CHAPTERIII
REVIEW OF THE RELATED LITERATURE

A. Curriculum
1. Definition of Curriculum

The curriculum term came from Latin which meansianing
course, or race course, especially a chariot rauese. Besides that, in
French, courier means to run, then, that term vezsl un courses or
subjects which had to be attacked to achieve tleedti the degred.

There are many definitions of curriculum. Commonly,
curriculum is seen to be like a plan which is agethto make teaching
learning process successfully by teachers’ guidamoee in school
responsibility or the educational institutibin addition, curriculum is
the sets of equipment of plans and rules aboutbbgs, materials, and
method which are used as guideline of learninggeeemplementation
to achieve particular educational objectiVesnother opinion comes
from Sukmadinata who states that Commonly acceageéidition of the
curriculum has changed from the content of coufs&uay and list of
subjects and courses to all the experiences whietoiéered to pupils
under the auspices or direction of the sctool.

Beside that, we can understand curriculum easily by
describing it as a process to make a house. Eiilyiculum could be
like a plan of a house yet to be constructed. lhes future directed
towards an objective yet to be realized. Secontbquld be seen to be
like a plan of how to build the house with the syss$ that are needed in

order successfully to build the house. Thirdly,rimuum could be seen

! S. NasutionPengembangan KurikuluniBamdung: PT. Citra Aditya Bakti, 1993), Page

2 3. NasutionKurikulum dan Pengajarar(Jakarta: Bumi Aksara, 2009),Page 5.

% Departemen Pendidikan NasionKlrikulum Tingkat Satuan PendidikaYogyakarta,
2000), Page 1.

* Nana Syaodih SukmadinatBengembangan Kurikulum: Teori dan Prakt¢Randung:
P.T. Remaja Rosdakarya, 2009), Page 4.
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to be like the view of the house after it has beempleted and is a
dwelling for its inhabitants.

In other hand, curriculum is the subject included icourse of
study or taught at a particular school, college,’ebusan Feez and
Helen Joyce state that a curriculum is a geneadéistent of objectives
and outcome learning arrangements, evaluation ay@lindentation
relating to the management of programs within arucational
institution”

Based on the definitions above, it can be concluthed
curriculum is the subject included in a course tofdg or taught at a
particular school, college and how teaching leayrmprocess in school
or educational system can be planed, measurec\ahdated.

2. Modélsof Curriculum

John D. McNeil (quoted by Nana Syaodih Sukmadinata)
Muhammad Ali and Oemar Hamalik classified the pilevg
conceptions or models of curriculum into four majoategories:
Humanistic  Curriculum, Social Reconstruction  Cuuhign,
Technological Curriculum, and Academic Curriculum.

a. The Humanistic Curriculum
Based on humanistic curriculum, the function ofricuium is the
curriculum should provide pupils with different exgnces which have
important role in individual improvemefit.
The new humanists are self-actualizers, who viewraiculum as
a liberating process that can meet the need fowtgrand personal
integrity. The humanistic curriculum increases -s@fareness; it allows

pupils to seek typical personal pattern in theina@sponses to a sery of

® Ronald V. White, The ELT Curriculum: Design, Innovation and Managame

(Cambridge: Library of Congress Cataloging, 198&)ge 4.
AS. Hornby,Oxford Advanced Pupil's Dictionary of Current Erglli (London: Oxford
University, 1987), Page 287.
" Susan Feez and Helen Joy€ext-Based Syllabus DesigiSydney: AMES, 1998), Page
9.
8 Oemar HamalikDasar-Dasar Pengembangan KurikuluBandung: P.T Remaja Rosda
Karya, 2009), 8 Ed., Page 144.



11

activities. Observing one’s of own feelings beliéwbat self-awareness
can be best idea attained. A humanistic curriculemands the context
of an emotional relationship between teachers amilg The teacher
must provide warmth and nurture emotions while icamtg to functions
as a resource center. He or she should presentiafmimaginatively and
create challenging situation to facilitate learnindumanistic teachers
motivate their pupils through mutual trdst.

The concept or method of humanistic curriculum kkithe child
centered curriculum out. In this curriculum, eacipiphas an opportunity
to study based on her/his proclivities and neealshs teaching planning
is arranged by teachers and pupils.

b. The Social Reconstruction Curriculum

The social reconstruction curriculum cares withatiehship
between curriculum and the social and political elepment of the
society. One purpose of this curriculum is to confrthe pupils with the
many several problems that humankind faces.

In this curriculum, teachers are political peoptattwho must
choose either to serve whoever is in power (corgea) or present
options to those in power (social reconstructioigachers must relate
national, world, and local purposes to the pupdbjectives. Social
reconstruction people look at society with the mbtef a curriculum
building by which pupils can improve the real wottd

c. The Technological Curriculum

In the technologist view curriculum making as ahtemogical
process for achieving what ever ends policymakessahd. They
consider themselves accountable by producing egajemhich indicates

that their curriculum attains intended objectivés.

° Nana Syaodih Sukmadina@p. Cit.,Page 86-90.

% Muhammd Ali, Pengembangan Kurikulum Di SekolalfBandung: Sinar Baru
Algensindo, 2008), BEd., Page 11.

1 Oemar HamalikDp.Cit., Page 146.

12 Nana Syaodih Sukmadinat@p.Cit.,Page 95.

'3 |bid, Page 97.
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Technological perspective as a curriculum is camegron the
method and material program effectiveness to aehilee advantages and
success. The core of the technological curriculsrthé materials which
are learned by pupils should produce special coemgetfor thent?

d. The Academic Curriculum

The conscious thought to the importance of devabppihe
progression in science and technology thinks thatiaulum is an
instrument to make pupils who have the high imdelice out by
education processing that may grow the cognitivelb@ment'®

3. Components of Curriculum
When curriculum described structurally, it has famain
factors. They are: objectives of curriculum, leagi materials,
strategies in teaching learning process and cuuaricevaluation'® The
writer will explain one by one as below:
a. Objectives of Curriculum

Basically, the objective of curriculum is the puspoof each
education program which will be given to pupilsisifactor is important,
because it will aim all of teaching activities andfluence other
components. Objectives of curriculum have to beldsthed before
arranging and establishing the content of curricylubecause it
determines the style of education activities, adicator to know the
success in education implementation, and it is fareace in doing
activities of education doers.

The objectives of curriculum are defined based wa tactors.
Firstly, it is based on the demand, developmenedrend condition of
society. Secondly, it is based on minding and pgoidhical values

achieving oriented mainly philosophical countfy.

14 Oemar HamalikQp. Cit.,Page 147

> Muhammad AliOp. Cit, Page 13.

® Nana Sudjana?embinaan dan Pengembangan Kurikulum di SekdqBandung: Sinar
Baru Algesindo, 1988), Page 21-50.

7 Nana Syaodih Sukmadina@p.Cit., Page 103
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The objectives of curriculum are important thingseducation
process. They are cognitive domain, affective domaand
psychomotor domain. The national education objestiare to achieve
all of domains above. The objectives of educatidnciv relate with
the realization of pupils’ domains are devised Hyaation process as
follow:

1) The National Education Objective
The definition of national education objective whis stated in
the chapter 1 section 3 of Sisdiknas (National Btlan System) Law
that the national education objective is the highekjective in
education objectives. It is ideal and related gaherwith the
philosophy of five basic principles of the Repuldfdndonesid®
2) The Institutional Objective
The institutional objective is the follow-un objee from the
national education objective. Indonesia educatigsiesn has some
levels in education. Each institution has the etionabjective which
is called by institutional objective. Absolutely, the existence of
education objective explains the continuance argddnaat relevance
with the national education objective. To be leshf divergence, each
of the institutional objective has to be introdueath the definition of
education, basic of education, objective of natioeducation and
general objective of institutiof.
3) The Curricular Objective
The curricular objective means the follow-up olbjeztfrom
institutional objective in the implementation ofuedtion activity, so
the content of teaching which has been plannedsopport to achieve
the education objectives hopefully. An educatiorstitntion has

curricular objectives which usually can be knownGBPP (Garis-

8 Abdullah Idi,Pengembangan KurikulunijJogjakarta: AR-RUZ MEDIA, 2009),"8Ed.,
Page 52

19 5. NasutionAsas-Asas Kurikulun{Jakarta: P.T Bumi Aksara, 2008), 2 nd Ed., Pdge 4

% |bid. Page 53.
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Garis Besar Program Pengajaramr Basic Course Outline. It is
called by Standard of Competence (SK) in the culuim now?*
4) The Instructional Objective

The instructional objective is the last one frore thbjectives
before. It has an operational character which j{gedocan be achieved
in teaching learning process directly and in evergeting? Gagne
and Briggs (Oemar Hamalik 2009) classified the ructtonal
objective is the objective which has to be achieaf#r teaching
learning process into five domains, they are: Merbéormation.
attitudes, intellectual skill, psychomotor skilhdacognitive strateg$’

To achieve this objective, teachers usually make(S&Ruan
Pelajaran. This instructional objective is determined bg ttondition
of teaching learning process includes competenceedication,
facilities of learning, pupils, methods, environeand other factors.

The instructional objective is divided to be twadts. The first
is the general instructional objective. In thisegake objective is still
general. It is Basic Competence (KD) in curriculaow. It describes
the attitude. To make assessment easily, it hanake the specific
instructional objective which is as second instnral objective. The
specific instructional objective has to be viewsdlze step to achieve
the general instructional objectif®. The specific instructional
objective has to be viewed as the step to achidéwe general
instructional objectivé® The specific instructional objective is known
with indicators’

. Learning Materials
Learning materials are as the content of curriculivaterials or

subject matters which are given in the school comiyncan De classified

Muhamamad AliOp. Cit.,Page 106.
Abdullah Idi,Op. Cit.,Page 53.
Oemar HamalikQp. Cit.,Page 137.
Muhamamad AliQp. Cit.,Page 78.
Muhamamad AliQp. Cit.,Page 78.
S. NasutionQp. Cit.,Page 45.
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into three categories of science; they are sciersmsal sciences, and
humaniora. Not all of materials can be put intoricutum, because
curriculum is limited, not only timing for pupilsotstudy learning
materials but also to achieve them. Therefore, simgoin learning
materials has an important role to accommodateutuilg capability,
society demand, and learning materials importance.
c. Strategies in Teaching Learning Process
When teachers make the material sequence, they thathenk
the appropriate strategies in teaching learninggs® to convey the
material made. Rowntree divided strategies in tegcHearning
process to be Exposition-Discovery Learning andu@fmdividual
Learning. Ausubel and Robinson divided them to becdption
Learning-Discovery Learning and Rote Learning-Magful
Learning®’
d. Curriculum Evaluation
Curriculum evaluation is intended to assess cuumuas an
educational program to establish the efficiencyfeaiveness,
relevance and productivity of program to achieve tbjectives of
education. It heads for repairing and completinggpem of education
for pupils and strategy how program has to be dene
Initially, concept of R.A Becher about curriculureveétlopment and
curriculum evaluation is descriptive which hammeagdvhat is it? Then
grew in prescriptive which hammered at what oughbé. A component
of curriculum which is evaluated is wide. Curricolevaluation program
is not only evaluating the pupils’ learning outcoarel teaching learning
process, but also design and curriculum implemematteachers
capability and activity, etc.
Wright states that curriculum evaluation may beirgif as the

estimation of the growth and progress of pupils amvobjectives or

" |bid, Page 107.
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values of the curriculum. From the statement abogerriculum
evaluation can be limited to pupils’ outcome offly.
There are four things which should be looked. Tées?®
1) Reflective evaluation
Reflective evaluation is a curriculum evaluation fdoe
curriculum implemented. So, this evaluation depends
considerations of experts include base of theorieslt of research,
knowledge, discussion, etc.
2) Try out evaluation
The hope of this evaluation is before implementirige
curriculum is tried in the small scale of severahals which is
reputed representatively to know the possible wes&rmappened and
it is able to be consideration to be revised.
3) Formative evaluation
After curriculum revised based on try out evaluatidat is
practiced in the larger scale of several schootkrannitored step by
step, component by component, then evaluated. Icalked by
formative evaluation.
4) Summative evaluation
This evaluation is implemented in all of sides coamgnsively,
from the process until the product of curriculum.
4. Functions of Curriculum
Curriculum is prepared and developed to achieve the
education objectives, that is to prepare the pupit® can live in
society. It means that not only pupils can commateéi@round society
but also they can explore their capability of thekperience and
knowledge in the society.
Curriculum is very important. Curriculum is an edtional

plan that covers all of learning experiences whaoh allocable in the

8 |bid, Page 173.

29 Dakir, Perencanaan dan Pengembangan Kurikul@haKarta: Rineka Cipta, 2010), Page
11-12.
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school. In implementing, a class is a place to tmacand exam the
curriculum includes all of concepts, sciences, @sh materials, and
teachers’ capability in the act to achieve the ceaticulum design.
According to an explanation above, we know thagemeral, the
function of curriculum is the instrument to helppgs to improve their
personality to achieve the educational objectifes.
In addition, Mc Neil serves four functions of ceuium which
were stated by Wina Sanjaya. They Hre:
a. Common or General Education
The function of Common or General Education is mnetigh a
curriculum that addresses the pupil as a respa@nsibman being and
citizen, not as a specialist or one with the unigifés or interest. It
means, for instance, including as content the giautes (Bill of Rights)
for participating in the civic affairs of the commity and developing
those minimal competencies essential for healthfaves and protection
of all. Successful general education enables eweryio support and
share in the culture; hence, a curriculum workesindecide what the
individual needs in order to communicate with oshérhe planner must
consider what outcomes and experiences all shawd im common.
b. Supplementation
Individuality is the key to understanding suppletasion.
Objectives consistent with it deal both personaficde and unique
potentials. 1 o serve this function, a curriculunusinbe designed for
those whose talents and interest enable them taugh farther than the
majority or those defects and deficiencies are reee@ough to require
special attention. Such a curriculum is personal amdividual, not

common or general.

% Nana Sudjan@p. Cit.,Page 4.
31 Wina SanjayaKajian Kurikulum Dan Pembelajarar{Bandung: Sekolah Pasca Sarjana
Universitas Pendidikan Indonesia, 2007), Page 25-26
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c. Exploration
Opportunities for pupils to discover and developspeal interest
capture the meaning of exploration. When well exadut enables pupils
to find out that they do or do not have eithertddent or the zeal kinds of
activities. Exploring experiences should not heaorged and taught as if
their purposes were to train specialist. Nor shabkl/ be conceived as
shoddy and superficial. Exploration demands a walege of contact
within a field, realization of the possibilitiesrfthe further pursuit, and
revelation of one’s own aptitudes and interest.
d. Specialization
A specializing function is rendered by a curriculumwhich the
current standards of a trade, profession, or acaddiscipline prevail.
Pupils are expected to emulate those who are ssfodlgsperforming as
skilled workers or scholars. Entry into such a icutum requires that

pupils already have considerable expertise anadriv

B. Curriculain Indonesia

Indonesia has applied many curricula in educafidre modernity
is to make Indonesian educational quality to betebethan before.
According to Nasution’s statement, the modernitycoifricula follows two
procedures?

The first is Administrative Approach. In this pracee, a change
of modernity is planned from the high function &egate in institutions of
low function until teachers. So, in this aspecg tbp-down modernity that
depends on initiative administrators.

The second is Grass Root Approach. Grass Root Appres the
modernity made from the root (low function) to hifgimction. It means that
this modernity comes from the teacher or schoaliddally and has a hope

to increase to other schools.

% 3. NasutionQp. Cit.,Page 40.
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So many curricula in Indonesia, but the writer oeplain them to
be several points.
1. Before 2004 Curriculum

The curricula had been applied in Indonesian edutéiefore
2004 were 6 times. The first was Rencana Pelaji®dii. At that time,
used the leer plan (Dutch, red). This curriculuns\applied by schools
in 1950. Secondly, the curriculum was Rencana &slajTerurai 1952.
This curriculum was more detail than Rencana Pelajd947. Next
period was 1968 curriculum. The purpose of thigiculum is creating
of the real people who support pancagiancasilaig. This curriculum
was emphasizing in organizational approach. Theatliowas 1975
curriculum. Its purpose to make an education toeffective and
efficient. It changed by 1984 curriculum. 1984 @ulum process is
skill approach. It was called by Kurikulum 1975 gabisempurnakan.
Pupils were subjects. This was known By Cara Bel8jawa Aktif
(CBSA) or Pupils Active Learning (SAL). Sixthly,donesia used 1994
curriculum and 1999 curriculum’s supplement. Irstheriod, education
in Indonesia modified all of curricula which useefdre>?

The explanation above is the short explanation abauicula
which used in Indonesia before 2004 or Competerase® Curriculum
(KBK).

2. Competence Based Curriculum (KBK)

Competence Based Curriculum is a set of plan and
arrangement of competence and achievement whichyairby pupils.
In materials, this curriculum is not far from th@94 curriculum. The
difference is about the pupils’ way in teachingriéag process. In this
curriculum, pupils must be active and improve thall to apply
science and technology without less of solidantgt aocoperating.

% Akmad Sudrajat, 2008, http:/ruangpikir. multiggm/journal/item/I7.html., Sunday, 94
October 2010.
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Thus, teachers are only as facilitators, but edocais
educating in all of sides. In the class, pupilseveot only objects but
also subjects of teaching learning process.

Since the middle of 200Departemen Pendidikan Nasional
(National Education Department) socialized thisricutum, but it was
used in beginning of 2004 although there were sshiwad applied this
curriculum before it was defined. After several ngedhe result of this
curriculum was not significant. It caused many dagt The first is the
concept of Competence Based Curriculum (KBK) whishs not
understood by teachers in the class yet. All theéleyhihe draft of
competence based curriculum changed. This is tbensgefactor. The
last factor is there was no guidance of standaadhieg strategies for
teacher?

According to Departemen Pendidikan Nasidné&National
Education Department), there are several charatitsriof Competence
Based Curriculum. They aré:

a. Emphasizing on achieving of pupils’ competenadividually and
classically

b. Orienting in teaming outcomes and religion

c. Transferring in teaching learning process usiagational approaches
and methods

d. Resources were not only from teachers but als@faeducative
documents

e. Assessment in emphasizing of teaching learninggss and learning
outcomes to achieve pupils’ competence.

3. School Based Curriculum (KT SP)

Curriculum is never static. The need to adjust he t

development of education of other countries anddtkeoveries of new

% Masnur MuslichKTSP Pembelajaran Berbasis Kompetensi dan Kontekgtiakarta:
Bumi Aksara, 2007), Page 12.
Kang Jumari, 2007, http://kangjumari.blogspot.cdmil2/kurikulum-di-indonesia-
pembaharuan.html., Sunday2@ctober 2010.
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theories and knowledge help to explain this coaditiThe School
Based Curriculum (KTSP) is the revised version lbé tprevious
curricula including 1994 and 2004 curriculum.

Beginning of 2006, test-drive of Competence Based
Curriculum (KBK) had been stoned. School Based iCulrm was
combined. The materials of School Based Curriculumre still
choking up. There was no difference in contents abpbctives of
competence between Competence Based Curriculum YlRB#& School
Based Curriculum (KTSP) until evaluation phase.

The School Based Curriculum (KTSP) is the operaiion
curriculum which is designed and done in each etluga institutions
or educational group8.The School Based Curriculum (KTSP) is a set
of plan and arrangement about objectives, contantgerials, and
methods which is used as a guide for teaching ilegrprocess to
achieve the objectives of educatin.

The purpose of middle level is to improve the iligehce,
knowledge, behavior, skills to stand alone, andowel the next
education. The contents of this curriculum are gy materials,
curricular materials, and self-development actitity

Curriculum must be replaying the national educasion
objectives of the appropriateness with the condtiand regional
potencies, education and the pupils themselvest Thaiculum is
designed to give the possibility of the accommaatof education
programs with the regional need and potency. Tausty school may
have different curriculum depending on the need twedcondition of
the school itself. However, the government has rgiwe national

standard of the curriculum, which serves as a mfmie¢he schools.

% Departemen Pendidikan Nasior@p. Cit.,Page 49.

37 Bagus, Andi. 2008. http:/andibagus.blogspot.@068/03/kurikulumm-pendidikan-di-
indonesia.html. Sunday, 24th October 2010.

% Masnur MuslichQp. Cit.,Page 30.
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C. English Curriculain Indonesia
The history of English curriculum was begun by aylls design in
the early 1960’s, although the syllabus design imecthe main factor in
language teaching. Syllabus design is the syllatmxelopment process
comprehensively includes the processes which wssd to determine the
pupils’ needs, the objectives of program, the appate syllabus, program
structures, learning methods and evaluation of narng®® To make it
clearly, the writer explains it as follows:
1. 1984 English Curriculum Teaching
1984 curriculum is based on the 1975 curriculumngea In
this curriculum, it concerned in process skill aggmh. Although
English is as the foreign language in Indonesia,pihpils’ competence
in this case is very important to achieve the matialevelopment. So,
in this curriculum England invented to develop pisptompetence in
communication which was known by communicative apph (CA) or
communicative language teaching. This approachpegslar in 1960-
1979’s. The objective of this approach is to comivaie by using the
appropriate language based on arrangement and guethm
Talk about syllabus in this curriculum, syllabusiset of plan
and learning to rationalize and simplify the cwrhion, influence of
choosing the material and method which were usethénclass. In
senior high school level, the function of syllalighis curriculum is to
encompass the English components in spelling, spgadnd poetry.
The syllabus design in this curriculum is struckwaich focused on
the structure. According to Krahnke stated thaucstral syllabus

usually correlated with Grammar Traditional Meth@@TM), audio-

¥ Elih SutisnaYantq February 12, 2011Analisis Berbasis Sekolah Kurikulum Dari
Inggris-Sma  (Ktsp) http://elihsutisnayanto.wordpress.com/2011/02/1-2laalysis-of-school-
based-english-curriculum-ktsp/, Saturday, June20&1.

40 Eneng Elis Aisah, May 11, 201RPengembangan Silabus Pengajaran Bahasa Inggris di
Indonesia http://englisah.wordpress.com/2009/05/11/devekmmprof-english-language-teaching-
syllabus-inindonesig Saturday, June 18, 2011.



23

lingual method and silent way method. Beside thairriculum

approach used the national or functional syllabus.

2. 1994 English Language Teaching Curriculum

1994 curriculum was applied based Beputusan Menteri
Pendidikan dan Kebudayaamo. 061/U/1993. The deference between
this curriculum and prior curriculum (1984 currigal) is approach
which was used

In this curriculum, the approach which was usedths
communicative approach. It is larger than prioricutum. It is known
in reading skill, explained before, achieves vodatyuand sills in
communicating. Reading was represented in seveeaté¢s. The theme
which is the communication context was not learbgdpupils. The
arrangement of language was used and applied imegpg the
meaning and functional skill. Beside that, the h&ag learning process
was focused on pupil-centered orientafion.

When we talk about the English syllabus in thisicutum, it
was as approval of National Education System law2yd. 989. It was
stated that the curriculum development in everyestlevel based on
pupils’ development, situational needs, nationaleltspment and
science, technology and culture development. Ireggnthe purpose of
English language teaching is to develop communieatbmpetence in
language skills like reading, speaking, reading amiting collectively
by achieving 1.000 words for intermediate level @800 words for
advance level. In this curriculum was known by cetepce based

syllabus**

*1bid

4 gri  Setyani, 2000, Perkembangan Kurikulum di Irekia, Jakarta,
http://lib.atmajaya.ac.id/defaudtSpXtablD=61&src=k&id=75066, Saturday, June 18, 2011.

3 Eneng Elis AisahQp. Cit.

* Ibid.
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3. 2004 English Language Teaching Curriculum

In 2004 curriculum, it is more popular with compete based
curriculum (KBK). Each subject matter was explairesed on what
competence should be achieved by pupils. Unforalypathe problem
came when it was related with the task or exanmonafinstrument of
pupils’ competence assessméft).

This curriculum must be based on competence andatite
meeting, pupils should be able to communicate igliEhn as the one of
their live skills. Beside that, the hope is theg arot only able to
understand written text to continue their study kalso study
independently to be member in the society.

The syllabus in this curriculum is the competencesel
syllabus which based on scientific, pupils’ neegstamatic, relevant,
consistent and satisfied. Beside that, there iarsteps in developing
this syllabus. They are: Writing the identity ofbgect, formulating the
standard of competence, deciding the standardrapetence, deciding
the material and its explanation, deciding the rigay strategy and
deciding time allotment and sources, but the impletation of this
curriculum only 2 years because there are seveddlgms. There is
still much confusion among teachers about the cwium, and the
genre-based approach in particular. The confusi@mtecs on
understanding the conceptual theory of the gensedapproach and
its pedagogical application in the classroom. Arotproblem that
arises from the implementation of this approacthesappropriateness
of the genre-based approach to be implemented enltkdonesian

context because English is a foreign langu&ge.

% Rosita Oktaviani, Sejarah Kurikulum di Indonesia Nopember 7th, 2009,

http://rositaoktavianirusma.blogdetik.com/2009/T71#@jarah-kurikulum-indonesia/, Saturday,
June 18, 2011
6 Elih Sutisna YantoQp.Cit.
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4. 2006 English Language Teaching Curriculum

The spirit of decentralization, as showed by actlafal
autonomy No. 22, 1999 revised by Act of local Auory No.32, 2004
and hand in hand with Act No. 20, 2003 has beem sed¢he 2006
curriculum (KTSP) launched by government. In thase; education is
not merely central government's responsibility;alogovernment also
has responsibility in managing and funding educatio

Basically the 2006 curriculum (KTSP) is developedni
standard of content by schools based their cordexit potentiality.
Although KTSP varies between one and other schagsernment
gives some regulations stated in Governmental Réigal (PP) No. 19,
2005 concerning National Standard of Education (ShtPMay 16,
2005 such as standard of content and standard wipetence of
graduate.

English as stated in standard of content (PERMENIAK
No 22, 2006) is learned at elementary two houra week (as local
content [MULOK] for class IV, V and VI), at junicand senior high
school four hours in a week except for languaggmamm in SMA — five
hours in a week. In addition, the standard competest graduate of
English (PERMEN No 23, 2006) for each level is cammative
competence in the form of spoken of language aceowipg action for
elementary school, in the form of spoken and writter achieving
functional literacy level for junior high schooh the form of spoken
and written for achieving information literacy lévior senior high
school.

In 2006, 2004 curriculum has been modified and gkdrnto
be school based curriculum (KTSP), but it still gested genre based
approach in English teaching learning process. 20@62006 curricula
recommend introduction of five text types for serigh school level,

they are: recount, narrative, descriptive, procedueport, news item,



26

analytical exposition, hortatory exposition, spoo&xplanation,
discussion and reviefv.

Teachers have been suggested to use text type ghsikEn
teaching learning process. It hoped that it carldband develop the
pupils’ communicative competence.

Characteristics of Curriculum 2006 are the follogyff

a. Emphasizing the attainment of the students' compete
individually and classically;

b. Orienting toward learning outcomes, and diversity;

c. Using genre approaches in the learning process gaedtly is
influenced with Systematic Functional Grammar ofiiday

d. Accepting any other educative learning sourceslesseachers;

e. Emphasizing its evaluation on the learning pro@eskoutcomes in
acquiring or attaining a certain competence.

f. Using special terms such &tandar Kompetens{Standard of
Competence) refers to a minimum statement covémiogy ledges,
skills, attitudes, and values which are reflectadthe way of
thinking and acting after students learned andsfied one of the
four language skills (listening, speaking, readismgd writing);
Kompetensi Dasar(Basic Competence) refers to a minimum
statement covering know ledges, skills, attitudesl values which
are reflected in the way of thinking and actingeafstudents
learned and finished one of the four language ssKiilstening,
speaking, reading, writing).; indicator (Achieverhdndicators)
refers to a specific basic competence that camtakea standard to
assess the attainment of a learning process;

g. Materi Pokok(Core Materials) refers to core materials or lasso
that students have to learn in a learning process.

*7 \bid.
8 hid.
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D. Curriculum Development
1. Principles of Curriculum Development

Curriculum is designed by education experts/culuitu
experts, science experts, educators, educatioceddfi and other parts
of society. This design is used to guide the edwsain pupils
developing guiding and to achieve the objectives.

Curriculum development itself was begun in 1890 hwit
Charles’ and Mc Murry’'s writing, but definitivelyrdm Franklin
Babbit's work in 1918. He is an expert of curriauliand a pioneer of
curriculum practice development. Curriculum develemt can be a
reference for next curriculum; so that we can knavether the
curriculum develops or not.

Curriculum development is needed, because curmncutuas a
medium to achieve the objectives which adjusts withrelopment of
society. Social values, needs, and demands of tgodl@ough
developments in science and technology. So, cluntwevelopment
has principles. They afé:

a. General Principles

There are some principles in general principlescafriculum
development, the first is: relevance; outside aficulum and inside of
curriculum. Outside of curriculum means that ohjexg, contents, and
teaching learning process which explained in th&ertts of curriculum
have to be relevant with demands, needs, and dawelat of society.
Curriculum prepares pupils will be able to socilia society. Inside of
curriculum means that there is relevance amongctiraponents of
curriculum (e.g.: objectives, contents, strategied evaluation).

The second principle is flexibility. Curriculum h&s be flexible,
because curriculum prepares pupils in their nogvdiid their future life.
Thirdly, curriculum should be continuity. Learningrocess and

development occurs continuously. Therefore learmrgerience which

9 Nana Syaodih Sukmadina@p.Cit., Page 150-155.
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is made in curriculum should be continuous betwear level and
another level. The last principle is effective afticient. It means that
curriculum has to be done easily using simple mediid cheap cost.
Besides that, the success of curriculum implememahas to be
observed the quality and quantity sides.
b. Specific Principles

There are more specific principles of curriculunmvelepment,
they are: the principle in arranging education psgs, the principle in
choosing education contents, the principle in chgpteaching learning
process, the principle in choosing media, and tieciple in choosing
evaluation.

2. Models of Curriculum Development
Before talking about models of curriculum developineve
have to know that the meaning of model is an canstm which is
theoretical from the concept. Then, the definition of curriculum
development model is the comprehensive term whiobludes
planning, implementing, and evaluating. Because tugriculum
development model has an implication to the devalm and
improvement, it is liked with curriculum improventeh
According to Nana Syaodih Sukmadinata and Robefai’s
opinion which is quoted by Dakir, there are sevemabdels of
curriculum development. They are:
a. The Administrative Model

The administrative model can be called with linaffsbr top

down, because the idea and initiative of developiagne from the

administrators of education and used the procediragministratior??

*0'39 Dakir,Op. Cit..Page 105.

*1 peter F. OlivaDeveloping The Curriculup{New York, Harper Collin Publisher, 1992),
Page 26.

*2 Nana Syaodih Sukmadina@p. Cit.,Page 162.
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Curriculum development is implemented as folf5:
1) The administrator education makes a team which eguitb
curriculum development
2) A team makes the concepts of general objective d@anand
philosophy which is followed
3) The specialist of curriculum and teaching staffnfatate the
specific objective, GBPP, and teaching activity
4) All of points above are revised by a team basedxgeriences and
or results of try out
5) After try out and revised, the curriculum is alrgaghplemented
b. The Grass Roots Model
This model is opposite of the administrative modairriculum
development model in this term, teachers try toettgy the curriculum
in one or all of curriculum components, or one drad the subject
matters>*
There are some steps in implementing this currioufu
[) The initiative of curriculum development comesorh down
(teachers)
2) A team of teachers from several schools is addid resource
people from pupils’ parents or relevant society
3) The top team gives guidance and motivation
4) To consolidation of development concepts whishblazed, it is
organized by workshop to find input which is needed
c. Beauchamp’s System Model
Beauchamp’s system model was developed by an expert
education, G. A. Beauchamp (1964). He explainec fihings in
developing curriculum. They aré:
1) Maintaining the area which is included the curnigul

%3 Dakir, Op. Cit.,Page 105.

** Nana Syaodih Sukmadina@p. Cit.,Page 163.
%5 Dakir, Op. Cit.,Page 105-106.

*% |bid, Page 106-107.
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2) Creating the developing team which includes teack&ff education
experts, guiding people, and other resource people
3) Organizing and making procedures of curriculum tmwaent to
formulate the general and specific objectives
4) Implementing curriculum in the schools
5) Evaluating curriculum which is used
d. Taba'’s Inverted Model
This model is developed by Hilda Taba based onatide data,
because it more motivates innovations and creisvaf teachers which
is inversion from traditional model (deductive data
There five steps in developing curriculum basedttos model
like follow:>®
1) Making diagnoses of needs, formulation of objectoetermination
of materials, determination of assessment, attentib large or
enlarge materials and arranging the unit of culuicu
2) Trying out
3) Reuvising the result of try out
4) Arranging the theory of job planning
5) Showing the new curriculum which will be dissimédt
e. Roger’s Interpersonal Relations Model
Curriculum which is developed should develop indiality
about the changes flexibly by self-coaching to camivate
interpersonally. According to roger, there are feteps in curriculum
development models. They ae:
1) Selection the target from education system
2) Teachers’ participation in the intensive groupezience
3) Development of the intensive group experience dach class or
subject

4) Participation of pupils’ parents in group adivi

" Nana Syaodih Sukmadina@p. Cit.,Page 166.
%8 Dakir, Op. Cit.,Page 107.
% |bid, Page 169
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f. The Systematic Action-Research Model
This model is based on the assumption that theicalum
development is the change of society. This is dpex in the hopes
context of society, pupils’ parents, teachers, Isuymnd other people
which has views about how education is, how childsaudy, and how
curriculum’s role in teaching and educatfSriThere are several action
research procedures like bellGiv:
1) Making the study about teaching learning prolslevhich are needed
to be researched in the schools
2) Finding the cases of problems above, then madkéeisions of them
3) Implementing the decision which is found
3. Influencing Factorsin Curriculum Development
There are some people (Nana Syaodih Sukmadinatdaahkd
C. Richard) agree that there are several factorscurriculum
development. They are university, school, societyd teacher. The
explanation is as below:
a. University
University influences curriculum in science and hremlogy
development sides. It gives incomes in the contntcurriculum.
Besides that, development of educational scieneachership, and
preparing educators in teachership University cafluence the
curriculum development in mastering science anches capability’
b. School
A school is a part of society which prepares putoldive and
socialize in society. The content of curriculum o explain the
condition of society which is appropriate with sEgis needs and
demands. Schools or educational institutions havefacilitate the
aspirations of society.

% Nana Syaodih Sukmadina@p. Cit.,Page 169.
®1 Dakir, Op. Cit.,Page 108-109.
62 Nana Syaodih Sukmadina@p. Cit.,Page 158.
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In other hand, schools are organizations and theyeldp a
culture, ethos or environments which might be fatte or unfavorable
to encouraging change and the implementation afvation. A school
with a relatively open climate, where the teaclomitaborate with each
other and where the principal and senior teachesssapportive of
teachers, is more likely to try to implement a d®nin contrast, a
school where the principle focuses on administeatmatters, the
teachers work in isolation or in narrow subjectdzthgroups and where
there is no mechanism to discuss and try to salebl@ms is less likely
to changé?

c. Society

Another factor is values system. In the social, lifieere are
several values like as moral value, religious vapaitical value and
cultural value. Value system which will be kept hase integrated in
curriculum. The main problem for curriculum expeds curriculum
developers is there are some values in societyausec the society
commonly is heterogeneous and multifaceted. So,ricclum
development is not far from values system in syéiet

d. Teacher

There is a relation between teachers and curricuCumriculums
as a hope and an intention, then teachers coneelgydpe and intention.
From it, Teachers have the important roles. Thegbdish the intention
and hopes of curriculum. They explain and create potential
curriculum to be real activities in teaching leagprocess in the class.
In other word, teachers transfer the values in thericulum’s

guidance®®

8 Jack C. RichardCurriculum Development in Language Teachir@ambridge:

Cambridge University Press, 2001), Page 97.
% Nana Syaodih Sukamadina@p. Cit.,Page 159
% Nana Sudjan&)p. Cit.,Page 16-17.
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This is the relation between teacher and curriculisgram:

Hasil Belajar yang Diniati

P Kurikulum
l A Potensial/ldeal
(Niat dan atau Harapan
GBPP
$ TugasGuru

SatuarPelajaran

Kurikulum Aktual
ProsesBelajarMengajar (Kenyataah

Diagram |: the relation between teacher and curriculum
diagram
Adapted from: Nana Sudjana in the book entitled Pembinaan dan
Pengembangan Kurikulum di Sekolah, Bandung: Sinar Baru
Algensindo, Page 17.

When we talk about curriculum development and iseen
from the management side, teachers’ roles can fferedi to be three
points. They are: Centralization, Decentralizatioand Central-
Decentralizatiorf®

1) Centralization
The curriculum which has a centralization charastier teachers
do not have roles in planning and evaluation. Haelers’ role is more
important in micro than macro side; macro means dingiculum is
designed by the special team or division of theeetspof curriculum;

micro is the improving of macro.

% Nana Syaodih Sukmadina@p. Cit.,Page 200-202.
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Teachers make and formulate the appropriate obgstchoose
and arrange the materials which are suitable wighilg' needs, pupils’
proclivity, and pupils’ developments. Beside thiachers must have
variational media and methods and arrange the emxangrams and
evaluation’s instruments.

In this case, the curriculum is uniform to all ctnisss, areas or
levels in the schools and the implementation depeow teachers’
creativity, proficiency, sincerity, and persevemandeachers have to
explain the materials to achieve the objectives.

2) Decentralization

Decentralization curriculum is designed by a schmokeveral
schools in an area. This curriculum is for cer@iea. The development
of this curriculum depends on the school’'s characehool’s need,
area’s development, and school’s capability.

So, this curriculum, especially in the content ésyvariational.
Every school has curriculum itself.

3) Central-Decentralization

In this term, there is a compound function betweentralization
and decentralization curriculum. In this case, tis@chers’ role is the
maker and improver curriculum.

Teachers are not only as the participants in impgpthe main
curriculum but also in formulating the curriculumééements. Teachers
are active to give their opinions in formulatingrriculum. From that,
teachers can understand and master the curriculdopefully, in

teaching learning process will be success.

E. Previous Researches
There are some researches that almost have sammetagea with
this research. Maria Goreti Istty Wijayati, condattithe research entitled
"The Implementation of the School Based CurriculdTSP) by the
English
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Teachers of SMAN 2 Wonogiri". This research focuseul
teachers’ method in English teaching process byi@menting the School
Based Curriculum. The result from this researcthése was still teachers’
less understanding about the School Based Currictfiu

Agustina Dian K., conducted the research entiti€éde" English
Teachers’ Problems in the Implementation of Scl@airiculum (KTSP) ".
This research focused on the teachers’ problenmeir teaching learning
process which did not imply the School Based Culuim (KTSP). The
writer gave a result from her research that theas wtill teachers’ less
understanding about the School Curriculfm.

Ayu Dyah Hardityasari, did the research entitlethé Difficulties
in Applying English KTSP Curriculum Document 11 Jenior High School
Teachers". This research focused on the teachefficulties in their
teaching learning process by using the School B&edculum (KTSP). In
this research, the writer showed that the respdedéime English teachers)
have little difficulties about the document Il dfet English School Based
Curriculum®

From the results above, the writer is eager to desaarch about
the curriculum which is used in Madrasah Aliyah N&tul Falah, is it
applied 2004 curriculum (competence based curmaylt2006 curriculum

(School Based Curriculum) or another curriculum?

67 Maria Goreti Istty WijayatiThe Implemetation of the School Based CurriculufiSR)
by the English Teachers of SMAN 2 Wonog8emarang: Semarang State University, 2009), Page
vii.

®  Agustina Dian K., The English Teachers’ Problem in the ImplementatérSchool
Curriculum (KTSP) ", (Semarang: Semarang State &hsity, 2008) Page vii.

Ayu Dyah Hardityasari,The Difficulties in Applying English KTSP Curriculu

Document I1 to Junior High School Teachers ". (Samg Semarang State University, 2010),
Page vii.



