CHAPTER I
REVIEW OF RELATED LITERATURE
THE INFLUENCE OF STUDENTS’ ACHIEVEMENT
IN VOCABULARY TO READING ABILITY

A. Previous Research
To develop the original analysis, the researchesgmts the previous study
dealing with the topic.

1. Thesis under the title “Correlation Between StuderReading Test Of
English As International Communication (TOEIC) SzoAnd Their
Achievement Based On Cognitive Domain Of Bloom Traomy” (A Study
At SMA Negeri 3 Semarang In The Academic Year 20Q01). The writer is
Lina Hasnawati (073411064).

Test of English as International Communication (TOES used for an
English test as an admission in reputed InternatiStandardize Pilot School
(Rintisan Sekolah Bertaraf Internasional/RSBI). Tineling of this research
showed that there is correlation between TOEICesemd their achievement
based on cognitive bloom taxonomy. The similaritigth this research are
the research design, which is correlation resedtichiever, this research is
different with previous reseach. This research tifles the correlation from
the students’ achievement based on their TOEICimgastore, but in this
research, the researcher will take the ability ofabulary and reading to
measure their achievement in English learning. Tieisearch has been
considerably major sources for the researcher ¢pele the understanding in
reading test based on TOEIC and also the studaatsevement. In addition,
this research gives advantages for the researtoert éhe research method

that will be used.

! ina Hasnawati, 07341106&orrelation Between Students’ Reading Test of TO&dGre
Based on Cognitive Domain of Taxonomy Bloom, AYSAIdSMA Negeri 3 Semarang In the
Academic Year 2010/201{English Language Teaching Department of TarbiyactuRy,
Walisongo State Institute for Islamic Studies Seangr 2011).



2. Thesis under the title; The influence of languadecational background toward
students’ learning performs GPA at special prog@nUshuluddin faculty 1AIN
Walisongo (A Study with Students at Bilingual Ediima for Academic Year 2005-
2006 and 2006-2007)Umi Hamidah (3104285).

The result of the study shows that there is infageinf educational
background toward students’ achievement of bilihge@ducation at special
program of Ushuluddin Faculty. The researcher cotatlithe study through
guantitative approach.

The similarity between her research and this rebeigron the object of
the study (students’ achievement), approach of rdsearch (quantitative
approach) and method of collecting data.

The differences are on the first variable (influemd learning major at
Senior High School), the setting of the researdrl{iah Faculty at IAIN
Walisongo Semarang), the participants of the reseéthe first students of

ELT Department) and the data analysis.

3. Thesisunderthe title: The Influence of Parent’s Education &eBackground to The
Student’s English Learning Achievement (A Studiflaé Seventh Grade Students of
SMP 1 Limpung Batang in the academic year of 20101P° The writer is
Sokhifatun (English Language Teaching Department of TarbiyatuRy,
Walisongo State Institute for Islamic Studies Seangr 2011)

The research discussed the influence of parentisain level background to
the student'€Englishlearning achievement. The researcher conductedetiearch
through quantitative approach. The data were caled|statistically by one predictor
analysis. The data were collected through docurtientand questionnaire. In this
research, it was found that there was significantetation and significant influence

2Umi Hamidah (3104285),The Influence of Language Educational Background/ard
Students’ Learning Perform GPA at Special PrograntUshuluddin Faculty IAIN Walisongaé\
Study with Students at Bilingual Education for demic Year 2005-2006 and 2006-2007
(Semarang: Tarbiyah Faculty, Walisongo State untifor Islamic Studies, 2011)

3Sokhifatun (073411045)The Influence of Parent's Education Level Backgttm The
Student’'s English Learning Achievement, A Studyltee Seventh Grade Students of SMP 1
Limpung Batang in the academic year of 2010/2p{3emarang: Tarbiyah Faculty, Walisongo
State Institute for Islamic Studies, 2011)



between parent’s education level background andlestis English learning
achievement.

The similarity between her research and this rebeiaron research approach
(quantitative approach), object of the study (shisteachievement) and the data
analysis (use product moment and regression).THerelices are on the first
variable (studemts’ achievement in vocabulary),s#tting of the research (SMP N 2
Gringsing Batang), and the participants of theaade

From many researches above, the researcher triis aoother research related to
this. The researcher will conducted research withaighth grade students of SMP N 2
Gringsing Batang in the academic year of 2011/2049.research was different with
those three studies. The researcher wants to khewinfluence of variable X (the
students’ achievement in vocabulary) and variab(st¥dents’ reading ability).

B. Theoretical Framework
1. Vocabulary
a. Definition of Vocabulary

In this chapter, the writer wants to explain defon of vocabulary in
order to understand a language the learners hawederstand the definition
of vocabulary first. It is difficult to make one fifgtion of vocabulary. So, the
writer tries to take it from some references.

Vocabulary as one of the language aspects have tedsned when
people are learning a language. A learner of theida language will speak
fluently and accurately, write easily, or understavhat he or she reads or
hears if he or she has enough vocabulary and kapability of using it
accurately.

English vocabulary is extremely large and variesva. As Richard
said, “Vocabulary is a core component of languagefigency and
provides much of the basis for how well learnergadp listen, read and
write”.* Therefore, it is highly essential for English teexs to helgheir

students in mastering vocabulary.

“Jack C. Richards and Willy A. Renandysletodology in Language TeachifigSA:
Cambridge University Press, Inc), p.255.



Norbert Schmitt gave the definition of vocabulasyfallows.

| had good productive mastery over the spoken fofrmdict, but not
over its written form. This suggests that we alsecito consider the
various facets of knowing a word. Of course, eveeyoealizes that a
words’ meaning must be learned before that wordbeanf any use. In
addition, there is the practical matter of masteseither the spoken or the
written form of the word before it can be usedomenunicatior?.
Longman Implied Dictionary of Contemporary Englishdefines

vocabularymeans a set of lexemes, including single wordsnpmund
words and idiom§.
Webster has three definition of vocabulary as waedio
1) Alist or collection of words and phrases usualpyhabetically arranged
and explained or define.
2) Alist or collection of terms or codes available tse.
3) A sumor stock of word employed by a language group, irttliad or
work or in a field knowledgé.

In some literature, we found the meaning of vocalyul@here are
some definitions of vocabulary. In “Oxford LearreDictionary” states that
vocabulary is:

1. All the words that a person knows or uses

2. All the words in a language

3. List of words with their meanings, espescially irbaok for learning
foreign languagé.

From the definition above, the researcher comesdonclusion as all
the words of a language in a group or individu#iligt supply an expressive

means. It can be passive or active form that usedpress his/her ideas.

®Norbert SchmittVocabulary in Language TeachinflJSA: Cambridge University Press,
2000), p.5.

®Longman, Longman Implied Dictionary of Contemporary Engligtiarlow: Longman
Group, 1985), p. 305.

"Merriam WebsterCollegiate Dictionary(America: Merriam Web Inc.2003) p.1400.

8Database Oxford University Pres§xford Learner's Dictionary,4" ed., (Oxford
University Press, 2008), p. 959.
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Vocabulary is considered as the most important ipalgarning a
language. It is impossible for the students to reaite and speak a foreign

language without having enough knowledge of theabotary.

b. Kinds of Vocabulary

Vocabulary varies in the four skills of languagetdning, writing,
reading and speaking. Generally, a student wilbab$istening and speaking
vocabulary before coming to the reading and writingabulary.

There are some opinions about kinds of vocabulary. One eirthis
proposed by Scott Thornbury, there are two kindmo&bularf.

1) Receptive vocabulary refers to the words whichniear know when they
listen and read or the words they know when learrereive from another.
Receptive vocabulary can be called as passive utargb

2) Expressive vocabulary refers to the words whichnie@ use when they
speak or write, and it called active vocabulary.ifarease this expressive
vocabulary ability, the learners should try muakirtkpeaking and writing.

From the explanation above, we know that every gspe every books
different in classifying the kind of vocabulary, becausergvgerson has
differentway in showing and telling their opinions and isle8ome of them
who emphasize vocabulary to the items whibb learners can use
appropriately in speaking or writing and to thegaage items that can be
recognized and understood in the context of readimgjlistening and
some of them classify vocabulary that theyehawmade are different, but
the point is the same, because their classificadi@nbased on the different
sides and aspects.

Because of the importance of vocabulary, it neesisrimusattentionin
learning vocabulary from both learners and teachérsecomes a great

challenging act for the teacher to teach vocabulahat kind of methods they

® Scott ThornburyHow to Teach Vocabulargl.ondon: Longman, 2002), p.15.
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use, what kind of vocabulary that they give, or hmany vocabularies that
they should teach

The first decision when teaching a word is to deeithether the word is
worth spending time or not. If the word is a lowduency word and the word
is not a useful technical word and not one thgtagicularly useful for the
learners, it should be dealt with as quickly assjis>®

Vocabulary knowledge is critical to reading comgmeion. It is
important to help their development of a large “@vbank”. There are several
explicit strategies that were stated by Yale tletichers can employ with
studentg?!

1) Pre teaching vocabulary

2) Repeated exposure to words
3) Word map

4) Root analysis

5) Restructuring reading materials

According to Scott Thornbury, to achieve the kindootcomes, the
learners need not only to learn a lot of words,tbuemember them. In fact,
learning is remembering. Unlike the learning ofrgnaar which is essentially
a rule based system, vocabulary knowledge is hargel question of
accumulating individual items. So, he suggests sointlee researches finding
that are relevant to the subject of word learriing;

First is repetitionwhere the time-honored way of ‘memorizing’ new
materials is through repeated rehearsal of the mahtehile it is still in
working memory. Second is Retriev@his means, that the act of retrieving a
word from memory makes it more likely that the hearwill be able to recall

it again later. Third way is Us®&y putting words to use, preferably in some

paul Nation, Teaching Vocabulary,Asian EFL Journal, Victoria University of
Wellington, p.2.

"joelle Brumit Yale Effective Strategies for Teaching VocabulaRetrieved from
http:/mwww.k12reader.com/effective-strategies-for -teaghincabularyMednesday, October 97
2012.

25¢ott ThornburyHow to Teach Vocabularp, 24.
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interesting way, is the best way of ensuring they added to long term
memory.

For the fourth way, Thurnburry added personal omjag, where the
judgments that learners make about a word are eftsttive if they are
personalized. In one study, subjects who had resghtence aloud containing
new words showed better recall that subjects whd kimply silently
rehearsed the words. Then, by Imaging, Itlest of all were subjects who
were given the task of silently visualizing a mémiature to go with a new
word.

The sixth is motivationwhere simply wanting to learn new words is no
guarantee that words will be remembered. The oiiierdnce a strong
motivation makes it that the learner is likely fsead more time on rehearsal
and practice, which in the end will pay off in ternof memory. While
attentionis ccontrary to popular belief, you can’t improweuy vocabulary in
your sleep, simply by listening to a tape. Somerele@f conscious attention
is required. A very high degree of attention (chkeousal) seems to correlate
with improved recalt?

As it has already mentioned at the beginning thate is no right or
best way to teach English skill, it all dependstlom type of students, the
school system and curriculum, the word that argetadd and many other
factors. The choice of vocabulary to teach is feded to the learner’s need,

experiences and interest.

c. Factors Affecting Vocabulary Power

Anyone who has learned a second language will kilnatvsome words
seem easier to learn than others. The easiest thfogk that are most or less
identical, both in meaning and form to their fiestguage equivalent.

There are some factors that make some words miiculdi The first is

‘pronunciation’. Research shows that words thatdiffecult to pronounce are

135cot ThurnburnyHow to Teach Vocabularp, 25.
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more difficult to learn. Potentially difficult wosdwill typically be those that
contain sounds that are unfamiliar to some grotdipsasners. Then, ‘spelling’
also becomes a factor that make words are diffic@ound-spelling
mismatches are likely to be cause of errors, eitifepronunciation or of
spelling, and can contribute to a word’s difficuy/hile most English spelling
is fairly law abiding, there are some glaring iutgities™*

For the next factor there are ‘Length and compyéxitong words seem
to be no more difficult to learn than short onest, s a rule of thumb, high
frequency words tend to be short in English, amdetore the learner is likely
to meet them more often, a factor favoring the#arhabilty’. The forth is
‘Grammar’. It is also problematic because the gramis associated with the
word, especially if this differs from that of itgdt language equivalent. The
next factor is ‘Meaning’. When two words overlaprireaning, learners are
likely to confuse them. Having learned one meamhthe word, they may be
reluctant to accept a second, totally different mreg Unfamiliar concepts
may make a word difficult to learn.

The last is ‘Range, connotation and idomaticity'or/that can be used
in a wide range of contexts will generally be pereg as easier than their
synonyms with a narrower range. Word or expresdibasare idiomatic (like
make up your mind, keep an eye on).will generally be more difficult that

words whose meaning is transparént.

Reading
a. Definition of Reading

Reading is really crucial our knowledge is usudtisoadened and
informed by reading activities, and the activityreading can be found in the
internet, book, etc.

Studentsshould practice their reading more and more, so their

reading ability and their reading experience wdlimproved. They may find

Scott ThurnburyHow to Teach Vocabularp,.29
°Scott ThornburyHow to Teach Vocabulary, 28
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difficulty and frustrating, but if they keep pragitig, they will have a good

sense of English and will help them to grasp thal tmeaning of the words.

Another thing should be remembered in readingshatents should not open

a dictionary too often because it will slow doweithreading rate and can

make them bored. If they find new words, they stiouly to guess the

meanings by trying to find out any clue words adawg to the context in the
passages.

Thereare a lot of definitions of reading. Linguists gidefinitions
about reading, their opinions about reading vary.

Reading is an important skill to be mastered foglish learners. In the
educational environment, reading is the object téndion of language
teachers. Reading is a model of language. Reaektg provide opportunities
to study language such as vocabulary, grammar,tpatign and the way to
construct sentences, paragraph and t8xts.

The purpose for reading guides the readers’ seledf texts. As was
statedby Grabe and Stoller, there are many purposes fdingathey are:

1) Reading to search for simple information is a commeading ability
through initial impression of whether the text isitable for a given
purposes.

2) Reading to skim quickly is combination of strategier guessing where
important information might be in the text untiganeral idea is formed.

3) Reading to learn from texts is usually occurs inadsmic and
professional context in which a person needs tonlea considerable
amount of information from a text.

4) Reading to integrate information requires critiGataluation of the
information being read so that the reader can @ewidat information to
integrate and how to integrate it for readers’ goal

5) Reading for general comprehension is the procesmaérstanding and

constructing meaning from a piece of text. Conreetést is any written

®Jeremy HarmetHow to Teach Englis{England: Pearson Education, 1998), p. 68.
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material involving multiple words that forms coher¢hought'’

Some of them say reading is the process to gemderstand, to catch
the content of the reading. And also reading iscegss to understand a
written text which means extracting the regdi information from it as
efficiently as possible.

Those statements above show the various definitibnreading, they
mean generally. Reading means a complex procefsnking in assigning
meaning from printed materials which involueost of the reader’s
intellectual act such as pronunciation and compreioa in order to receive
ideas or information extended by the text. It metlwasreading is a process

to understand the text content and to get infolnati

b. Aims of Reading

A personmay read for purposes, and purpose helpanderstand
more what is read by people. If he is readingpleasureor readingfor
pure recreation and enjoyment, he may read eitliakly or slowly
based on the way he likes or feels. But if he rdadsstudying or setting
information such news, science or same line, whiehpart of his study or
assignment he does it very slowly and carefully.

According to Francoise Grellet the aim of readig i
1) Reading for pleasure
2) Reading for information (in order to find out soimeag or in order to do

something with the informatioyou get)*®

Based on Neville Grant, we should always decid& fivhat our aims

are.Thesecould be all any of the following:

1) To teach basic reading comprehension skills.

Ywilliam Grabe, and L Stoller Frederickiieaching and Researching Readifigngland:
Pearson Education, 2002) p, 13-14.

BFrancoise GrelletDeveloping Reading SkilkCambridge: Cambridge University Press,
1981), p.4.
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2) To teach real-life reading skills such as readimgdist and reading for
information

3) To develop flexible reading skills, varied accoglio purpose

4) To develop critical reading skills

5) To develop the students’ knowledge of vocabulariimm

6) To reinforce (or even present) certain grammafeatures

7) To act as stimulus for oral or written work laterd

c. Types of Reading

According to Brown, variety of reading performarnioethe language
classroom is derived more from the variety of teémtsvhich you can explore
students than from the variety of performance.

At the beginning and the intermediate levels, ogalding can serve as
an evaluate check on bottom up processing skikldbd can be used to the
pronunciation and serve to add some extra stugemtgipation if you want
to highlight a certain short segment of a readiagspge.

For advanced levels, we want to use oral readingetoe these three
purposes because the disadvantages of too mucheartihg can easily come
into play:

1) Oral reading is not a very authentic language #gtiv

2) While one student is reading, other can easily &tantion

3) It may have outward appearance of students’ ppdi@n when in reality
it more recitatiorf°

Depending on the purposes of reading it also caddssified into two
types of activities, intensive and extensive regéfin

Intensive reading is usually a classroom oriented activitywhich

students focus on the linguistic or semantic detaila passage. Intensive

Neville Grant,Making the Most of Your Textboqklew York: Longman, 1987), p.79.

4 Douglas Brown,Teaching by Principles: An Interactive Approach ltanguage
PedagogySecond edition, (New York: Longman, 1994) p.132.

Zjeremy HarmerThe practice of English Language Teachifngland: Longman, 2001),
p.210.
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reading calls students attention to grammaticahfatiscourse markers and
other surface structure details for the purposeumderstanding literal
meaning, implications, rhetorical relationship aier.

Extensivereading is carried out to achieve a general utaedig of
a usual somewhat longer text (book, long articksag, etc.). Extensive
reading may be subcategorized into skimming andrsog.

Skimming is used to quickly gather the most impuriaformation gist,
nothing important information. With skimming studercan rapidly find the
main point. According to Harmer, skimming is todehrough a text quickly to
find the gist or the main idea of the tékt.

The students are not patient enough to read thdewteat, what the
students want to answer some questions which éxishe students mind
immediately after skimming.

Scanning is used to find a particular piece ofrmfation. With scanning
students can read rapidly to find a specific pfaaformation. According

Readerdeals with a longer text as a whole, which reaqutreability
to understand the component part and their conimifbihe overall meaning,
usually for one’s own pleasure. This is a fluencgivdy, mainly involving
global understanding. Example: Reading a newspaptcle, short story or
novel.

In other words Francoise Grellet defines that “skimg is quickly
running one’s eyes over a text to get the gisttofvhile scanning is
quickly going through a text to find a particulaeqe of information’

Soif a person wants to get an address, phone nuraldate in a book
over paragraph in order to locate a special piéoef@rmation, thatactivities
is called‘scanning’, but if he reads all the passage ireotd know about
what it deals about his reading, that is callethsking’.

In skimming a reader must ask himself what the textalked

#2)Jeremy Harmet{ow to Teach Englishp.69.

BFrancoise GrelleDeveloping Reading Skilh.4.
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about. He must move his eyes quickly over the texking especially at the
main title, the beginning and the end, and the fisgintence of
paragraph. In scanning the reader must ask himgather or not the text
contains what he is looking for and if any, he miusd where is locatedhe

moves also his eyes more or less quickly overdakefor specifiatems.

d. Reading Comprehension

The essenceof reading act is comprehension: it becomes a ggym
challenge in teaching or learning of reading skill. order to learn or
understand the message of the author, the studentsoped to have the
ability to comprehend the written textbook. Readownprehension is an
extraordinary feat of balancing and coordinatingngnabilities in a very
complex and rapid set of routines that makes cohgrsion a seemingly
effortless and enjoyable for fluent read&ts.

English has been taught as a foreign languagericauntry; however,
it does not mean that the result of teaching Ehgiis our school is
satisfactory. Ramelasays that most SMA graduates are still very paor i
their reading comprehension, since they cannotliystead or understand
articles in English dailie.

There are also some reasons for reading thatteddty Paul D:

1) Identify the purpose on reading. Efficient readirgmsist of clearly
identifying the purpose in reading something.

2) Use efficient silent reading techniques (for intethate to advance
level). Students do not need to pronounce each ,woydto perceive
more than one word at a time.

3) Skim the text for main ideas which consists of glyicunning one eyes

across a whole text, such as an article and chéptés gist?®

#william Grabe and I. Stoller Fredrickieaching and Researching Readipd.

Ramelan,Introduction to Linguistic AnalysisSemarang: IKIP Semarang Press, 1992),
p.3.

®paul D,Effective Reading Skill$ittp://www.pc.cc.va.us/SSS/effective-reading-skin,
Thursday, November ¥72011.
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The discussion has focused mainly on developingbidiEic reading
skills and integrating them with other aspect ofjlish, such as speech work
and writing. However, the teaching learning procsBeuld also cater for
encouragingreal-life reading skills, too. In general terms, there amedh
skills that were added by Grant that should conostn

The first is reading for gist. This means readimgét the main point of
a text. Reading for gist is a very common form e@ding, most frequent
perhaps in reading a newspaper, although it is alaseful study skill. Our
purposes in reading the text were to satisfy ouosity, and so were likely to
want to read it quickly, to get the gist of thergto

The second is reading for information. Reading ifformation is
another very important skill. It is different foeading for gist, because it
requires the reader to read selectively to findhmose those parts of the text
that are relevant. Examples include looking uplepteone number, or a word
in dictionary, finding out travel times, consultireg catalogue, and looking
something up in encyclopedia.

The third is reading for study. This is necessarany situation where
our students may have to study texts in other stdbjén the English
languagé’

The methods of teaching will depend on our aimsvildeGrant stated
three aspects that will be focus on that are; howresents a text; how to
develop a lesson using it; and how to follow it up.

The first is by presenting a text. A good presantcan arouse the
students’ interest. It also can draw their atteantto their own previous
knowledge and experience, which will help themttack the text. Pre-teach
any words or concept is very important. Then, giveason for reading. This
stage gives students a sense of purpose abd¥e all.

The second focus in teaching reading is develofliegreading lesson.

We need to bear in mind in our aims in planningrtbgt stages in the lesson.

#Neville Grant,Making the Most of Your Textbogk,91.
Neville Grant,Making the Most of Your Textbogk,80.
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We saw some of the things we can do to developingaskills in the last
chapter. We shall look at some further approachethe examples in this
chapter.

The last focus is follow up. This is the best dgs®d in the context of
particular reading passages. The main thing to nelmee is that a successful
follow up to a reading exercise involves integrgtitne language skills —
especially speaking and writing. In this way regdamd the other aspects of

the syllabus are mutually reinforciAy.

3. Learning Achievement

One reason why children find reading in some stlfjelds difficult because
of their lack of vocabulary. Whereas in fact of &bualary is the most important
thing in reading skill. Most of us if we find thefficult word, we still just
continue our reading in the hope that the word @aris not really important or
that its meaning will become clear later on. Ackiment is known as the result of an
activity that have done individually or group.

Based on Permendiknas no. 23 and 24 about Staofi@ahtent Standar 1)
and Standard Competence of GraduatBtarfdar Kompetensi Lulusgof English
for junior high school, they have to master ther foasic skills that were listening,
speaking, reading and writing. In every level isided some indicators that must be
mastered by students to get a graduation stanbfardading skill as the focus, the
students should be able to comprehend the intemmarand transactional simple
written text formally or informal in the form of eeunt, narrative, procedure,
descriptive, report in daily life conte3t.

Factors that affect student achievement can bdetivinto two internal factors

(inner student) and external factors (factor oetsimident/influence of others).

2Neville Grant,Making the Most of Your Textbogk81.

*KemendiknasPermendiknas no. 22, 23, 24 tahun 2008 tentangd@talsi dan Standar
Kompetensi Lulusan.

¥INana Sudjana,Dasar — Dasar Proses Balajar MengajafBandung: Sinar Baru
Algesindo, 2004) p.39.
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From the internal factors can be classified in toysal factors and
psychological factor. In the physical factorsahde divided into two factors namely
health and disability factors. As was stated byrlClthat students’ achievement is
influenced by students’ ability (70%) and envirominé30%)>? Health factors are
very influential on students learning. If a perdwralth is disturbed or tired, less
vibrant, easy to dizziness, drowsiness, if theuarstances are withered and less
blood disorder or any disorder senses tool.

In the psychological factors may include intelligen attention, interest,
behaviour and motivatiof.

For intelligence, in the first factor, every stutdras different intelligence
ability. It can be seen from their respons in t@agland learning process, how they
adapt to new situations quickly, creaticity, ande@fvely learn or use abstract
concept effectively, knowing the relationship arehrh it quickly. And about
attention, in the second factors, the concern ightened activity of soul which the
soul even then aims solely to an object or thingodection of objects?

The third factor, interest, is related activitigsdly chosen by individuals.
Students who like to read will be able to acquinewledge and technology. It
will greatly affect the increase in student achiaeat because students who have
interest in something to learn lesson seriouslybse no appeal for theth.

For the fourth factor, there is the behavior orumat. One of the purpose in
learning is to change students’ behavior that anpéd and be processed. So, the
behavior is something of a person in the growthsphia which the means of his
body was ready to implement new skiffs.

The motivation, as the fifith, is intimately linkedith objectives to be

achieved in the study, in determining that goal banrealized or not, but to

%2Slameto, Belajar dan Faktor-Faktor Yang Mempengaruhinyadakarta: Rineka Cipta,
2010) p.54.

#syaiful Bahri Dj and Aswan ZairStrategi Belajar Mengajar(Jakarta: PT Rineka Cipta,
2010), p.79.

3%4SlametoBelajar dan Faktor-Faktor Yang Mempengaruhingeg5
*Nana Sudjana)asar — Dasar Proses Belajar Mengajar.40.

*Nana Sudjana)asar — Dasar Proses Belajar Mengajar.40.
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achieve that goal need to do, while the causeeisrbtivation to do is themselves
as a power mover or push®rin the other word, motivation is the process
whereby goal-directed activity is sustained.

The students’ achievement also depends on envinohnoe in external
factors. Because teaching and learning in the rdass is the process there were
interaction between students and teacher, so ttrexeexternal factors that
influence learning achievement it can be groupew ithree factors: family
factors, school factors and community fact8rs.

The first is family, parental involvement is a datall term for many
different activities including ‘at home’ good paterhelping with homework,
talking to teach, attending school function, thrioup taking part in school
governance.

The second is school factors. It classified in hoeé factors that are
situation, teacher and faciliti€$.School factors constructed of sets of learning
experience that are designed to lead the acquisitiot directly relevant to the
assessment of the learners.

Then, one of the factors that influence student$ii@vement is teacher.
Teacher has a dominant part in shaping studentauBe teacher is the central of
teaching and learning process that will advicearsge, assess and evaluate
students. From the teacher itself, there are aswriteria that may influence in
students’ achievement that is teachers’ competddoe. of these competences is
professional competence that must be used by teathis competence is basic
ability of teacher in some sides like cognitiveesir intellectual (mastering the
materials), attitude side such as love her job lagldavior side such as skill to
teach, assess students’ achievementPetc.

The other factor from school factor that may infloe in students’

achievement is quality of teaching. It has showntly research that 76.6%
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students’ achievement is influenced by teachersimtence with classification:

the ability of teacher to teach (32.43%), mastesngject material (32.58%), and

teachers’ aptitude to the subject matter (8.6%6).

Beside the teacher factor, quality of teachingse afluenced by classroom
characteristic, that are:

a. Class size. It means the number of students thatysin a classroom.
Usually, the ratio that used is 1:40. It means t@aeher serve 40 students. If
the number of students in a classroom is biggerthsoquality of teacher
might be lower. Logically, it is impossible if tiieacher can develop effective
learning process with the students in the big scale

b. Learning situation. Democratic situation will gigechance to the student to
get optimal learning achievement than situatiort fbamal, discipline and
full of teachers’ authority. In the democratic sition, students can enjoy the
teaching learning process, ask the questions acdsh with their classmate.

c. Facility and learning sources. Sometimes we finat tieacher is the only
learning source. This situation does not supperignality of teaching, so the
achievement that reached by student is not opti@kssroom must be a
laboratory for the students. It means that a clas to provide various
learning sources such as book, learning equipnetat, Beside it, students
should be tried as learning souréés.

The society and environment learning area devedapments’ understanding
of how and why individuals and group live togethateract with and within their
environments and systems. Students further undherstiaat, over time, these
relationship and interactions may change to vargiegrees.

The other factor that influences the quality ofctdag is the school

characteristic itself. The characteristic is radamgth schools’ discipline, schools’
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setting, library, schools’ environment and schoalsndition like clean, neat and
how the school can make students enjoy in teacidgearning proces$s.
Students are encouraged to apply their understgraaiid skills in their own
lives, in developing doing so; they are engageddtivity exploring, making
sense of and contributing to improve the world acbuhem. Creating and
implementing a learning environment means carefuhing for the start of the
school year. The learning environment must be emwsl in both a physical

space and cognitive space.

C. Hypothesis

Most of us if we find the difficult word, we stijist continue our reading in
the hope that the word we read is not really ingrdror that its meaning will
become clear later on. But sometimes these woedsath passed usually as the key
of our reading and understanding.

Here this research formulates hypotheses for exaqinhe research
guestion above.

Ha  There is statistically significant influence stidents’ achievement in

vocabulary to reading ability.
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