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MOTTO 

 

 

Life may be full of hardships, but Allah is always there, 

guiding you through every step and lightning your path. 

 

 

“Do not be afraid. I am with you all the time, listening 

and seeing.” 

(Q.S. Taha, 20:46) 

 

 

When your head hits the pillow tonight, remind yourself 

that you’ve done a good job. Be patient with yourself, 

and remember that big things are achieved not all at 

once, but one day at a time. 

Leave everything in the care of Allah. For everything left 

in the care of Allah is never lost not wasted. 
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ABSTRACT 
 

Title : Implementing Project-Based Learning In 

English Class Within The Framework Of 

The Merdeka Curriculum  

Author : Salsabila Inarotussofa 

Nim : 1903046081 

 

In line with the Merdeka Curriculum's emphasis on active 

and student-centered learning, Project-Based Learning 

(PBL) has gained recognition as an effective approach to 

enhancing students' language skills and motivation. This 

study investigates the implementation of PBL in English 

classes at SMP Negeri 28 Semarang, focusing on its 

processes, supporting and inhibiting factors, and the 

perceptions of teacher and students. Involving 33 

participants, including one English teacher and 32 

students, data were collected through in-depth interviews, 

classroom observations, document analysis, and 

reflections. Findings indicate that PBL is carried out in 

four stages: planning, execution, presentation, and 

evaluation. Supporting factors include adequate facilities, 

teacher guidance, and student enthusiasm, while time 

constraints and varying student adaptability pose 

challenges. Both teacher and students perceive PBL 

positively, noting its effectiveness in enhancing English 

skills, critical thinking, and motivation. These results 

align with the Merdeka Curriculum principles, which 

emphasize innovative and engaging learning strategies. 

Keywords: English Language Teaching, Merdeka 

Curriculum, Project-Based Learning. 



ix  

TABLE OF CONTENT 

THESIS STATEMENT .................................................... i 

ADVISOR ....................................................................... ii 

RATIFICATION ............................................................ iii 

ACKNOWLEDGEMENT .............................................. iv 

MOTTO ........................................................................ vii 

ABSTRACT ................................................................. viii 

TABLE OF CONTENT ................................................. ix 

CHAPTER I .................................................................... 1 

INTRODUCTION ........................................................... 1 

A. Background of the Study ...................................... 1 

B. Research Questions .............................................. 7 

C. Research Objectives ............................................. 7 

D. Limitation Of Study .......................................................... 7 

E. Research Benefits ................................................. 8 

CHAPTER II ................................................................... 9 

REVIEW OF RELATED LITERATURE .......................  9 

A. Project-Based Learning ........................................ 9 

1. The Definition of Project-Based Learning ....... 9 

2. The Principles of Project-Based Learning ......   11 

3. The Advantages and Disadvantages of Project- 



x  

Based Learning ...................................................... 13 

4. The Implementation of Project-Based Learning 

in English Language Learning ............................... 14 

B. Merdeka Curriculum in Secondary Schools....... 18 

C. Conceptual Framework ........................................... 22 

CHAPTER III ................................................................ 24 

RESEARCH METHODS .............................................. 24 

A. Research Method ............................................... 24 

B. Research Design ................................................. 25 

C. Research Instruments ......................................... 25 

D. Research Participants ......................................... 27 

E. Data Collection Techniques ............................... 28 

F. Data Analysis Techniques .................................. 29 

CHAPTER IV ............................................................... 30 

RESEARCH RESULTS AND DISCUSSION .............. 30 

A. Research Results ................................................ 30 

1. The Implementation of Project-Based Learning 

in English Classes at SMP Negeri 28 Semarang ... 30 

2. The Supporting and Inhibiting Factors in the 

Implementation of Project-Based Learning (PBL) in 

English Classes at SMP Negeri 28 Semarang ....... 37 

3. The Perception of Teacher and Students 

Toward Project-Based Learning (PBL) in English 

Classes at SMP Negeri 28 Semarang ..................... 47 



xi  

B. Discussion .......................................................... 55 

CHAPTER V ................................................................. 60 

CLOSING ..................................................................... 60 

A. Conclusion .......................................................... 60 

B. Recommendations .............................................. 63 

BIBLIOGRAPHY ........................................................... 1 

APPENDICES ................................................................. 1 

CURRICULUM VITAE ............................................... 53 



1  

CHAPTER I 

INTRODUCTION 

Education plays a vital role in preparing individuals 

to meet the challenges of a rapidly changing world. In the 

21st century, there is a growing emphasis on fostering 

critical thinking, creativity, and collaboration. Educational 

curricula are increasingly adopting active and student-

centered learning approaches. Project-Based Learning 

(PBL) has gained recognition as a method that not only 

enhances academic skills but also develops problem-

solving and teamwork abilities. Aligned with Indonesia's 

Merdeka Curriculum, which emphasizes flexible and 

holistic learning, PBL has proven effective in improving 

students’ language skills and motivation, making it a 

valuable approach in English language instruction. 

A. Background of the Study 

Project-based learning (PBL) in language 

teaching has been proven to enhance various English 

skills, such as reading, writing, speaking, and 

listening, while also fostering students' creativity and 

active participation in learning. In line with the 



2  

principles of the Merdeka Curriculum, which 

emphasizes project-based learning and active student 

involvement, this study is designed to explore how 

PBL can be optimally applied in English classes. For 

instance, PBL has been shown to effectively increase 

students’ motivation and reading skills (Imbaquingo 

& Cárdenas, 2023), enhance comprehension, reading 

motivation, and vocabulary despite time management 

challenges (Harini, 2021). Additionally, the 

implementation of PBL makes students more active 

and creative in learning (Wiratmo et al., 2022). There 

was a significant improvement in students’ writing 

skills after applying PBL (Mukhlisin et al., 2023). The 

importance of integrating technology in PBL to 

improve motivation and writing skills has also been 

highlighted (Qiaohua Lu, 2021). PBL is effective in 

enhancing listening skills (Krisnoviani et al., 2017), 

and it has been shown to boost students' speaking 

skills and confidence (Nuninsari et al., 2019). The use 

of creative media, such as vlogs in PBL, increases 

students' participation and speaking skills (Maftukah 

et al., 2023). These findings indicate that PBL not only 
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improves various English skills but also aligns with 

the principles of the Merdeka Curriculum, which 

encourages project-based learning and active student 

engagement, thus supporting the choice of this 

research topic. 

In previous research, scholars have studied the 

benefits of using Project-Based Learning (PBL) in 

education, particularly in English language learning. 

Some studies have discussed the advantages of PBL, 

such as: Project-Based Learning (PBL) effectively 

enhances students' motivation and reading skills and is 

recommended for broad implementation in English 

education (Imbaquingo & Cárdenas, 2023). PBL help 

students to improve their comprehension, reading 

motivation, and vocabulary, though there are 

challenges in time management due to the long 

duration of projects (Harini, 2021). Discusses the use 

of Project-Based Learning (PBL) in enhancing the 

reading comprehension of eighth-grade students at 

SMPN 43 Surabaya. The results indicate a significant 

improvement in students' reading comprehension after 

the implementation of PBL, which made students 
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more active and creative in the learning process 

(Wiratmo et al., 2022). 

Another advantage of PBL is effective in 

improving the descriptive writing skills of seventh- 

grade students at SMPN 1 Selong, with the average 

score increasing from 57 to 74.84 after two cycles 

(Mukhlisin et al., 2023). ADDIE-based PBL model 

effectively enhances students' motivation and writing 

skills in English learning, particularly through the 

integration of information technology (Lu, 2021). The 

results indicate an increase in students' average scores 

from 54.97 in the pre-test to 80.03 in the second post-

test. PBL also boosted students' participation and 

enthusiasm in learning (Zulaeha & Marpaung, 2020). 

The other benefits of using PBL are also effective 

in improving students' listening comprehension, with 

scores increasing from 60.65 to 75.68 (Krisnoviani & 

Sulistyani, 2022). PBL effectively improves students' 

listening skills, with the average score increasing from 

69.3 to 74.7, and enhances vocabulary and sentence 

comprehension through interaction with native 

speakers (Febriani et al., 2024). 
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In addition, PBL is effective in improving the 

speaking skills of 10th-grade students at SMA 

Futuhiyyah Mranggen. PBL motivates students to be 

more active in speaking English, with a focus on 

speaking skills through projects such as drama 

(Nuninsari et al., 2020). PBL has a significant impact 

on improving students' English-speaking abilities, as 

well as increasing enthusiasm and confidence in the 

learning process (Septyarini & Budiarta, 2019). PBL 

using vlogs is effective in improving the speaking 

skills of 11th-grade students at SMK N 6 Semarang. 

In the second cycle, all students reached the expected 

competence with a 100% completion rate (Maftukah 

et al., 2023). 

In the study titled " Implementing Project-

Based Learning in English Class Within The 

Framework Of The Merdeka Curriculum," the main 

objective is to address the question of how the 

implementation of the Project- Based Learning (PBL) 

method affects the process and outcomes of English 

learning in classes that use the Merdeka Curriculum. 

The researcher chose this title because, in the context 
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of globalization and rapid technological 

advancements, learning approaches that focus on 

developing 21st-century skills, such as critical 

thinking, collaboration, and problem-solving, are 

becoming increasingly important. PBL offers an 

approach that is relevant to the demands of the current 

era, and the Merdeka Curriculum provides greater 

flexibility for the application of this method. Thus, this 

study will also examine the extent to which PBL can 

enhance student motivation and academic 

achievement, develop critical thinking and 

collaboration skills, and strengthen student 

engagement in learning. Additionally, this research 

will explore the challenges faced by teacher and 

students in implementing PBL and the solutions 

applied to overcome these obstacles. This title was 

chosen for its relevance in addressing the needs of the 

Indonesian education system, which is currently 

transitioning towards more contextual and student- 

centered learning in alignment with the principles of 

the Merdeka Curriculum. 
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B. Research Questions 

a. How is the implementation of Project-Based 

Learning in English classes at SMP Negeri 28 

Semarang? 

b. What are the supporting and inhibiting factors in 

the implementation of Project-Based Learning at 

SMP Negeri 28 Semarang? 

c. What are the perceptions of teacher and students 

regarding Project-Based Learning in English 

classe at SMP Negeri 28 Semarang? 

C. Research Objectives 

a. Describe the implementation of Project-Based 

Learning in English classes at SMP Negeri 28 

Semarang. 

b. Explain the supporting and hindering factors in the 

implementation of Project-Based Learning. 

c. Analyze teacher and students' perceptions of 

Project-Based Learning. 

D. limitation of the study 

This study focuses on the implementation of 

Project-Based Learning (PBL) in an English class at 

SMP Negeri 28 Semarang. The participants include 
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one English teacher and students from Grade VII-A 

during the 2023/2024 academic year. The scope of the 

research is limited to examining the PBL process, the 

factors influencing its implementation, and the 

perceptions of both teachers and students regarding its 

impact on language learning. 

E. Research Benefits 

a. Theoretical Benefits: Contributing to the 

development of project-based learning theory 

within the context of English education. 

b. Practical Benefits: Providing feedback for teacher 

on effectively implementing Project- Based 

Learning and serving as a consideration for policy 

development at SMP Negeri 28 Semarang. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

This chapter provides a comprehensive review of 

the literature related to the key concepts and frameworks 

underpinning the study. The discussion begins with an 

exploration of Project-Based Learning (PBL), including its 

definition, principles, advantages, disadvantages, and 

implementation in English language education. Following 

this, the chapter delves into the Merdeka Curriculum, 

emphasizing its relevance, structure, and application in 

secondary schools in Indonesia. These sections aim to 

establish a theoretical foundation and contextual 

background for understanding the integration of PBL within 

the Merdeka Curriculum and its impact on language 

learning. This review also highlights gaps and challenges 

that serve as the rationale for this study. 

A. Project-Based Learning 

1. The Definition of Project-Based Learning 

Project-Based Learning (PBL) is a 

pedagogical approach that emphasizes student 

engagement in real-world projects that are 
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challenging and relevant to everyday life 

(Kokotsaki et al., 2016). In this method, students 

are not merely passive recipients of knowledge; 

instead, they actively participate in completing 

complex projects, often involving problem- 

solving and the development of tangible products 

or solutions. The core principles of PBL include 

active student engagement, student-centered 

learning, and a focus on both the process and the 

final product (Silver, 2004). Projects begin with a 

problem or question that requires students to 

investigate and respond, encouraging them to 

apply knowledge in real-life contexts. 

The PBL process consists of several 

stages, including problem or question 

identification, planning, implementation, 

evaluation, and presentation. Students begin by 

understanding and formulating the problem to be 

solved, then plan the steps needed to complete the 

project. During implementation, they engage in 

related activities, such as research or experiments, 

to collect data. Evaluation is carried out to assess 
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the progress and results of the project, while the 

presentation allows students to present their work 

to a relevant audience. Through these stages, 

students learn not only from textbooks but also 

from direct experiences (Hwang et al., 2017). 

PBL helps students develop 21st-century 

skills, such as critical thinking, problem-solving, 

collaboration, and communication. By working in 

groups, students enhance their social skills and 

collaborative abilities, while the process of 

completing projects encourages them to think 

creatively and seek innovative solutions (Uysal, 

2021). Additionally, PBL teaches students to 

effectively present their ideas and work outcomes, 

both in written and oral forms. 

2. The Principles of Project-Based Learning 

The underlying principles of project-based 

learning are as follows: First, learning is learner- 

centered, involving real-life tasks to enrich the 

learning process. Second, project tasks emphasize 

research activities based on a theme or topic 

determined in the learning process. This learning 
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model is more appropriate and practical when 

applied in a laboratory setting. Third, 

investigations or experiments are carried out 

authentically, resulting in tangible products that 

have been analyzed and developed based on the 

theme or topic, and are presented in the form of 

products (reports or creative works). These 

products, reports, or works are then communicated 

to receive feedback and suggestions for improving 

the next project. Fourth, project-based learning is 

unlike the traditional curriculum, as it requires a 

targeted strategy where the project is the center of 

the learning process. Fifth, project-based learning 

emphasizes the responsibility and accountability 

of the learners themselves and their mentors. 

Sixth, student activities are focused on tasks that 

resemble real-world situations. These activities 

integrate authentic tasks and cultivate professional 

attitudes. Seventh, it raises issues that lead to the 

learners' inquiry and desire to find relevant 

answers, thus fostering an independent learning 

process. Eighth, discussions, presentations, and 



13  

evaluations of learners generate valuable 

feedback. This encourages experiential learning. 

Ninth, project-based learning develops not only 

core skills and knowledge but also has a 

significant impact on fundamental skills such as 

problem-solving, teamwork, and self-control. 

Tenth, project-based learning focuses on questions 

or problems that prompt learners to solve them 

using concepts, principles, and appropriate 

knowledge. Eleventh and twelfth, it emphasizes 

the importance of student activities. Blumenfeld 

describes project-based learning as being centered 

on a time-bound process and meaningful learning 

units (Fathurrohman, 2015). 

3. The Advantages and Disadvantages of Project- 

Based Learning 

The advantages of Project-Based Learning 

(PBL) include the following: PBL can enhance 

students' learning motivation, improve their ability 

to learn cooperatively and collaboratively, foster 

students' creativity, improve their communication 

skills, enhance their academic abilities, develop 
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problem-solving skills, management abilities, and 

the ability to coordinate learning resources. 

Additionally, PBL creates an enjoyable learning 

environment. 

On the other hand, some of the 

disadvantages of Project-Based Learning (PBL) 

include the added workload and time consumption 

for both teacher and students. Students' habit of 

working independently may lead to anxiety or 

difficulties when they have to collaborate with 

others. Continuously working in groups can 

potentially diminish confidence in independent 

learning due to a lack of individual experience 

(Dewi, 2022). 

4. The Implementation of Project-Based 

Learning in English Language Learning 

The implementation of Project-Based 

Learning (PBL) in English language education is 

an innovative approach to teaching the language in 

a more active and contextual manner. This method 

focuses on the use of real projects that enable 

students to apply their English language skills in 
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relevant and practical situations (Khafizah et al., 

2023). Projects in PBL for English learning should 

be designed with clear and relevant objectives, 

encompassing various activities such as creating 

presentations, writing articles, producing videos, 

or simulating real-life situations. For example, 

students may be asked to create a documentary 

video about English culture, write and perform a 

play, or design an advertising campaign in English 

(Oleiwi & Bunari, 2022). These projects integrate 

speaking, listening, reading, and writing skills, 

which are essential components of language 

learning. Thus, students not only learn through 

theory but also practice their language skills 

directly. 

In addition to the development of relevant 

projects, the planning stage in Project-Based 

Learning (PBL) also plays a crucial role in 

ensuring the smooth and successful 

implementation of the project. During the 

planning stage, students collaborate to design and 

organize the project. They set goals, plan the 
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necessary steps, and distribute tasks among group 

members. Collaboration is a key aspect of PBL, 

where students learn from one another through 

group discussions, meetings, and brainstorming 

sessions that involve communication and 

negotiation skills in English (Sagala et al., 2019). 

This indicates that project-based learning not only 

develops language skills but also strengthens 

students' teamwork and coordination abilities, 

which are essential in the real world. 

Furthermore, the implementation of the 

project is a crucial stage where students apply their 

plans in the form of concrete actions. During the 

project execution, students engage in various 

activities that involve their English skills, such as 

conducting research, gathering information, or 

speaking with native speakers through interviews. 

These activities encourage students to use English 

in real contexts, thus enhancing their understanding 

and language skills. For example, in a video-

making project, students must write scripts, 

speak in front of the camera, and edit the material, 
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all of which use English (Oleiwi & Bunari, 

2022). This demonstrates how Project- Based 

Learning (PBL) effectively bridges the gap 

between theory and practice in language learning. 

To ensure the success of the learning process 

through Project-Based Learning (PBL), 

evaluation becomes an essential element that 

cannot be overlooked. Evaluation in PBL involves 

formative assessment during the process and 

summative assessment at the end of the project. 

Formative assessment includes feedback from 

teacher and classmates regarding project progress, 

work quality, and individual engagement. 

Summative assessment evaluates the final 

outcomes of the project, such as presentations, 

reports, or the products created. Additionally, 

students may also conduct self- assessment and 

peer assessment for in-depth reflection on the 

skills they have acquired and their contributions to 

the project (Guo et al., 2020). With this 

comprehensive evaluation in place, students can 

better understand their strengths and weaknesses 
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throughout the learning process. 

Finally, the results of implementing 

Project-Based Learning (PBL) in English 

language learning are not limited to language 

proficiency but also encompass the development 

of broader skills. Through PBL, students can 

develop various English language skills, including 

confident speaking ability, improved reading 

comprehension, more structured writing skills, 

and sharper listening skills. PBL also facilitates 

the development of additional skills such as 

critical thinking, creativity, and the ability to work 

in teams (Sun & Zhu, 2023). In other words, PBL 

not only helps students achieve language 

competencies but also equips them with the skills 

necessary to succeed in professional environments 

in the future. 

B. Merdeka Curriculum in Secondary Schools 

Merdeka Curriculum is the latest innovation in 

the Indonesian education system that emphasizes 

flexibility and independence in the learning process. 

This curriculum is designed to give schools and 
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teacher more freedom in organizing and implementing 

lessons that align with the needs and potential of 

students. Its main goal is to create a learning 

environment that is more adaptive and responsive to 

the changing times and individual needs of students 

(Agustang, 2023). 

Merdeka Curriculum is based on the 

philosophy that every student has a unique potential 

that needs to be optimally developed. This curriculum 

arises from the need to address various challenges in 

education, such as the uniformity of materials that are 

less relevant to local and global needs, as well as 

limitations in developing creativity and critical skills 

(Rintaningrum et al., 2023). The Merdeka Curriculum 

emphasizes the importance of student-centered 

education and provides space for teacher to innovate 

in their teaching. 

Structure of the Merdeka Curriculum is more 

flexible compared to previous curriculums. Learning 

content is organized based on the basic competencies 

that students must achieve; however, the methods and 

approaches to achieve these competencies are left to 
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each school and teacher (Ndari et al., 2023). This 

allows for adjustments to the curriculum based on 

local conditions, student needs, and available 

resources. The Merdeka Curriculum also integrates 

character education, literacy, and numeracy as 

important components of the learning process 

(Setiawan & Ahla, 2023). 

The learning approach in the Merdeka 

Curriculum focuses on students as the center of the 

educational process (Anisa, 2023). Project-based, 

collaborative, and contextual learning becomes the 

main methods used. Teacher act as facilitators who 

assist students in developing understanding and skills 

through real and relevant experiences. This approach 

aims to enhance students' critical thinking, creativity, 

communication, and collaboration skills. 

Assessment in the Merdeka Curriculum 

emphasizes the process and achievement of student 

competencies rather than just the final results. 

Formative and summative assessments are used to 

measure students' learning progress comprehensively. 

Teacher is given the freedom to use various 
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assessment instruments, such as authentic 

assessments, portfolios, projects, and presentations. 

This assessment aims to provide constructive 

feedback and encourage continuous improvement in 

students' learning (Mulyasa, 2021). 

In the Merdeka Curriculum, the role of teacher 

shifts from being information providers to facilitators 

and mentors. Teacher helps students discover and 

develop their potential through relevant and engaging 

learning experiences. Students are given the 

opportunity to be more active in the learning 

process, take initiative, and take responsibility for 

their own learning. This is expected to enhance 

students' motivation and engagement in the 

educational process (Muhaimin, 2022). 

Implementation of the Merdeka Curriculum 

requires a paradigm shift in education. Schools and 

teacher must be prepared to adopt new approaches in 

learning and assessment. The main challenges in 

implementation include readiness of human resources, 

infrastructure, and support from relevant stakeholders. 

Training and professional development for teacher are 
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key to the successful implementation of this 

curriculum (Trianto, 2023). 

Merdeka Curriculum is expected to have a 

positive impact on learning in Indonesia. With a more 

flexible and student-centered approach, it is hoped that 

it can improve the quality of education, reduce 

learning gaps, and prepare students to face future 

challenges. This curriculum is also expected to 

develop 21st-century skills that are essential in the era 

of globalization and digitalization (Pattipawaej et al., 

2023). 

C. Conceptual Framework 

The following framework explains the concept 

of implementing Project-Based Learning (PBL) in 

English language teaching within the framework of 

the Merdeka Curriculum. The diagram consists of 

three main components: Practical Implications, which 

highlight the benefits of implementing PBL to 

enhance 21st-century skills such as critical thinking 

and collaboration; Research Focus, which includes the 

implementation of PBL, supporting and hindering 

factors, as well as teachers' and students' perceptions; 



23  

and Research Objectives, which aim to describe the 

implementation of PBL, identify challenges, and 

understand stakeholders' perspectives. All of these are 

expected to contribute both theoretically and 

practically to improving the quality of education. 
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CHAPTER III 

RESEARCH METHODS 

This chapter describes the research methods used to 

explore the implementation of Project-Based Learning 

(PBL) in an English class at SMP Negeri 28 Semarang, 

focusing on its processes, challenges, and impacts. Utilizing 

a qualitative descriptive approach and a case study design, 

the study collects data through observations, interviews, 

and documentation to provide a comprehensive 

understanding of how PBL influences language learning 

outcomes. 

A. Research Method 

This study employed a qualitative approach to 

understand the experiences and perceptions of 

students and the teacher regarding the implementation 

of Project-Based Learning (PBL). The qualitative 

method was chosen because it allows for an in-depth 

exploration of the participants' perspectives, 

interactions, and contexts, focusing on capturing rich 

and detailed data about their experiences. By utilizing 

qualitative methods, the researcher was able to gather 

nuanced insights into the processes and challenges 
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involved in applying PBL in the classroom setting. 

B. Research Design 

The research design employed a descriptive 

approach to provide a detailed and structured 

overview of how PBL was implemented and its impact 

on students' language skills. A case study design was 

utilized to enable an in-depth analysis of the PBL 

phenomenon at SMP Negeri 28 Semarang. This 

design combined descriptive objectives with 

qualitative methods to comprehensively explore the 

PBL process. 

C. Research Instruments 

1. Observation 

Observation involves directly observing 

classroom activities during the implementation of 

Project-Based Learning (PBL). The researcher 

observes how the teacher plans and executes the 

projects, interacts with students, and facilitates 

learning. Student engagement, collaboration, and 

group dynamics are also noted, along with the use 

of learning resources and the teachers approach to 

providing feedback and evaluating projects. 
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2. Interview 

Interview is conducted with teacher and 

students to gather qualitative insights about their 

experiences with PBL. Teacher is interviewed to 

explore their perspectives on the planning, 

implementation, and evaluation of PBL, as well as 

the challenges and benefits they encounter. 

Students are interviewed to understand their 

engagement in the learning process, their 

collaboration in group projects, and their overall 

perceptions of PBL. Interviews are conducted 

individually or in groups, depending on the 

context, to ensure a comprehensive understanding 

of the implementation process. 

3. Documentation 

Documentation involves collecting 

relevant materials to support the observations and 

interviews. These include lesson plans with PBL 

components, examples of student projects such as 

reports or presentations, and assessment results. 

Additional materials, such as photos or videos of 

classroom activities, teacher reflections on the 

process, and notes on challenges faced during 



27  

implementation, are also analyzed to provide a 

more detailed picture of the PBL process. 

D. Research Participants 

In this study, the participants consist of one 

teacher and thirty-two students from SMP Negeri 28 

Semarang, which has implemented the Merdeka 

Curriculum. The teacher selected is an English teacher 

who actively uses Project-Based Learning (PBL) in 

their teaching. The students involved are those who 

attend the teacher’s class, with a focus on those 

actively participating in the project. For the in-depth 

interviews, five students were selected to provide 

detailed insights into their experiences, perspectives, 

and challenges related to PBL. Additionally, thirty-

two students were observed to examine how the 

broader group engages in the project. The selection of 

students for the interview was based on their 

involvement in the project and to ensure representation 

from different levels of academic ability, providing a 

well-rounded understanding of the implementation of 

PBL. The purposive sampling technique was used to 

intentionally select participants who met specific 
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criteria, ensuring that the sample was relevant to the 

research focus. 

E. Data Collection Techniques 

The data collection techniques in this study use 

observation, interviews, and documentation methods. 

Interview is used to gather in-depth 

information from teacher and students regarding their 

experiences with Project-Based Learning (PBL). 

Interviews can be conducted individually or in groups 

to gain a broader perspective on the process and 

impact of PBL. 

Class observation involves direct observation 

in the classroom during the implementation of PBL, 

allowing researchers to see how the projects are 

executed, the interactions between students and 

teacher, as well as group dynamics during the learning 

process. 

Project documents include the collection and 

analysis of student-produced materials, such as 

reports, presentations, and final products, which 

provide valuable data on the quality and outcomes of 

PBL implementation. 
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Reflection and self-assessment by students and 

teacher on project experiences and outcomes offer 

additional insights into the effectiveness of PBL and 

the skills acquired by students. (Prastowo, 2012). 

F. Data Analysis Techniques 

Data reduction involves simplifying the data 

obtained from interviews, observations, and 

documentation by eliminating irrelevant information, 

leaving only the important and relevant data related to 

the research focus for analysis. 

Data presentation follows, where the reduced 

data is organized into descriptive narratives. Data 

from interviews and observations are presented to 

offer an overview of how project-based learning 

(PBL) is implemented in the English class. 

Conclusion drawing and verification come 

next, where initial conclusions are made based on the 

presented data. This is followed by verification, which 

involves re-testing the conclusions by comparing 

various data sources (source triangulation) to ensure 

the validity of the findings (Sugiyono, 2011). 
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CHAPTER IV 

RESEARCH RESULTS AND DISCUSSION 

This chapter presents the findings on the 

implementation of Project-Based Learning (PBL) in 

English teaching under the Merdeka Curriculum. The 

results cover the description of PBL implementation, 

supporting and hindering factors, and the perceptions of 

teacher and students, aiming to provide insights for 

improving educational practices. 

A. Research Results 

1. The Implementation of Project-Based 

Learning in English Classes at SMP Negeri 28 

Semarang 

The implementation of Project-Based 

Learning (PBL) in English classes at SMP Negeri 

28 Semarang encompasses several core stages, 

including planning, execution, utilization of 

learning resources, presentation, as well as 

evaluation and reflection conducted by teacher and 

students. Each of these stages is designed to 

encourage students to actively engage in the 

learning process and develop skills in 
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collaboration, creativity, and responsibility in 

achieving learning objectives. The following 

presents the results of observations and interviews 

conducted by the researcher with the 7A class 

students and teacher at SMPN 28 Semarang on 

October 16, 17, 23, and 24, 2024. 

In the planning stage, the teacher designs a 

project by selecting materials aligned with the 

Learning Outcomes (CP) to ensure the project is 

relevant and supports the achievement of the 

desired learning goals. The project is focused on 

procedural texts, which are considered suitable for 

Grade 7 and relevant for application in project 

form. As preparation, the teacher instructs students 

to bring various tools and materials needed for the 

next day. During the session, the teacher 

introduces the concept of procedural texts and 

explains how this project will provide students with 

hands-on experience in using English to create 

step-by-step instructions. The lesson begins with 

dividing students into small groups composed of 

students with diverse backgrounds, characteristics, 
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and abilities. This grouping is intentionally 

designed to ensure each group includes members 

who can lead discussions, high- achieving 

students, students who need support, and students 

with various communication styles. The goal is to 

foster group dynamics that leverage 

each member’s strengths and encourage those who 

need additional motivation to participate actively.  

During the project implementation stage, 

students' active involvement is evident through 

collaboration, discussion, and task delegation led 

by the group leader. Each group member has a 

specific role to ensure that all aspects of the project 

are completed efficiently. For instance, some 

students take on the role of drafting an outline, 

which serves as the primary guide for the group, 

while others work on the visual components, such 

as decorating the project or creating presentation 

designs. There are also students who focus on 

translating sentences and processing ideas to 

support the project theme, “Cooking Tips.” The 

students were divided into six groups, each 
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assigned specific tasks to collaboratively achieve 

the project objectives. The groups were named 

Group A, Group B, Group C, Group D, Group E, 

and Group F. The role distribution process was not 

always without challenges, as some students were 

initially less participative or inclined to joke 

around. However, through the leadership approach 

of the group leaders and encouragement from 

peers, less active students were assigned specific 

roles to ensure they contributed effectively to their 

respective groups. This not only enhances their 

sense of responsibility but also provides them with 

experience in teamwork, which is an essential part 

of project-based learning. 

The use of relevant learning resources is an 

important aspect of implementing this project. The 

teacher provides the English for Nusantara 

textbook as the main guide but also encourages 

students to use other contextual sources related to 

the project theme. One example is using food 

wrappers as inspiration for the “Cooking Tips” 

project, which adds a creative and practical 
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element to the project. Additionally, the teacher 

grants students the freedom to access areas outside 

the classroom, such as the library or school 

grounds, if needed, as long as coordination is 

maintained by the group leader. This freedom 

allows students to explore various sources and 

learning environments that support the success of 

their project. For instance, in the short film project, 

students are given the freedom to find suitable 

filming locations around the school. The teacher 

grants this permission with the condition that the 

group leader reports back and ensures that each 

member remains supervised. 

The presentation activity was carried out 

by students as part of the Project-Based Learning 

(PBL) implementation in the subject. The project 

results were presented on a colorful cardboard 

containing written explanations, images, and 

material descriptions, along with the physical 

products produced during the project. The 

presentation was conducted by a group consisting 

of five to six male students and female students. 
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In this activity, one student held the project 

output, a cardboard containing the project 

explanation, while the other student displayed the 

physical product of the project. All group 

members appeared to collaborate and actively 

participate in presenting the project results. This 

activity reflects the students' involvement in the 

learning process, their ability to collaborate, and 

their skills in presenting their work in front of the 

class. 

This activity demonstrates that the students 

were not only able to complete the project task but 

also effectively communicated their ideas and 

work. This aligns with the goals of PBL, which 

encourages critical thinking, creativity, as well as 

communication and teamwork skills in completing 

group tasks. 

The evaluation and reflection stage are 

conducted meticulously by the teacher after the 

project is completed. The teacher provides an 

opportunity for students to share their experiences 

about the project process, express the challenges 
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they faced, and show appreciation for the 

collaboration that took place. The teacher also 

gives feedback that focuses not only on the final 

results but also on the process they went through. 

This includes how they managed their time, 

divided tasks, and resolved conflicts that arose 

during the project. This reflection session aims to 

help students understand the importance of 

teamwork and responsibility in achieving group 

goals, as well as to provide them with an 

opportunity to self-assess and learn from their 

experiences. The teacher also aligns the 

implementation of Project-Based Learning (PBL) 

with the curriculum schedule, selecting only 

materials that support project-based learning, such 

as procedural texts and recount texts, while 

grammatical topics like tenses are not 

implemented in project form due to their lack of 

relevance in producing concrete works. 

Based on the explanation above, it can be 

concluded that the implementation of Project- 

Based Learning (PBL) in English classes at SMP 
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Negeri 28 Semarang demonstrates that this 

method is not only effective in teaching language 

content but also in building other essential skills in 

students, such as teamwork, creativity, and self- 

management. The teacher acts as a facilitator, 

guiding students through each stage of the project, 

providing consistent support and supervision, and 

creating an environment that allows students to 

learn in an interactive and real-life-relevant 

manner. PBL also encourages students to actively 

engage in their learning, making the learning 

process more meaningful and personal, as well as 

helping students develop social and 

communication skills beneficial for their lives 

outside the classroom. 

2. The Supporting and Inhibiting Factors in the 

Implementation of Project-Based Learning 

(PBL) in English Classes at SMP Negeri 28 

Semarang 

This section discusses the research 

findings regarding the factors that support and 

hinder the implementation of Project-Based 
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Learning (PBL) in English classes at SMP Negeri 

28 Semarang. PBL is expected to enhance 

students' critical, creative, and collaborative 

thinking skills, making it a suitable method for the 

principles of the Merdeka Curriculum, which 

emphasizes flexible, student-centered learning. 

However, in its implementation, various factors 

can influence the success of PBL, including the 

availability of resources, student enthusiasm, and 

support from the school environment. On the other 

hand, there are also challenges or obstacles that 

arise, such as technical limitations, time 

management issues, and language barriers faced 

by students in understanding instructions and 

completing projects. 

The following will detail the supporting 

factors that help the smooth implementation of 

PBL and the inhibiting factors that need to be 

addressed to ensure that PBL can be implemented 

more optimally in the future. These factors are the 

result of the researcher’s analysis during the 

observation phase and the interviews conducted 
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with the students and the 7A class teacher at 

SMPN 28 Semarang on October 16, 17, 23, and 

24, 2024. 

a. The Supporting Factors of Project-Based 

Learning (PBL) Implementation 

The availability of resources and facilities 

at SMP Negeri 28 Semarang plays a crucial 

role in supporting the success of project-based 

learning (PBL) in English classes. Facilities 

such as the LCD projector, the "English for 

Nusantara" textbook, laptops, and speakers are 

essential in enhancing the learning experience. 

The LCD projector, for instance, allows the 

teacher to present materials visually, making it 

easier for students to understand and connect 

abstract concepts with real-world applications. 

Additionally, the availability of textbooks and 

carefully selected online materials, including 

YouTube videos, enriches the learning 

process. The teacher ensures that the videos 

are relevant and appropriate for the students' 

level of understanding, offering fresh 
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perspectives and deepening their independent 

understanding. These comprehensive 

resources foster active interaction between the 

teacher and students, ensuring that students 

remain engaged in the project without being 

limited by a lack of resources. 

Student participation and enthusiasm are 

significant indicators of PBL's success. Many 

students actively respond to the material, ask 

questions, and engage in discussions 

throughout the project. Rather than merely 

following instructions, they make an effort to 

understand by inquiring when they encounter 

difficulties. This active participation reflects 

their interest and involvement in the project, 

which aligns with PBL's goal of fostering deep 

understanding. Even students who are usually 

passive become involved with the 

encouragement of more active peers. The 

teacher also adopts a strategy of forming 

balanced groups, combining students with 

varying characteristics such as those who are 
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smart, active, passive, or enjoy guiding others. 

This approach creates a dynamic group 

environment and encourages every student to 

contribute to the learning process. 

Support from the school also greatly 

enhances the implementation of PBL. The 

school organizes monthly activities that 

encourage students to be creative in multiple 

languages, including Indonesian, English, and 

Javanese. The SAWAHSAKA program (Satu 

Warga Sekolah Satu Karya Sastra), for 

example, challenges students to produce 

literary works based on specific themes, 

encouraging creativity, critical thinking, and 

the deepening of English language skills 

through real-world projects. Moreover, the 

school's supportive environment, including 

spaces like gardens, libraries, and sports fields, 

offers students ample opportunities to seek 

inspiration and develop new ideas for their 

projects. This physical environment allows for 

collaboration outside the classroom, giving 
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students the flexibility to work according to 

the needs of their projects. 

Based on the description, it can be 

concluded that the main supporting factors in 

the implementation of Project-Based Learning 

(PBL) at SMP Negeri 28 Semarang are the 

availability of adequate resources and 

facilities, active participation from students, 

and support from the school. The complete 

facilities, such as projectors, the English for 

Nusantara textbook, and access to digital 

materials, allow teacher to apply more 

interactive and visual methods, helping 

students understand the material more deeply 

and connect abstract concepts to real-world 

applications. In addition, high student 

participation and enthusiasm are also 

important factors in the success of PBL. Many 

students actively contribute to discussions and 

problem-solving during the project process, 

with the help of the teachers effective group 

distribution strategy to ensure that every 
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student, both active and passive, can be 

involved in the project. This strategy 

strengthens collaboration among students and 

supports the goals of PBL in building a deep 

understanding. Furthermore, the school's 

support is evident through the organization of 

creative programs, such as SAWAHSAKA, 

which encourages students to produce works 

in three languages (Indonesian, English, and 

Javanese), as well as the school environment, 

which provides exploration areas outside the 

formal classroom, such as gardens and 

libraries. This physical environment support 

gives students space and opportunities to learn 

in a contextual and collaborative way, 

allowing the smooth and effective 

implementation of PBL. 

b. The Inhibiting Factors of Project-Based 

Learning (PBL) Implementation 

Technical issues, such as power outages, 

pose challenges in the implementation of 

Project-Based Learning (PBL). A power 
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outage prevents the use of the projector, 

requiring the teacher to quickly prepare an 

alternative teaching method. The use of visual 

media, such as a projector, is crucial in PBL as 

it helps students understand the project 

material more clearly and in-depth. When the 

projector is unavailable, the effectiveness of 

learning can decrease, and students may 

struggle to grasp the material. This situation 

forces the teacher to be more creative and 

flexible, for example, by replacing visual 

presentation with discussion or written 

methods. Nonetheless, such technical 

difficulties remain obstacles that can reduce 

the efficiency and quality of PBL 

implementation. 

Additionally, the limited time allocation of 

only 2 hours per meeting often proves 

insufficient to complete the project effectively. 

PBL requires more time compared to 

conventional teaching methods because it 

involves many stages, such as planning, 
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information gathering, discussions, project 

work, and presentations. With this time 

limitation, teacher must ensure that each 

activity is tightly organized. However, since 

projects often require additional time for 

students to fully understand the instructions 

and concepts in English, the available time 

becomes inadequate. Teacher needs to plan 

each session to ensure time is used efficiently, 

but there is still a risk that students may not 

finish well by the end of the session. As a 

result, sometimes the project work process 

must continue in the next meeting or be 

assigned as additional homework. 

Language barriers are another significant 

obstacle. Because English is considered 

difficult, students require additional time to 

understand the instructions and project 

material. The project process becomes more 

complex as students must work to understand 

the concepts presented while also translating 

them into a language they comprehend. 
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Teacher addresses this challenge by providing 

gradual assistance or stimulation so that 

students can learn independently without 

relying too much on the teachers help. 

However, due to limited language 

understanding, students often feel like they are 

"working twice as hard," completing the 

project while simultaneously translating 

instructions in English. This challenge also 

affects the project completion time, as students 

need more time to understand new English 

terms, making the project take longer. 

Based on the explanation, it can be 

concluded that the obstacles in the 

implementation of Project-Based Learning 

(PBL) in English classes at SMP Negeri 28 

Semarang include technical issues, time 

limitations, and language challenges. 

Technical issues, such as power outages, 

prevent the use of projectors, requiring the 

teacher to prepare alternative methods that 

may reduce the effectiveness of learning. Time 
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management also becomes a challenge 

because the duration of each session is only 2 

hours, which is often insufficient to complete 

all stages of PBL. As a result, some project 

activities have to be extended or assigned as 

additional tasks. Language challenges pose a 

significant barrier because many students find 

English difficult, so they need more time to 

understand instructions and project materials. 

This slows down the learning process, as 

students must overcome language 

comprehension barriers while completing the 

project. These obstacles reduce the 

effectiveness of PBL, requiring strategies for 

improvement in time management, alternative 

learning readiness, and more adaptive 

language approaches. 

3. The Perception of Teacher and Students 

Toward Project-Based Learning (PBL) in 

English Classes at SMP Negeri 28 Semarang 

Project-Based Learning (PBL) has become 

a widely applied method in modern education, 



48  

including in Indonesia. At SMP Negeri 28 

Semarang, PBL is implemented in English classes 

to develop students' skills holistically. This 

method not only focuses on understanding 

academic material but also hones practical skills 

such as collaboration, communication, and 

problem-solving that are relevant to real-life 

situations. Through the implementation of PBL, 

students are encouraged to actively participate in 

the learning process, while the teacher acts as a 

facilitator who guides and directs students in 

achieving project goals. Below are the perceptions 

of the teacher and students regarding project- 

based learning, based on data obtained from 

observations and interviews conducted by the 

researcher with the students and teacher of class 

7A at SMP Negeri 28 Semarang on October 16, 

17, 23, and 24, 2024. 

a. The Teacher Perception of Project-Based 

Learning (PBL) 

In the context of teaching English, teacher 

have a fairly positive response to the 
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implementation of PBL. They believe that 

PBL encourages students to be more active 

and independent in their learning, as this 

method requires them to explore topics 

directly and solve real-world problems. Here 

are some key points from the teacher 

perspective on PBL. 

The teacher assesses that Project-Based 

Learning (PBL) helps students directly apply 

their English language skills in real-life 

situations. For example, when working on a 

specific project, students gather information in 

English and present it in an easily 

understandable format, such as a presentation 

or a report. This direct involvement allows 

students to quickly master new vocabulary and 

improve their speaking and writing skills. 

Furthermore, PBL provides opportunities for 

students to develop critical thinking, 

communication, collaboration, and creativity 

skills. In each project, students discuss and 

work together to solve problems, divide tasks, 
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and contribute unique and creative ideas. The 

teacher also notes that PBL increases students' 

learning motivation, as it is more enjoyable 

and relevant to their everyday lives. Students 

seem more interested and enthusiastic about 

participating in lessons because they feel that 

what they are learning directly connects to the 

real world, unlike traditional methods, which 

can sometimes be theoretical and difficult to 

understand. 

Although teacher recognize the benefits of 

PBL, they also acknowledge that it requires 

more intensive preparation. Teacher must 

design projects that align with students' 

abilities and interests, establish clear 

assessment criteria, and prepare supporting 

materials such as content and evaluation tools. 

Effective classroom management is also 

essential, especially in terms of time 

management and monitoring group activities. 

Additionally, the teacher believes that PBL 

teaches students to utilize available technology 
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and resources for completing projects. 

Students are encouraged to search for 

additional information through the internet or 

other media, broadening their knowledge. 

Teacher guide students in using valid and 

relevant sources of information and teach them 

about the ethics of information usage. 

Finally, the evaluation process in PBL 

differs from traditional methods. The teacher 

assesses students' learning outcomes based on 

both the process and the final product. In 

addition to evaluating whether students 

achieve the learning objectives, the teacher 

observes how they complete the project, work 

in teams, and present their findings. The 

teacher also engages in reflection with the 

students, reviewing the process they 

underwent and providing feedback for future 

improvement. 

b. The Students' Perception of Project-Based 

Learning (PBL) 

From the students' perspective, PBL also 
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received positive feedback. Most students felt 

that this method was more enjoyable and made 

it easier for them to understand the lesson 

material. Here are various student perceptions 

of their experiences with PBL. 

Project-Based Learning (PBL) has proven 

to be an engaging and enjoyable experience for 

students. They feel more involved in the 

learning process, as they actively participate in 

the assigned projects rather than just listening 

to the teacher’s explanations. This active 

involvement, through seeking information and 

discussing ideas with peers, helps students 

view learning as a dynamic activity that is far 

from boring. Additionally, many students 

report that PBL makes learning more 

meaningful, as it connects classroom lessons 

with real-life contexts. When working on 

projects, such as creating presentations or 

videos in English, students feel challenged to 

use the language practically, enhancing their 

understanding and language skills. 
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PBL also promotes the development of 

essential social skills. As students work in 

groups, they practice sharing opinions, 

cooperating, and managing conflicts. They 

learn to express their views politely, listen 

attentively to others, and appreciate differing 

perspectives, which are valuable skills beyond 

the classroom. Furthermore, students feel that 

PBL helps improve their language skills, 

particularly in speaking, listening, and writing. 

By constantly seeking new vocabulary and 

practicing pronunciation during project work, 

students build confidence in using English in 

real-life contexts. 

However, PBL does present some 

challenges. Students often face difficulties 

when working with peers who contribute less, 

as some group members may not be as active 

or diligent, leading to an unequal workload. 

Time management can also be a struggle, 

especially when dealing with complex projects 

that require significant time investment. 
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Despite these challenges, students appreciate 

how PBL encourages them to use technology, 

such as searching for information online or 

utilizing learning applications. They find 

learning through multimedia, like videos or 

images, more effective than traditional text- 

based resources, helping them use technology 

in a more practical and effective way. 

Lastly, PBL significantly boosts students’ 

self-confidence, particularly during 

presentations. The process of preparing and 

presenting project results in front of the class 

helps them develop public speaking skills, 

which in turn strengthens their self-assurance. 

Students feel more prepared and bold in 

expressing their ideas and sharing their work, 

ultimately building their confidence and 

communication abilities. 

From the perspective of teacher and 

students, it can be concluded that PBL offers 

numerous benefits in enhancing the quality of 

English learning at SMP Negeri 28 Semarang. 
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This method not only encourages students to 

be more active and independent but also helps 

them develop practical skills relevant to real-

life situations. Teacher and students feel that 

PBL makes the learning process more 

interactive, engaging, and meaningful, though 

on the other hand, this method requires more 

thorough preparation and effective 

management. 

B. Discussion 
 

 

 

 

 

 

 

 

 

Picture 4.1. Comparative Reseacrh 

The first reseacrh, titled "Descriptive Study on 

the Implementation of Project-Based Learning in 

English Classes within the Framework of the Merdeka 
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Curriculum," focuses on the implementation of 

Project-Based Learning (PBL) at SMP Negeri 28 

Semarang. The second reseacrh, titled 

"Implementation of Project-Based Learning in 

English Classroom of Merdeka Curriculum: Student 

and Teacher Perception," examines the 

implementation of PBL in two schools categorized as 

Sekolah Penggerak (Driving Schools), one being a 

public school and the other a private school. In terms 

of similarities, both studies found that students and 

teachers have positive perceptions of PBL, which is 

considered to enhance motivation, critical thinking 

skills, and student engagement. Both studies also 

highlight the core stages of PBL: project planning, 

project execution, and project evaluation, involving 

active student participation and teacher guidance. 

Additionally, both studies contribute practical and 

theoretical insights into the development of PBL 

under the Merdeka Curriculum. 

However, there are significant differences 

between the two studies. The first study focuses on a 

single location, with subjects consisting of teachers 
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and students at SMP Negeri 28 Semarang, whereas the 

second study involves two schools with a broader 

subject pool, including 140 students and 2 teachers. In 

terms of methodology, the first study employs a 

descriptive qualitative approach using interviews and 

direct observation, while the second study adopts a 

mixed-methods approach, collecting data through 

online questionnaires and interviews. The findings of 

the first study provide more detailed insights into the 

implementation stages of PBL in a single school, 

whereas the second study examines PBL in a broader 

context, considering the differing characteristics of the 

schools involved. The first study explicitly mentions 

supporting factors, such as adequate learning 

facilities, positive teacher attitudes, and student 

enthusiasm, as well as inhibiting factors, including 

limited time and variations in students' abilities. In 

contrast, the second study focuses more on the 

perceptions of students and teachers without explicitly 

discussing supporting or inhibiting factors. Regarding 

the number of respondents, the first study does not 

specify, while the second study involves 142 
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respondents in total (Rambe & Suganda, 2023). 

Building on the findings and comparisons 

between these two studies, this research underscores 

the broader implications and benefits of implementing 

Project-Based Learning (PBL) under the Merdeka 

Curriculum for various stakeholders. 

This study has several implications and 

benefits for various stakeholders. For teachers, it can 

help them understand how to implement project-based 

learning (PBL) within the framework of the Merdeka 

Curriculum to enhance student engagement. 

Additionally, the findings of this study encourage 

teachers to develop their competencies by providing 

practical examples of PBL that can inspire the creation 

of more creative and effective teaching strategies. 

Teachers can also use this study as a tool for reflection 

to evaluate and improve their teaching approaches. 

For students, the proper implementation of 

PBL as described in this study has the potential to 

increase learning motivation, critical thinking skills, 

collaboration, and creativity. This provides a more 
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engaging and relevant learning experience that aligns 

with their needs. This research also offers benefits to 

other researchers, serving as a scientific reference for 

further studies, whether to expand research into other 

subjects, educational levels, or specific aspects such as 

writing and speaking skills. The findings can also be 

utilized for comparative analysis of the effectiveness 

of PBL with other teaching methods within the 

framework of the Merdeka Curriculum. 

Furthermore, for educational policymakers, 

this study provides valuable input for evaluating the 

implementation of the Merdeka Curriculum, 

particularly in developing guidelines for PBL in 

schools. The findings can also be used to design 

teacher training programs that are more relevant to the 

local context and practical needs in the field. Thus, this 

study is not only theoretically beneficial but also has 

broad practical impacts on the field of education. 
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CHAPTER V 

CLOSING 

The final chapter of this study discusses the 

conclusions drawn from the implementation of Project-

Based Learning (PBL) in English classes at SMP Negeri 28 

Semarang, as well as the insights gained from the research 

findings. By examining the processes, supporting and 

inhibiting factors, and perceptions of teachers and students, 

this study highlights the strengths and challenges of using 

PBL as an instructional approach in language learning. 

Additionally, the project outputs produced by students are 

reflective of their creativity, collaboration, and practical 

application of English language skills, showcasing the 

effectiveness of this method in fostering 21st-century skills. 

A. Conclusion 

Based on the research findings on the 

implementation of Project-Based Learning (PBL) in 

English classes at SMP Negeri 28 Semarang, the 

following conclusions can be presented by the 

researcher. 

Project-Based Learning at SMP Negeri 28 

Semarang is implemented through several main 
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stages: project planning, project execution, and project 

evaluation. In the planning stage, the teacher prepares 

a project design relevant to the learning topic and 

motivates students to participate actively. During the 

project execution, students work in groups to complete 

tasks, gather information, and produce outputs 

according to predetermined targets. At the end of the 

project, the teacher conducts evaluations and provides 

feedback to the students, who also present their project 

results to the class. 

The supporting factors in implementing 

Project-Based Learning (PBL) include the availability 

of adequate learning facilities, such as access to digital 

resources and classrooms conducive to collaboration. 

Additionally, a positive attitude from a teacher skilled 

in guiding students and the enthusiasm of students in 

working on projects also contribute significantly to the 

success of PBL. However, there are inhibiting factors 

as well, including limited time to complete projects in 

class and variations in students' abilities to adapt to 

project-based learning methods that require 

independent work and collaboration. 
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Teachers and students at SMP Negeri 28 

Semarang show positive perceptions of the 

implementation of PBL in English classes. Teachers 

feel that PBL is effective in enhancing students' 

language skills and critical thinking abilities. Students 

also report enjoying the learning process more and 

feeling more motivated when learning English 

through engaging and relevant projects. This indicates 

that PBL is well-received as an innovative teaching 

method that supports the Merdeka Curriculum. 

The student projects, created as part of the 

PBL activities, consisted of creative and collaborative 

outputs such as posters detailing practical “Cooking 

Tips” related to noodle preparation. These posters 

reflected the students' ability to research, organize, 

and present information in English while 

demonstrating teamwork and problem-solving skills. 

The variety of themes, such as " Cooking Noodles," " 

Fried Noodles and Good Day Coffee," and " How to 

Make Special Instant Noodles," showcased the 

students' creativity and their ability to apply English 

in real-world contexts. These projects highlight the 
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effectiveness of PBL in integrating language learning 

with practical skills, making the learning process more 

meaningful and enjoyable for students. 

B. Recommendations 

Based on the research findings and 

conclusions that have been outlined, here are several 

recommendations to improve the effectiveness of 

Project-Based Learning implementation in English 

classes at SMP Negeri 28 Semarang. 

To strengthen the implementation of Project- 

Based Learning (PBL), several recommendations are 

proposed. First, schools or education departments 

should organize regular training sessions for teacher, 

focusing on effective project planning, classroom 

management, and strategies for addressing challenges 

that may arise during PBL implementation. This 

training will enhance teacher skills in facilitating PBL 

and support its successful application in the 

classroom. Additionally, considering the time 

constraints often faced during PBL, it is recommended 

that schools consider more flexible time allocations in 

the English lesson schedule. This adjustment would 
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provide teacher and students with more time to 

complete projects effectively without being rushed by 

time limitations. 

Moreover, to maintain student interest and 

motivation, teacher is encouraged to design more 

varied and relevant projects that connect to students' 

daily lives. Projects based on social, environmental, or 

cultural issues relevant to the students' local context 

will make the projects more meaningful and engaging. 

It is also essential for the school to provide adequate 

supporting facilities, such as audiovisual equipment, 

internet access, and reference materials. These 

resources will help students search for information, 

design projects, and deliver presentations more 

effectively. Finally, it is suggested that the school 

conduct periodic evaluations of PBL implementation 

in English classes to assess its long-term effectiveness 

and gather feedback. These evaluations will enable 

teacher and administrators to refine the method, 

making it more effective and aligned with students' 

needs. 
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APPENDICES 

1. Observation transcript (October 16th, 17th, and 

23rd, 2024at SMPN 28 Semarang) 

 

Research 

Question 

Observation 

Indicator 
Description Notes 

 

 

 

 

 

 

 

 

 

How is the 

implementation 

of Project- 

Based Learning 

in English 

classes? 

 

 

 

 

 

 

 

 

 

 

 

Project 

Planning 

 

 

 

 

 

 

 

 

The teacher 

clearly plans the 

project, 

including 

objectives, 

instructions, 

and  task 

distribution. 

 On the previous 

day, the teacher 

asked the students 

to bring the 

materials needed 

for the project in 

the next session. 

 In the following 

session, the teacher 

started with an 

introduction to 

procedural texts 

and their 

application within 

the project method. 

 Groups were 

divided evenly, 

with each group 

including members 

who could lead the 

discussion, as well 

as students who 

were high- 

achieving, less 
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Research 

Question 

Observation 

Indicator 
Description Notes 

   motivated, or 

talkative. 

 After forming 

groups, the teacher 

instructed them to 

open their 

textbooks as a 

guide for the 

project work and 

asked students to 

take out the 

materials needed 

for the project. 

   After forming 
  groups, students 
  needed to adjust, 
  such as 

 

 

Project 

Implementation 

Students  are 

actively 

involved in the 

project work, 

showing 

collaboration 

and creativity. 

understanding the 

project instructions, 

task division, etc. 

Usually, the group 

leader led the 

discussion, and 

they exchanged 
ideas on how to 

  complete the 
  project. Some 
  students joked 
  around, but the 
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Research 

Question 

Observation 

Indicator 
Description Notes 

   group leader or 

other members 

quickly reminded 

them and assigned 

tasks, encouraging 

them to participate 

in the project. In 

their teamwork, 

they aimed to work 

as efficiently as 

possible; some 

outlined the 

content, others 

decorated, and 

some translated 

sentences into 

English, and so on. 

 

 Before 

presenting, they 

discussed how the 

project would be 

presented and 

divided the tasks. 

All students were 

involved in 

expressing their 

opinions until they 

reached an 

agreement. Then, 



4  

 

Research 

Question 

Observation 

Indicator 
Description Notes 

   they explained the 

project they 

created, with some 

members sharing 

the explanations, 

while others who 

were less active 

during the project 

offered to present. 

 

 

 

 

Use of 

Learning 

Resources 

 

 

Utilization    of 

relevant 

learning 

materials  and 

media in   the 

project  (e.g., 

internet, books, 

presentations). 

 The primary 

learning resource 

was the English 

textbook, English 

for Nusantara. 

 Food packaging 

served as a key 

inspiration for 

creating a bulletin 

board project 

themed “Cooking 

Tips.” 

 

 

Evaluation and 

Reflection 

The teacher 

provides 

feedback  and 

evaluation on 

the completed 

project. 

 The teacher 

asked students how 

they felt after 

completing the 

project from start to 

finish and 

responded to their 
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Research 

Question 

Observation 

Indicator 
Description Notes 

   questions. The 

teacher also 

appreciated the 

students’ 

collaboration and 

the work they 

produced. 

What are the 

supporting and 

inhibiting 

factors in the 

implementation 

of  Project- 

Based 

Learning? 

 

 

 

Availability of 

Resources and 

Facilities 

Availability of 

tools, materials, 

and 

infrastructure 

that support the 

implementation 

of PBL (e.g., 

classroom, 

internet access). 

 The classroom 

was comfortable 

enough for 

conducting PBL, 

equipped with an 

LCD projector that 

supported the 

teacher in 

explaining the 

material. 

 

 

 

 

 

Student 

Participation 

 

 

 

Level of student 

involvement in 

the project 

(active or 

passive). 

 Most of them 

tended to be active; 

when the teacher 

introduced the 

procedural text 

material and its 

implementation in 

the project, they 

responded and 

asked questions 

enthusiastically. 

They also asked for 
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Research 

Question 

Observation 

Indicator 
Description Notes 

   clarification if they 

didn’t fully 

understand the 

instructions during 

the project work. 

Passive students 

were usually 

encouraged by the 

more active ones. 

  

 

 

 

 

 

 

 

Support from 

the School 

 

 

 

 

 

 

 

Support from 

the principal, 

other teacher, 

and the school 

environment. 

 Support from the 

school for the PBL 

method in English 

includes holding 

monthly activities 

that require 

students to create 

projects in three 

languages 

(Indonesian, 

English, and 

Javanese), with 

themes determined 

by the school. 

 The school 

environment allows 

students to explore 

outside the 

classroom, such as 
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Research 

Question 

Observation 

Indicator 
Description Notes 

   in the field, library, 

and school garden. 

What are  the 

perceptions of 

teacher and 

students 

towards 

Project-Based 

Learning? 

 

 

 

 

 

 

 

 

Technical 

Obstacles 

 

 

 

 

 

Challenges 

faced, such as 

technical issues, 

time 

management, 

and difficulties 

in coordinating 

among students. 

 A sudden power 

outage prevented 

the teacher from 

using the projector 

as a teaching aid. 

 Time 

management issues 

arose due to the 

lengthy project 

process. Students 

needed a lot of time 

because of 

language 

challenges, and 

they also needed 

time to express 

their ideas and 

make decisions 

together. 
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Research 

Question 

Observation 

Indicator 
Description Notes 

  

 

 

 

 

 

 

 

 

 

 

 

Student 

Response to 

PBL 

Student 

Attitude in 

Groups 

 

 

 

 

 

 

 

 

 

Observation of 

student 

responses: 

enthusiasm, 

motivation, and 

involvement in 

the project. 

Cooperation, 

communication, 

and task 

distribution 

within groups. 

 Students   were 

generally 

enthusiastic  when 

working in groups 

and  creating   the 

project. The group 

leader  would 

initiate the 

discussion      and 

provide space for 

anyone    to  share 

their ideas before 

dividing     tasks. 

Some  tasks   were 

assigned   by     the 

group leader, while 

others   chose      the 

parts they wanted to 

work on. They then 

began working on 

individual   tasks, 

such as translating 

sentences      into 

English, decorating, 

assembling, 

writing, and more. 

For students who 

were reluctant    to 

participate       or 

contribute, their 
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Research 

Question 

Observation 

Indicator 
Description Notes 

   peers continuously 

encouraged them to 

get involved, and 

eventually, they 

participated, even if 

somewhat 

reluctantly. 

 

 

 

 

 

 

 

Teacher- 

Student 

Interaction 

 

 

 

 

The quality of 

interaction and 

communication 

between   the 

teacher and 

students during 

the project- 

based learning 

process. 

 Students 

responded 

positively when the 

teacher introduced 

the material and 

provided them with 

stimulation related 

to PBL. 

 During the 

project work 

process, the teacher 

continuously 

monitored each 

group, checking 

their project 

progress, assisting 

students with 
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Research 

Question 

Observation 

Indicator 
Description Notes 

   challenges, and 

reminding students 

who were joking 

around or not 

contributing, 

among other things. 

   After the 
  presentation, they 
  had a better 
  understanding of 
  PBL, for example, 
  when they created 
  products/works, 
  which led to deeper 

 

Student 

Reflection on 

Project 

Outcomes 

Students reflect 

on their project 

results: 

successes, 

challenges, and 

lessons learned. 

insights from the 

students. Since they 

were directly 

involved in creating 

the "Cooking Tips" 

project, they gained 

a better 
  understanding of 
  the lesson material. 
  As a result, during 
  the presentation, 
  they were more 
  confident because 
  they fully 
  understood the 
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Research 

Question 

Observation 

Indicator 
Description Notes 

   content of the 

project. 

Thus, the 

presentation also 

served as an 

evaluation tool, 

helping students 

comprehend the 

PBL method as a 

whole. They also 

shared their 

concerns during the 

PBL process, with 

most complaints 

being about passive 

members  or 

individuals who 

were difficult to 

manage, etc. 
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2. Interview transcript Attachment (October 24, 

2024at SMPN 28 Semarang) 

Interview transcript for Teacher 

 

Regarding Research Problem (a): The 

Implementation of PBL in English Classes. 

1. Researcher     : What steps do you take to 

implement Project-Based Learning 

(PBL) in English classes? 

 Mrs Yulia : Relating to CP (Learning 

Outcomes), because not all 

materials can be implemented with 

PBL, we need to filter the latest or 

suitable CPs that align with PBL. I 

use PBL for materials like 

procedural texts or labels in 9th 

grade. In 7th grade, we introduce 

procedural text and how to make 

something, which can be the initial 
learning on how to apply PBL. 

2. Researcher : What types of projects are given to 

students during project-based 
learning in English classes? 

 Mrs Yulia : Because this is the first time PBL 

has been implemented in grade 7, 

so the project “Cooking Tips is 

their first PBL project. Meanwhile 

for grades 8 and 9, I give them the 

project related to the material and I 

ask them to make some literary 

work to be posted on the bulletin 

boards. 
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3. Researcher : How do you introduce and explain 
the project task to students? 

 Mrs Yulia : Since 7th-grade students are very 

new to projects and don't know 

about them, they are given an 

explanation from the start. If we 

make this and produce a work, 

that's called a project. They should 

understand this process. For 

example, in this work (the teacher 

takes an example from their 

previous P5 project, like a comic 

about a folk tale), this is called a 

project. So projects are not only in 

P5 but can also be in English. At 

this age, students tend to ask many 

questions, especially since this is 

their first time with a project. 
Maybe only a few stay silent. 

4. Researcher : How do you manage the class 
during the project process and 

ensure all students are involved? 

 Mrs Yulia : I provide specific guidance to each 

group, so I don't just sit still or 

stand near one group. I walk 

around from group 1 to group 6 

and  back  again.  To  address 

students who don't want to discuss 

or cooperate, I keep providing 
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  special assistance and encourage 

them to help their friends. Initially, 

they may do it reluctantly, but 

eventually,  they  help  other 
students and become involved. 

5. Researcher : When do you integrate PBL into 

the teaching schedule, and how 

often do you apply it in the English 
curriculum? 

 Mrs Yulia : According to the CP and the 

material that can be integrated and 

implemented into PBL, because 

not all materials are suitable, such 

as past tense or formulas, which 

cannot be used in PBL. What 

works well are materials like 

procedural texts and recount texts. 

Tenses can't be used to create a 
project 

6. Researcher : Where do students usually work 

on their projects, and how do you 

support them both inside and 

outside the class? 

 Mrs Yulia : Most students work on their 

projects in class, but some move to 

the front or back, or even ask 

permission to work outside the 

class, like in the library or the back 

yard. I allow this, but the group 

leader must coordinate with the 

members and report to me if they 
are indeed working on the task. 



15  

 

  Most of them work inside the 

class, but those who need to work 

outside are allowed if they need 

resources not available in class. 

For example, when I assigned a 

task to create a film, they could 

work in the yard or library for 

necessary data support. 

Regarding Research Question (b): Supporting and 

Inhibiting Factors of PBL 

1. Researcher : What resources (books, materials, 

technology) support the 

implementation of PBL in English 
classes? 

 Mrs Yulia : For resources, we need the book 

English for Nusantara, material 

preparation that is usually 

displayed, laptops, speakers, and 

materials from YouTube are also 

allowed, but I filter and select 
them for the students. 

2. Researcher : What challenges do you face when 

implementing PBL in English 
classes? 

 Mrs Yulia : The main challenge is language, as 

English is considered a very 

difficult language. It's like doing 

twice the work (working on the 

project and translating it for them). 
Another challenge is that projects 
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  are difficult to implement in junior 

high school. When I taught in high 

school, students could work 

independently, but junior high 

students can't yet. When they ask 

about the meaning of a word, I 

sometimes provide the answer, but 

with prior stimulation, not directly 
giving the meaning. 

3. Researcher : How do students respond to PBL, 

and  how  does  it  affect  their 
engagement in learning? 

 Mrs Yulia : Students generally ask many 

questions. In groups, for example, 

if one student is interested in the 

project, they will influence the 

others, like inviting friends to find 

the answer or to discuss it. So, 

there needs to be someone 

influencing the group so the others 

also contribute. I also divide the 

groups to ensure that each has a 

coordinator, a smart student, an 

active student, a lazy student, and 

a student who runs around. This 

way,  the  group  has  balanced 
members. 

4. Researcher : How do you overcome challenges 

such as limited time or resources 
when implementing PBL? 

 Mrs Yulia : Time is indeed a challenge, so it 
needs to be well-planned. 
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  Beforehand, I give the material, 

and then for the next meeting, I let 

the students know what to bring, so 

in the next session, they can 

execute the project directly. Two 

lesson  periods  are   usually 
insufficient for a project. 

5. Researcher : Why do you think certain factors 

(school environment, curriculum, 

etc.) support or hinder the success 
of PBL in English classes? 

 Mrs Yulia : In my opinion, if the school 

environment and curriculum 

support PBL, it becomes easier to 

implement projects. For example, 

the school holds competitions 

where students are asked to submit 

works, such as creating bulletin 

boards. There is also a program 

called SAWAHSAKA (one school 

member, one literary work), where 

students from grades 7, 8, and 9 are 

given different themes. This 

support allows PBL to be 

implemented in English classes, 

like creating works similar to 

SAWAHSAKA. There are also 

English projects and monthly 

projects where two classes are 

selected to create these works, and 

the themes are determined by the 
school. 
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Regarding Research Question (c): Teacher 

Perceptions of PBL 

1. Researcher : What is your overall opinion on 

the effectiveness of PBL in 

improving students' English skills? 

 Mrs Yulia : In my opinion, PBL does improve 

English skills because students 

practice directly. They actively 

seek information, like when they 

wonder what "boil" means. They 

find out it's "memberebus" 

(boiling), and by doing so, they 

understand and remember the 

vocabulary better, compared to 

other methods where everything is 
just explained. 

2. Researcher : What are the main benefits you see 

from implementing PBL in 
English classes? 

 Mrs Yulia : Since this is a project, students are 

encouraged to express opinions, 

ideas, and imagination, and it also 

improves their collaboration skills. 

Essentially, it helps them work 
together. 

3. Researcher : How has PBL affected the way 

you teach English compared to 
traditional methods? 

 Mrs Yulia : With PBL, I have to prepare more 
than usual because I need to define 
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  the project and its requirements. In 

contrast, traditional methods are 

more spontaneous when delivering 

material,  like  in  discovery 
learning. 

4. Researcher : Why do you think PBL is suitable 

(or not suitable) for students at 
SMP Negeri 28 Semarang? 

 Mrs Yulia : PBL is suitable because it forces 

students to explore, but it might 

not be fully suitable for SMP 

students because they are still in 

the phase of trying to understand 

things. They need more guidance 

and explanations. If given a project 

directly, they may get confused, as 

they  are  still  in  the  stage  of 

learning and discovering new 

things. 
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Interview Transcript for Students 

 

Regarding Research Problem (a): The 

Implementation of PBL in English Classes. 

1. Researcher : What types of projects have you 

worked on in English classes using 

Project-Based Learning (PBL)? 

 Crista 
/Arnes 

/Brenda 

/Fikri 
/Arfa 

: Creating cooking tips in the form 

of a bulletin board titled "How to 

Make Instant Noodles." 

2. Researcher : What do you usually do during the 
project, and how do you contribute 

to the group? 

 Crista : As the group leader, I divided tasks 

according to the abilities of the 

group members. In this project, I 

translated into English, and my 
friends wrote it down. 

 Arnes : I coordinated the group in task 

distribution. In this project, I was 
responsible for writing. 

 Brenda : I helped complete the project 

tasks. In this project, I was 
responsible for decoration. 

 Fikri : When the group faced challenges, 

I usually provided ideas and 
contributed actively. 

 Arfa : I distributed tasks according to the 
members' abilities, directed, 
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  monitored the discussions, and 

assisted my friends when they 
encountered difficulties. 

3. Researcher : How do you collaborate with your 

friends during the project, and how 

are tasks divided among group 
members? 

 Crista : Tasks are divided based on 
abilities. 

 Arnes : Group members agreed to choose 

tasks they could handle or 
preferred 

 Brenda : The same as Arnes because we 
were in the same group. 

 Fikri : The same as Arnes and Brenda 
because we were in the same 

group. 

 Arfa : Some tasks were chosen 

voluntarily, while others were 
assigned. 

4. Researcher : How does the teacher guide and 

support you during the project 
process? 

 Crista 
/Arnes 

/Brenda 

/Fikri 

/Arfa 

: Mrs. Mrs Yulia is very patient in 

guiding us. She provides clear 

instructions for project tasks, re- 

explains when we don’t 

understand, and helps us translate 

words into English if we don’t 
know their meanings. 



22  

 

5. Researcher : When do you feel most excited or 

face challenges while working on 
the project? 

 Crista : I feel excited when all team 

members contribute to completing 

the tasks, but I face challenges 

when team members are reluctant 
to work. 

 Arnes : I feel excited when the task is easy 

but face challenges when the task 

is difficult. The difficulty I usually 

face is taking a long time to think 

or express ideas. 

 Brenda : I feel excited when working in a 

group and all team members 

collaborate  well,  but  I  face 

challenges when some members 

are unwilling to contribute. 

 Fikri : I am always enthusiastic about all 
project tasks. 

 Arfa : I feel excited about interesting 

project tasks, but I feel less 

motivated when team members are 

hard to collaborate with. 

Regarding Research Question (b): Supporting and 

Inhibiting Factors of PBL 

1. Researcher : What tools or resources help you 

complete the English project? 

 Crista 
/Arnes 

: English textbooks, 
mobile phones. 

notes, and 
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 /Brenda 
/Fikri 
/Arfa 

 

2. Researcher : What challenges do you face when 

working on the English project, 
and how do you overcome them? 

 Crista : Managing group members during 

task division, as some are difficult 

to cooperate with. The solution is 

to persuade them until they agree 

to work, offering them options for 

which part they would like to 

handle. 
 Arnes : The same as Crista. 

 Brenda : The challenge is when there are 
group members who are hard to 

manage. 

 Fikri : Difficulty in deciding on a 

common opinion about what is 
correct or not. 

 Arfa : My friends are hard to manage, but 

I handle it well by advising them to 

stop joking around and asking 

them to focus on completing the 

task. 

3. Researcher : How do classmates and teacher 
help you overcome difficulties 

during the project? 

 Crista : Since the project uses English, I 

often struggle to understand the 

meaning of certain words, and the 
teacher helps by explaining the 
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  words. My friends help by 

working on parts that I cannot 
handle. 

 Arnes : The same as Crista. 

 Brenda : The teacher helps explain the 

project instructions that I don’t 

understand,  while  my  friends 

usually collaborate to find answers 

together and cooperate. 

 Fikri : The teacher and friends help by 

providing guidance and solving 
problems I encounter.. 

 Arfa : The teacher and friends explain 
things I don’t understand. 

4. Researcher : Why do you think some projects 
are easier or harder to complete 

than others? 

 Crista : It depends on the time. If the 

project is difficult but there’s 

plenty of time, it can become 

easier, but if the time is short, it 
becomes harder. 

 Arnes : The same as Crista. 

 Brenda : It’s easier because the project is 
done in groups. 

 Fikri : It’s easier because it’s done in 

groups,  but  it  becomes  harder 

when some group members joke 

around instead of working. 

 Arfa : It’s easy when friends help, but it 
becomes difficult if group 
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  members 

contribute. 

are unwilling to 

Regarding Research Question (c): Teacher 

Perceptions of PBL 

1. Researcher : What do you like most about 

learning English through PBL? 

 Crista : Since project tasks are often done 

in groups, the tasks become easier 

and are more efficiently completed 

because the workload is divided. 

 Arnes : I like working in groups because if 

there’s a problem, it can be solved 
together. 

 Brenda : I  prefer  project  tasks  because 
there’s less writing and more 

creating. 

 Fikri : I enjoy working on projects with 

others because there’s no 
individual work. 

 Arfa : I like project tasks because they 
are done collaboratively. 

2. Researcher : What do you think is the biggest 

advantage of doing projects in 
English class? 

 Crista : It allows me to deepen my 

understanding of English (how to 

speak and learn the meaning of 
more words) 
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 Arnes : I gain more knowledge of English; 

things I didn’t know before, I now 
understand. 

 Brenda : Same as Arnes. 

 Fikri : Interacting with group members 
and involving quieter friends. 

 Arfa : Gaining more knowledge, such as 

collaborating with friends and 

learning the meanings of English 
vocabulary 

3. Researcher : How do you think your English 

skills (speaking, writing, reading, 

listening) have improved after 

completing the project? 

 Crista : After completing the project, I feel 

my writing and reading skills have 

improved because I read and write 

a lot during the process. 

 Brenda : I feel my listening and writing 

skills have improved because I 

often listen to instructions and 

explanations from the teacher, and 

I frequently take on writing tasks 

in the group. 

 Fikri : My writing skills have improved 

because I often handle writing 
tasks and enjoy writing more. 

 Arfa : My English skill that has improved 

is writing because I frequently get 
assigned writing tasks. 

4. Researcher : Why do you think PBL is a good 
or bad way to learn English? 
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Crista : It’s a good way because working 

in groups makes the tasks easier, 

and if there are challenges, they 

can be quickly resolved through 
discussion. 

Arnes : It’s a good way because it allows 

interaction with friends and 

solving problems together, making 
the tasks lighter. 

Brenda : It’s good because I enjoy working 
in groups and creating projects. 

Fikri : It’s good because it fosters 

creativity and improves English 
skills. 

Arfa : It’s good because it allows 

interaction with friends and helps 

gain  knowledge  about  English, 

especially in this procedure text 

material. 
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3. Documentation Attachment 

a. Interview with the teacher 

 
 

b. Interview with the student 
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c. Observation 
 

d. Project 
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e. Student Scores 
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f. Teaching Module 
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