CHAPTERII
REVIEW OF RELATED LITERATURE

A. Previous Research

There are three previous researches that are ysbe besearcher, they are:

1. Research entitletdsing Realia to Improve Students Writing Organatof
Descriptive Textof seventh Graders of MTs Nahdlatusysyubban Ploso
Karangtengah Demak in the Academic Year of 2008092by Thoyyibah.
This research describes how realia contributedcsthdents’ improvement in
organizing descriptive writing. The reason whichywhsearcher choose this
title because students of Junior high school oftetndifficult to learn writing
descriptive text. Researcher uses realia to helgests associate what they
see with their real life experiences to describmething. The result of her
research is on the pre test their average sc@d &and on the posttest, their
average score becomes 4.28. Different with botts tes2.15. As a result
were their scores increases highly significant leetwwthem who are taught
before and after using realia as a media of tegchihe similarities are that
this research used classroom Action Research iregsarch approach and
focused on writing descriptive tet.

2. A thesis entitledrhe Use of Picture as Media in Writing a Descriptivextat
SMP N 1 Taruh Tegal in the academic years of 2@ by Tri Yuliani. It
is explained that using picture as a media in tiegctiescriptive text is very
helpful in producing the words or sentences becdhsestudents can see
something through picture which give imaginatiom $budents to describe
something or place, so they are able to choosappeopriate vocabularies

according to the description based on the picfline. similarities between her

Toyyibah (03104306), “Using Realia to Improve Stigé Writing Organization of
Descriptive Text’A Classroom Action Research with tHegraders of MTS Nahdlatusysyubban
Ploso Karangtengah Demak in the academic year 6BZD09 Unpublished Thesis, (Semarang:
IAIN Walisongo, 2009).



research and writer are that this research focosedriting descriptive text
and the approach used classroom action reséarch.

3. Thesis entitled The Realia for Teaching Descriptive Written TexiCase of
The Seventh Grade Students of SMP N 7 Pekalong#meil\cademic Year
2007/2008” written by Akrimatussholikhah. It is éxiped that using realia
(in this research, rabbit is used as a media)rasdia in teaching descriptive
text give contribute to students in producing therdg or sentences because
the students can see the thing directly, so they anle to choose the
appropriate vocabularies according to the desonptiof realia. The
similarities are that this research used classr@dwnon Research in its

research approach and focused on writing desceipéixt.>
B. Theoretical Framework

1. General Concept of Writing
a. Definition of Writing
Writing is one of language skills and productivéligkat will be learnt

by students in junior high school, senior high sthend University. Students
will be able to express their ideas and feelingHmglish writing. Learning
writing as a foreign language is not easy as legrnative language; they will
meet all of learning problems dealing vocabulaoyrgl system, and grammar
or structure. Many English learners think of wigtias the fact of picking up a
pencil and forming letters either by printing oritimmg them in cursive they
could think about the fact composing a piece of.téxiting is very important
as part of man’s culture, and speech sounds. Bedtcan be used to maintain
thoughts, ideas, and speech sounds. Someone cdacprthe sequences of
speech sounds produced by original speaker. Therdweo main types of

writing: first, writing in which each character scture of an object or idea,

“Tri Yuliani (2201403612), “The Use of Picture agdila in Writing a Descriptive Text”,
in The case of Year VIl Students of SMP N | Tafidgal in The Academic Year of 2006/2007
Bachelor Thesis, (Semarang: UNNES, 2007).

% Akrimatussholekhah (04420035), “The Realia for dhélag Written Text” a Case of
The Seventh GradeStudents of SMP N 7 Pekalonghe #icademic Year of 2007/2008,
Unpublished Thesis, (Semarang: FPBS IKIP Semai201g).



called picture writing or ideographic writing suels the hieroglyphs of the
ancient Egyptians; second, writing in which eachrahter represents speech
sounds called alphabetic writing. Most languagesluding English and
Indonesian, use alphabetic writing to represenir geech sounds, which is

used by public in books, paper, magazines, andngrietters’

Writing is a combination of process and productdidcovering ideas,
putting them on paper and working with them untieyt are presented in

manner that is polished and comprehensible to redde

Thus, it is be stated that writing is one of larggiakills which combine
to process and productive skill that can be usqatéeerve thoughts, ideas, and

speech sounds.

Writing really started in long ago, it has remairiedof most its history a
minority occupation because although most all hutvging grow up speaking
their first language and sometimes their seconthiod as a matter of course,
writing has to be taught. Spoken language, for idcis acquired naturally
because of being exposed to it, whereas the alilitywrite has to be

consciously learned.

b. Characteristics of Written Text

There are some characteristics of writing, from gespective of a
reader. First is permanence. Something which has beitten by writer and
delivered to intended audience, obviously the writbdicates a power. The
work is written on a paper, become a permanencé&.Wdrerefore, the teacher
can do as a guide and facilitator to help studentsvise and refine their work
before final submission will help give them confide in their work. Second is
production time. The good writing is that, giverpegpriate stretches of time, a

writer can indeed become a good writer by develpmfficient process for

4 RamelanEnglish, p. 9.

® Caroline T. LinsePractical English Language Teaching: Young Learnéxg’: Mc
Graw Hill, 2006), p. 98.

® Jeremy HarmeHow to Teach Writing(England: Pearson Education Limited, 2004), p.



achieving the final product. The bad writing istth@any educational context
demand student writing within time limits, or wng for display. Third is

distance. Good writer can read their own writingnirthe perspective of the
mind of the targeted audience. Writers need toldbe ta predict the audience’s
general knowledge, cultural and literary schemataecific subject matter
knowledge, and very important, how their choice lahguage with be

interpreted. Fourth is complexity. Writer must leahow to remove

redundancy, how to combine sentences, how to meferences to other
elements in a text, how to create syntactic anttdwariety and much more.
Finally is vocabulary. Written language places avier demand on vocabulary
use than does speaking. Good writers will learrntaike advantage of the

richness of English vocabulafy.
c. Types of Writing

Naturally, the type of writing system (alphabetctpre) which exist in
the native language is an important factor in deieing to easy of speech with
which students learn to write. There are two typlewriting: First is practical
or Factual Writing: This type of writing deals witlacts. Factual writing
includes advertisements, internet web sites, curadfairs shows, debates,
recipes, reports, and instructions. They presdotnmation or ideas and aim to
show, tell or persuade the audience. Second, eeeafi Imaginary Writing,
this type of writing usually exists in literatureciuding aboriginal dreaming
stories, movie scripts, limericks, fairy tales, ydanovels, song lyrics, mimes
and soap. They are constructed to appeal to outi@mso Literary writing can
make us laugh or cry, think about our own life onsider our beliefs. There

are three main text types in this category: nareatpoetic and dramatic. The

" H. Douglas Brown,Teaching by Principles: An Interactive Approach ltanguage
Pedagogy (Great Britain: Longman, 2001)"“Ed, p. 341-342.



examples of imaginary writing are novel, romanantésy, science fiction

adventure, eté.

The type of writing which are given to the studetotslo will depend on
their age, interest and level. For example, we &sk beginners to write a
simple poem. When we set a task for elementaryestisd we will make sure
that the students will get enough words to do d@ atso for intermediate and
advance students. There is no limit to the kindgerf we can ask students to
write. Our decision will be based on how much laggithe students know,
what their interests are, and what we think will aoly be useful for them, but

also motivate them as well.
d. Writing Purpose

Teacher needs to make sure for writing aim whiléshe is teaching
writing to students. There are three main categooielearning which it is
worth considering. First is English as second laggu This term is normally
used to describe students who are living in thgetalanguage community and
who need English to function in that community onlay to day basis. For
example, specific writing needs such as abilityfiloin a range of from, or
write particular kinds of letters. Second, Englfeh specific purposes. Many
students study English for a particular purpos@pRewho are going to work
as nurses in USA, for example, will study medicagkish. The last is English
as a foreign language. This is generally takenpplyato students who are
studying general English at school and institutesheir own country or as

transitory visitor in a target-language country.
e. The Importance of Writing

Writing really started in long ago, it has remairiedof most its history a
minority occupation because although most all hutvging grow up speaking
their first language and sometimes their seconthiod as a matter of course,

writing has to be taught. Spoken language, for idcis acquired naturally

8 Mary Finnochiaro,English as a Second Language: from Theory to Peac(iNew
York: Regents Publishing Company, Inc., 1974),%. 8
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because of being exposed to it, whereas the aldititywrite has to be

consciously learned.

In the modern world, written language serves agafdgunction in every
life, there are three functions of written langualgethe firstly is primarily for
action .In this part, written language has the fimmcto give public sign as a
direction for public people that they will do based written have they read.
For example writing on the road and station thecfiom of written language as
primarily for action is very useful for public pdepas a guidance for them.
Primary for action also can be found in product argfruction, that is useful
for people as a clues when they buy food toolss,toyaps, television and radio
guides. The second is primarily for information this case, written language
can be used to give contribution to many peopla deld of information,
someone may takes some information from magazimsysnpaper, and
nonfiction book for his needs including sports,ibass, politics, vacancy, and
medical. The last function is primarily for ententment, most of people need
to be enjoyable, some of them spend the part tonentertain themselves by
watching television, listening music, going reci@atand activities that they
like, by reading news paper, magazine and some shaskme people feel
relaxed and entertained beside they get many krnipef8

. Writing Process

Writing process is the stages a writer producesesioimg in its final
written form. This process, of course, be affeckgdthe content (subject
matter) of the writing, the type of the writing (giping lists, letter, essays,
reports, or novels), and the medium it is writtan(pen and paper, computer
word files, live chat, etc). Process writing aslassroom activity incorporates
the four basic stages. In the firstly is plannipge¢writing). In planning stage,
writes have to think about three main issues. m fitst place they have to

consider the purpose of their writing since thidl wifluence not only the type

° Harmer How to Teach Writingp. 3.

% bavid Nunanlanguage Teaching Methodolodiondon: Phoenix ELT, 1995), p.84.
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of text they wish to produce, but also the langudlgey use, and the
information they choose to include. Secondly, elgpexred writers think of the
audience they are writing for, since this will udihce not only the shape of the
writing, but also the choice of language. Thirdhyjters have to consider the
content structure of the piece, that is, how bestequence the fact, ideals, or
arguments which they have decided to incldte.

Pre-writing is any activity in the classroom thaiceurage students to
write. It stimulates thoughts for getting startdwbat the topic before writing of
first draft. In fact, it moves students away fromvimg to face a blank page
toward generating tentative ideas and gatheringram&tion for writing. Pre-

writing become a way of warming up writers brairidoe they write"?

The second is drafting (writing). At the draftintage, the writers focus
on the fluency of writing and are not preoccupigthvgrammatical accuracy
or the neatness of the draft. Writer can referhto first version of a piece of
writing as a draft. This first go at a text is oftdone on the assumption that it
will be amended later. As the writing process pealseinto editing, a number

of drafts may be produced on the way to the firasion*®

Third stage is revising, the revising occurs whenvréer looks for
feedback from a teacher or another student. Trehéealoes not need to be the
only person to give students feedback. Besidesilegto revise on their own,
their classmate, caregivers, or classroom aideshefmstudents revise. When
students revise, they review their texts of thasakthe feedback given in the
responding stage. They reexamine what was writtese¢ how effectively they

have communicated their meanings to the readerisRgvis not merely

" Harmer,How to Teach Writingp. 4.

12 Jack C. Richard and Willy A. Renandydethodology in Language Teaching: An
Anthology of Current TeachingCambridge : University Press), p. 316.

13 Richard and Renandyilethodologyp. 316.
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checking for language errors. It is done to imprgyebal content and the
organization of ideas so that the writer's intentriade clearer to the readér.

The last stage is editing. At this stage, studemtsngaged in tidying up
their texts as they prepare the final draft forlesaon by the teacher. They
edit their own or their peer’s work for grammarelipng, punctuation, diction,
sentence structure and accuracy of supportive dextoaterial such as
quotations, examples and the like. Formal edit;ngeferred till this phase in
order that its application not disrupts the fremnflof ides during the drafting
and revising stages.

Correcting students™ errors and find and corresir thwn error presents a
real dilemma for teacher. On one hand, the teagbes not want to dampen
their enthusiasm for writing. On the other handytmeed to know how to

write using standard conventions of spelling, graanrand punctuation.
. Understanding Paragraph

Most English writing is organized into paragrapWs.paragraph is a
group of sentences that develop one main ideasuially begins with a
sentence that states the main idea. This sentencaled the topic sentence.
The other sentences in the paragraph explain the mea. These sentences
add details and give support. These sentencesaieel cupporting sentences.
Paragraphs also have a concluding sentence. lhasldst sentence of

paragraph.

In writing a good paragraph, there are two impdrelements. First is
unity, it means that students discuss only maima idea paragraph. The main
idea is stated in the topic sentence, and thenyesapporting sentence
develops that idea. Second, is coherence, it ntbahshe paragraph is easy to
read and understand. That is be caused the suppeentences are in some
kind of logical order and the ideas are connectgdhle use of appropriate

!4 Richard and Renandyilethodology,p. 317.
!5 Richard and Renandyilethodologyp. 319.
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transition signal. Coherence describes the logelaltions between ideas and
information embodied in discourse. In coherence iteis clear how sentences
relate to sentences, and paragraphs to paragriiphselationship between the
ideas is clearly shown by using appropriate trassitvord such as however,

although, finally, and neverthele¥s.
2. Descriptive Text as a Kind of Genre
a. Kinds of Genres (Text Types)

The term “genre” is used to refer to particularttiypes. It is a type or
kind of text defined in terms of its social purpssalso the level of context
dealing with social purpose. Genre is a term faouging texts together,
representing how writers typically use languageréspond to recurring

situations. There are many kinds of genres (tepe)tyThey are’

1) Spoof
Spoof is a kind of genre that has social functionretell an event a
humorous twist.

2) Recount
It is a kind of genre that social function to rewlent for the purpose of
informing people entertaining.

3) Report
Report is a kind of genre that social function ésatibe the way things are
with reference to range of natural, man-made acdbkphenomena in our
environment.

4) Analytic Exposition
It is a kind of genre that social function to pexde the reader or listener
that something is the case.

5) Narrative

) 16 Alice Oshima and Ann HoguwVriting Academic Englisi(Longman: Pearson, 2006 ),
4"Ed., p.17.

7. Gerrot and P. WignelMaking Sense of Functional Grammé8jdney: Antepodean
Educational Enterprises, 1995), pp. 192-217
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Narrative is a kind of genre that social functionainuse, entertain and to
deal with actual or vicarious experience in différevays. Narratives deal
with problematic events which lead to crisis orntng point of some
kinds, which in turn finds a resolution.

6) Description
It is a kind of genre that social function to désera particular person,
place, or thing.

7) Hortatory Exposition
It is a kind of genre that social function to pede the reader or listener
that something should not be the case.

8) Explanation
Explanation is a kind of genre that social functtonexplain the process
involved in the formation or working of natural @ocio -cultural
phenomena.

9) Reviews
It is a kind of genre that social function to aite an art work orang event
for a public audience.

10) Discussion
It is a kind of genre that social function to prasgt least) two points of
view about an issue

11) Procedure
Procedure is a kind of genre that social function describe how
something is accomplished through a sequence ioingabr steps

12) News Item
It is a kind of genre that social function to inforeader, listener, viewers

about events of the day which are considered newlwor important.
. Descriptive Text
. Definition of Descriptive Text

A piece of text is created when the words are mdether to

communicate a meaning, or when someone speaksites Wy communicate a
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message. There are two main categories of tertaty and factual. Within
these are various text types. Each text type hasnamon way of using

language.

Each genre is characterized by a distinctive schiersttucture, that is,
by a distinctive beginning, middle and end struetthmrough which the social
function. It is a term used to classify types oblggn or written discourse.
These are normally classified by content, languggépose, and form.
Learners analyze an example of a formal letter ahmaint, looking at
structure, set phrases, formality, and purposey Ttentify the key elements
of this genre then produce their own examples basedhis data. Written
genres that learners deal with in class includentsprecount, description, and

so on'®

Descriptive text is a text, which says what a perspa thing is like. Its
purpose is to describe and reveal a particular operplace, or thing.
Descriptive text stretch out many information aboertain people, things, and

place clearly and detdf.

. The Criteria for Good Description

The key to writing a good description is to useadethat help the reader
imagine the person the students are describingvi®m the students describe
what a person looks like, the students write alpbysical characteristics such
as height, weight, and hair color. There are twqgskéo writing good
description. The first key is to use space orded #e second key is to use
specific detail. In space order, students mightdes something from top to
bottom or from left to right. For example, when thdescribe a person, they
could start with the person’s head with the persdeét. They could describe a

room from left to right or from right to left. Image that they are standing in

18 Jenny Hammondkt.al.,English for Social Purpose&Sydney: Macquarie University,

1992), p. 2.

15.

19 Bachtiar Bima M and Cicik Kurniawahet's Talk (Bandung: Pakar Raya, 2005), p.
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the doorway and write about each part of the roerarder, moving from the
left side of the room around to the right side, anding at the doorway again.
The second key to writing good description is te gpecific details. When
students describe something, they paint a pictutie words. The goal is to
make the reader see what they have described. &lgetavdo this is to use
many specific details, specific means exact, peedise more specific they can

do, make the reader can see what they are desgribin

Here are some examples of specific defdils:

Vague Specific

A lot of money $ 500,000.00

A large house a six-bedroom, four-bathroom house
A nice car a Lexus

Specific details have two functions. First of digtails excite the reader's
interest. They make writing pleasure to read, fag all enjoy learning
particulars about other people. Second, detailp@ti@nd explain the writer's
point: they give the evidence needed for us toasek understand a general
idea”

3. The Generic Structure of Descriptive Text

The students should master the generic structure@estriptive text
before they write a descriptive text. Genre is al tor understanding and
teaching the kinds of writing required of non-natiEnglish speakers in
academic and professional contexts. The structtigescriptive text follows
some particular stages, the beginning, middle, lastipart of the text. Each

text has its own generic structure

%0 Karen Blanchard and Christina RoBeady to Write(Longman: Pearson Education,
2003), p.70.

2L Ann HogueFirst Step in Academic WritingNew York: Addision-Wesley Publishing
Company, 1996), p. 74.

22 John LangarEnglish Skills(New York: McGraw Hill Company, 2006), p.58.

17



The generic structure of descriptive text is shawthe following table?

Generic Structure Function

Identification > It is a statement or a shart
paragraph that identifies the
object that is going to b

[¢)

described.
> Itis usually interesting and able to
provoke the readers to b be eager

to red the text.

Description » It may consist of one of several
paragraphs. This part is used|to
give sufficient description about
the object as mentioned in the
identification part.

» The description of the object can
be done according to different
angles, such as size, length,
strength, color, height, conditign
of the location, weather, qualities,

shape, etc.

4. Significant Lexicogrammatical Features of Descwpfl ext

Besides having social function and generic strggtdescriptive text also
uses significant lexicogrammatical features thappsut the form of a
descriptive text the including focus on specifiminpusing kinds of adjective,
use of relational process, use of figurative laggiand use of simple present

tense?

2 pardiyonothe Art, p. 44.
24 Otong Setyawan Jauha@enre,(Bandung: CV. Yrama Widya, 2007), p. 24-25.
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As stated before, the purpose of descriptive texoidescribe particular
person, thing, or place. Good description is to desils that help the reader
imagine the person the students are describing.stibgct that is going to be
described is not general, but more specific. Thegecannot describe people
in general. However, we can describe particularsqer for example: my

school, my father, my house, Mr. John, etc.

Another feature of descriptive text is using kindk adjective. The
adjective has characteristic: describing, numberiagd classifying, for
example: three tall buildings, sharp white fang.

Relation process means using verbs that desctilegtisn or condition of
participant or signal preposition, for example: oay has four doors, my father

is really handsome.

Figurative language means descriptive text oftenfigairative language
such as smile or metaphor as a way to give illtisttaof comparison, for
example, my throat is as a dessert; her skin igends cloud and smooth as

water.

Descriptive text usually uses simple present teReeexample, | have a
toy. Itis a doll.

. The Example of descriptive téxt

My Toy
| have a toy. Itis a doll, and I call it Teddy.

Teddy Bear is an American Origin. My dad bougt#dta present for my
tenth birthday anniversary last year. The dollngh, fluffy, and cute. It has
thick brown fur. When | cuddle it, the fur feeldts®@ecause my Teddy Bear is
a doll, 1 do not need to feed it. | wash it at thendry al least once a month.
Every night Teddy accompanies me sleeping. Whem la& school, Teddy
stays in my bed. Teddy Bear is really a nice, daleraand charming toy. | love

my Teddy Bear very much.

% JauhariGenre, p.23.

19



Analyzing the text:

» Generic structure analysis
Identification; identifying the phenomenon to besciébed in general,
Teddy Bear.
Description: describing the Teddy Bear in shapeyddmmn, and its
characteristics.

* Language Feature Analysis
- Using adjective and classifies; small, fluffy, ande.
- Using simple present tense, | have a toy. It ioly dnd | call it

Teddy, etc.

3. Teaching Writing

a.

Reason of Teaching Writing

There are four reasons for teaching writing to eiisl of English as
foreign language. First is reinforcement: Some estiisl acquire language in a
purely oral or aural way, but most of studentgidfé greatly from seeing the
language written down. The visual demonstratiotanfjuage construction is
invaluable for our understanding of how it all fitsgether and as an aid to
committing the new language to memory. Studentsnofind it useful to
write sentences using new language shortly dftey have studied. Second is
language development: Students improve their wgitmainly through
writing itself. When they are writing, they constt proper written text to be
adventurous with the language.Third is learniifiestSome students are able
to find easier to pick up language just by lookargl listening. By writing,
they have much time to think things and to prodacguage in slower way.
Writing is appropriate for learners. It can als® & quiet reflective activity
instead of the rush and bother of interpersoneg-fa-face communication.
Fourth is writing as a skill: Writing is as impontaas speaking, listening, and
reading. Students need to know how to write Isfteow to put written report

is together, how to replay to advertisements arugeasingly, how to write
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using electronic media. They need to know some dfing's special
convention (punctuation, paragraph construction®tc

Teacher Role iWriting

Writing is an essential skill in students™ everytiags and that makes it
a really important aspect of their teaching. Stisl@eeed to know how to take
notes as well as how to write essays and lettdngshwamakes this basic skill
as important as speaking or listening. Writinglskare important because
they are a good way to reinforce what a studentléasied as they will
benefit from seeing new vocabularies or words aan paragraph.

Teacher, in that case needs to be responsive tdaksroom situation
in order to take an accurate measure. When hefiudents to become better
writers, teachers have a number of crucial taskgpeadorm. There are
numbers of crucial tasks to perform. First is desti@ting, teachers need to
be able to draw about writing convention and gesuestraints in specific
types of writing to their attention. In whateverystudents are made aware
of layout issues or the language used to perfomaicewritten functions. The
second is motivating and provoking, students ofted themselves lost for
words, especially in creative writing task. Thisnkere the teacher can help
provoking the students into having ideas, enthustngents with the value of
the task, and persuading them what fun it can he.t€acher goes into class
with prepare suggestions, so the students can imategdget help rather than
they think ideas by themselves. Third is supportsigdents need to a lot of
help and reassurance once they get going bothigets and with the means
to carry them out. Teachers need to be extremglpa@tive when students
are writing in the class, always available and areg to help them overcome
difficulties. Fourth is responding, when responditgachers react to the
content and construction of a piece supportivelg aften make suggestion
for its improvement. When teacher responds to desitis™ work at various

draft stages, he/she tells the students how wel gloing so far. The last is

% Jeremy Harmeow to Teach Englis.ongman: Pearson Education, 1998), p. 74.
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evaluating, there are many occasion, however, wihenteachers do to
evaluate students™ work, telling both them and aw kvell they have done.
All of teachers want to know the students achievegm@/hen the teacher
evaluates students™ writing for test purposes,heetan indicate where they

wrote well and where they make mistal@s.

4. Game and Wholesome Scattering Game
a. Game in Language Teaching

Language learning is hard work. One must take somteb understand,
to repeat accurately, to manipulate newly undetstanguage and to use the
whole range of known language in conversation oittewr composition.
Effort is required at every moment and must be ta@ed over a long period
of time. Games help and encourage many learnexgstain their interest and
work. And games also help the teacher to creatd¢ertsnin which the
language is useful and meaningful. The learnerd weatake part and in order
to do so must understand what others are sayirftpwe written, and they
must speak or write in order to express their pmhtview or give
information?®

Teaching a foreign language is considered oneefrthst challenging
teaching practices. In Indonesia, students arellysafeaid of joining foreign
language classes. They may feel unmotivated, diaged easily. Their
minds sets say foreign language is difficult tormebecause of them know
nothing from start.

From the above description, it is obviously truatthame can motivate
students in learning English, also permits a teattheontrol the students’
environment that cannot be done in a real situati®éame can encourage
students to interact and communicative. Howevererwive use game in
language classroom, we should consider about theriala, students’ level,

learners’ characteristics, and that the game ibldoa

2" Harmer,How to Teach Writingp. 41-42.

“Andrew,Games, p. 1.
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b. Wholesome Scattering Game

wholesome scattering game is a game which studerddict the
content of passage and duplicate sentences by gsigie word that have
been given by the teacher. It was promoted by Matdess on her book
entitle Head starts. Students, on occasion not predict the content of the
passage they are about to read, but also almodicatgpsentences, which
actually appear in it. Teacher might find that fliet step of arranging the
words in weird and unusual ways is fun and takatecquwhile. It is worth
the effort. Students will not quickly forget theserds.?

Before the teacher performs the main activitieplaying wholesome
scattering game, he prepares the instrument ebldy.chooses twelve to
sixteen key words from the text that he is goingegad with students in the
class. The following is procedure of wholesometecaty game:

1. Ask three to five students to come to the boareiTiask is to write down
the words related to descriptive text that the Headlictates. Each student
writes each word so that each word is written agyntanes as there are
students at the board. They scatter these wordanalom all over the
board, and try to arrange the words in unusual wagmme will be written
horizontally, other vertically, others in shapethers upside down. Do not
comment on spelling at this stage. Some studetitsh@nge their spelling
as they observe how the student next to them hals &pvord or as they
are corrected by others in the class.

2. While the students at the board are doing thissé¢him their seats can
produce their own arrangements of the words eitimepaper or in their
notebook. They arrange the words with good deseepéext.

3. When the teacher has finished dictating the wditts students who were
at the board return to their seats.

4. The teacher asks if anyone in the class thinks thaye produce a
particularly unusual arrangement of the words.hiéré are volunteers,

teacher asks them to display their arrangements.

%9 Natalie HessHead Stars(England: Longman Group Ltd., 1991), p. 39.
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5. The teacher goes over the words on the boardfietjccorrect spelling
and meaning.

6. Teacher asks the students (in pairs, group andichdilly) to write as
many sentences as possible using the words orotirel.bThey should try
to put more than one of the words in each sentedadkthem that they
have only twenty five minutes to arrange descregtixt.

7. Teacher should stop them when the time is up akdhasn to tell in front
of class, how many sentences they have succeedwatimg.

8. At the end of the game, the player who has scdnedntost points is
declared the winner. This score is based on theimassessment for
students™ writing in descriptive text and quickimé to write descriptive
text.

While wholesome scattering game is a drill that lbarused in teaching
writing descriptive text. It helps students to inmegthe ideas in writing
descriptive text and develop their sentences. Thesesome advantages of
wholesome scattering game in teaching writing desee text. The first is to
stimulate students” ideas to write sentences. 8tadesually have the blank
ideas when they are thought material. In this gashgdents will be given
some key words to stimulate their brain. They hopaa get some ideas in
writing descriptive text. Second, when teacherstwaruse a media in their
activities, they have to decide whether it is difft to prepare or not,
wholesome scattering game is simple game, soeidsy to be prepared. The
teacher prepares some key words appropriate foerragatThird is students
could develop their text based on key words hawenlggven by the teacher.
Finally, whole scattering game drills students bow the spelling, meaning,
and pronunciation all key word8.

Although wholesome scattering game has many adgestahey still

have some limitations or disadvantages as follows:

30 http://en.wikipedia.org/wiki/wholesome _Scatteringtrieved on 30
March 2011
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a. The teacher needs more time to collect and preffa@ekey words
appropriate for material before teaching and lewyprocess.
b. Students are limited by the key words that haven lgpeen by the teacher,

in organizing sentences.

5. Improving Students™ Ability in Writing DescriptivBext

The writing skills are complex and difficult to &g requiring mastery not
only of grammatical and rhetorical devises but aconceptual and judgment
elements. There are four main areas of variedsskiicessary for good writing.
First is grammatical skills, it involves the abjlito write correct sentences.
Grammatical skills can be measured by an objedist of grammatical. It is
possible to construct grammar items of this nabyrelrawing on the errors made
by students in their free written work. Secondtydistic skills, it Means ability to
manipulate sentences and use language effectiSalgents arrange sentences to
be paragraphs by their imagination and their lagguahird mechanical skills, it
means ability to use correctly those conventiorsuli@ to the written language
such as punctuation and spelling. The mechaniaitihg aims to practice sound-
spelling correspondence via all four languagesasd it helps the learner move
from letters and words to meaningful sentencesallyinare judgment skKills,
means the ability to write in an appropriate manfoera particular audience in

mind, together with an ability to select, orgaréxel order relevant information.

6. Action Research

The research is classroom action research. Themesghis research offers
new way and procedure to improve and increase igggbrofessionalism in
teaching learning process in class by observingestis’ condition.

Action research is the name given to a series ofquures teachers can
engage in, either because they wish to improve céspaf their teaching, or
because they wish to evaluate the success andp@becof certain activities and

proceduré!

31 Jeremy HarmefThe Practice of English Language Teachifiew York: Cambridge
University Press, 1998), p.17.
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Action research is a form of research which is baog increasingly
significant in language education. In this caséipaaesearch is used to increase
the significant teaching methodology in writing destive text. Kemmis and Mc
Taggard argue that the three defining characteridtaction research, first that is
carried out by practitioners (for our purpose, stasm research) rather than
outside researcher; secondly, that it is collalngathirdly, that it is aimed at
changing things?

Cohen and Manion argued that action research & fnd foremost
situational, being concerned with the identificatiand solution of problem in a
specific context. They also identified collaborat@s an important feature of this
type of research, and stated that the aim of aat®earch is to improve the
current state of affairs within the educational teah in which the research is
being carried ouf?

The research has some purposes; the first is eameh is used to get a
result with scientific method objectively, not setjively. Second is to solve
problems; verify the application of theories, asdd on to new insights. Third is
to enlighten both researcher and any interestedlersa The last is to
prove/disprove new or existing ideas, to charantephenomena, and to achieve
personal and community welfafé.

There are some benefits of action research. Theidicreates a system wide
mindset for school improvement in solving problen&econd is enhances
decision making for greater feelings of competentesolving problems and
making instructional decision. In other word, amticesearch provides for an
intelligent way of making decision. Third is prormag reflection and self-
assessment. Fourth is creates a more positive Isclimoate in which teaching and

learning are foremost concern. The last is empowerse who participate in the

%2 David NunanResearch Methods in Language Learni@ambridge: University
Press,1992),p. 17.

% David, Research p. 18.
% David, Research p. 2.
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process. Educational leaders who undertake acésearch may no longer, for
instance, uncritically accept theories, innovatjarsl programs at face valde.

% Jeffery Glanz and Kean Universi#yction Research an Educational Leader’s Guide to
School ImprovemenfiNorwood: Christopher-Gordon Publisher, 1998), 1. 2
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