CHAPTER Il
REVIEW OF RELATED LITERATURE

English Teacher’'s Code Switching: In the Drive fotMaximal Use of English

A. Language and Society

Language is like uniform, a badge or a flag whiigmals one’s group
membership. For example, in seeking clues about dospanion the
Englishman is making use of the way in which pedpben different social
and geographical backgrounds use different kindarmfuage.

Language reflects society’s attitudes and valueanjuage may also
determines what people notice, what categories &stgblish, what choices
they believe are available, and consequently thg thvay behave. In other
words, language may strongly influence perceptiwht@ehaviour?

People generally do not hold opinions about langeag a vacuum.
They develop attitudes towards languages whicheceftheir views about
those who speak the languages, and the contextguaotons with which
they are associated. When people listen to acedahguages they have never
heard before, their assessments are totally randibare is no pattern to them.
In other words there is no universal concencuesitalshich languages sounds
most beautiful and which most ugly, despite peaplbtliefs that some
languages are just inherently more beautiful thaers?

The study of language has important implications éaucation
especially as regards reading instruction, andehehing of second language
learners, language-minority students, and speasersonstandard dialects.
Several second-language teaching methods have pegosed for adult
second language learners. Some of them focus moréhe grammatical

aspects of the target language, and others focus oro getting students to
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communicate in the target language, with less tegar grammatical

accuracy.

B. Monolingualism, Bilingualism and Multilingualism

Contact between people living as different commesithave been
progressing more rapidly since the industrializati?And today, modern
advanced technology (Computers, Smartphones and Itibernet) is
intensifying in the contacts. This situation haptkde importance of having a
competence in uderstanding and using more tharteogeage.

There used to be communities whose members useldrogeage as a
means of communication. We can call the individuaissuch community
monolinguals’

Originally, the term bilingualism remaining in mosictionaries,
glossaries and handbooks of linguistics well in6®d's is restricted to the
equal mastery of two languages. It is hard to fandindividual who can use
two languages in spoken and written forms propényeal social life not all
of the bilinguals have the equal competence indifferent languages. Some
of them may be receptive in one skill and prodwtivanother, being able to
speak another language and unable to write it. Mb#d@, others are able to
write in languages. The skill in the other languagay even be limited to
reading ability or simple to oral understanding, 8dingualism means the
ability to produce complete meaningful utterancesther languages.

People may become bilingual either by acquiring lvmuages at the
same time in childhood or by learning a second uagg sometime after
acquiring their first language. It is also possitelearn a second language
sometime after early childhood, but the older sameeget, the harder it is to
learn to speak a new language as well as a ngtieaker. There is a ‘critical

period' (lasting roughly from birth until pubertguring which a child can

* Made Iwan Indrawan Jendr&ociolinguistics: The Study of Society’s Languages.
(Yogyakarta: Graha limu, 2010), p. 68.

® Jeremy HarmerThe Practice of English Language Teachin@&dinburgh Gate:
Longman, 2001) p. 75.



easily acquire any language that he or she is adgutxposed to. Under this
view, the structure of the brain changes at pubentyg after that it becomes
harder to learn a new language. This means thatnituch easier to learn a
second language during childhood than as an adult.

The reasons that bring languages into contact amteh foster
bilingualism are many: migrations of various kin@Eonomic, educational,
political, and religious), nationalism and fedesal] education and culture,
trade and commerce, intermarriage, etc. Thesertacteate various linguistic
needs in people who are in contact with two or mlargguages and who
develop competencies in their languages to thenereéguired by these needs.
In contact situations it is rare that all facetdife require the same language
(people would not be bilingual if that were so}loat they always demand two
languages (language A and B at work, at home, Wiémds, etc.). In fact,
bilinguals acquire and use their languages foredsffit purposes, in different
domains of life, with different people. It is preely because the needs and
uses of the languages are usually quite diffetteett bbilinguals rarely develop
equal fluency in their languages. The level of fiicye attained in a language
(more precisely, in a language skill) will dependtbe need for that language
and will be domain specific. It is thus perfectigrmal to find bilinguals who
can only read and write one of their languages, Wave reduced speaking
fluency in a language they only use with a limitednber of people, or who
can only speak about a particular subject in ortbeif languages.

This explains in part why bilinguals are usuallyopinterpreters and
translators. Not only are specific skills requirdajt interpretation and
translation entail that one has identical lexicalowledge in the two
languages, something that most bilinguals do neteh&ertain domains and
topics are covered by the lexicon of one languatfeers by the lexicon of the
other language, and some few by the two. Intempgedind translating when
one lacks the appropriate vocabulary and the napesskills is thus

something that bilinguals find difficult.



In addition to the concept of bilingual, the ternultiinguals is also
sometimes used to refer to the people who can wse than two languages.
However, it has been now common to use the termgoials to include

people who are actually more properly identifiedrastilinguals®

C. Code

People use codes as symbols to explain or conwsyitieas in order
to be more understandable by a receiver while thake an exchange. Code is
a language or variety of a langudgéhe term of code refers to each kind of
system used to communicate by two or more speakéeyefore, code as a
neutral term used to indicate or refer to the lagguor style used by the
speakef

Kridalaksana said that “code” {s:
1. A symbol as a system expression that is used taridesa certain

meaning. Human being’s language is a kind of code.

2. Alanguage system in a community.

3. A certain variation in a language.

In communications, a code is a rule for convertimgpiece of
information (for example, a letter, word, phrasegesture) into another form,
object, action, or representation (one sign intotla@r sign), not necessarily of
the same type or sort. Codes operate at the Iévakaning; that is, words or
phrases are converted into something else.

Based on the definitions above, code is a symboa &ystem of
expression used to communicate by two or more gsak

Speakers use communicative codes in their atterflipiguistic or

paralinguistic) to communicate with other languagers. Listeners use their
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own codes to make sense of the communicative tonibns of those they
interact with. Listeners may need to shift theip@estations to come to a useful
understanding of speakers’ intentions. Similarlgeakers may switch the
form of their contributions in order to signal aadge in situation, shifting
relevance of social roles, or alternate ways ofeustéinding a conversational

contribution.

D. Code-Switching

Code-switching involves the alternate use of twoglsages or
linguistic varieties within the same utteranceslaning the same conversation.
In the case of bilinguals speaking to each othestching can consist of
changing languages: in that of monolinguals ortsifistyle®

The distinction between mixing and switching isrbferring to code-
switches as language changes occurring acrossepbragntence boundaries,
whereas code-mixes take place within sentencesuandlly involve single
lexical items**

Code-switching or code-choice refers to the usewof languages in
the same sentence or discourse.

Code-switching is an inevitable consequence ofngilalism**
Anyone who speaks more than one language choosesdrethem according
to circumstances. The first consideration is whildnguage will be
comprehensible to the person addressed; speakeosela language which
the other person can understand.

The speaker balances the two languages against atheha few
words of one language, then a few words of therpthen back to the first for

a few more words and so on.

10 C. Hoffman,An Introduction to BilingualisnfUK: Longman Group UK limited, 1991),
p. 110.
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Code-switching as changes over phrases or sentencisgling tags
and exclamations at either end of the sentencedg-guoxing as switches
occurring at the lexical level within a sentefiteCode-switching is the
alternately use of two languages or linguistic e@es within the same
utterances or during the same conversafion.

Bilingualism refers to the use of two languagesjciican involve
four skills, namely speaking, understanding, wgtinand reading.
Bilingualism is defined here as the ability to use languages in varying
degrees of proficiency and in different contextschs as reading, writing,
listening, and speaking. For bilingual students, pnocess of code-switching
requires a nonrandom, sophisticated cognitive amglistic manipulation of
the two language®.

There is nothing in the exchange as a whole tacatdithat speakers
do not understand each other. They used code-smgtels a cover term under
which different form of bilingual behavior that asabsumed. The term intra-
sentential is used for switches between sentensethe relevant unit for
analysis.

Code-switching can occur not only between languales also
dialects of the same languageSo, code-switching is a way of asserting
identity for both types of bilingual to some extent

Based on the explanation above, code-switchingesl wo fill gap. It
is a conscious desire to mix the two languagesréate new forms; the
language created in most code-switching has intdimguistic consistency
and validity for the learner's deep structure. ®uweface structure also has
bilingual consistency and validity to those comneating with it.

14 C. Hoffmannop. cit p. 104.

15 C. Hoffmannop. cit p. 110.

16 A. Aguirre, Code-switching, Intuitive Knowledge and The BiliagGlassroom.In H.
Garcia & R. Chavez (Eds), Ethnolinguistic IssueEducation (Lubbock: Texas Tech University),
p. 28.

" Gardner-ChlorosL.anguage Selection and Switching among StrasbotwapiSers.
International Journal of The Sociology of Languafé, P. 117-135.
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A special issue on code-switching in the journahufltilingual and
multicultural development, there are the wide ugecode-switching in
different contexts and with different language-ontact, the major purpose of
code-switching as being both a social/discoursen@imenon as well as
structural linguistic one, a comparison to the teslanotion of borrowing, a
description of code-switching patterns not as altem but as systemic and
logical, the negative view many users and non usémde-switching still
hold it.

1. Types of Code-Switching

Code-switching can be classified in accordance with different
classifications named here grammatical and condéxdlassification. The
grammatical classification is based on where ingémetence or utterance
the switching appears while the contextual clasaiibn is based on the
reasons why a bilingual switches.

The grammatical classification results in threeeg/mf code-
switching, namely tag-code-switching, inter-sent@rtode-switching and
intra-sentential code-switchirtg.

1) Tag Code-Switching
A tag code-switching happens when a bilingual itssshort
expressions (tag) from different language at thel @b his/her

utterances. Here is the example:

An Indonesian bilingual switches from English tddmesian.
e.g.It's okay, no problemya nggak?

2) Inter-sentential Code-Switching
An inter-sentential code-switching happens wherrethe a
complete sentence in a foreign language utteregdasst two sentences

in a base language. Here is the example.

'8 Made Iwan Indrawan Jend@p. Cit p. 75-78.

13



An Indonesian bilingual switches from IndonesiarkEtlish.
e.g.Ini lagu lama, tahun 60an. It's oldies but goodidsy say. Tapi,

masih enak kok didengerin

3) Intra-sentential Code-Switching
An intra-sentential code-switching is found whemward, a
phrase, or a clause of a foreign language is foutitin the sentence
in a base language. Here is the example.
An English bilingual switches from English to Indksman.
e.g. The hotel,yang megah itu, is really huge and unbelievely

majestic

Unlike the grammatical classification, which is édson the
position of the different codes found in the uttems, the contextual
classification is based on the reasons why peoplels The classification
divides into two types of code-switching, namelye thituational and
metaphorical code-switching.

1) Situational Code-Switching

A situational code-switching appears when thegegéhange in
the situation that causes the bilingual switchesnflone code to the
other. The changing situations involved could be ®etting, the
Participants, or the Norms of Interaction. Thedaling short dialogue
describes an example of a situation when an Indamesilingual
switches from Indonesian to English because ofpgtesence of an
English native-speaker friend (participant).

e.g.

Agus : Menurutku, semuanya karena mereka ti@ddki persis
artinya De...

Mark . Hi, Agus.
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2)

Agus : Eh, how’re you Mark? Mark, this is Made, @uend from

Mataram.
Made : Nice to meet you, Mark.
Mark : Nice to meet you, too.

What are you two talking about?
Agus : Nah, ini dia kita bisa......... Mark, can yoelp us?

Metaphorical Code-Switching

A metaphorical code-switching happens when thereais
change in the perception, or the purpose, or thactof the
conversation. In reference with the factors, thietof code-switching
involves the Ends, the Act Sequences, or the Ketynbt the situation.
Bilinguals that code-switch metaphorically perhapsto change the
participants’ feeling towards the situation. Thdldeing example
illustrates how some Indonesian students jokingligch from English

to Indonesian to affect a serious dialogue to b& Aumorous.

e.g.

Made : We want to take it, to where ... Ya,témpat kita biasa
mancing (fishing), and we are drinkingngsng, having
fun, ok.

Ali : And, there we are surfing, swimmirtgrus, kita jadi
pusing-pusing (feeling dizzy) dah... ha ha.ha

Made : Are you joining, Jim?

Jim : Okay, then.

The table below presents the classifications one«wdtching

(CS) based on two different points of view desatibere.
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Points of view Code-Switching

Tag Code-Switching

Positions of the changing

=3

) Inter-Sentential Code-Switching
in the utterance

Intra-Sentential Code-Switching

o Situational Code-Switching
Reasons for switching

Metaphorical Code-Switching

2. Reasons for Code-Switching
There were a number of possible reasons why to aftte-c
switching from one language to other. Many lingastbooks generally
state that!®

1) Speakers
A speaker often do code-switching to get advantdga®s
what he/she code-switched. Some speakers codeiswécause of
their habits.

2) Partners
Partners can cause to do code-switching, for examal
speaker wants to balance the partner’s languadje R&rtners can be

an individual or a group.

3) Present of § person
Present of the '8 person which comes from different
backgrounds from the speaker can cause to codershétcause thé®3

person status also determine which language tladlittshused.

9 Abdul Chaer dan Leonie Agustingpsiolinguistik(Jakarta: PT Rineka Cipta, 2004),
Cet. Il, p. 108.
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4) Changing from formal to informal situation or infoal to formal
situation
The formal to informal situation happens in thessland out
the class, in the office and out the office, etbich depends on the
language background of the speakers and partners.

5) Changing of topic
Discussing from one topic to others topic can cateselo
code-switch.

. Functions of Code-Switching
Code-switch passages are clearly identifiable eigsedirect or
reported speech. It also serves to direct messagme of the several
possible addressees (addressee specification).-at#ing serves to
mark an interjection; to repeat a message eithieral or modified form;
quality construction as sentences and verb complmer a predicate
following copula message qualification. Anothereggiry serves to relate
such things as the distinction between the talluabotion and talk as an
action; the degree of speaker involvement in, stagice from, a message;
whether the statements reflected to a personaliapior knowledge, or
reffered to a specific instances, or whether it fias authoritybof a
generally known fact (personalization or objectifion). Meanwhile, the
last category is intended to facilitate the speaideen he faces difficulty
in finding the right word at the time of speakinus, the function of
code-switching aré’
1) Quotation
In many instances, the subject code switched totequo
themselves and others directly or simply to stasébgan of a maxim.
Subject quoted themselves or others directly ofréstly to sound

more credible to the addresses. Seemingly, a tiootas a proof that

% Elizabeth Marasigar©p. Cit, p. 39.
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what they are saying were fact and that the adeseksad to believe

them. This is exemplified in example beldtv:

1. The speaker wanted to prove to the addresses lleaiusned up on
their apppointment date
- Ku kan sudah bilang ke kamu Yeni. “Yen, you tell Silvi that if
she brings the letter to the house, I'll play Heere’
2. The speaker was commenting on the inconsistentiyeo$chool
policy regarding promotions.
- Mereka nanti  akan  memberitahumu, “You are

promoted...however...may”

From the examples given, it can be deducted tleastibject
switched the codes to preserve the originality e message. They
could have restricted the quotation in Indonesian they did not.
Perhaps they felt that the message, which was natlgi said in
English, would not have the same impact on theesdes if they have

been translated into Indonesian.

2) Addressee Specification
In the second set of examples the switch serveliréat the
message to a specific person. This type of cod&king recognizes
not only the interacting members of the speech tsvéent it also
recognizes that their language behaviour may beerttan merely a
matter of individual preference or facility. Butsal a matter of role

relation??

“bid., p. 73.
2bid., p. 76.
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1. A teacher heard that one of her pupils was askieignission from
one of her co-teachers to leave the room to be &bj@ractice for
becoming intramural.

Teacher. Tak akan ada yang bisa membuatku untuk mengizn-
kannya pergi. Dia tak mempelajari materinya. No! | am
not allowing you to go outlika kamu meminta bantuan
orang lain di sekolah.

2. The speaker reported to his teacher that two otlassmates were
quarrelling.
Mark : Miss, O, fighting again the two.
Teache Siapa yang bertengkar?
Andy : The two, Miss.
Teddy :Selalu saja bertengkar.
Mark :Ya, kalian kan juga sebangku!

In example 3, the speaker used Indonesian whenoshéer
co-teacher that she would not let her pupil ledneediassroom during
the teaching period. She switched to English whenagtually told the
boy that he could not go. She switched back toithd to murmur a
threat.

The boy in example 4, Andy used English, he repottehis
teacher that two of his classmates were quarrellihg switched to
mix-mix (an Indonesian based sentence only one igingword
substitution) when he talked to his classmate, Mark

19



3) Repetition
Sometimes a message is repeated in the other edttier
literally or in somewhat modified form. Repetitiomay serve to clarify

what is said, amplify or emphasize the messagemank a joke™

Maria felt uncomfortable in the car because of fhasition of the

Kristin’s legs.

Maria : Mbak Kristin, you strecth your legs.

Kristin ~ : Apa?

Maria . | said “you strecth your legs”

Tom : Darling, pakai B. Indonesia. Mbak Kristin coot
understand English.

Maria : Ah! Mbak Kristin, rentangkan kakimu.

Tom :Ku kan sudah bilang, “You speak in IndonesianPakai
B. Indonesia.
Maria : Ya, ku sudah memintanya untuk merentanddekmya.

The example above was considered as a form ofitiepet
rather that quotation although Maria and Tom pcadiy quoted
themselves. This was because the span of time betitee original
and the repeated were contained in the text. Thisot the case in
guotations. The original message has been utteyethd speaker a

long time ago and they are just recalling them élou

4) Interjection
Other cases of code switching are also marked by an
interjection or sentence filter. Normally the sulbjeises Indonesian
when they uttered interjections. This can be asdribo the fact
interjections express strong feelings or emotfins.

Zbid., p. 79
*bid., p. 81.
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While having lunch together, Reva noticed that Mree about to eat
her banana (Reva’s banana) for desert.

Reva :Very bad! Itu punyaku.

Tina : He? Ini milik kita

Reva : Hei, bel bunyi, kelas selanjutnya mau mulai.

In example above, the choice of English interjattivas
influenced by the setting. “Very good” and “Verydjaare among the
first and the most common interjections learnedthy students in
school since they are used by the teachers tosagsas performances

of behaviour.

5) Message Qualification

Another large group of switches consists of qualdy
constructions such as clauses, sentences and phrasd and noun
complement).

A considerable amount of switching under this categs
meant to express the time concept. The subjectragneswitched
from Indonesian to English whenever they specifiesl time. Below
example is only among the many switches that cafobed in the
whole corpug®

Three English teachers were supposed to meet ognexdshool. Two
of them claimed that they came, but for some reasbey did not
meet each other.

Ali . Saya kemarin disini.
Ismail : Tapi, Anda kok tidak ada?
Ali . Saya kemarin disini. Friday? Saya disini.

Lukman : Not this Friday. Before this Friday. Itarhjanjian kita.

% bid., p. 81.
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6)

7)

Personalization Objectification

In every large group of instances function is sohmwmore
difficult to specify in purely descriptive termsh& code contrast here
seems to relate to such things as: the degreesakspinvolvement in,
or distance form, a message or an addresses; wheatlséatement
reflect a personal opinion, feeling or knowledgdiether it refers to

specify instances, or whether it has status if gelyeknown fact®

The composition is about the coming of basketbaihg between two
of the country’s most popular basketball teams,aspexmaco and
Satria Muda.

“It's Aspac Texmaco—Satria Mudadeal. I'm one of the Asjatard

fans.Saya berharap mereka memenangkan pertandingan ini”.

The subject in this example used English to expvesst to
him was an objective fact. He switched to Indonesia express
personal wish. Here the subject was not only gidite message. He
was expressing his involvement in it. He would oaty watch the
game for fun. He would want his favourite team tio &nd certainly

disappointed if it did not.

Facility of Expression
The subject switches the code whenever there #iieutties

in finding the new words in the time of speakingwaiting or merely
as a sign of the subject’s lack of familiarity witte style he is usind.

% bid., p. 85.
2" bid., p. 90
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In this article a movie star confessed her admamatifor another
movie star.

Saya banyak belajar dari dia. Dia berperan miri;mgan Revalina S.
Temat dan Dian Sastrowardoyo. Dia pandai berbalhasaggunakan
tubuhnya. Namun, pembawaannya yang kuat <haracterizing

wajahnya yang paling saya suka.

E. Classroom Code-Switching

The phenomenon of code-switching is consequentlg aresent in
second language classrooms. For instance, duringregish lesson in a
school, English and first language which also callenother tongue are
frequently switched. Many teachers of English seeleeswitching as a
communicative strategy for learners with insuffitiezocabulary resources,
and thus as a source of concern. Consequentlye tieeshers may become
intolerant of switching to the native language tid¢ same time, recent studies
suggest that code-switching is a part of the padsacquiring a second
language and that it may be an important competangself in the way the
speaker is able to alternate between the two lajeguand employ each
language for specific purpos®s.

The native language is (in most cases) a commone cofl
communication which makes it possible to level thi# linguistic advantage
held by the teacher. Thus, in spite of the exisbag unwritten pedagogical
rule to speak the target language, the second dayeg(L2) learners are aware
of the possibility to retreat to the native langeidfgnecessary.

Code switching is a widely observed phenomenonasihe seen in
multilingual and multicultural communities. In ELTlassrooms, code
switching comes into use either in the teachersther students’ discourse.
Although it is not favoured by many educators, gheuld have at least an
understanding of the functions of switching betwé®sn native language and

% |ngela BolanderCode-Switching in the Classroom: A Sign of Deficjear a Part of
the Learning ProcesgKarlstads: Karlstads Universitet, 2008), p. 1.
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the foreign language and its underlying reasonds Timderstanding will
provide language teachers with a heightened awssenfdts use in classroom
discourse and will obviously lead to better of instion by either eliminating
it or dominating its use during the foreign langei@gstruction.

As mentioned earlier, communication in the foreigganguage
classroom is more complex than social communicatiageneral. Perhaps the
most important reason for this is that in the ala@s there is a double level
of communication. The foreign language is not meusled to exchange ideas
and to communicate, but also to talk about thedagg itself. In other words,
we are communicating about communicating, and lotmmunication and
meta-communication take place. When the teachereysninformation in the
foreign language, the learners commonly intervenée native language in
order to clarify and assimilate the informationsiuation where this type of
learner intervention is likely to occur is when maar is being taught.
Another typical situation would be when the leasngse their native language
in order to check their understanding of lexicams. Consequently, the
choice of code is closely related to the type sktar activity being performed
in the classroom. Oral production tasks and congrgion are examples of
activities associated with the foreign languagendée meta-communication,
for instance, is a trigger for the native languageome into effect and the
ultimate reason for this is the learners' needegotiate meaning in order to
help the learning proces&s.

Moreover, code-switching is to a considerable degrennected to
changes in roles and role relationships. The stulas a sort of double
identity - one as a learner and one as a sociatlanutor. Similarly, the
relationship between the teacher and the studessstWwo aspects — one
institutional and one interpersonal. In other wottiey do not merely interact
as teacher and student, but also as social beMdmen either of the
interlocutors switches code, there is a shift ini@oand institutional roles. A

switch from the target language to the native lagguplaces the learner on

2 bid., p. 5.
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more equal social grounds with the teacher. Whatcking from the foreign
language to the native language, the student darséser identity as a learner
and instead assumes a social role.

From the students' perspective, the teacher nownbes more of an
equal and less of a teacher. Similarly, describedtlingual teenage daughter
who speaks English most of the time, but switcledr native language
Finnish when she wants to persuade her Finnisterfatito extending her
curfew. When she feels that the battle is lost, shigches back to English,
which is her language of authority and can be see@ symbol of protest.
Consequently,  code-switching  functions as an irdica of
alignment/disalignment, bonding or persuasion; wtiengirl wants to align
with her father and persuade him, she speaks Finared when she wants to
protest and disaffiliate herself from her fathee speaks Englis#.

Another element that plays an important part inlugricing the
students to switch codes is related to the corgénthat is said. In today's
school, the language used in foreign language ¢iducehas become
synonymous with instruction and is often solelyatetl to school. This is a
result of the fact that the learners rarely saytwhay feel and think in the
foreign language class. An example of this is then€h learner of English,
who answers his teacher's questions (which aregargral and asked without
any real interest in the content and which haver tfeeus more on the
linguistic dimension) in his L2 English, but, asoecas he switches to talking
about things that matter to him and about his peistife, switches to his
native French. Hence, the prevailing pedagogicamé& might be too
restrictive when the students are to express thessén a more affective
dimension. The students might feel a need to \edllae existing pedagogical
frames by switching to their L1, which is generdhg language in which they
feel most comfortable in expressing their feeliagsl opinions. In such cases
it is content that is important, and when thishis tase, the students are likely

to feel frustration over not being able to exprédssmselves freely. This

*bid., p. 5-6
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phenomenon affects most bilinguals since their aiséanguage is tied to
certain domains and settings.

For different reasons, the two languages becomaciated not only
with different sets of topics, but also with diéeit people and settings. This
type of code-switching, in contrast to those disedsabove, does not serve
the purpose of developing the target languagefrbot a pedagogical point of
view it is a good indicator of the students' desiréake part in the interaction.
For example, when the learner switches to the edawnguage in order to
understand a grammatical feature, the ultimateoreésr this is to be able to
make sense of the language and learn. Here, theeleswitches to the native
language because she or he finds it more impottaie able to convey a
message, regardless of the language in which she does it, than to adhere
to the code rules in the classroom. This in its toeflects the student's

willingness to participate in the interaction.

F. Function of Classroom Code-Switching
The teachers’ use of code switching is not alwagsfopmed
consciously; which means that the teacher is nehyd aware of the functions
and outcomes of the code switching process. Therefio some cases it may
be regarded as an automatic and unconscious beh&lgwertheless, either
conscious or not, it necessarily serves some Hasictions which may be

beneficial in language learning environmefits.

One of the functions of classroom code-switchinginsufficient
vocabulary resource€g. Other functions come from Huerta, McCluve and

*bid., p. 6-7

32 Olcay Sert,The Functions of Code Switching in ELT Classroofine Internet TESL
Journal, Vol. XI, No. 8, August 200Ankara: Hacettepe University, 2005), p. 2. AceesEom
World Wide Web:_http://iteslj.org/Articles/Sert-Ce8witching.htm on 2%July 2010.

¥ Ingela BolanderQp. Cit, p. 12.
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Silva-Corvalan: affective, elaboration, emphastgrassee specification, and

clarification3*

1. Insufficient Vocabulary Resources
Insufficient vocabulary resource or the lack of abglary
resources is often seen as the only reason for-swidehing, but during
observations the majority of the cases where ceodieting took place
had to do with other factors. There were, howeseme cases of code-
switching due to insufficient vocabulary resourcelhis switching

function is exemplified in example beldt.

David ask a question to Anto about the thing thegduto stop the car-
breakdown in the step street.

David : What did they use to stop the car?

Anto :Kerikil besar.

Rama : Yes, that's right.

In above example the student did not know the Bhghord for a

specific concept and thus he switched codes tonkesian.

2. Affective
Affective functions serve for expression of emosiorin this
respect, code switching is used by the teacherderao build solidarity
and intimate relations with the students. In tlease, one may speak off
the contribution of code switching for creating @appgortive language
environment in the classroom. As mentioned beftinis, is not always a

conscious process on the part of the teatther.

3 Agung Wicaksono Dwi Nugroho, 2201405602, Languagel Art Faculty,Code-
Switching as a Solution to the Classroom Conflittidv is a Case of the First Yedeacherin
SMAN 3 Semaranip the Academic Year 2009/2Q1Gemarang, State University of Semarang,
2010), unpublished thesis.p. 28.

% Ingela Bolander.oc. Cit.

% Olcay SertOp. Cit, p. 3.
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However, one may also infer the same thing for nadtu
occurrence of code-switching as one can not take guarantee its
conscious application. This code-switching functisn exemplified in

example below!

Teacher :Is it correct? Itu betul apa salah?
Student : Correct.
Teacher ‘Good! Bagus!

. Elaboration

Elaboration function occurred when additional imi@tion/details
on a topic were added in the alternate languagés Thde-switching
function is exemplified in example belot.

The teacher is sitting on a rug with children isemi-circle and is sharing

a book which she made on her family.

Teacher : Maybe you'd like to make a bookis is my brother
with grey hair, karena dia lebih tua. This is my sister,
agak gemuk, lebih gemuk. Dia tidak tinggal disini, jadi
dia tak akan dengar ucapan saya tadi, but she’s a little
bit fat.

The example above takes a conclusion that elabar&inction is
used when the teacher needs to give a further mxiiten about something,
and the teacher guesses that the learners wonérstadd yet about the

explanation.

. Emphasis
Emphasis occurred when the teacher stressed orsesoded a
pointing the alternate language. This switch i a@scompanied by a

37 Agung Wicaksono Dwi Nugroh®p. Cit, p. 27
#bid., p. 28
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change in voice intonation which exhibited a higpich level. This code-

switching function is exemplified in example beldWw.

Class is getting ready to go to their tables tcetakonster faces with candy

corn, raisins, etc. on home Halloween cookies.

Teacher : Each of you will get a cup. Nowamu tak perlu menaruh
semuanya di wajah ini, karena kamu akan membuatnya
dua, saya mau kamu menaruh ini disini dan yang ini

disini, just put enough for the monster face.

This function used to give emphasize to the learradrout the

teacher allowed or not allowed, from the examplavab

. Addressee Specification

Addressee specification occurred when the teachetclred
languages as she/he addressed, or directed hechspeea different
listener. In this case, the teacher switches tmredian as she turned,
made by eye-contact and addressed the parents sgigaking to the
children. This code-switching function is exemglifiin example belo#?

Teacher is sitting with class around her in a sercie, explaining the
theme for the lesson to the class, and specificitcts some questions to

the parents.

Teacher : Today we are talking about joaad working. Bu,
sebelum menikah apa Anda sudah bekerja terlebih
dahulu sebelumnya? Apa saja pekerjaan ibu saat itu?

*bid., p. 29-30.
“Olbid., p. 30-31.
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Ms. E : Saya dulu bekerja selama 5 tahun sejak Li8isampai 18
tahun dimana pada usia itu saya kemudian menikah.
Teacher : Jadi sekarang lebih banyak di rumah?

Ms. E : Ya, sejak menikah mengurus rumah tangga.

The teacher changes the language into Indonesieaube the
teacher considers to whom she/he talking to. Iftdaeher still used, it is
afraid the communication channel didn’t move susfigly. So it is called
as the function of addressee specification. Somebarge the code, when

it depends to whom he/she talking to.

. Clarification

Clarification function occurred when the teacheritshed to
Spanish as she repeated or paraphrased somethengashjust said in

English. This code-switching function is exemplifiem example beloW*

The teacher and children are making a surprisedhbiay party gifts for

each other at their work tables.

Teacer : But let pretend, bmyangan, let's pretend,coba bayangkan
hari ini hari ulang tahun teman kita... we are going to make a
present, kita akan membuat sebuah kado bingkisan untuk
teman kita.

The code-switching function above has a meaningsbiething
repeated or paraphrased by itself or somebody alerolarification about

something.

“bid., p. 32.
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G. Previous Research

In making this proposal, the writer was considersmne previous

research to support the writer’s thesis propobkaly are:

Teachers’ Explaining Techniques: Code-Switching &odle-Mixing

in the Classroom (The Case of Teachers of InteynatiStandard School of
SMP N 2 Semarang in the Academic Year of 2008-20883h conducted by
Muhammad Asror, 2201404651, a student of Languagke At of State
University of Semarang. The findings &fe:

1)

2)

3)

4)

5)

Generally teachers do more code-switch in thechea learning process.
They code-switch and code-mix in the form of Indgiae and never code-
switch or code-mix into Javanese or other language.

The highest number of utterances of code-switchimd) code-mixing is in
the form of sentences. Total numbers of utteranoed48 utterances. The
utterances are classified into two classificatidriee first is 105 or 70.95%
utterances of code-switching and 43 or 29.05% auttses of code-mixing.
The functions of code-switching and code-mixingerahces produced by
the teachers are; (1) to appeal to the illiteré2¢,to convey more exact
meaning, (3) to ease communication, (4) to reikettéie point, (5) to
capture attention.

There are 37 utterances or 25% which functionsae e&eommunication,
34 utterances or 22.97% to get attention, 27 uttasor 18.24% to appeal
to the illiterate, 27 utterances or 18.24% to raiee the point and 23
utterances or 15.54% to convey more exact meaning.

There are 4 conditions of utterances made by tesdhethe classroom.
There are 49 utterances or 33.10% to make a pdéintutterances or
27.70% whishing to create a certain communicatibece 40 utterances

or 27.02% is someone concepts are easier to exipresg of the language

42 Muhammad Asror, 2201404651, Language and Art Bacileachers’ Explaining

Technique: Code-Switching and Code-Mixing in theas€&toom (The Case of Teachers of
International Standard School of SMP N 2 Semaramghie Academic Year of 2008-2009),
(Semarang: State University of Semarang, 2009)birghed thesis.
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6)

and 18 utterances or 12.16% is lack of one worditimer language from
the total utterances made by teachers.

Based on interview, teachers code-switch and cagesetause of neither
their weaknesses nor their deficit to speak Englishtinuously. On the
other hand, the teachers code-switch and code-euause of their skill to

make their students understand with the lessotyeasi

Second is The Use of Code-Switching as a Solubahe Classroom

Conflict which is a case of the first year teactteat conducted in SMAN 3

Semarang in the academic year 2009/2010 by Agungak§ono Dwi
Nugroho, 2201405602, a student of Language andfABtate University of

Semarang. The findings &fe

1)

2)

3)

There are 74 utterances or 44.58% contain codectawg from 166
utterances realized by the teacher.

There are 5 functions to be analyzed. Affectivecfiom appeared 10 times
(13.51%), elaboration appeared 14 times (18.92#%jphasis appeared 19
times (25.68%), addressee appeared 17 times (22.8i#o clarification
appeared 14 times (18.92%).

Factors causing the use of code-switching:

Teachers have responsibility to engage studentsenras should try best.
Hence, it will be a natural phenomenon to switclglish into Indonesian
or Javanese.

Misconception among teacher and students will ecnally appear.
Emphasis is usually accompanied by a change inevimitonation with
higher pitch level. It indicates that teachers éngphasis the explanation
with switching English to Indonesian or Javanese tlas alternate

language.

Third is Code Switching performed by Junior Highh8al Students in

English Class that conducted in SMPN 1 Kranggarthen academic year

43 Agung Wicaksono Dwi Nugroh@p. Cit.
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2009/2010 by Andhika Agus Setiyono, 2201405610tudent of Language

and Art of State University of Semarang. The firimré*

1) The frequency of times to speak found in teachesgring English as a
foreign language in a classroom are: (1) TeachiiriaTime is language
utterances (67.24%) and (2) Students Talking Tsn@nguage utterances
(32.76%)

2) The frequency of the function of code switching:

a) The frequency of the function of teachers codeawil:
- 51 utterances of “topic switch” (40.8%)
- 29 utterances of “offensive functions” (23.2%)
- 45 utterances of “repetitive function” (36%)

b) The frequency of the function of students code @vinig:
- 14 utterances of “equivalence” (45.16%)
- 3 utterances of “floor holding” (9.68%)
- 7 utterances of “reiteration” (22.58%)

- 7 utterances of “conflict control” (22.58%)

Fourth is Code Switching in student conversatioat ttonducted in
BBC English Course ETS in the academic 2009-2010lityKurniawati,
2201405585, a student of Language and Art of stabeersity of Semarang.
The findings aré®
1) There are 159 functions in the 120 of code switghifhe proportion of
those functions is as follows: there are 7 instarafequotation, 7 instances
of addressee specification, 17 instances of repetit24 instances of
interjection, 27 instances of personalization amjedification, and 58

instances of facility of expression.

4 Andhika Agus Setiyono, 2201405610, Language and Faculty, Code Switching
performed by Junior High School Students in Englitdss in SMPN 1 Kranggan in the Academic
Year 2009/2010(Semarang: State University of Semarang, 20Xublished thesis.

% lin Kurniawati, 2201405585, Language and Art FacuCode Switching in Student
Conversation that Conducted in BBC English Cour$& i the academic 2009-2QX@emarang:
State University of Semarang, 2010), unpublishedith
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2) It can be concluded that the most frequent typesdas inter-sentential
switching, while the most frequent functions foumd facility of
expression. It is mostly used by the students ofliEm course BBC
because they find difficulties in finding the righbrd in conveying their
messages at the time of speaking. Through this Yeetcan also draw a
conclusion that most of the students of EnglishreelBBBC do not master

English well especially the mastering of vocabulary

From the fourth previous research positions, trst bne explains the
teachers’ technique in code switching and codesmixihe second is code as
solution to the classroom conflict, the third iscigption of code switching
that performed by the students and the last is edswentrated in students’
code-switching in conversation. Whereas the writexsearch position is in

teacher’s code-switching through teach in the otess.
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