CHAPTER I
REVIEW OF RELATED LITERATURE

Teaching and L earning Process of Speaking Skill

A. Previous Research

About this research, there has been a plethorarithg/ research. Like
Zakiyatus Syarifatul Afif, a student of Tarbiyahctdty of Walisongo State
Institute for Islamic Studies (IAIN Walisongo) Seraag, in her thesis “English
Language Teaching-Learning at Citischool Biling@dergarten Semarang in
Academic Year 2008/2009” which describes the tearhiearning process
kindergarten students. After collecting data frobmdry and field data resources,
she gets the result that learning approach in kgatéen should concern to some
aspect; it should recognize students’ developmesitig creative and innovative

method® Teacher should create comfortable and conducamaileg environment.

The other research was done by Nafi'atun Ulfah untee title
“Language Assessment for Young Learners (A Desedap®tudy of Language
Assessment at Third Grade of An-Nissa Bilingualnigatary School Semarang
in the Academic Year 2009-2010)his study uses qualitative approach because
the data are descriptive in the forms of written @poken. It was conducted at
third grade of An-Nissa bilingual elementary Semgran academic year
2009/2010. The researcher investigated the teadkarging process including
the method, the media which is used, the mediunmstfuction, those are as

complementary data for the research but the fazos ithe language assessnfent.

! Zakiyatus SyarifatulA, English Language Teaching-Learning at CitischoolinBual
Kindergarten Semarang in Academic Year 2008/2008published Thesis (Semarang: IAIN
Walisongo, 2009), p. v

2 Nafiatun Ulfa, Language Assessment for Young Learne A Descriptive Study of
Language Assessment At Third Grade of An-NissanBilal Elementary School Semarang in The
Academic Year 2009-2010, Unpublished Thesis (Semgai&IN Walisongo, 2010), p. v
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B. Theoretical Framework
1. Teaching and L earning Process

According to Hornby, teaching means giving therindion to (a person):
give a person (knowledge skill, eft)According to Stern, cited by Johnson,
English language teaching is defined broadly aaterg situations that promote
second language use and learning. It involves aganlearning environment,
language use, and language learning activities @natintended to facilitate
students’ language developménBased on the definition above it can be
concluded that teaching is guiding and facilitatlegrning, enabling learner to
learn, setting the condition for learning.

Learning is an activity to gain knowledge or skillBreaking down the
components of the definition of learning, we carrant domains of research
inquiry.®
a Learning is acquisition or “getting”.

b Learning is retention of information or skill.
c Retention implies storage systems, memory, anditegmorganization.
d Learning involves active, conscious focus on, artthg upon events outside
or inside organism.
e Learning is relatively permanent but subject tagéiting.
f Learning involves some form of practice, perhajsfoeced practice.
g Learning is a change in behavior.
These concepts can also give way to a number dfesdd within the

discipline of psychology: acquisition processesiception, memory (storage)

% Hornby, A.S. Oxford Advanced Learner’s Dictionary of Current lgarage (Oxford:
Oxford University Press, 1995), p. 37

“Donna M. JohnsonApproaches to Research in Second Language Leariihew York:
Longman Publishing Group, 1991), p. 10

® Martin H. ManserQOxford Learnoer’s Pocket DictionaryOxford: Oxford University Press,
1995), p.237

® H. Douglas BrownPrinciples of 5 juage Learning and TeachiibEd.,(New York:
Pearson Education Company: 2000), p. °



systems, recall, conscious and subconscious legprsetgles and strategies,
theories of forgetting, reinforcement, and the rofepractice’ While process

means series of action carried out in order to daahieve something. In this
thesis, teaching-learning process means seriestwiti@s that tries to help the
students to acquire, develop knowledge and skil #re students’ activities to
gain them. The process of teaching and learninfudies teaching materials,
teaching methods, and learning assessments udtd Bacher.

a. Teaching Materials

To make teaching learning process more success&umaterial must
be selected appropriately. Tomlinson has definetenah as anything which
is used to help teaching language. The form ofniegcmaterial is anything
which presents or informs about the language toldaened® Teaching
material has important roles of teaching.

The English teaching materials for young learnestie interesting
and fun, the form of material support for langudgaching comes from
textbook. According to Brewster, Ellis, and Giratbere are some reasons
why the textbook is used in teaching learnings iiseful learning aid for the
students, it can identify what should be taughtarned, it can indicate what
methodology should be used, it can provide attraltiand economically, all
or most materials need@dWith interesting and fun learning atmosphere, the
students will be more motivated to study.

There are so many textbooks available so teacthendds be able to
choose the most appropriate one. Teacher shoukddbany course book to
use with a critical eye and check over each ungee whether it suits your

students’ goals. If so, teacher can go ahead withnot, teacher might want

" Ibid.

8 Brian Tomlinson, Material Development in Language Teachin@nited Kingdom:
Cambridge University Press, 2003), p. 1

° Jean Brewster, Gail Ellis, Dennis Girafthe Primary English Teacher's GuidgChina ,
penguin English, 2003), p. 152



to choose a different book or still with the sanoelband find other material
that can fulfill the lack of material. This can bpplied to whole themes or
parts of the book. There might be parts of the tbak are too difficult or too
easy for the students; teacher may consider omitthose parts out or
supplementing ther?. It's important to look at these aspects beforagishe
book. Omitting some parts of the book which is ahfficult and giving
addition to the lacking material or too easy partsnecessary.

Although textbook provide the majority of materialsacher can
also use other materials in order to provide waridihe numbers of
supplementary materials can be chosen are storylsoolgys, rhyme, chants,
game, posters, flashcards, worksheet, video, Clis,irtternet, and other
CALL program, etc. For selecting supplementary mal® the teacher can
also use games that children play in L1 can beegdawy L2, or make
collection of children’s comics, toys, poster, Etdhe teacher can produce
his or her own material if the textbook does naiviite enough practice;
exercises, activities, or visual aid¥. The visual are such as, making
worksheet, flashcards, pictures, etc.

b. Teaching Methods

Method is a generalized set of classroom spedibicat for
accomplishing linguistic objective. Method tendsbi concerned primarily
with teacher and students roles and behavior asdngarily with such
features as linguistic and subject matter objestigequencing, and material.
They are almost always thought of as being broadpticable to a variety of

audiences in a variety of contexfsMethod is the practical realization of an

9 LLucy Pollard,Teaching English(London, Lucy Pollard Copyright, 2008), p. 17
1 Jean Brewster, Gail Ellis, Dennis Gira@¥.Cit., p. 156
2bid, p. 156

13 H. Douglas BrownTeaching by Principles: An Interactive Approach_tmguage
Pedagogy2™ Ed, (San Fransisco: Longman, 2001), p. 88



approach. There are some popular methods in Enffisguage teaching
learning which are going to be discussed below.
1) The Grammar Translation Method
The fundamental purpose of Grammar-Translation atkik to
make the students able to read literature writtetaiiget languag¥. The
method consists of studying written texts, tramstptthem into the
students’ own language and carrying out a studyrafnmar!® There is
little attention given to the use of the spokerglaage.
2) Direct Method
It is stated by Diane Larsen FreemarTechniques and Principles in
Language Teachings follows®

As with the Grammar-Translation Method, the Dirdt¢thod is not
new. Its principles have been applied by languagehers for many
years. The Direct Method has one basic rule: nongtation is

allowed.... In fact, Direct Method receives its nanoen the fact that
meaning is to be conveyed directly in the targagleage through the
use of demonstration and visual aids with no reseup the students’
native language.

It means that the teaching and learning processngeyed in English.

3) Audiolingual
This method uses the stimulus-response reinforcemedel. In
this method, the grammatical rules are introducethé dialog which is
reinforced. Audio-Lingual Method drills the studenin the use of
grammatical sentence pattefisThis method can be done by playing a
recording of a conversation in the target languéige students listen and

rehearse what they've heard.

4 Bambang Setyadi, Teaching English as Foreign Lageu (Yogyakarta: Graha limu,
2006),p. 33

15 Lucy Pollard,Op. Cit.,p. 19

1 Diane Larsen Freemahechniques and Principles in Language Teachif@xford:
Oxford University Press, 2000), p. 23

7 Ibid, p. 35
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4) Presentation, Practice, and Production
This method has similarities with the audio lingu@hey are
same in the use of drilling. But, PPP is contexneal by the situation
that has been presented by the teacfidrater the students, using the
new language, make sentences of their own, and referred as
production.
5) The Communicative Language Teaching (CLT)

The Communicative approach - or Communicative Laggu
Teaching (CLT) - is the name which was given tetadf beliefs which
included not only a re-examination of what aspeftanguage to teach,
but also a shift in emphasis in how to teach. Wit to teach' aspect of
the Communicative approach stressed the signifecaoc language
functions rather than focusing solely on grammad &oncabulary. A
guiding principle was to train students to use ¢hémnguage forms
appropriately in a variety of contexts and for &ty of purposes?

Activities in CLT typically involve students in riear realistic
communication, where the accuracy of the langudgy use is less
important than successful achievement of the concatine task they
are performing. Thus role-play and simulation hegeome very popular
in CLT, where students simulate a television prog@ a scene at an
airport - or they might put together the simulatiednt page of a
newspaper. Sometimes they have to solve a puzdleamonly do so by
sharing information.

6) Task Based Learning
In this method, the students are given a task tiope and only

when the task is completed, the teacher discusdatiguage that was

83eremy HarmefThe Practice of English Language Teachifigalaysia: Pearson Education
Longman, 2007)p. 80
9 |bid, p. 85.
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used, making correction and adjustment which thdesits’ performance
of the task has shown to be desirabfeln other words, students are
presented with a task they have to perform or dlpro they have to
solve.
7) The Silent Way
In this method, the teacher helps the studentsctpiee the
foreign language by gesture or expression. Latedestts guess them.
And the teacher shows the correction of studentssging verbally*
8) Suggestopedia
Suggestopedia is a method developed by tHgaBuan
psychiatrist-educator Georgi Lozanov. Suggest@pesla specific set
of learning recommendations derived from Sugdegyo which
Lozanov describes as a "science concerned wighsybtematic study of
the nomational and/or nonconscious influencelsat thuman beings
are constantly responding to. Suggestopedes tto influence and
redirect them so as to optimize learning.e Thost conspicuous
characteristics of Suggestopedia are the decoratiomiture, and
arrangement of the classroom, the use of music,thadauthoritative
behavior of the teachef? The method is focus on the atmosphere of
teaching and learning to be closer with the tatgeguage like using
song and classroom arrangement.
9) Total Physical Respond
Total Physical Response is linked to the "tréoeory” of
memory in psychology (e.g., Katona 1940), whioblds that the more
often or the more intensively a memory connectstraced, the stronger

the memory association will be and the more Yikélwill be recalled.

2bid, p. 86

bid, p. 89

22 Jack C. Richards and Theodore S. Rog&pproach and Method in Language Teaching,
(Cambridge: Cambridge University Press, 1999),».14
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Retracing can be done verbally (e.g., by rodpetition) and/or in
association with motor activity? Combined tracing activities, such as
verbal rehearsal accompanied by motor activity, dgample teacher
mentions a word then the students should mimeautige the word.
c. Learning Assessment
Assessment is described as an attempt to analyzdetrning
which the students have achieved over a perioohnaf &s a result of teaching
learning®* There are some purposes of assessment. Firsgsasse is to
increase in continuous learning process (formati®scond, it is to give
feedback for the students on their progress oreaelent (summative) and
inform it to teacher and parents (informative).rdhit is to identify students’
need to be supported (diagnostic). And forth, itaiso to check the
effectiveness of teaching method and learning rizdt@valuative’> Many
states have developed their own formal assessmelntor English learners.
This type of standardized test is typically givenabyearly basis by someone
who has received special training on administering These English
language assessments are important because thieg filowing?®
1) screen and identify students who need English laggunstruction
2) establish appropriate placement for level of ingtan
3) reclassify students to move to a different leveéxit the English learner
program
4) monitor English language development
5) provide information on evaluation

6) establish instructional and student accountability

2 |bid, p. 87

4Jean Brewster, Gail Ellis, Dennis Gira@p.Cit.,p. 244

“\bid., p. 245

%6 Carmen Zuniga D. and Evelyn Marino Welping English Language Learner Succeed
(USA: Shell Educational Publishing, 2007), p. 52
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According to Brown, there are two kinds of assesgm®rmal and
informal assessmeft.
1) Informal Assessment

Informal assessment is assessment which is ina@band unplanned.
It is involved evaluative coaching and feedbacktask designed which
shows students’ language performance. It is notréoprding result and
making judgment about students’ language compef&rités done to see
the students comprehension of the material tautitén teacher can
determine whether the learning objective is reachedot and give the
response.

Informal assessment is also called formative evi@oa assessing
students in the process of forming students’ coempaés and skills in
order to help them continue that growth process Tdacher can give
assessment trough his or her subjective opiniorstatients’ attitude,
participation, or cognitive development. For examphen the students’
respond to the teacher’s question, offers comntgas out new words or
structure, the teacher can make assessment byggifeedback or
correction?® It can be done when students make mistakes whétieer
mistake are slips, errgrer attempts. Slips are mistakes which the students
can correct themselves when the mistakes are jpoouteto themErrors
are mistakes which the students cannot correct dbes; they need the
teacher's explanatiofl. Attempts are the mistakes occurred when the
students try to say something but they do not petnkthe correct way of
saying it.

27H.Douglas BrownQp.Cit.,p. 402
28| i
1bid
I bid
Jeremy Harmef)p.Cit, p. 99
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There are two techniques of giving corrective feebof accuracy
activities; showing incorrectness and getting ighti For showing
incorrectness, there are some alternative techsigiest, repeating, the
teacher asks the students to repeat what the ssuslaid which indicate it
is not clear or wrong. Second, echoing, the teachgeats the students’
wrong utterances. Third, statement and questianteéhcher says “that is
not quite right or “is it right”. Forth, expressipthe teacher uses facial
expression or gestures to show students’ mistdkftk, the teacher gives
quiet hint to show the students’ mistakes. Sixéfionrmulating, the teacher
repeat what the students said correctly but notildeis same as the
students’ said, just reformulate The way of getting it right is repeating
what the students’ mistake correctly in detail, ooty reformulate that
mistake.

2) Formal Assessment

Formal assessment is assessment which is for iiagordsult and
making judgment about students’ language competé&ycexercises or
experiences specifically designed. Formal assedsmsmally is called
summative evaluation. It can occur at the end solesunit, or course. It
can be done through test. And test is an instruroeprocedure designed
to elicit students’ language performance with tleeppse to measure the
students’ ability or knowledg®. It is important to have good formal
assessment to check the development of the studentpetence.

There are some ways for assessing students’ wandt, he teacher
can do it by comments, marks, grades, or writingores to inform the

students’ achievement for students themselves, dtiwool, and the

$jeremy Harme@p.Cit, p. 106
*bid., p. 401
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parents>> Commonly the formal assessment is don in writemfin the

end of chapter, semester or the end of academic yea

2. Speaking Skill

In psycholinguistic, speaking is a productive |laagg skill. It is a mental
process. Mental process also called as “a prode#snking”. We use word,
phrases, and sentences to convey a message tereeiisA word is the smallest
free form (an item that may be uttered in isolatwith semantic or pragmatic
content) in a language, while a phrase is a syiotatticture that consists of more
than one word but lacks the subject-predicate orgéion of a clause. When we
combine these words into one group, then it becarssntencd’

Speaking is the process of building and sharingmmg through the
use of verbal and non-verbal symbols. Speaking usial part of second
language learning and teaching. Speaking is orteeomost difficult aspects for
students to master. This is hardly surprising whiea considers everything that is
involved when speaking: ideas, what to say, languagw to use grammar and
vocabulary, pronunciation as well as listening nol aeacting to the person you
are communicating with®® It is important to give students as many oppotiesi
as possible to speak in a supportive environmeaini@®g confidence will help
students speak more easily.

Furthermore speaking is one of the central -elesmemf
communication. In EFL (English as Foreigner langyagaching, it is an aspect
that needs special attention and instruction. tieto provide effective attention,
it is necessary for a teacher of EFL to carefulgraine the factors, condition and
components that underlie speaking effectivenestectfe instruction derived

from the careful analysis of this area, togethehwsufficient language input and

%Jeremy Harme@p.Cit, p. 101

% O’ Grady, William and Dobrovosky;ontemporary Linguistic Analysis: An Introduction,
(London: Copp Clark LTD, 2000), p. 310

% Lucy Pollard,Op. Cit.,p. 33
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speech-promotion activities will gradually help reers improve their English
speaking ability.

Students should learn to speak the second langbggateracting to
others. For this case, students should masteraesgeaking components’, such
as: comprehension, pronunciation, grammar, vocapudnd fluency. In brief,
English teacher should be creative in developirgy tteaching learning process
to create good atmosphere, improve the studenekisygeskill, give attention to
the speaking components’, and make the Englislotes®re exiting.

According to Syakur there are at least five compts@f speaking skill
concerned with comprehension, grammar, vocabulgmgnunciation, and
fluency®
a. Comprehension, for oral communication, comprsitoencertainly requires a

subject to respond to the speech as well as iatmit.

b. Grammar
The grammar of a language is the description ofviags in which

words can change their forms and can be combingd sentences in that
language. If grammar rules are too carelessly tedlacommunication may
suffer, although, as we shall see in A2, creatingamd' grammar rule is
extremely difficult. Linguists investigating nathgpeaker speech (and
writing) have, over the years, devised variousedéht systems to describe
how the language worké.Grammar is one important aspect of speaking
because if an utterance can has different meahihg ispeaker uses incorrect

grammar.

% Syakur,Language Testing and EvaluatiofSurakarta: Sebelas Maret University Press,
1987), p. 3
37 Jeremy HarmeQp. Cit.,p. 12
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c. Vocabulary
Vocabulary means list of words with their meaniigdne cannot
communicate effectively or express their ideas lw#l and written form if
they do not have sufficient vocabulary. Withoutrgraar, very little can be
conveyed, without vocabulary nothing can be congleye
d. Pronunciation
Pronunciation is the way for students’ to produteaer language
when they speak. Pronunciation is an essentialcagffdearning to speak a
foreign language. If a student does not pronouna@ra correctly, it can be
very difficult to understand him/her. On the otheand, if students make
grammatical mistakes e.g. in a verb tense, theneststill has an idea of what
is being said®® So, it can be seen that good pronunciation i¢ ifieastudent
is to be understood.
e. Fluency
Fluency can be defined as the ability to speakntlyeand accurately.
Fluency in speaking is the aim of many languagenkra. Signs of fluency
include a reasonably fast speed of speaking ang andmall number of
pauses and “ums” or “ers*® These signs indicate that the speaker does not
have spend a lot of time searching for the languteyes needed to express
the message.

. Teaching Speaking Skill

Teaching speaking is a very important part of sddanguage learning.
The ability to communicate in a second languageartleand efficiently
contributes to the success of the learner in scandlsuccess later in every phase

of life. Therefore, it is essential that languagachers pay great attention to

% Martin H. ManserQp. Cit.,p. 461
%9 Lucy Pollard,Op. Cit.,p. 65
“H. Douglas BrownQp.Cit, p. 4
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teaching speaking. Rather than leading studenpsit® memorization, providing

a rich environment where meaningful communicatiakes place is desired.

Nunan in this case formulates what is meant byhiegcspeaking?”

a
b

Produce the English speech sounds and sound attern

Use word and sentence stress, intonation pattemdstlze rhythm of the

second language.

Select appropriate words and sentences accorditigetproper social setting,
audience, situation and subject matter.

Organize their thoughts in a meaningful and logsejuence.

Use language as a means of expressing values dachgunts.

Use the language quickly and confidently with fewnatural pauses, which is
called as fluency.

In addition, Hayriye provides some suggestions Eaglish teachers in

teaching speaking. As we can see in the folloWihg:

a

Provide maximum opportunity to students to speak tdrget language by
providing a rich environment that contains collaiwe work, authentic

materials and tasks, and shared knowledge.

Try to involve each student in every speaking dgtifor this aim, practice

different ways of student participation.

Reduce teacher speaking time in class while inorgatudent speaking time.
Step back and observe students.

Indicate positive signs when commenting on a sttsleesponse.

Ask eliciting questions such as "What do you meldo® did you reach that

conclusion?" in order to prompt students to speakem

“! David Nunan,Research Method in Language LearnifSA, Cambridge University

Press, 1992), p. 23

“2 http://unr.edu/homepage/hayriyek, January), 2011
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f Provide written feedback like "Your presentationswaally great. It was a
good job. | really appreciated your efforts in @epg the materials and
efficient use of your voice..."

g Do not correct students' pronunciation mistakes/ \adten while they are
speaking. Correction should not distract studesrhfhis or her speech.

h Involve speaking activities not only in class bildoaout of class; contact
parents and other people who can help.

I Circulate around classroom to ensure that studmet®n the right track and
see whether they need your help while they wordgrgups or pairs.

j  Provide the vocabulary beforehand that studentd imegpeaking activities.

k Diagnose problems faced by students who have dif§icin expressing
themselves in the target language and provide mjppertunities to practice
the spoken language.

The activities which are given by teachers areedino attract students’
motivation to involve in speaking class. Thus, tkacher should use a good

method in the teaching and learning process ofkspga

Activitiesin Teaching Speaking

There are many activities which offer students mtircie to practice their
speaking ability not only in class but also outszhe help them become more
socialized, and make students more active in tegcnd learning process and at
the same time makes their learning more meaniragfdifun for them that stated
by Hayriye such as role play, simulations, inforimatgap, brainstorming,
storytelling, interview, story completion, repodin playing cards, picture
narrating, picture describing, find the differenEach of activities is explained as
follows:**

a. Brainstorming

3 Ibid.
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On a given topic, students can produce ideas inm#etd time.
Depends on the context, either individual or grbuginstorming is effective
and learners generate ideas quickly and freely. Jded characteristics of
brainstorming are that the students are not aéttifor their ideas so students
will be open to sharing new ideas.

b. Role Play

One other way of getting students to speak is ptdging. Role play
has appeal for students because it allows the stside be creative and to put
themselves in anoth@erson’s place for a whif€. Students pretend they are
in various social contexts and have a variety dfiadoroles. In role-play
activities, the teacher gives information to tharters such as who they are
and what they think or feel. While simulation igyweimilar to role-play but
here students can bring items to the class toecgeatalistic environment. For
instance, if a student is acting as a singer, fghercan bring a microphone to
sing and so on.

c. Discussion

The students may aim to arrive at a conclusiontesiteas about an
event, or find solutions in their discussion graugdsre the teacher can form
groups of students and each group works on theic tior a given time
period, and present their opinions to the classe fmin aim of group
discussion is to improve fluency, grammar in prdpabest allowed to
function as a naturally communicative context.

d. Information Gap

In this activity, students are supposed to be wagykin pairs. One
student will have the information that other partdees not have and the
partners will share their information. Informatigap activities serve many

purposes such as solving a problem or collectifigrimation. Also, each

44 Richard-Amato, Patricia AMaking It Happen, Third Edition, ¥nited States :Pearson
Education, 2003), p. 222
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partner plays an important role because the taskatabe completed if the
partners do not provide the information the otheeed. These activities are
effective because everybody has the opportunityalio extensively in the

target language.

. Storytelling

Students can briefly summarize a tale or story thegard from
somebody beforehand, or they may create their otwnes to tell their
classmates. Story telling fosters creative thinkiftgalso helps students
express ideas in the format of beginning, develogmend ending, including
the characters and setting a story has to havdeBtsi also can tell riddles or
jokes. For instance, at the very beginning of eglels session, the teacher
may call a few students to tell short riddles dte as an opening. In this
way, not only will the teacher address studentsagmg ability, but also get
the attention of the class.

Interviews

Conducting interviews with people gives studenthance to practice
their speaking ability not only in class but alsotside and helps them
becoming socialized. After interviews, each studsat present the result to
the class.

Students can conduct interviews on selected topith various
people. It is a good idea that the teacher provadasbric to students so that
they know what type of questions they can ask oatwtath to follow, but
students should prepare their own interview quasti€onducting interviews
with people gives students a chance to practide speaking ability not only
in class but also outside and helps them becomiogalized. After
interviews, each student can present his or helystu the class. Moreover,
students can interview each other and "introduds"on her partner to the

class.
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g. Story Completion
This is a very enjoyable, whole-class, free-spaalactivity where
students sit in a circle. For this activity, a teacstarts to tell a story, but after
a few sentences he or she stops narrating. Theh,stadent starts to narrate
from the point where the previous one stopped. Eagtient is supposed to
add from four to ten sentences. Students can add amaracters, events,
descriptions and so on.
h. Reporting
Before coming to class, students are asked to aeadwspaper or
magazine and, in class, they report to their friemthat they find as the most
interesting news. Students can also talk abouthvengéhey have experienced
anything worth telling their friends in their dailyes before class.
I. Picture Narrating
This activity is based on several sequential pegurStudents are
asked to tell the story taking place in the sedakrgictures by paying
attention to the criteria provided by the teachsraarubric. Rubrics can
include the vocabulary or structures they needswwhile narrating.
j.  Picture Describing
Another way to make use of pictures in a speakuityity is to give
students just one picture and having them desovite it is in the picture.
For this activity students can form groups and egdup is given a different
picture. Students discuss the picture with thexrugs, so a spokesperson for
each group describes the picture to the whole .clHss activity fosters the
creativity and imagination of the learners as wedll their public speaking

skills.
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5. Teaching Speaking to Elementary School Students
Elementary school students are categorized as ytmargers that have
different characteristic from adult learners. Thisyally consist of students at the
age of 6 to 12 years old, where the element ofolecomes a part of their world.
To give further comprehension about them, Harmetest some general
characteristic of children, as follows:
a They respond to meaning even if they do not undedsthe words.
b They often learn indirectly than directly.
¢ Their understanding comes not just from the expgianabut also from what
they see and hear and crucially have a chanceith @nd interact with.
d They generally display an enthusiasm for learnind auriosity about the
world around them.
e They have a need for individual attention and apgrérom their teacher.
f They are keen on talking about themselves and nefspg well to learning
that use themselves and their own lives as maig toghe classroom.
g They have limited attention span, unless actividiesextremely engaging can
make them easily getting bored, losing interactiiar 10 minutes or so.
Based on the points above, researcher assumeslédméntary school
students are included as young learners who aseerghusiastic in finding out,
understanding and learning everything. It seemisthi®y like learning something
that involves a new thing and the elements of fuchsas a game, where they can
laugh, talk, and feel happy during the class aedtibst important thing that they
can enjoy and absorb the lesson.
Today language students are considered succes$fulthely can
communicate effectively in their second or foreitanguage. In their own
language children are able to express emotions,muoncate intentions and

reactions, explore the language, play with the lagg and make language puns,

5 Jeremy HarmeiQp.Cit, p. 38
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so they expect to be able to do the same in Endliphaking is perhaps the most
demanding skill for the teacher to devef8prhe children often naturally insert
their native language when they cannot find thatrigords to express what they
want to say in English.

It is important for the language teacher to rementbat young children
may spend a long time absorbing language befoseatieially produce anything.
It is not a good idea to try to force them to speathe target language as this can
create a lot of emotional stress. By doing repstisongs, rhymes, games, and
plenty of choral work, children will be able to piece language without the stress
of having to speak individually. Even if small awn are not actually saying
anything, they will still be taking in it. Some &ifien say nothing at all in class
but go home and tell their parents what they haaent?’ In such condition, it is
important for the teacher to give motivation andgamage the students to have
more bravery to speak in the classroom.

Since children at primary level are usually extremimited in the
amount of language they know, free conversatiosingly not possible. Hence
all oral tasks such as drills or simple role-plagve to take place in a very well
defined framework. Most of our pupils have littlepmrtunity to practise speaking
English outside the classroom and so they needfgpsactice when they are in
class. What is important with beginners is findthg balance between providing
languages through controlled and guided activiéied at the same time letting
them enjoy natural talf®
a Controlled Practice

Controlled practice goes hand in hand with presemasince it is
important that pupils try out new language as sasithey have heard it. In

controlled practice there is very little chancetttize pupils can make a

8 Esra OzturkTeaching English to Young Learners Through InteggaBkills
ApproacAF;,Gazi:Gazi University,2007p. 83
Ibid.
8 Scott & YtrebergTeaching English to Childrer{Great Britain: Longman, 1990), p. 33
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mistake. For example, the teacher asks the pupitsybu like .... ?” . They
can then go on to ask each other in pairs. “Do lij@i... ?”, with the other
pupil simply answering ‘yes’ or ‘no’. Once the patt is established with the
class, they can happily do it in pairs.

As Scott mentions, activities like these provide Hasis for oral work,
but do not always produce ‘real’ language at ofiteir purpose is to train
pupils to use correct, simple, useful language iwithsituation or context?
Pupils may have to repeat sentences, be correodj@ through the same
thing several times. Familiarity and safety areessary to help build up the
language competence.

GuidedPractice

Guided practice follows on directly from controll@dactice and will
often be done either in pairs or in small groupsidéd oral practice aims to
give the student a limited freedom to use and @@aatvhat he has learnt, yet
still be subject to some restraints. In generak thest to provide the general
situation and content of what is to be said, bldwalsome freedom in the
mode of expression. By controlling the situationt allowing variety of
expression of this kind, the dialogue has been gddrfrom controlled to
guided oral work. Guided practice usually gives theils some sort of
choice, but the choice of language is limited. Bebve some examplés:

Dialogues and role play workVorking with dialogues is a useful way
to bridge the gap between guided practice and fae#ivities. Controlled
dialogues can easily develop into freer work when gupils are ready for it.
Putting pupils into pairs for doing the dialogussisimple way of organizing
even large classes. First the teacher will haveresent the dialogue in
whatever way seems most suitable. Dialogues thatia some sort of action

or movement are the ones that work best with yathilgiren. Intonation is

9 |bid, p. 38
%0 Esra OztiirkQp. Cit,p. 86
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terribly important too. Another way to practice lopaoficiency in a guided

way is to set up a role-playing situation. As ie ttase of the dialogue, role-

playing of this kind is a flexible technique whichn be used in a much more
structured and predictable way at the controlledjest or alternatively with

less guidance at a later stage in the lesson wioernued practice is turning
into active production. In their formative yearsareers are much more
receptive to participating in communication actastwhich include speaking
and role-play. The younger learner is usually Issk-conscious and thus
enjoys practicing a second language orally andsfitnchighly motivating’*

Incorporating role-play into the classroom variedylot of opportunities for

language production can bring a lot of fun to theifs.

In role-play the pupils are pretending to be soneeelse. Beginners of
all ages can start on role-play dialogues by legra simple one off by heart
and then acting it out in pairs. With the five ®ven year olds teacher can
give them a model first by acting out the dialoguth a puppet, and getting
the pupils to repeat the sentences after him/hdth e older children
teacher can act it out with one of the clevererilpupn role-play activities
pupils have to be familiar with the language needed
Scott claims that dialogues and role-play are usehli activities becaus®:

1) Pupils speak in the first and second person. Tasdsoften in the third
person, so they feel free to take risks withoutryiog about mistakes
while talking.

2) Pupils learn to ask as well as answer.

3) They learn to use short complete bits of languagd ® respond
appropriately.

4) They don'’t just use words, but also all the othartp of speaking a

language — tone of voice, stress, intonation, faipressions, etc.

*! |bid
%2 Scott & Ytreberg, p. 41
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They can be used to encourage natural ‘chat’ irckagsroom, making up
dialogues about the little things which have haggeand which occupy
the children at that moment. If the atmospherdendlassroom is relaxed
and nobody worries too much about formal mistakegsing the mother
tongue now and then, then even beginners can haat fyn trying out

the little language they know.

c FreeActivities

For younger learners communicating in the targeguage means

creating a more controlled framework for speaking kstening through task-

based activities such as information-gap, role péag extended tasks,

working either in pairs, small groups or as a whaess. Using controlled and

guided activities, which have choices wherever ibssprovides a good

background for activities where children say whagyt want to say. The

followings are some characteristics of free adégit

1)

2)

3)

4)

They focus attention on the message and not onatiguiage as such,
although the language will usually be limited by #rtivity itself.

There is genuine communication even though thatsiias are sometimes
artificial. However free activities prepare pupils for their lives odésthe
classroom.

Free activities concentrate on meaning more thanoorectness. Formal
mistakes don't really matter too much unless thgilpican understand the
meaning. In free activities it is more importanatttthe pupils use the
language with a natural flow — with what is callddency — and so
fluency is more important than accuracy at thigeta

Teacher control is minimal during the activity, hbe teacher must be

sure that the pupils have enough language to dtastke

%3 Esra OztiirkQp. Cit,p. 86
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5) The atmosphere should be informal and there shmeilal game element in
the activity.

Teacher should set up activities so that childram do them in pairs
and groups. Then they will get opportunities to Bsglish not just to respond
to questions, but also to ask questions. Theyaislb have the satisfaction of
completing a task on their own. Hudelson puts fedaxageneralization about
children’s learning by saying that children leamsbin social contexts, ‘in
groups where some group members know more thamsbthese who know
more are believed to facilitate the learning ofesthby motivating them to go
beyond their present level. Young learners shosldilzen the opportunity to
use the language with each other as well as wehtéacher. When pupils
work in pairs or groups, they get more opportusitie speak, ask and answer
questions, so that they can learn from each otrat,they gain confidence
because they are speaking in private rather trawtole class?

Speaking activities are probably the most demantbngtudents and
teachers in terms of affective factors involvedyifig to produce language in
front of other students can generate high levelnafety. Some students may
have cultural inhibitions or shy personalities wdw not speak very much in
their first language. Dunn claims that young clatdrare willing to use
language and it sounds without worrying about rkieta They rarely have
inhibitions typical to teenagers and adults. Tkiomne of the reasons young
children learn faster than adults, and anothehas they have a marvelous
ability of imitation. > Thus, they can speak a foreign language without an
accent when they have a good model to imitate vaseseults normally retain

an accent.

54 Hudelson, S.EFL Teaching and Children: A Topic Based ApproathK: English
Teaching Forum. Vol. XXIX, 1991), p.2
%5 Dunn, O. Beginning English with Young Childreh,¢ndon: Macmillan, 1983), p. 3
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As Brumfit mentions that it seems that making nkistaand learning
from their correction is a natural part of the teag process, so too great
rigidity in control may well be counter producti¥®. When using
communicative activities, it is important to strif@ a classroom in which
students feel comfortable and confident, feel freetake risks, and have
sufficient opportunities to speak. It can be difficto determine how often
and how much to correct oral work. Too much correction inhibits the
students and too little means that they will le@eorrect language, which is
difficult to change later on.

When pupils work with controlled and guided actest they should be
corrected at once if they make mistakes at thigest®uring this type of
activity the pupils are using teacher or textbamkguage, and the pupils are
only imitating or giving an alternative, so corieat is straightforward.
However, when the pupils are working on free oilvities, the emphasis
should be on content rather than the languageupfip are trying to express
themselves on problem solving or role-play actgti then correction of
language mistakes should not be done while theigcis going on. Also the
teacher should vary correction criteria accordiaghis/her expectations for
individual students. Some need lots of encouragernwerspeak freely and
should not be over-corrected but quicker studerday benefit from a little
more correction. Consequently, it's important femeentary students to go
beyond simple repetition and manipulation of foffhey sometimes need to
get away from mere 'language practice’ and to estty communicate

meaningfully about topics, which really concernnthe_ynee proposes the

%6 Brumfit, C., Moon, J., Tongue,R. (edJjeaching English to Children: From Practice to
Principle. (Malaysia: Longman, 1997), p. 81

*"House, S.An Introduction to Teaching English to Childrghondon: Richmond, 1997), p.
67
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following points, which must be taken into consaten while teaching
speaking?®
Children as language learners need:
1) To hear clear pronunciation
2) To feel successful when using English
3) Plenty of opportunities to communicate
4) To enjoy their efforts at speaking in English
5) To know they have achieved something worthwhile.
The teacher should:
1) Speak a lot of English and repeat children’'s waydphrases when you
are answering them
2) React to the meaning of what they are trying to say
3) Encourage them by showing that what they are sagimgore impotent
than your correction
4) Wait until they finish speaking before you repead aephrase
5) Show your approval for all your pupils’ speakingnewever short it may
be
6) Provide activities that are fun and have a purmrsa goal, and that have

an end-product that they can feel proud of.

%8 Esra OztiirkQp. Cit,p. 90



