged. This reflection 

also shows that questioning strategies not only enrich the 

teaching-learning process by increasing students' 

cognitive engagement but also have a positive emotional 

impact. Teachers can build a classroom atmosphere that 

encourages active participation, values the diversity of 

ideas, and increases students' confidence to contribute to 

class discussions. 

                                    P5  

 Through the analysis of the learning video, it can 

be seen that the questioning strategy applied by 

the teacher has a positive impact on students. This 

strategy not only encourages students to think 

more critically but also helps them deepen their 

understanding of the material being studied. In 

addition, this approach creates a supportive 

learning atmosphere, so students feel more 

comfortable and confident to express their ideas 

or opinions in front of their classmates. Thus, the 

questioning strategy becomes an effective tool to 

improve students' thinking ability and 

communication skills. 

 

Based on P5, she reflects questioning strategy helps 

to create a supportive learning atmosphere. In a 

supportive environment, students feel more comfortable 

and confident to express their ideas or opinions in front 

of classmates. This confidence is essential to encourage 
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students to be more active and engaged in the learning 

process. Overall, this reflection shows that the 

questioning strategy is an effective tool to not only 

increase students' thinking ability but also improve their 

communication skills. By providing space for students to 

think, speak, and interact, this strategy enriches their 

learning experience and helps them develop 

academically and socially. 

P6 

After analyzing the video, the thing that makes 

questioning strategies so interesting is their 

ability to engage students' attention and spark 

their curiosity. By asking evocative questions, 

teachers can engage students in ways that 

encourage them to think more deeply about the 

subject matter. This approach not only draws 

students into the lesson but also allows them to 

explore or revisit concepts that have already been 

taught. Through questioning, students are 

allowed to reflect on their understanding, clarify 

uncertainties, and reinforce their learning in a 

more active and meaningful way. Therefore, this 

strategy plays an important role in keeping 

students engaged and enhancing the overall 

learning experience. 

 

P6 assumes that questioning strategies play an 

important role in keeping students engaged and 

enhancing their learning experience. By allowing 

students to think more deeply, absorb the material, and 

clarify concepts that have not been fully understood, 
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questioning becomes a very effective tool in creating 

more active and meaningful learning. 

 P7 

I was interested in participating because by 

analyzing the video, I could see directly how 

questioning strategies can facilitate students’ 

ideas, develop students’ critical thinking skills, 

and how the right questioning strategies can 

create an interactive learning situation. 

 

Based on P7, P7 reflects Questioning strategies 

serve not only to test students' knowledge, they also to 

engage them in a deeper thinking process. Through 

questioning, students are allowed to reflect and formulate 

their understanding, which helps them to better master 

the material. This makes the learning process not only 

passive but active and meaningful for students. 

 

c.  Improving Self-Awareness 

By reflecting on the video cases, pre-service 

teachers can become more self-aware of their questioning 

techniques, allowing them to identify their strengths and 

areas for growth. They may notice specific areas for 

improvement, such as using more varied questioning 

techniques to promote deeper thinking or avoiding closed 

questions that limit student responses, thereby fostering 

a more inclusive and dynamic classroom environment. 
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P1 

learning about questioning strategies from this 

video will influence me to pay more attention to 

how I structure and deliver questions in class. I 

will be more aware of the importance of variety in 

questioning techniques, such as using open-ended 

questions, connecting questions to students' 

experiences, and engaging them in discussions. It 

also taught me the importance of giving positive 

feedback to students' answers so that they feel 

valued and motivated to learn more. 

 

P2 explained, that she will pay more attention to 

how they structure questions, to more effectively engage 

students. Pre-service teachers will be more aware of the 

importance of variations in questioning techniques, such 

as using open-ended questions that allow students to 

think more critically and express their ideas in more 

depth. 

In addition, this reflection also revealed that the 

author understands the importance of giving positive 

feedback to students' answers. By giving appreciation to 

students' answers, both correct and incorrect, teachers 

can make students feel valued and more motivated to 

learn more. This positive feedback can boost students' 

confidence, which in turn will encourage them to 

participate more actively in learning. 
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P2  

After participating in the video case analysis on 

questioning strategies, the way I will improve my 

questioning skills is that I want to be more varied 

in asking questions. I will also listen carefully to 

students' answers and respond with more in-depth 

questions. And also gives students time to think 

before answering, so that they do not feel rushed 

and can give more prepared answers. 

 

P2 reflects, that she wants to improve her 

questioning skills in more ways and also also realizes the 

importance of giving students time to think before 

answering. Overall, this reflection shows P2's desire to 

develop more effective questioning skills by focusing on 

a variety of questions, listening carefully to students' 

answers, and giving enough time for students to respond, 

to create more meaningful and in-depth learning. 

P3 

From analyzing this video, I realized that 

questioning strategies play an important role in 

improving classroom interaction. I will try to 

refrain from closed-ended questions that may 

limit students‘ responses, and more often ask 

questions that are relevant to their experiences, 

motivate them to think critically, and provide 

positive, supportive feedback. 

 

This reflection shows P3 wants to change her 

approach to questioning in a class by prioritizing 

questions that are more open-ended and relevant to 
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students and plans to avoid closed-ended questions that 

can limit students' answers, and ask questions that are 

relevant to their experiences more often. With more 

open-ended questions that relate to students' experiences, 

the author hopes to encourage students to think more 

critically and actively participate in class discussions, as 

well as provide constructive and supportive feedback to 

create a more interactive and positive classroom 

situation.

      

           P4 

The learning from this video reminded me of the 

importance of structuring questions that not only 

provoke responses but also encourage students to 

think deeply. By using more open-ended 

questions, I can help students explore their ideas, 

avoid too-limited responses, and recognize their 

responses so that the classroom situation becomes 

more inclusive. 

P4 argued, that by using open-ended questions, 

students are allowed to explore their ideas more widely. 

This helps to avoid overly limited or simplistic answers, 

which often do not reflect critical thinking or deep 

understanding. In addition, P4 emphasizes the 

importance of recognizing and valuing each student's 

response. This approach aims to create a more inclusive 

classroom atmosphere, where every student feels valued 
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and encouraged to contribute without feeling intimidated 

or ignored. In this way, the learning atmosphere becomes 

more positive, supports diversity of thought, and builds 

students' self-confidence. 

P5 

The video on questioning strategies provides an 

understanding that asking varied questions is 

essential to encourage students to think more 

critically. I will avoid closed questions that limit 

their responses and use relevant open-ended 

questions more often. In addition, I will allow time 

for students to think about their answers and 

respond with follow-up questions to deepen their 

understanding of the topic at hand. 

 

P5 reflects she wants to improve the quality of 

questioning strategies by avoiding limiting questions 

(closed-ended questions), using relevant and open-ended 

questions, and creating a deeper learning atmosphere 

through thinking time and follow-up questions. This 

strategy is expected to enrich students' understanding and 

increase their engagement in the learning process. 

P6 

From the video analysis, I realized that I need to 

improve the way I ask questions by increasing the 

variety of question types .and also paying more 

attention to students' answers, providing relevant 

follow-up questions, and ensuring they have 

enough time to think before answering to feel 

more comfortable and confident. 
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According to P6, after analyzing the video, she 

wants to improve questioning by using a variety of 

question types, paying attention to students' answers, 

providing relevant follow-up questions, and providing 

sufficient thinking time. This approach aims to make 

students more comfortable, confident, and in-depth in 

understanding the material. 

 

P7 

Through analyzing videos on questioning 

strategies, I learned the importance of using 

variety in the types of questions asked. I am also 

committed to actively listening to students' 

answers and providing follow-up questions that 

encourage them to think more critically, as well 

as giving them sufficient time to think about the 

answer before responding. 

 Similarity with the other participant, P7 In 

addition, this reflection highlights the importance of 

providing relevant follow-up questions, which can 

broaden students' understanding of the material covered. 

These follow-up questions are designed to dig deeper into 

students' ideas and encourage them to look at the material 

from different points of view. P7 also realized that giving 

students enough time to think before answering is very 

important. Not only does this help students feel more 

comfortable and confident, but it also allows them to give 
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more planned and in-depth answers. By implementing 

these strategies, she hopes to create a more interactive, 

supportive, and inclusive learning atmosphere, where 

students feel heard and motivated to actively participate 

in the learning process. 

2. The Process of Creating and Revising Questions by 

EFL Pre-Service Teachers during their Participation 

in Video Case Analysis  

After getting data in the form of self-reflection 

documents from the participants, the researchers 

conducted interviews with the participants. The data 

presented below was gathered through interviews with 

seven participants. When conducting data interviews, the 

researcher prioritizes the comfort of the participants. 

 

a. Types of questioning do pre-service teachers identify as 

most effective in fostering student engagement during 

video case analysis  

P1  

the video shows where the teacher asks open-

ended questions during learning. This shows that 

the teacher’s responsibility is not only to deliver 

knowledge or material but also to facilitate 

learning by encouraging students to become more 

active participants. 
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P1 explains that the video shows how a teacher 

asks open-ended questions during the learning process. 

These open-ended questions provide opportunities for 

students to think more deeply and provide more complex 

answers, which in turn encourages their engagement in 

the discussion. This statement further emphasizes that the 

teacher's responsibility is not only limited to imparting 

knowledge or materials to students but also to facilitate 

learning. This means that teachers should create 

situations where students can be more active in the 

learning process, not just as recipients of information, but 

also as active participants who contribute by thinking 

critically, discussing, and developing their 

understanding. 

P2 

The video highlights open-ended questions which 

can encourage students to explore the material to 

be learned in depth rather than simply 

information. The questioning strategies used in 

the video can encourage students to think 

critically, it will have an effect in supporting the 

teachers’ belief that a teacher should develop 

analytical skills rather than simply memorizing. 

And also in the video also includes a question 

session created by the teacher, which challenges 

the idea that the teacher is the main source of 

knowledge. However, the teacher also allows the 

students to channel their ideas, of course, the way 

of asking is relaxed and does not seem 

demanding.  
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Based on P2, The video emphasizes the 

importance of using open-ended questions in learning, 

which allow students to explore the material in more 

depth and think more critically, rather than simply 

memorizing information. These open-ended questions 

allow students to give longer and more reflective 

answers, which can increase their engagement in the 

learning process. In addition, the video shows that a 

teacher's role is not only limited to delivering material to 

students but also to facilitating learning in a way that 

encourages students to be active participants. In other 

words, teachers need to create an atmosphere that 

supports students to put forward their ideas, discuss, and 

think critically, which helps them connect learning to 

their own experiences. 

P3  

The video highlights the use of probing questions 

to deepen students' understanding and encourage 

critical thinking. These strategies help students 

analyze material rather than simply recall it, 

aligning with the belief that teaching should 

develop reasoning skills. Probing questions serve 

this purpose by prompting students to elaborate 

on their ideas, justify their reasoning, and reflect 

more deeply, fostering a more interactive and 

analytical learning environment. 
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In contrast with P1 and P2, P3 explains that 

probing questions are used by prospective teachers to 

help students understand the material in depth and 

encourage critical thinking. By asking students to 

elaborate ideas, justify reasons, and reflect on answers, 

these questions help them analyze the material rather than 

just memorize it. P3 emphasizes that this strategy 

supports the development of analytical thinking skills, 

creates an interactive learning environment, and deepens 

students' understanding. 

P4  

In the video, open-ended questions are shown as 

a tool to stimulate student engagement in learning 

activities. The questions are not simply factual or 

yes/no queries but are designed to provoke 

thought and encourage students to actively 

participate in discussions and problem-solving. It 

also emphasizes that teaching is not just about 

delivering information for students to memorize 

or passively receive; instead, it involves 

facilitating learning in a way that encourages 

students to actively think, question, and contribute 

to their learning process. 

 

In the video, P4 highlights the use of open-ended 

questions as a way to stimulate student engagement in 

learning activities. She explains that these questions are 

not factual or yes/no questions but are designed to 

encourage students to think more deeply and actively 

participate in discussions and problem-solving. In 
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addition, P4 emphasizes that teaching should not only 

focus on delivering information for students to memorize 

but on facilitating learning that makes students think, 

question and actively contribute to their learning process. 

P5  

While analyzing the video, I concentrated on how 

the pre-service teachers effectively incorporate 

open-ended questions into their teaching practice. 

The video shows that teachers should not only 

focus on delivering material but also be 

responsible for creating an engaging classroom 

environment. The video emphasizes that teachers 

should inspire and encourage students to be 

active participants in their learning, encouraging 

them to think critically, ask questions, and 

contribute to discussions, rather than just 

passively absorbing information. 

 

Similar to P1 and P4, P5 explains that while 

analyzing the video, she is focused on how the 

prospective teachers used open-ended questions in their 

teaching. The video emphasizes that teachers are not only 

tasked with delivering the material but also creating an 

engaging classroom environment. Teachers should 

encourage students to think critically, ask questions, and 

participate in discussions, not just passively receive 

information. 

P6  

In the video, probing questions are presented as a 

valuable tool to deepen students' understanding 

and encourage critical thinking. These questions 



57 
 

help students go beyond surface-level knowledge 

by encouraging them to engage with the material 

more critically. For example, by asking students 

to justify their answers and elaborate on their 

reasoning. Probing questions support the 

development of a more interactive learning 

environment that encourages analytical thinking 

and deeper reflection. 

 

P6 like P3, she argued In the video, probing 

questions are used to deepen students' understanding and 

encourage critical thinking. These questions help 

students interact more deeply with the material, for 

example by asking them to justify answers and elaborate 

on the reasoning behind them. This creates an interactive 

learning environment that encourages students to be 

active participants in the learning process. 

P7  

In this video, the use of open-ended questions and 

deep questions is demonstrated as a way to help 

students understand the material better and 

encourage critical thinking. These strategies 

make students not only recall information but also 

analyze it more deeply. 

 

P7 differed from the other participants, she 

explained that in the video, the prospective teacher 

demonstrated the use of open-ended questions and deep 

questions as an effective way to help students understand 

the material better and encourage critical thinking. These 
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strategies encourage students to not only recall 

information but also analyze it in greater depth so that 

they can develop a stronger understanding and think 

more critically about the material being taught. In other 

words, according to P7, the questions invite students to 

engage more actively in the process of thinking and 

reflection, rather than just passively receiving 

information. 

b. Video case analysis helps pre-service teachers 

understand the role of questioning in promoting critical 

thinking and student thinking. 

P1  

Through video analysis, I can reflect on how 

questioning strategies affect the way students 

respond and learn. I can evaluate whether the 

questions asked provoke more critical thinking or 

just encourage simple answers. This helped me 

improve my questioning strategies. 

 

P1 thought that video analysis could evaluate the 

effectiveness of questioning strategies in influencing 

student responses and learning so that it can be used to 

improve the quality of questions asked. 

P2 

As a teacher candidate, I learned the theory about 

the importance of questioning in the classroom, 

but through analyzing the video cases, I was able 

to see how the theory was applied. For example, I 

saw how the teacher used open-ended questions 
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to build discussion and encourage students to 

connect previously learned concepts. 

 

Based on P2, she assumes that video analysis helps 

future teachers understand how theories about the 

importance of questioning in the classroom are 

practically applied, particularly in using open-ended 

questions to facilitate discussion and support student 

learning. 

P3 

Video analysis helped me recognize patterns of 

effective questioning. I know when to ask deep 

questions, how to respond to students' answers, 

and how to make students feel comfortable 

contributing. All of these play a big role in 

creating an environment that encourages critical 

thinking. 

 

According to P3, through video analysis, P3 

gained a deeper understanding of how to implement 

effective questioning strategies in the classroom. She 

learned not only when and how to ask deep questions, but 

also how to respond appropriately to students and create 

a classroom atmosphere that supports student 

participation. This aims to build a learning environment 

that is conducive to the development of students' critical 

thinking. 
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P4 

Through the case analysis video, I was able to see 

how students responded to the teacher's 

questions. This helped me understand that certain 

types of questions, such as those that provoke 

analysis or synthesis, have a greater impact on 

encouraging students to think critically than 

questions that only ask for simple answers. 

 

On the other hand, P4 observed how students 

responded to the teacher's questions. From there, she 

realized that the types of questions that encourage 

students to analyze have a greater influence in triggering 

critical thinking than questions that only ask for simple 

answers. This analysis provides an understanding of the 

importance of choosing the right types of questions to 

improve the quality of learning. 

P5 

Through analyzing the videos, I learned to be 

more sensitive to small details, such as the way 

the teacher changes the tone of voice or 

expression to motivate students to answer. This 

helped me realize that the success of a question 

depends not only on its content but also on the way 

it is asked. 

 

Based on P5, the success of a question depends on 

its content and delivery, including details such as the 

teacher's tone of voice and expression, which can 

motivate students to respond. She assumes that the 

teacher's tone of voice and expression are important 
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because both can affect students' motivation and comfort 

in answering. A friendly or enthusiastic tone of voice, for 

example, can make students feel valued and more 

confident, while supportive expressions, such as smiles 

or nods, can encourage students to participate. This 

shows that the way questions are presented plays a big 

role in creating an atmosphere that supports learning. 

P6 

The video case analysis allowed me to learn how 

teachers deal with difficult situations, such as 

when students do not respond well to questions. I 

came to understand how to handle such situations 

by customizing the types of questions to 

encourage students to think more deeply. 

 

Video analysis helped P6 understand how 

teachers handle difficult situations when students 

do not respond well to questions, and how to 

adapt the types of questions to encourage 

students to think more deeply. 

P7  

By analyzing the different videos, I understood the 

importance of variation in the types of questions 

asked ranging from low-level questions to build a 

foundation of understanding to high-level 

questions that promote analysis and evaluation. 

This helped me plan lessons with appropriate 

questions for different learning objectives. 
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Similarities with P4, through video analysis P7 

realizes the importance of using a variety of question 

types in learning, from simple to more complex, to 

support the achievement of various learning objectives. 

 

c. Pre-service teachers’ questioning strategies evolve after 

engaging in video case analysis and guided reflection. 

P1  

After analyzing the videos and reflecting, I 

became more aware of how I construct questions 

that encourage deeper discussion. Previously, I 

used to ask more factual questions, but now I try 

to frame questions that encourage students to 

think critically. 

 

According to P1, she become more aware of the 

importance of framing questions that encourage in-depth 

discussion and critical thinking, as opposed to simply 

asking factual questions as before. 

P2 

The guided reflection through video analysis 

helped me realize that I tend to ask questions that 

are too easy. After attending this session, I 

endeavor to ask more challenging questions so 

that students can develop higher-order thinking 

skills. 

 

The video analysis P2 realized that the questions 

she had previously asked were too easy, and afterward, 
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she attempted to ask more challenging questions to 

develop students' higher-order thinking skills. 

P3  

The video case analysis helped me see the 

difference between questions that encourage 

active participation and questions that just get 

answers. I now focus more on questions that get 

students actively involved in the discussion. 

Based on P3, through video analysis, she 

can see the difference between two types of 

questions: one that triggers students' active 

participation in the discussion, and another that 

only aims to get answers without involving 

students deeply. After understanding this, she 

prefers to ask questions that can make students 

more involved and active in the discussion 

process, thus promoting more meaningful 

learning. 

P4 

Initially, I felt more comfortable asking closed 

questions that only required a yes or no answer. 

However, after analyzing the case videos, I 

realized the importance of asking open-ended 

questions that encourage critical thinking. 

 

P4 initially felt easier and more comfortable with 

closed questions. However, after analyzing the case 
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videos, she realized that open-ended questions, which 

allow students to provide more in-depth answers and 

critical thinking, are much more effective in supporting 

students' learning and thinking development. 

P5  

The case videos taught me to be more flexible in 

asking questions. I am now better able to adjust 

my strategy based on students' responses, whether 

they need more encouragement or have enough to 

think further. 

 

According to P5, she is now more flexible in 

asking questions. Writers can adjust the type of question 

based on how students respond, whether they need more 

encouragement or are ready to think more deeply. 

P6 

After participating in the video case analysis and 

guided reflection sessions, I learned the 

importance of asking questions that provide space 

for students to collaborate. Previously, I focused 

more on individual questions, but now I try to ask 

questions that allow students to work together and 

share their opinions. I realized how important it 

is to give feedback after students answer 

questions. This makes me strive to be more active 

in providing constructive feedback, which can 

encourage students to continue thinking more 

deeply about their answers. 

 

P6 argued she is now focused more on asking 

questions that encourage collaboration between students, 

not just questions that lead to individual answers.  
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P7 

 Through analysing videos on questioning 

strategies, I learnt the importance of using variety 

in the types of questions asked.I am also 

committed to actively listening to students' 

answers and providing follow-up questions that 

encourage them to think more critically, as well 

as giving them sufficient time to think about the 

answer before responding. 

Based on P7, she realizes that providing feedback 

after students answer questions is very important in the 

learning process. Constructive feedback helps students to 

reflect and dig deeper into their answers, thus promoting 

the development of better thinking and understanding. P7 

now tries to be more active in providing feedback that 

can stimulate further thinking from students. 

 

Table 4.1 

Pre-service teachers’ previous questions and revised 

questions 

Pre-service 

teachers’ 
Previous Question 

Revised 

Question 

P1 What is the main 

idea of the text? 

Can you explain 

how the main 

idea of the text 

connects to the 
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supporting 

details? 

P2 Can you write a 

summary of this 

chapter? 

How would you 

rewrite this 

chapter if it 

were set in a 

different time 

period or 

culture? 

P3 What is the solution 

to this problem? 

Can you 

propose an 

alternative 

solution to this 

problem and 

predict the 

potential 

outcomes? 

P4 Is this answer 

correct? 

Why do you 

think this 

answer is 

correct or 

incorrect, and 

can you provide 

an example to 
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support your 

reasoning? 

P5 How does this 

concept apply in 

real life? 

Can you share a 

real-life 

example where 

this concept 

might be useful, 

and explain its 

significance? 

P6 What did you learn 

from this activity? 

How has this 

activity 

changed your 

perspective or 

deepened your 

understanding 

of the topic? 

P7 Is that the only 

reason? 

Can you think 

of other 

possible reasons 

or perspectives 

that could 

explain this 

situation? 
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d. DISCUSSION 

The research findings will be discussed in several 

explanations. Based on the explanations presented above, 

the author concludes several important points as part of 

the research questions. Thematic analysis was used to 

examine the data to determine the findings.  

1. Video Case Analysis Including Guided Reflection Serve 

as a Means For EFL Pre-Service Teachers to Increase 

Their Awareness of Effective Questioning Strategies 

Combining video case studies and guided 

reflection has been an effective strategy for improving 

EFL pre-service teachers’ understanding of effective 

questioning strategies. Effective questioning is pivotal in 

EFL classrooms as it encourages student participation 

and facilitates deeper learning. Studies (Chin, 2007) have 

shown that teachers often utilize various questioning 

strategies such as prompting, probing, and redirecting to 

stimulate student thinking and interaction. By analyzing 

their questioning techniques through video reflections, 

pre-service teachers can better understand how different 

types of questions impact student responses and 

classroom dynamics.   

 Pre-service teachers were able to gain practical 

insights into how different types of questions facilitate or 

delay the learning process. Participants’ reflections 
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suggested that observing video cases on questioning 

strategies enhanced their understanding of questioning as 

a tool to promote critical thinking, active participation, 

and deeper understanding.  

According to (Santagata et al., 2007), the pre-

service analyzed students' thinking by observing teachers 

questioning strategies and student responses. In this 

process, pre-service teachers try to understand how the 

questions asked by the teacher can encourage students to 

think critically, reflectively, and creatively. In addition, 

they also examine the extent to which students‘ responses 

reflect their understanding of the material. (Cuthrell et 

al., 2016) emphasized pre-service teachers use the videos 

to reflect on the educational strategies of successful 

teachers which, in turn, leads them to reflect on their 

teaching practices. By observing teaching strategies, pre-

service teachers gain insights into effective teaching to 

learning.  

In addition, the structured nature of guided 

reflection helps to ensure that pre-service teachers 

systematically consider various aspects of questioning 

strategies. Identifying high-quality open-ended questions 

helps pre-service teachers develop effective questioning 

strategies (Weiland et al., 2014). Through reflection 

questions, pre-service teachers expressed the need to use 
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different questioning strategies and to improve on those 

used in the past. 

 

2. The Process of Creating and Revising Questions by 

EFL Pre-Service Teachers During Their Participation 

in Video Case Analysis 

This section is the discussion part of the interview 

data with the pre-service teachers. Based on the data, pre-

service teachers have a positive view of creating and 

revising the questions. They recognize that revising 

questions is an important component of the learning 

process. Initially, participants’ questions often focused 

on surface aspects. However, as they engaged more 

deeply with the video case analysis, they realized that 

their questions were less effective. These revisions 

reflected a growing ability to analyze teaching practices 

and encourage critical thinking.  

According to previous research (Walkoe, J., & 

Levin, 2018), pre-service teachers’ ability to recognize 

teachers’ questioning strategies improved the quality of 

their individual questions. This was demonstrated by the 

7 pre-service teachers who refined the original questions 

they created themselves after observing the video that 

used effective questioning strategies. Through the 
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revision process, they will create questions that they 

think can provoke more student discussion and more 

extensive discussion with additional questions in future 

teaching.  
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CHAPTER V 

CONCLUSION AND SUGGESTION 

A. CONCLUSION 

This research concluded that video case analysis 

played an important role in enhancing pre-service 

teachers’ understanding and development of effective 

questioning strategies. Through this analysis process, 

they become more aware of the different types of 

questions they use, such as open-ended, closed, and 

probing questions. As well as the impact of these 

questions in promoting students’ participation, 

engagement, and critical thinking. In addition, through 

video case analysis, pre-service teachers can observe 

evaluate, and refine their questioning techniques and 

impactful classroom interactions.  

This research highlights the importance of 

questioning as a fundamental teaching skill that promotes 

student engagement and learning. By engaging in video 

case analysis, pre-service teachers developed a deeper 

awareness of how to construct questions that align with 

learning objectives, encourage critical thinking, and 

respond to varied students' needs.   
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B. SUGGESTION  

Video case analysis is an effective tool for 

understanding and analyzing the questioning strategies 

used by EFL pre-service teachers. By using videos as an 

analytical tool, pre-service teachers can reflect on their 

questioning practices in a classroom context and see how 

these questioning strategies affect interactions with 

students. This approach allows for the identification of 

questioning patterns that support or hinder student 

understanding, as well as providing insight into pre-

service teachers' pedagogical skills. 

Through Video Case Analysis, this study aims to 

develop teacher candidates' questioning skills, which is 

an important aspect of managing effective learning. The 

results of the analysis can provide a reference for 

improving teaching strategies by adjusting the types and 

ways of asking questions, to improve the quality of 

learning. Through video analysis, prospective teachers 

can evaluate and improve their teaching techniques, 

especially in asking questions, which is an important 

element in managing classroom interaction. With these 

improvements, it is expected that the quality of their 

teaching will improve, which in turn has a positive 

impact on the overall quality of English education, both 
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for students and for the professional development of 

teachers in the future. 
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APPENDIX I 

Reflection  

1. Before doing reflection  

a. Watching the video below  

 

 

 

b. After watching the video, participants were 

asked to analyze the teaching video case 

regarding questioning strategies. 

 

 

 

 

 

https://www.youtube.com/embed/-K8Y9B5_o4o?feature=oembed
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APPENDIX II 

 

Reflection Document  
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APPENDIX III 

 

Interview Transcript 

Participant 1 

Question What types of questions do pre-

service teachers identify as most 

effective in fostering student 

engagement during video case 

analysis? 

Answer the video shows where the teacher 

asks open-ended questions during 

learning. This shows that the 

teacher’s responsibility is not 

only to deliver knowledge or 

material but also to facilitate 

learning by encouraging students 

to become more active 

participants. 

Question In what ways did the video case 

analysis help pre-service teachers 

understand the role of questions 

in promoting critical thinking and 

student learning? 
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Answer Through video analysis, I can 

reflect on how questioning 

strategies affect the way students 

respond and learn. I can evaluate 

whether the questions asked 

provoke more critical thinking or 

just encourage simple answers. 

This helped me improve my 

questioning strategies. 

Question How did pre-service teachers' 

questioning strategies develop 

after engaging in video case 

analysis and guided reflection? 

Answer After analyzing the videos and 

reflecting, I became more aware 

of how I construct questions that 

encourage deeper discussion. 

Previously, I used to ask more 

factual questions, but now I try to 

frame questions that encourage 

students to think critically. 
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Participant 2 

Question What types of questions did pre-

service teachers identify as most 

effective in promoting student 

engagement during the video case 

analysis? 

Answer The video highlights open-ended 

questions that can encourage 

students to explore the material to 

be learned in depth rather than 

simply information. The 

questioning strategies used in the 

video can encourage students to 

think critically, it will have an 

effect in supporting the teachers’ 

belief that a teacher should 

develop analytical skills rather 

than simply memorizing. And 

also in the video also includes a 

question session created by the 

teacher, which challenges the idea 

that the teacher is the main source 

of knowledge. However, the 

teacher also allows the students to 
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channel their ideas, of course, the 

way of asking is relaxed and does 

not seem demanding. 

Question In what ways did the video case 

analysis help pre-service teachers 

understand the role of questions 

in promoting critical thinking and 

student learning? 

Answer As a teacher candidate, I learned 

the theory about the importance 

of questioning in the classroom, 

but through analyzing the video 

cases, I was able to see how the 

theory was applied. For example, 

I saw how the teacher used open-

ended questions to build 

discussion and encourage 

students to connect previously 

learned concepts. 

Question How did pre-service teachers' 

questioning strategies develop 

after engaging in video case 

analysis and guided reflection? 
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Answer The guided reflection through 

video analysis helped me realize 

that I tend to ask questions that 

are too easy. After attending this 

session, I endeavor to ask more 

challenging questions so that 

students can develop higher-order 

thinking skills. 

 

Participant 3 

Question What types of questions did pre-

service teachers identify as most 

effective in promoting student 

engagement during the video case 

analysis? 

Answer "The video highlights the use of 

probing questions to deepen 

students' understanding and 

encourage critical thinking. These 

strategies help students analyze 

material rather than simply recall 

it, aligning with the belief that 

teaching should develop 

reasoning skills. Probing 
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questions serve this purpose by 

prompting students to elaborate 

on their ideas, justify their 

reasoning, and reflect more 

deeply, fostering a more 

interactive and analytical learning 

environment." 

Question In what ways did the video case 

analysis help pre-service teachers 

understand the role of questions in 

promoting critical thinking and 

student learning? 

Answer Through the case analysis video, I 

was able to see how students 

responded to the teacher's 

questions. This helped me 

understand that certain types of 

questions, such as those that 

provoke analysis or synthesis, 

have a greater impact on 

encouraging students to think 

critically than questions that only 

ask for simple answers. 
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Question How did pre-service teachers' 

questioning strategies develop 

after engaging in video case 

analysis and guided reflection? 

Answer The video case analysis helped 

me see the difference between 

questions that encourage active 

participation and questions that 

just get answers. I now focus 

more on questions that get 

students actively involved in the 

discussion. 

 

Participant 4 

Question What types of questions did pre-

service teachers identify as most 

effective in promoting student 

engagement during the video case 

analysis? 

Answer Video analysis helped me 

recognize patterns of effective 

questioning. I know when to ask 

deep questions, how to respond to 

students' answers, and how to 
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make students feel comfortable 

contributing. All of these play a 

big role in creating an 

environment that encourages 

critical thinking. 

Question In what ways did the video case 

analysis help pre-service teachers 

understand the role of questions 

in promoting critical thinking and 

student learning? 

Answer Through the case analysis video, I 

was able to see how students 

responded to the teacher's 

questions. This helped me 

understand that certain types of 

questions, such as those that 

provoke analysis or synthesis, 

have a greater impact on 

encouraging students to think 

critically than questions that only 

ask for simple answers. 

Question How did pre-service teachers' 

questioning strategies develop 
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after engaging in video case 

analysis and guided reflection? 

Answer Initially, I felt more comfortable 

asking closed questions that only 

required a yes or no answer. 

However, after analyzing the case 

videos, I realized the importance 

of asking open-ended questions 

that encourage critical thinking. 

 

Participant 5 

Question What types of questions did pre-

service teachers identify as most 

effective in promoting student 

engagement during the video case 

analysis? 

Answer While analyzing the video, I 

concentrated on how the pre-

service teachers effectively 

incorporate open-ended questions 

into their teaching practice. The 

video shows that teachers should 

not only focus on delivering 

material but also be responsible 
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for creating an engaging 

classroom environment. The 

video emphasizes that teachers 

should inspire and encourage 

students to be active participants 

in their learning, encouraging 

them to think critically, ask 

questions, and contribute to 

discussions, rather than just 

passively absorbing information. 

Question In what ways did the video case 

analysis help pre-service teachers 

understand the role of questions in 

promoting critical thinking and 

student learning? 

Answer Through analyzing the videos, I 

learned to be more sensitive to 

small details, such as the way the 

teacher changes the tone of voice 

or expression to motivate students 

to answer. This helped me realize 

that the success of a question 

depends not only on its content 

but also on the way it is asked. 
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Question How did pre-service teachers' 

questioning strategies develop 

after engaging in video case 

analysis and guided reflection? 

Answer The case videos taught me to be 

more flexible in asking questions. 

I am now better able to adjust my 

strategy based on students' 

responses, whether they need 

more encouragement or have 

enough to think further. 

 

Participant 6 

Question What types of questions did pre-

service teachers identify as most 

effective in promoting student 

engagement during the video case 

analysis? 

Answer In the video, probing questions 

are presented as a valuable tool to 

deepen students' understanding 

and encourage critical thinking. 

These questions help students go 

beyond surface-level knowledge 
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by encouraging them to engage 

with the material more critically. 

For example, by asking students 

to justify their answers and 

elaborate on their reasoning. 

Probing questions support the 

development of a more interactive 

learning environment that 

encourages analytical thinking 

and deeper reflection. 

Question In what ways did the video case 

analysis help pre-service teachers 

understand the role of questions in 

promoting critical thinking and 

student learning? 

Answer The video case analysis allowed 

me to learn how teachers deal 

with difficult situations, such as 

when students do not respond 

well to questions. I came to 

understand how to handle such 

situations by customizing the 

types of questions to encourage 

students to think more deeply. 
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Question How did pre-service teachers' 

questioning strategies develop 

after engaging in video case 

analysis and guided reflection? 

Answer After participating in the video 

case analysis and guided 

reflection sessions, I learned the 

importance of asking questions 

that provide space for students to 

collaborate. Previously, I focused 

more on individual questions, but 

now I try to ask questions that 

allow students to work together 

and share their opinions. 

 

Participant 7 

Question What types of questions did pre-

service teachers identify as most 

effective in promoting student 

engagement during the video case 

analysis? 

Answer In this video, the use of open-

ended questions and deep 

questions is demonstrated as a 
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way to help students understand 

the material better and encourage 

critical thinking. These strategies 

make students not only recall 

information but also analyze it 

more deeply. 

Question In what ways did the video case 

analysis help pre-service teachers 

understand the role of questions in 

promoting critical thinking and 

student learning? 

Answer By analyzing the different videos, 

I understood the importance of 

variation in the types of questions 

asked ranging from low-level 

questions to build a foundation of 

understanding to high-level 

questions that promote analysis 

and evaluation. This helped me 

plan lessons with appropriate 

questions for different learning 

objectives. 

Question How did pre-service teachers' 

questioning strategies develop 
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after engaging in video case 

analysis and guided reflection? 

Answer I realized how important it is to 

give feedback after students 

answer questions. This makes me 

strive to be more active in 

providing constructive feedback, 

which can encourage students to 

continue thinking more deeply 

about their answers. 
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APPENDIX IV 

Informed Consent 
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