CHAPTERIII
REVIEW OF RELATED LITERATURE

A. Theoretical Review
1. Teaching Grammar
a. Definition of grammar

People do not study grammar of their own motheguento
use it for daily speaking, but when people neegdlish their own
mother tongue, people have to study its grammartlagy usually do
that. When people come to learning a new langudge English
language, they need to study its grammar, the itapoe of grammar
cannot be neglected and before people do thatrtbegt to understand
what grammar is.

There have been many definition stated by expenserning
to grammar, as Harmer had defined that “Grammardsscription of
the rules for forming sentences, including an anotai the meaning
that these forms conveyFurther, he had also pointed out that:

Grammar is the way in which words change themsehres

group together to make sentences. The grammangbiémge is

what happens to words when they become plural gatnes,
or what order is used when we make question or joo
clauses to make one sentefice.

From the definition above, it can be inferred thedrning
grammar is the same as learning how to produceopppte sentence.
There is no doubt that knowledge of grammaticasu$ essential for
the language mastery. The ability to communicafecefely and
accurately is probably not attained quickly or @éntly through the

pure communication practice in the classroom.

! Scott ThornburryHow to Teach GrammatMalaysia: Longman, 2004) "6Ed, p. 13.
2 David Nunan,Practical English Language Teaching: GramméBoston: Mc Graw
Hill, 2004), p. 2.



In other words, grammar is still needed in the srasm
although it is not the main objective of languagarhing. Learning
grammar becomes a prerequisite step before leatrongto practice
the language. According to Littlewood cited by Riothand Lockhart,
there are two sequences activities in Communicaliamguage
Learning; that are pre-communicative activities amnmunicative
activities. The first activity emphasizes on thewacy aspects which
focus on presentation of structure, functions, anchbulary. Here, it
can be seen that learning grammar is included. Sdeond one is
communicative activities which emphasizes on theerfty aspect
which may concern to information sharing and infation exchang@.
It is because grammar does not stand alone. It diebdhe three
interdependent dimensions of form, meaning, and'lnsether words,
those three aspects are interrelated and inseparBflis, the English
learners are expected to be able to express thdiskEngnguage
accurately, both in written and oral expression.

b. Approaches to grammar teaching and learning

In general, there are two basic approaches to itgach
grammar; that are deductively and inductively. édaictive approach,
the teacher presents the grammar rules and thees gstudents
exercises in which they should apply the rules ehi inductive
approach, the teacher presents sample of langaagethe students
have to infer understanding from the reAetually, both two
approaches are appropriate for teaching grammaateTis no better
approach between them. They have their own advestaand
disadvantages. As shown by Thornburry, the advastad deductive

approach are as follows:

% Jack C. Richard and Charles Lockh&eflective Teaching in Second Language
Classroom{USA: Cambridge University Pres, 1998} Ed, p. 119.

* Norbert Schmit (ed.)An Introduction to Applied Linguistic{New York: Oxford
University Press, 2002), p. 23.
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1) It gets straight to the point and can be time-ggpliacause many
rules are more quickly explained thereby allowingrentime for
practice and application.

2) It confirms students’ expectations about classrot@arning,
particularly for those with an analytical learnisiyle.

On the other hand, the deductive approach has also
disadvantages that are as follows:

1) It may be frustrating for some students.

2) Grammar explanation encourages a teacher-frontadsrission
style classroom.

In other words, this approach will be beneficial floe students
whose analytical ability are high and give much agymity for
students to do more practice rather than the tesich#es explanation.
In contrary, it will be a hindrance for young learno study grammar
because they have not had the analytical ability ye

The second approach to the grammar teaching legrthiat is
inductive approach, has many advantages and distdyes as well
1) The rules learners discover for themselves are riked to fit

their existing mental structure than rules theyehbeen presented
and will make the rules more memorable and meaningf

2) Students are more actively involved in leaning pss¢ rather than
being simply passive recipients.

Besides, this approach has also its advantage® &ter the
following.

1) This approach frustrates students who, becausersbpal learning
style or past learning experience, would prefempdyno be told the
rule.

2) Students may hypothesize the wrong rules or thaisign of the

rule may be either too broad or too narrow.

® Scott ThornburryHow to Teach Grammarp. 30.
" Scott ThornburryHow to Teach Grammarp. 54.



It can be said that students will understand easitat the
grammar point is actually taught without tellingeth the rule directly
because they are given opportunities to think naore infer the rule
from the given examples. However, not all studewtkenjoy when
they are taught using this approach because af diféerent learning
styles.

Regardless those two approaches, teacher actuatyuse
either deductive or inductive approach based orndhehing learning
context which may includes student learning styeause there is no
single approach will appropriate for all grammaems and for all
learners.

c. Students’ grammar understanding test

After conducting the teaching, there should be sssent.
Thornburry shown two kinds of test which are useddsess what the
learners know and what they can do with that kndge&

1) Testing grammar using discrete-item test

It is a means of grammar test to assess the indiVid

components of the learners’ knowledge. This testsisd to know
what the learner knows and to test their competefsceording to
Thornburry it is appropriate to test students’ ustending of any
unit of the grammar system that is sufficientlyroardy defined to
form the focus of test can be in multiple choicangpletion, or gap
fills format.

2) Testing grammar in an oral performance test

This kind of test is usually employed to assessnka’

ability to communicate (performance). This test vles
information about how well the learner can copesitnations of
real life language use. This test is an advancel lef/ test after

testing the learner’'s competence. The format t@stbe role plays,

8 Scott ThornburryHow to Teach Grammap. 142-147.
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simulations, or informal chat. The criteria of ass®ment are
decided according to fluency, complexity, and aacur
Two kinds of test stated above have their own fonst At this
point, the first type of test; that is testing graar using discrete-item
is considered appropriate to test learner’'s knoggdeah understanding
on certain grammar item. Having studied the Engpalsive voice,
the students are assessed to measure their umdiengta
(competence), not their performance ability.
2. Passive Voice
a. Definition of passive voice
The passive voice is a grammatical constructioriv(ace") in
which the subject of a sentence or clause denbgesritity undergoing
an action or having its state changed. In the Bhglanguage, the
English passive voice is formed with an auxiliaerly (usuallybe or
ged plus a participle (usually the past participlepdransitive verb.
The passive of an active tense is formed by puttiegverbto
be into the same tense as the active verb and adldengast participle
of the active verb. The subject of the active uwsbomes the “agent” of
the passive verb. The agent is very often not maeatd. When it is
mentioned is preceded by and placed at the end of the clause..
In the passive, the object of an active verb besothe subject of the
passive verb.
b. Types of passive voice
There are many kinds of passive tenses, they dolaws:*°
1) Simple Present
In general, Simple Present expresses events watisis
that exist always, usually, habitually. It also sdkat something
was true in the past, in the present and will be tn the future.

For example:

® Http//: wikipedia, passive voice on Octobeft2010
19 Schrampter Azar,Betty.Understanding and Using English GarammafUSA:
Prentice Hall Regents, 1989 Edition, p.120
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2)

3)

4)

5)

Mary helps John. (Active)
John is helped by Mary. (Passive)
Present Progressive

The Present Progressive expresses an activity ishat
progress at the moment of speaking. It began irdbent past, is
continuing at present, and will probably end at sgmoint in the

future.

For example:

Mary is helping John. (Active)
John is being helped by Mary. (Passive)

Present Perfect

Present Perfect expresses the idea that somdtapmgened
(or never happened) before now, at an unspecifie in the past.
The exact time it happened is not important.

For example:

Mary has helped John. (Active)
John has been helped by Mary. (Passive)
Simple Past

The simple past indicates that an activity oraditan began

and ended at a particular time in the past.

For example:
Mary helped John. (Active)
Johnwas helped by Mary. (Passive)

Past Progressive

In other word, both actions occurred at the same,tbut
one action begin earlier and was in progress wherother action
occurred.
For example:
Mary was helping John. (Active)
John was being helped by Mary. (Passive)
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6)

7

8)

9)

Past Perfect
The Past Perfect expresses an activity that wasplete

before another activity or time in the past.

For example:
Mary had helped by john. (Active)
John had been helped by Mary. (Passive)

Simple Future
The Simple Future is used to express the event tha

occurred on the next time or future.

For example:

Mary will help John. (Active)
John will be helped by Mary. (Passive)
Modal

The Modal auxiliaries in English are: can, colidd better,
may, might, must, ought to, shall, should, will,wah

Modal auxiliaries generally express a speaketitudes, or
“moods.” For examples, modals can express thateaksy feels
something is necessary, advisable, permissible,silgles or
probable and, in addition, they can convey thengtie of these
attitudes.
The formula of modal: Modal + auxiliary verb.
For example: | can do it.

Passive has a modal form.

For example:
Mary can help John. (Active)
John can be helped by Mary. (Passive)

Future Perfect

The Future Perfect expresses an activity that \wél
completed before another time or event in the &utur
For example:

Mary will have helped John. (Active)
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John will have been helped by Mary. (Passive)
Other Passive Verbs, they dre:

It is important to recognize that althoulghis the prototypical
auxiliary verb of the passive, it is possible tovdnathers verbs fulfill
this function.

1) Get
The Get Passive is quite common in informal, cosaonal
English. Here’s an example in the simple past.
Example: Barry got invite to the party.

2) Have
It is also possible fanaveto function as a passive auxiliary. When it
does, we refer to it as the experimertaleto distinguish it from
the causativlave
Example: Mary had her purse snatched.

c. Usages of Passive Voice

The Usages of Passive Voitehey are as follows:

1) When speakers or writers want to put the receivarnalergone of
the action into the subject position.
Example:
Darwin studied the fauna of the Galapagos Islaffigive)
The fauna of the Galapagos Island was studied byiDa(Passive)

2) To make a focal adjustment analogous.
Example:
The cat is under the blanket. (Active)
The blanket is over the cat.

3) To allow speakers to make kinds of figure or grotenersal.

4) If the agents are inanimate and the patient onivece animate.
Example:

The election bothered Nancy. (Active)

* Marianne,Celce Muria.et althe Grammar BogUSA: heinle&heinle publiser, 1950)
2" Edition, p.345-346
12 Marianne,Celce Muria.et alllhe Grammar BogkP. 343
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Nancy was bothered by Nancy. (Passive)
3. Active Learning

Over 2400 years ago Confucius have stated as fsjlow
What | hear , | forget.

What | see, | remember.
What | do, | understand.

These three simple statements have talked aboahcygf active
learning. Mel Silbermen defined an active learrisga modification from
Confucius statement is as follows:

What | hear, | forget.

What | hear, see, and ask questions about or disgills someone else, |
begin to understand.

What | hear, see, discuss, and do, | acquire krayel@nd skill.

What | teach to another, | mastér.

From the statement above, the researcher canuctnttiat hearing
the teacher’s explanation is not enough for stugéatunderstand the
materials. That way can make a students be passivearning and
forgettable in materials. Hearing, seeing and aglon discussing with
others will encourage students to know and mastermaterials well.
Thus, students will memorize the materials.

a. Definition of active learning
Active learning is one of the learning models whsathdents
have an active role in learning process betweedests by students
and students by teach@rlt was occurred of managing the experience
activities and practical through hearing, readiwgting, discussing,
reflecting and solve the problem.
Learning has to create active condition, thus sitglbe active

to asking and express an idea. Learning must &stiscactive process

3 Melvin L. SilbermanActive Learning: 101 Strategies to Teach any Supj&nited
State: Allyn and Bacon A Simon and Schuster Compa896), p. 1-2.

1 TM.A. Ari Samadhi, The WorkshopActive Learning. Teaching Improvement
Engineering Educational development Projgct7
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to develop their knowledge, does not passive psoaelich only

receiving the teacher discourse about knowléddetive learning can

encourage something. Students want to answer aiguesequire
some information to solve the problem, or looking & way to do an
assignment.

The learning should notice a social aspect. Wherlestts
study together with others, they get emotional iatellectual support
which bring them to more increaser a previous kedgé and skill
level than own self learning.

From the explanation above we can take a concluthah
active learning is a kinds learning method whiekdsints not only hear
some spoken information by teacher, but the stsd@uk for the
material by themselves and learn it by themselves.

b. The Characteristic of active learning
According to Bonwell that active learning has some
characteristics, they are as folldW:

1. Emphasizing the learning process is not on delwgerihe
information by teacher, but on developing the caitiand analysis
thought skill toward topic or discussed problem.

2. Students are not only hear the lesson passively dmihg
something that related to the materials.

3. Emphasizing the exploration of values and attittide related to
the materials.

4. Students are demanded to think critically, analyssl have
evaluation.

5. There is quickly feedback on the learning process.

15 Agus SuprijonoCooperative Learning: Teori & Aplikasi Paikefogyakarta: Pustaka
Pelajar,2009),p.X

' TM.A. Ari Samadhi, The WorkshopActive Learning. Teaching Improvement
Engineering Educational development Projgct7
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4. Quiz Team Technique
a. Definition of quiz team technique

Quiz Team is kinds of active learning which develdfy Mel
Silbermen. In this model of learning, the studeatts divided into
three teams. Each team discuss, give instructisking and giving
question about the material to each other which kel presented.
Each students on the team respond for preparingod answering
quiz and others team check their notes. Then thedeswics’
competition is started.

Technique is the level at which the teacher is eomed with
how the activities and tasks are integrated inésdas and used as the
basis for teaching and learnifgAs teachers have to choose some
techniques which can support in teaching learningcgss. Thus,
using some techniques are able to help studenteratanding to
materials.

Quiz team technique gives a good motivation for sh&lents
because it consists of interesting question, angiges reward or gift
for the winner. It aims to know the students’ iefds in class. The
word “Quiz” comes from English, which means, “playiof riddles”.
Here the tutors usually give some prize, rewardifor'®

The academics’ competition can create the competdmong
group or team, thus students will try to learn whdrd motivation in
order to get a high score in competition. This tegbe also can help
for developing the students’ responsibility in mietis individually or
group in fun and no threatening ways. Because ofi student will
take or be given some questions which have to bev@ncorrectly to

get sum score.

Y"Agus SupridjonoCooperative Learning: Teqrp. 26.
18 Http//: wikipedia,Quizon December 16 nd 2010
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b. Background of the use of quiz team technique iohea-learning
There are a lot of teacher who afraid to use adeagning
model in learning. They regard that the activeriesy can not focus
on the materials. Actually, the use of quiz teaohtéque in learning,
students are hoped being active to ask and answeestion in the
classroom. They are also able make cooperation atitérs. In every
meeting, the teacher also will be held a team amadeompetition.

This way will create a team competition. Thus, stud will effort to

mastering some materials with hard motivation.

c. Procedures of quiz team technique

The procedures of Quiz team technique are statesvdé

1) Choose a topic that can be presented in three sggme

2) Divide the students into three teams.

3) Explain the format of the session and start thegar&tion. Limit it
to 10 minutes or less.

4) Have Team A prepare a short-answer quiz. The duald take no
more than 5 minutes to prepare. Teams B and Chisdifme to
review their notes.

5) Team A quizzes a member of team B. If team B caanstver a
guestion, Team C gets a shot at it.

6) Team A directs its next question to a member ofnT&a, and
repeats the process.

7) When the quiz is over, continue with the secondrsed of you
lesson, and appoint Team B as quizmasters.

8) After Team B completes its quiz, continue with thed segment
of your lesson, and appoint Team C as quizmaster.

Variation

1) Give teams prepared quiz questions from which gedgct when it

is their turn to be quizmaster.

®Melvin L. SilbermanActive Learning: 101 Strategigs, 107-108
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2) Conduct one continuous lesson. Divide studentstimtoteams. At
end of the lesson, have the two teams quiz ea@r.oth

B. Previous Researches
As references for this study, the researcher ussources as
framework. There are thesis that will be main sesiraf this study, they are:

1. Thesis under title, “Improving the Students’ SpegkBkill Using Quiz
Team Technique: A Classroom Action Research At Fhist Year of
SMP Al Islam Kartasura 2008/2009” by Wahyu lka Wailmo (English
Department of School of teacher training and edocdluhammadiyah
university of Surakarta, 2008° He attempt to teach English speaking
using quiz team technique. Actually, He found azgaam technique can
help student in teaching speaking. Students will rbetivated by
competition in teaching speaking. He focused oottieg speaking based
on his view that speaking is basic competence whiahuld increase to
the students. In this study, the researcher offleesteaching method
which same in using one technique. The researabeeshit can give a
positive contribution in teaching grammar as a meampetence in
teaching English.

2. Thesis under title, “Pengaruh Penggunaan Metodaj@elAktif Tipe
Quiz Team Terhadap Minat Belajar dan Hasil Bel&kuntansi Siswa
kelas X AK SMK N 3 Jepara Tahun 2006/2007” by EvarlNyati
(Economic Faculty of State University of Semara2@)7)?* This result
of the study shows that there are some influenetsden students taught
using quiz team and students are taught using otioval method.
Students are taught using quiz team have improvemwienesult from
65.97 to 83.18. This study has same not only hgdeacher information

but students look for the information and try itthgm self.

20 Wahyu Ika Wibowo (A 320 030 198)nproving the Students’ Speaking Skill Using
Quiz Team Techniqu008, Unpublished Thesis.

2 Eva Nurhayati (33014031119engaruh Penggunaan Metode Aktif Learning Tipe Quiz
Team terhadap Minat dan Hasil Belajar AkuntansiSemarang: State Universiy of Semarang,
2007). Unpublised Thesis.
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