CHAPTER I
REVIEW OF THE RELATED LITERATURE

A. Previous Research

Influence research has been done by several réssarm our
community to know the influences in one subjechgsparticularly methods
to other or influence in the one technique to ttiers.

The first research was conducted by Heru Safi2§140256) with the
research entitle The Effectiveness of Using Pictaseon aid to improve
English vocabulary at the Fifth Graders of SD Ne#@dungsari | Magelang
in the academic year of 2005/2006”. The resulhefstudy shows that there is
significant contribution of the use of picture imetvocabulary teaching, so
pictures as an aid is effective for the succegh®fvocabulary teachirigrhe
differences between his research and this reseaecn his research, he used
picture only, whereas the researcher used pictarel wductive model. Not
only he used picture only but also he taught at fifie grade and the
researcher taught at the seventh grade. The simedabetween his research
and this research are in his research he usedimuiaet research to know is
using pictures as an aid effective to improve sttsleEnglish vocabulary and
the researcher also used quantitative research baid also focus on
vocabulary.

The second research was conducted by Tri WinarR4@2036) with
his research entitled “The Use of Still Picturedvilia in Teaching English
Vocabulary (A Case Study at the Fifth Graders oNSDBatu Demak)”. In
his study, he wanted to find out the significantfeslence of vocabulary
achievement between students who have been tasgig still pictures and
those who have been taught using Conventional rdetrmoong the fifth
graders of Elementary school students and to findtle effectiveness of

! Heru Safi'i, The Effectiveness of Using Pictures As On Aid Tprowe English
Vocabulary At The Fifth Graders of SD Negeri Kedsargl Magelang In The Academic Year Of
2005/2006(Semarang: Language and Art Faculty of State UsityeSemarang, 2006).



using still pictures in teaching vocabulary to fifth graders of Elementary
school students. The differences between his relseard this research are in
his research, he used still picture, whereas theareher used picture word
inductive model. Not only he used picture only blgo he taught at the fifth
grade and the researcher taught at the seventk.grad similarities between
his research and this research are in his resdwrajuantitative research to
know is using still pictures is effective to impmvstudents’ English
vocabulary and the researcher also used quandéitatisearch and both also
focus on vocabulary. His study used case study.ré&sidt of the study shows
that the students’ achievement in learning Engliehabulary taught using
still picture is better than from those taught gstenventional method.

From explanation above, the writer tried to uséuPecWord Inductive
Model in conducting the research, to add the refsgen teaching vocabulary

research.

B. Theoritical Framework
1. Teaching Vocabulary
a. Definition of Vocabulary

Studying a language cannot be separated from stgdyocabulary
because it is an essential part of language. Wer khat words support the
speaker in communication to express their ideas.

To know what vocabulary is, the writer will prese¢he definition of
vocabulary. First, Richards defines “vocabularyas of the most obvious
components of language and one of the first appingglists turned their
attention to™ Second, Penny Ur explains that “vocabulary is wheds

which we teach in foreign language'Third, Haycraft explains that

2 Tri Winarko, The Use of Still Pictures as Media in Teaching EmgMocabulary (A
Case Study at the Fifth Graders of SDN 1Batu Dem@&&marang: Language and Art Faculty of
State University Semarang, 2007).

% Jack C. RichardsCurriculum Development in Language Teachif@ambridge:
Cambridge University Press ), p. 4.

* Penny Ur,A Course in Language Teachin@nited Kingdom: Cambridge University
Press, 1998), p. 60.



“vocabulary is divided into receptive and produetiwocabulary®
Receptive vocabulary is the words that studentsg®ize and understand
when they occur in context, whereas productive bolzy is the words
which the students understand, they can producstrmtively and use
constructively in speaking and writing.

Based on the definitions, it can be concluded tbatabulary is a list of
words with their meanings especially one that aguames a textbook in a
foreign language. Vocabulary plays a significarierm supporting the
mastery of language skills namely listening, regduariting and speaking.
In order to communicate well in a language, stuslesitould acquire an
adequate number of words and should know how tahesa accurately.
The more vocabulary the learners have, the easi¢hém to develop their
four skills. In listening skill, by having many valsulary they can hear and
understand all the words in oral communicationlgasn speaking skill,
they can cover all the words that they use in @@hmunication. In
reading skill, they can understand all the wordeiitten material. And in
writing skill, they can express their ideas, opitapand feeling cohesively.
The writing and speaking are language productioat thelongs to
productive skills while listening and reading invel receiving the
message and they are belong to the receptive.$kills
b. Kindsof Vocabulary

There are some opinions about kinds of vocabul@ne of them is
proposed by Scott Thornbury, there are two kindsamfabulary, namely
receptive vocabulary and expressive vocabufary.

1) Receptive vocabulary refers to the words whichrees know when
they listen and read or the words they know whenlers receive
from another. Receptive vocabulary can be called passive

® Evelyne Hatch and Chery L. Browdpcabulary, Semantics and Language Education,
(Melbourne: Chambridge University Press, 19953 1.

® Arnold, An Introduction to Applied Linguistic§New York: Oxford University Press,
2002), p. 40-41.

"Scott ThornburyHow to Teach Vocabulary, 15.



vocabulary. Some ways to increase the receptivabudary ability,
the first way is making some notes of the words finding out the
synonyms and antonyms, another way is looking éndilationary.

2) Expressive vocabulary refers to the words whichnles use when
they speak or write, and it is called as activeabatary. To increase
this expressive vocabulary ability, the learnersusth try much their
speaking and writing.

Another opinion by Marianne Celce and Murcia Eliéshtain,

“there are two kinds of vocabulary: they are fuoctivords and content

words”8

1) The function words are those vocabulary items ledbng to closed
word classes (i.e. word classes that do not readifgit new items or
lose old ones: pronouns, auxiliary verbs, prepms#j determiners
and adverbs).

2) The content words are those vocabulary items tehinlg to open
word classes (words classes that readily accept wewds and
discard old ones).

The content wordsan be divided into three general classes:

a) Words that refers to a person, a place or a thhagwe might call
them nouns,

b) Words that express an action, an event or a statealed verbs,

c) Words are used to describe the qualities of thingation are called
adjectives and adverbs.

c. Choosing Vocabulary
In the learning process, vocabulary as one chpmment of
languages must be learned to the students by dlcbees. In choosing
vocabulary, the teachers are needed to be cargfldlyned because
different vocabulary gives greatly different retsirdor learning.

Because of that, in teaching vocabulary the teachmerst focus on the

8 Marianne Celce and Murcia Elite OlshtaiBjscourse and Context in Language
Teaching: A Guide for Language Teachdigéew York: Cambridge University Press, 2000)76.



appropriate level of vocabulary for the learnerd #me teacher must
use appropriate technique in the English classes.

Based on the reasons above, the choice of vaaghiglimportant
to be given to the students. Arnold states thathuce of vocabulary
should be determined by the major consideratioay #wre: students
need, students’ language, and commonest words.

Related to the students need, the teachers nac$t W@cabulary to
the students based on their needs. If there igdeist wants to know a
special word, the teachers don't teach it to thelevhlass unless they
will find that they don't need. It's better to chanparticular words
connected with their profession. Related to stuglésahguage, if the
teachers teach a class from one language groupil&dge will tell the
teachers which words are similar in their languagd English, and
therefore easily learned. The teachers must bdéutaveh words that
sound the same in the students' language. Relatecbrhmonest
words, the teachers must choose the words that cotymsed or the
words that students need, the teachers can maike @ hocabulary
which is used by students in dalily life.

d. Aspectsof Vocabulary

According to Ur, the vocabulary should be taughthe students
are: grammar, aspect of meaning 1 (denotation, atation) and
aspect of meaning Il (synonyms, antonyms and hyms)iy

Grammar as the rules in a language for chandgmegform of
words and combining them into sentences is neamlbd taught to the
students in learning vocabulary. The grammar éw item will need
to be taught if this is not obviously covered byl grammatical
rules.

Aspects of meaning such as denotation and cotmotare also

needed to be taught to the students in learningaludary. The

°Arnold, An Introduction to Applied Linguisticp. 37.
%Penny UrA Course in Language Teachimy 60-62.
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meaning of word is primarily what it refers to imetreal word, it is
denotation; this is often the sort of definitionathis given in a
dictionary. For example, Jane buyea roseto his girlfriend,red rose
denotes a kind of flower. A less obvious comporarihe meaning of
an item is connotation; the associations, or pasibr negative feeling
it, which mat or not be indicated in a dictionasfidition. Example, |
will only give myred rosefor you, the wordred roseis a symbol of
passion.

In teaching vocabulary, we must also consider titevmeaning of
one item relates to meaning of order. There arees@nother
important aspects of meaning, they are synonymongmt and
hyponym. Synonym is a word or phrase with the sameearly the
same meanings as another in the same landtaljee example of
synonym is bright, clever, smartmay serve as synonym of
intelligence. A word that is opposite in meaningatwother word is
called antonynt? For the example, you are rich people but | am poor
people,rich is antonym ofpoor. Hyponym as the items that serve as
specific examples of a general concept. Examplebrmyher bought
dog, lion, and mouse in the market yesterdig, lion,andmouseare
hyponyms of animal.

Based on the explanation above, in teaching wudaap to the
students the teacher must teach the students gkoumar, aspects of
meaning (connotation, denotation, synonym, antorgma, hyponym)
that are expected the students are not only mastey vocabularies
but also the students can use them into the sesgemcrectly.

e. Principlesof Teaching and Learning Vocabulary
In teaching, a principle is beliefs and theorieat tteachers hold

concerning effective approaches to teaching anahilega and which serve

YAS Hornby,Oxford Advanced Learner’s DictionargNew York: Oxford University
Press, 1995)Q. 1212.
2A S Hornby,Oxford Advanced Leaner’s Dictionary. 44.

11



as the basis for some of their decision-maRtgeacher’s principles are
an important aspect of their belief systems, any beaa result of teaching
experience, training, or their own experiencesasers.

There are principles of teaching and learning vakaly, they are
aim, quantity, need, frequent exposure and repstitimeaning
presentation and Situation presentatfon

1) Aim
The teacher has to be clear about his or her &iave:many
of the things listed does the teacher expect thenéx to be able to
do? And which word?.
2)  Quantity
The teacher may have to decide on the number of
vocabulary items to be learnt. Many words in adessan students
learn, but if there are too many words, the stuslemay become
confused, discouraged, and frustrated.
3) Need
The teacher may have to choose the vocabularywiitiabe
taught on the students. The students are put ituaisn where they
have to communicate and get the words they need it.
4) Frequent exposure and repetition
It is seldom, however, that we remember a new veargply
by hearing at the first time. Michail J. Wallace/sa There has to be
a certain amount of repetition until there is ewicke that the student
has learned the target word”.
5) Meaning presentation
Wallace states that the teacher must have a ahehs@ecific
understanding of what it denotes or refers to, it&. meaning-

although ‘meaning’ involves many other things adl.vilshis requires

13 Jack c. Richardgt.al, Longman Dictionary of Language Teaching and Applied
Linguistics(Malaysia: Pearson Education, 2002Y,84, p. 418.

4 Michael J. WallaceTeaching VocabularglLondon: Heineman Education Books. Ltd,
1982) p. 27-30.
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that the word is presented in such a way that @sothtion or
reference is perfectly clear and unambiguous.
6) Situation presentation
Michail J. Wallace says that the choice of worda wary
according to the situation in which we are spealand how well we
know the person, to whom we are speaking. So, stadould learn
words in the situation, in which they are approjgria
f. Some Techniquesin Teaching Vocabulary

Techniques are way of doing something, especialfythat needs
special skills®> Brown has defined technique is any of a wide wgrig
exercises, activities, or tasks used in the langudassroom for realizing
lesson objective¥

There is relationship among teaching approach, odettand
technique. An approach is a set of assumptionsndeaith the nature of
language, learning, and teaching. Method is desgrian overall plan for
systematic presentation of language based uponlegtesg approach.
Technique is the specific activities manifestedha classroom that were
consistent with a method and therefore were in bagnwith an approach
as well.

From explanation above, the writer concludes thamethod is
smaller than an approach and it is bigger tharlanigue.

Ruth Gairns and Stuart Redman say, “There are renhniques
of vocabulary teaching. There are: mime and gestuseial aids, verbal
explanation, and contextual guesswark”.

1) Mime and Gesture.
In this technique, a teacher can use real objettammand.
In real object, the teacher can use something abailin the

443.

!5 Oxford Learners’ Pocket DictionaryfNew York: Oxford University Press, 2004), p.

® H. Douglas BrownTeaching by Principle: An Interactive Approach tanguage

Pedagogy(San Fransisco: Longman, 2001 Bd. p.16.

" Ruth Gairns and Stuart Redmanworking with Words: A Guide to Teaching and

Learning Vocabulary(New York: Cambridge University Press, 2003)7.
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2)

3)

4)

classroom such as door, blackboard, chalk, clodksanon. In using
command, a teacher can give command such as opemnitidow,
open your book, etc. Another example is teaching pabody, a
teacher can give command such as raise your handyopr left
hand on your head, etc.

Visual Aids.

In this technique, a teacher can use pictures,oghaphs,
flashcards, and blackboard. One of the visual igitdéackboard. It is
a writing the words and their meaning on the blaekd but there
are undersized results.

Pictures for vocabulary teaching come from many sl It
can be from the magazine, newspaper or the studsarismade.
Pictures can be used to explain the meaning ofludagy items.
Verbal Explanation.

In this technique, a teacher should select andigeowords
will be taught based on the students’ level, the and the time
allocated. A teacher can explain the synonym, amborand
definition of the words. The use of this technigsi®ften a quick
and efficient way of explaining unknown words, usually the
students become bored in teaching learning process.
Contextual Guesswork

In this technique, the students learn vocabulawynfa text.
The students can understand the meaning of diffieaids from a
text through deducing meaning from context, dedyaimmeaning
from form, word association and word formation.

Deducing meaning from context is looking the megnuh
words through context in the sentences. For exantpk word
sailor in this sentencgack was a young sailor. He lived in
England, but he was often away with his sHipe students will
know the meaning of sailor from the contebe was often away
with his ship.

14



Deducing meaning from form is looking the meanirfg o
word based on the meaning of morpheme. For exartipeword
Freetownin the following sentence:

Jack's first port was Freetown in Africa, and hets&loria
a parrot from there.

The wordfree is translated as not controlled by somebody
else, rules a government, etc, and the womin as a place with
many building and houses, larger than a villageF&®townis a
place that was not controlled by the government.

Word association is the ability to find the wortsattrelated
to topic. For example, sailor, ship, voyage andt.p&¥ord
formation is the ability to construct the word tagh affixation. It
can be a prefix or suffix. For example, the woedched.It is
reachadded by the suffix —Ed.

2. FactorsInfluencing Students Achievement
a. Definition of Achievement
Achievement comes from the word “achieve” that nsengain
or reach something by effdftin another word achieve is defined as to
be successful and to perform well. In the oxfordveated learner’s
dictionary achievement is defined as “a thing dosccessfully
especially with effort and skitf.

Based on the explanation above, we can concludethe&evement
is an action or process of achieving the goal. Stuelents can achieve
their objections from the learning process. In kb&ning process the
teachers give test. Test is defined as “a methauedHsuring a person’s
ability or knowledge in a given domaiff’So, the teachers can identify

18 Oxford Learner’s pocket Dictionary. 4.

9 AS Hornby,Oxford Advanced Learner's Dictiongrp. 10.

% H. Douglas BrownTeaching by Principle: An Interactive Approach taniguage
Pedagogyp. 384.
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the students’ changes from unable become able tsasoething in
certain time.

In this research, the writer uses achievementttestvaluate the
effectiveness of change. Achievement test is ddfias “a test that
measures the extent to which a person has achswaéthing acquired
certain information or mastered certain skills,allgyuas a result of specific
instruction?

According to Chabib Thoha, achievement test isddigliinto four
kinds. They are: formative test, summative tesindardized test, and
unstandardized test.

First, formative test is “a test which is desigrtedpromote the
students attainment® In the school, formative test is used to inforra th
next steps of learning. Formative test occurs wkien teacher feed
information back to the students in ways that emdbé students to learn
better. It is also help the teachers to monitordiuglents’ progress and to
modify the instruction accordingly. The examplefmimative test is daily
test.

Second, summative test is defined as “a test atdhelusion of a
unit instruction or an activity to determine or gedstudents skills and
knowledge or effectiveness or an activityhe example of summative test
is EBTA (last evaluation in the learning step).

Third, standardized test is “a test is designedabgrofessional
team”? Standardized test is administered and scored iroresistent
manner. So, the standardized test has high vabdityreliability.

Fourth, unstandardized test is the opposite olstalized test. It is

“a test is designed by unprofessional person antéaln another word,

2L M. Chabib ThohaTeknik Evaluasi PendidikaiJakarta: PT. Raja Grafindo Persada,
1996), p. 44-46.
22 M. Chabib ThohaTeknik Evaluasi Pendidikarp. 45.
23 M. Chabib ThohaTeknik Evaluasi Pendidikap. 47.
24 M. Chabib ThohaTeknik Evaluasi Pendidikap. 48.
%5 M. Chabib ThohaTeknik Evaluasi Pendidikarp. 51.
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unstandarized test is a test which is designed t@aeher. So, it has low
validity and reliability.

Related to the kinds of achievement test. Sudijadds pretest-
posttest as the kinds of achievement test. PrésesSa test given or
measurement taken before activities bedin”.Posttest is “a test or
measurement taken after activities have ertled.

In this research, the writer chooses pretest-pgistiieachievement
test. The writer uses pretest before an experirhématment begins. In
the pretest, the writer gives easy questions tostbdents related to the
theme because they are not learned the theme béfitee that, the writer
give posttest as a test is given after the experiahéreatment has ended.
The content of posttest is same with the pretéss ¢compared with the
results of pretest to show evidence of the effectshanges resulting from
the activities being evaluated.

After giving test to the students, learning is agaess of reaching the
goal if there is a change in the students’ theneselAccording to
Muhibbin Syah, there are three characteristicstadents’ changes, they
are: intentional change; positive and active changeffective and
functional changes. First, intentional change change that is caused by
the students’ experience or practice which are dotemtionally, such as
additional of knowledge, habits, and skiflsSecond, positive and active
changes, positive change is a change which givihpratages to the
students, likes new skills. Active change is a ¢geatihat happen based on
the students’ effort. Third, effective and funcebrchanges mean that the
changes which giving advantages to the studenectefély and can be

used in any situations functionaf$.

%6 M. Chabib ThohaTeknik Evaluasi Pendidikarp. 52.

%" Anas SudijonoPengantar Evaluasi Pendidikgdakarta: PT. Raja Grafindo Persada,
2008), p. 69.

%8 Anas SudijonoPengantar Evaluasi Pendidikap, 70.

29 Muhibbin Syah Psikologi Belajar( Jakarta : Logos Wacana limu, 2001 ) p.106.

*®Muhibbin Syah Psikologi Belajarp. 107.
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b. FactorsAffecting Achievement

Nowadays, achievement is the king in educationediucation,
every parent wants to see their children havingdgaohievement. It
means that they want to see their children sudoet® result of learning
in the school. In learning activity, achievementame the mastering of
knowledge or skills that is developed by the lessiod showed by a score
or mark. According to Muhibbin Syah, there are éhfactors affecting
students’ achievement, they are: internal factotter@al factor and
approach to learning factér.

In this casethe researcher will explain them one by one. First,
internal factor means factor which come from stusiethemselves, such
as physical and non-physical students’ conditiaterhal factor is divided
into two aspects: physiological and psychologicgezts.

Physiological aspect means aspect which is contmegién body
healthy and senses. For example, the students keegi their body
healthy with exercise, eating three times a dayrandt keep their senses
especially eyes and ears senses because both rof itliiences the
students to catch information and knowledge fromt#achers in learning
process.

Psychological aspect is aspect which influencesntifya and
quality of students’ learnin. Some of psychological aspects are
intelligence, attitude, aptitude, interest and wetton. Garder defines
intelligence as “ability to solve problems and tesuoduct in different
settings and situations in the real fiféntelligence is also represent aspect
determining the success in study, if the studemige hnormal or high
intelligence, may they will get good score in theess than the students
who have low intelligence. Attitude is physiolodiegpect where students

31 Muhibbin Syah Psikologi Belajarp.132.

32 Muhibbin Syah Psikologi Belajayp. 132-136.

% paul Suparnolnteligensi Ganda dan Aplikasinya di SekglgMogyakarta: Kanisius,
2004), p. 17.
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give tendency response on the object or thingstipelsi or negatively,
and the positive and negative students’ attitudsuinject of learning will
influence the process of learning. Aptitude is &geptal or an ability that
can be developed easily to get good achievemeiritgd¢hrough learning.
For the example, the aptitude in language, it mélamstudents who have
good aptitude will get good score more easily tthenstudents who have
no aptitude. Interest is usually connected withdshis’ needs and
motivation. And the last aspect is motivation,ngernal condition which
pushing students to do something, so motivation aleans energizer to
do something systematically.

The second factor which affecting students’ achiexet is
external factor. External factor is factor that @smfrom students’
environment. External factor is divided into two pasts: social
environment and non-social environment aspects.

Social environment consist of family, teachers, ietyc and
classmate. Students’ family gives stimulus to tiséiidy, for example, by
giving motivation and guidance to the students wtiney are learning at
home. It may help the students obtain better aem@nt in their study.
Teachers who showing good behavior will give pesitinfluence to the
students in learning process. Non-social factordrenment consist of
house, school environment, equipment and nature @kt factor is
approach to learn factor means that strategy thatised students in
learning proces¥

The technique of learning is also affecting achmeest because
the technique which is used by the teachers willh@mce the students in
the learning process. If the teachers choose tgabrwhich is appropriate
with the students, the result of the learning Wil optimal. In here, the

teachers are not only giving the material but asking the students to

% Muhibbin Syah, Psikologi Belajar p.137-138
% Muhibbin Syah, Psikologi Belajar p.139.
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practice it. Besides, individual factor is also eafing students’

achievement. Individual factor consist of ages, taleand motivation.
Psychologica Intelligence

Body healthy
Physiologicaf<
Internal<
Attitude

Sense
Factors Affecting Aptitude
Achievement Interest

Motivation

Social environme Teachers

Extern .
xterna Society

Non social environme School
Environment

Approach to learning factor: the strategy that is
used students in the
learning process

Figure 2.1: Representing factors affecting achiegat

Based on the explanation above, the researcheluctascthat there
are many factors which affecting students’ achiesetrin their school.
According to Muhibin Syah, there are three factotsch are influenced
students’ achievement, they are: internal factotteraal factor, and
approach to learning factor.

3. PictureWord Inductive Model asmedia in teaching Vocabulary
a. Definition and Function of Media
Media is a tool which used as a channel to sendessage or
delivers the information from resources to recefefhere is a tendency

to consider media as the mass. Media of televisiadio and print in

% SoeparnolMedia Pengajaran BahaséJakarta:Intan Pariwara,1988),Ed.p.1
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learning situation, the human voice, gesticulatiomand writing,
duplicating hand out, chalk boards, display, specisp models, overhead
projector film strip projector and 16 mm projectare the common
media®’ Media will help to establish the conditions forettearners to
identify or describe someone or something.

From the definition above it can be conclude thatma is a tool or
instrument that help in teaching learning procesd #e function is to
deliver information so that the students obtainewwedge, skill or
attitude.

Haris mentions some possible the function of mediéollows®:

1) Engaging the students motivation.

2) Revision of work already covered.

3) Providing new learning stimulus.

4) Activating students response.

5) Manipulation of size, distance, and amount of infation
available.

6) A comment of students response (e.q. reply of sisdewns
performance such as language laboratory, or a velsarding of a
role playing situation).

Media is an aid that is needed to support some/itiesi in the
world. Media is a graphs, photographic or elect@ids to absorb process
and rearrange visual and verbal information. Sog Tain function of
using the media is to convey a message or infoomati
b. Classification of Media

There are several kinds of media, which usuallyduse the
teaching learning process. There are three gewatagories of media,
they are visual aids, Audio aids and audio visigs &

37 Harris, N.D.C.,Preparing Educational Material(Worcester : Billing and Sons Ltd.
1997), p.81
38 Harris, N.D.C. Preparing Educational Materiap.81.
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1) Visual aids
Visual aids is term used to include teaching aitigchv depend
on the use of visual communication channel (exr dv&ad projector,
slide film strip, mute film, poster, picture, diagn, maps)
2) Audio aids
Audio aids are term used to include teaching aidishvdepend
on use of audio communication channel (ex. radtracords).
3) Audio visual aids
Audio visual aids is a term used to include teagtais which
depend on the use of audio visual and or visual nconication
channel (ex. television, film, language, labora}ory
According to Gerlach and Ely,there are 8 categoridsmedia as
follow*":
1) Real thing that is human (teacher), thing thateil (not picture or
model) and real ivents.
2) Verbal representations, that is written /printeddrmesuch as text
books, references and other reading.
3) Graphic representation such as chair, diagramyngicand painting
4) Still picture (in color or white and black) such plsoto, slide, film
strip and overhead projector transparancy.
5) Audio (recording) such as cassette, records, ega, tfilm soundtrack
and tape recorder.
6) Program that is collection of information such tbgbks and picture.
7) Simulation, which usually know as game (e.g. sdeabbd cross word
puzzle)
8) Simulation, which usually know as game (e.g.scravld crossword

puzzle).

39 Finocchiarcet.al, The Foreign Language Learner: A Guide for Teachdiew York
: Rigents Publising Company Inc,1973), p.155.

40 Gerlach, V.G and Ely D.F.eaching and MedijaA Systematic Approach Englewood
Cliffs : Prentice — Hall, Inc. 1971), p.282-289
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c. PictureWord Inductive Model
1) Thedefinition of PictureWord Inductive Model

The Picture Word Inductive Model (PWIM) developeg b
Calhoun, which uses pictures containing familiayeots, actions and
scenes to draw out words from children’s listenisugd speaking
vocabularies. This model helps students add woodgheir sight
reading vocabulary, as well as their writing vodaby and also
discover phonetic and structural principles pregettiose word4!

2) Thepurposeof PictureWord Inductive Model

The Picture Word Inductive Model can be used tochea
phonics and spelling both inductively and explcitHowever, the
model is designed to capitalize on children's Bbilio think
inductively. The PWIM enables them to build genieetlons that form
the basis of structural and phonetic analysis. Atndespects their
ability to think. Thus, a major principle of the de is that students
have the capability to make generalizations that belp them to
master the conventions of langudge.

For most beginning readers and writers, the PWIMais
satisfying and pleasurable activity: They enjoyding objects and
actions in the picture, seeing the words and sestethey generate
expressed in print and become part of the curmulglassifying
words and sentences, and discovering useful lamgeagcepts and
generalizations. The PWIM motivates students bexransst become
successful learners. Learners succeed using theelnmtause the
PWIM is based on inquiry into how children learrddrow to enhance
their learning, including their development of laage, the process of
learning to read and write, and the reading antingrconnection.

“ Emily.F.Calhoun, Teaching Beginning Reading And Writing With Pietuword
Inductive Model(Alexandria, VA: association for supervision andriculum development,1999),
p.21.

2 Bruce Joycet al,Models of Teachingterjemahan), (Jogjakarta: Pustaka Pelajar,
2009),8th Ed. p. 154.
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So, the major principle of this model that the stug have the
capability to make generalization that can helpmh® master the
convention of language.

3) PictureWord Inductive Model to teach vocabulary

Actually Picture Word Inductive Model used to teaelading
and writing. But, in this case the writer will uBecture Word Inductive
Model to teach vocabulary. Because in PWIM there pictures
containing familiar objects, actions and scenes, students can hear
and see the words spelled correctly directly dmely twill analyze
word by word, in example phonetic, synonym, antonymow to spell
it etc. They also read the vocabulary, so it carkenthem more
understandable and make easier to memorize théuiacy.

It's very important to teach vocabulary trough PWhdcause
PWIM can help students learn about the structurevarfds as they
build an understanding of inflection, the changefafn that words
undergo to indicate number, gender, person, terdes|n this case
teaching vocabulary trough PWIM can help the sttsld@o think
inductively, analyze and identify the pictures, caméatically; the
students have to find out the words which relatethé pictures. It can
make the students to add and develop their newsv&d, PWIM can
help the students to develop and understand tbeahularies.

The steps in teaching vocabulary trough Picture dVbrductive
Model*®

a) Select a picture, before the teacher teach vocabtoathe students
through Picture Word Inductive Model, the teach&ve to prepare a
picture first, the size of the picture is approxieta 24 x 30 inches.
For example the picture of the situation in kitclheom.

b) Ask students to identify what they see in the pituThere are many

activities in kitchen room. Ask to the studentsdentify the activities

“3Bruce Joycet al,Models of Teachin¢terjemahanp.165-166.
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or thing based on what they see in the pictureef@mple there are

vegetables, bananas, cooking, roasting etc.

c) Label the picture parts identified. After identiig the activities or
thing what they see in the picture, the studentsaDa line from the
identified object or area, then say the word, wtite word; ask
students to spell the word aloud and then to prooedtt.

d) Ask students to read the words based on the lingbe chart. In this
case the students have to read the word basededméhword chart,
identify and classify the word. Example: how tolspananas, apples,
why there is consonastin the end of bananas and apples word etc.

e) After identifying all about grammar, pronunciatiamganing etc. ask
students to generate a sentence/paragraph abquitthee word chart.
Ask students to classify sentences, in this cash stdents have to
make some sentences/ paragraph based on the picitdehart.
Example: my mother is roasting the chicken meat.
and next we read, check and review the sentencgsparagraphs
together.

The picture word chart is the basic material fa BWIM lessons and
units. The picture word chart comprises the picamd the words that are
identified or “shaken out” of the picture by thedents. The chart is used
throughout the sequence of lessons and is a sofi@&riculum content.
As the teacher writes words on the paper surrognitie picture, the chart
becomes an illustrated dictionary. The dictionargports language use by
the class as a group and as individuals and need tposted where
students can use it to support their reading, theiting, and their
independence as learners. Using the chart to te&m tpronounce the
words encourages the students to notice and comorergpelling and
phonetic structure. Until the words are part of thident's sight
vocabulary, they are anchored by their repres@mtstbn the picture word

chart.
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That is some steps in teaching vocabulary troughMPYiat can help
students especially in junior high school to mem®@and understand their
vocabulary and it will make the students enjoy &mdl during learning
process. Finally the students will interest in teag English.

The strategy can be used with a whole class, sgnallps, pairs, or
individually to lead students to inquiry about werdnd adding them to
their vocabularies, discovering phonetic and stmadt principles, and
engaging in other reading and writing activitiekillS are taught explicitly
usingPWIM. The strategy is designed to capitalize on a stislaility
to think inductively.

4) The Strengths of the PWIM

The basic steps of the PWIM stress these compor@nfghonics,

grammar, mechanics, and usage:

a) Students hear the words pronounced correctly mangst and the
picture word chart is an immediate reference ag #uel these words
to their sight vocabulary. The teacher can choosentphasize almost
any sound and symbol relationship (introduced kerteto mastery).

b) Students hear and see letters identified and writi@rectly many
times.

c) Students hear the words spelled correctly manystiamel participate in
spelling them correctly.

d) In writing the sentences, the teacher uses Standandlish
(transforming student sentences if necessary) aseés ucorrect
punctuation and mechanics (e.g., commas, capttat$g¢. As different
mechanical and grammatical devices are used, thée describes
why the device is used. After several lessons apergence with the
teacher modeling the devices, the students leamthaise them, too.
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C. Hypothesis
The hypothesis is the assumption that possibly tnupossibly also
wrong. The hypothesis is the provisional answerthe problems of the
research that theoretically considered possiblyiginest the level of his truth.
It is provisional truth determined by researcheat tihould be tested and
proved?* Because the hypothesis was the provisional anstvems carried
out by investigation in the analysis part of theéad® receive proof whether
the hypothesis could be accepted or not received.
In this research, the hypothesis can be stateadllasvf
H . Vocabulary achievement of experimental group rafteatment is
better than experimental group before treatment.
H . Vocabulary achievement of experimental grafger treatment is
better than control group after treatment
H, : Pictures Word Inductive Model is effective tmprove students’

vocabulary achievement.

4 Suharsimi Arikunto,Prosedur Penelitian: Suatu Pendekatan Prakil#takarta: PT
Rineka Cipta, 2006), 13Ed., p. 116.
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