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ABSTRACT

Title : Students’ Perception of the Advantages and
Challenges of Using English Songs as a
Resource for Extensive Listening Material
in EFL Learners

Writer : Rayes Ali Cheka

Student Number : 1903046090

English songs are currently one of the learning resources that can used
to support the development of English language skills, especially
listening skills. Therefore, this research was conducted to find out
students' perceptions of the advantages and challenges of using
English songs as a source of learning through extensive listening, and
the research method used is descriptive quantitative. The participants
in this study were 121 students and data collection was carried out by
questionnaire. The results showed that students' perceptions of the
advantages of using English songs as a learning resource for extensive
listening received a positive response from the participants. This is
based on the participant's responses in the aspects of Motivation,
Listening Comprehension, VVocabulary and Grammar, Pronunciation,
Cultural Awareness, Memory Retention, Multi-sensory Learning,
Speaking Confidence, and Cross-Cultural Relationships so that
English songs can be a suitable English language learning tool used
for students, especially in listening skills. However, there are several
challenges for participants to learn listening through English songs
including their difficulty understanding the lyrics due to the speed of
tempo, pronunciation, and limited vocabulary they have. Poetic
language, singers' accents, and different music preferences are also a
challenge for participants. It implied that the use of English songs in
listening learning is a suitable method that can improve English skills
for EFL learners. On the other hand, this study can motivate educators
to better understand what EFL learners need.

Keywords: English Songs, Extensive Listening, EFL Learners
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CHAPTER I
INTRODUCTION

This chapter consists of the background of the study,
research questions, the objective of the study, the limitations of

the study, and the significance of the study.

A. Background of the study

Listening is the most important English skill in target
language learning (Zeng & Goh, 2018). By listening, one
can know the messages and information given by others so
that one can understand the intentions conveyed by the
speaker. In the education process, teachers prioritize other
skills such as reading, speaking, or writing. Teachers’ lack
of attention in providing less varied materials makes
learning uninteresting so that the potential of students will
not develop. Authentic resources for English teaching are
underutilized by English teachers. This unfortunate
situation has undoubtedly contributed significantly to the
poor listening performance of Indonesian students
(Abdulrahman et al., 2018).

Learning methods are also important for student
understanding. Students will feel bored and uninterested in
the English learning process if the teacher cannot use the

right method for students. Some students will feel bored
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when they always listen to the same audio. Therefore, one
method that teachers can use is to use songs to practice
listening skills. Using songs will make students interested
in attending listening classes. M. al-Smadi (2020) argues
that using English songs in EFL classes can improve
learning and students easily remember new words and make
students in the classroom happy and motivated (Al-Smadi,
2020). Because English songs can guide students to
pronounce English in the right way, and practice listening
comprehension, and vocabulary without pressure songs can
increase learning motivation in students. Therefore, songs
are the most suitable tool to support students' listening skills
training (Al-Smadi, 2020).

Several studies have investigated songs as a learning
method, including a study entitled The Effect of Using
English Songs in Teaching Students’ Listening Ability at
The Second Grade of SMP Swasta Satria Dharma
Perbaungan. The purpose of this study was to determine the
effect of the use of English songs on the listening ability of
students using the experimental method. They collected
data using a test to determine the students' listening ability
which was conducted twice, namely pre-test and post-test.
and the results showed that the use of English songs
affected students' listening ability in class. There are

differences in the achievement of students' listening skills
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before and after receiving treatment in the classroom where
students who are taught by using English songs in the
experimental class get higher scores than students who are
not taught by using songs in the control class (Selian et al.,
2023).

Another study was conducted by Ridhani, Muhajir,
and Nasution entitled The Effect of English Songs to
Improve Students' Listening Ability. This study aims to
determine the students' listening improvement by using
instructional media for English songs by using
experimental research methods. Data were taken from a
two-group pretest and posttest. The 20 participants were
students of VIII MTs Muhammadiyah 13 Tanjung Morawa.
The results show that speaking English has a significant
effect on student understanding in learning listening skills.
This is evidenced by the results of data analysis using the t-
test. The calculation results show that the t-observed value
(5.9) is higher than the t-table value (1.68) at p = 0.05, df =
38. 1.) (Ridhani et al., 2022).

Another study written by A. Ali entitled Using
English Songs to Improve Young Learners' Listening
Comprehension. The objective of this research is to explore
the effectiveness of using songs can improve listening
comprehension among young students in primary school.

An experimental research method was employed for this

3



study, involving the participation of 80 students.
Information was gathered via structured interviews with
English teachers, a pre-test, a post-test, and a questionnaire
gauging the attitudes of young learners toward song
incorporation. The study's findings indicate that integrating
songs aids in the enhancement of students' listening
abilities, even though several factors impede the
advancement of young learners' listening comprehension.
(Ali, 2020).

Another research conducted by O. Jabak entitled The
Role of English Songs in Saudi Students’ Self-Learning of
English aims to explore the role of English songs in Saudi
students' self-learning of English as a foreign language. 38
Saudi students enrolled at the Community College of King
Saud University during the second semester of the 2020
academic year. The outcomes demonstrated a favorable
impact of English song exposure on English language
acquisition.  Furthermore, the responses from the
participants indicated enjoy listening to English songs
during their leisure time outside of classes. They also
incorporate newly learned English words from songs into
their conversations, find motivation for English learning
through song listening, consider it a valuable use of time,
and believe that their English proficiency improves with

exposure to English songs. Only less than half of the
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students who answered the questionnaire said that they
would try to write new words from the songs they listened
to. In other words, the findings of this study on the role of
English songs in independent learning of English by Saudi
Arabian students show that listening to English songs
motivates students to learn English independently (Jabak,
2021).

Students mostly ignore listening skills because they
realize that listening comprehension is not easy to learn.
According to Windy and Nyoman, there are several
difficulties in listening to English, namely the listener
cannot understand the intention of the interlocutor because
he cannot control the speed of the person conveying the
message or the speaker, the listener has little opportunity to
ask the speaker to repeat or clarify the message conveyed
by the speaker, lack of mastering English vocabulary, errors
in interpreting the message or intention of what the speaker
means (Luh et al., 2019). Therefore, songs are one of the
media that is suitable for use because the song effectively
guides students to enhance their listening abilities, which is
among the four primary skills in learning the English
language (Hadi, 2019). The study conducted by Ester
Sekeon and friends, entitled Students' Perception Toward
English Song as a Learning Media of Listening

Comprehension, aims to find out students' perceptions of
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English songs as listening comprehension learning media.
This research was conducted using qualitative research,
which aims to explore information openly and in-depth.
This research was conducted on 6th-semester students
majoring in English and the subjects of this study were 18
students in 1 class. The results found that more than half of
the students agree that songs help them improve their
listening skills. In addition to practicing listening, some
students also stated that songs helped them improve their
pronunciation and vocabulary. The findings of this study
show the success of teaching listening skills through the use
of English songs (Sekeon et al., 2022).

Another study written by Brigita Griska Putri and his
friends entitled EFL Students' Perception Towards The Use
of English Songs as Listening Learning Media. This study
aims to investigate students' perceptions and challenges in
using English songs as listening learning media. In this
study, a mixed method called the sequential explanatory
mixed method was used. This study involved two
instruments, namely questionnaires and interviews. Data
for this study were collected from 49 students of SMK
Negeri 2 Batu. The findings of this study reveal that
students experience the use of songs as a medium of
listening and learning. A total of 87.8% of students used

songs as listening exercises, and 91.8% of students agreed
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that they were more comfortable using songs than other
media in the listening-learning process. However, this study
also identified obstacles, namely students' difficulty in
recognizing spoken words in songs with a fast tempo (Putri
etal., 2022).

In the world of education, many teachers emphasize
students master the material in an intensive form and stick
to the book so that students are easily bored and not
interested in the lesson. Students often listen to English
songs on their gadgets and many of them underestimate
songs that are seen as just for entertainment and not used to
practice their English skills. However, not a few of them
also learn English by using songs as media, usually, they
use the songs to practice listening, speaking, or
pronunciation independently. English songs are rarely used
in formal classrooms although many studies have explored
or shown the effectiveness of English songs to support
English comprehension. On the other hand, understanding
English songs will be more difficult if students have a poor
command of English. Issues such as pronunciation and
meaning of songs, listening skills, the accent of the singer,
and the use of sound mixes present problems to people who
listen to songs that are not in their native language
(Muhamad & Rahmat, 2020).



Many studies have explored and shown the
effectiveness of English songs in the realm of education.
Therefore, this study focuses on knowing students'
perceptions of the advantages of English songs as a
listening learning resource. Knowing student perceptions
has many important benefits and relevance in the
educational context, one of which is understanding student
needs. By understanding how students perceive their
experiences in learning, educators can adjust teaching
methods to better suit their needs. This can help improve
the quality of education and student learning outcomes.
Lorenzi and Riley, state that behavioral factors, such as
perceptions, are more important than technical factors in the
success of an approach (Vitoria et al., 2018).

Based on this explanation, this study was conducted
to find out students' perceptions of the advantages of using
English songs as learning resources for extensive listening
material and to find out what challenges they face when
using English songs as a source of extensive listening

material.



B. Research Questions

1.

2.

What are the students’ perceptions of the advantages of
using English songs as a resource for extensive
listening material?

What are the challenges students face when using
English songs as a resource for extensive listening

material?

C. Obijective of the Study

Based on the research questions, this study aims to:
Find out students' perceptions about the advantages of
using English songs as resources for extensive
listening material.

Find out the challenges students face when using
English songs as a resource for extensive listening

material.

D. Significant of the Study

1. Theoretically

The results of this research are expected to
contribute to teachers in improving students' listening
skills by using English songs and can support and
complement previous theories related to the use of

songs as a source of extensive listening practice.



2. Practically

a.

Teachers

The writer hopes that the results of this study
can provide information to teachers about student
perceptions of the advantages and challenges of
using English songs as a resource for listening
material. Teachers realize that the use of songs as
a resource for listening material makes English
class more fun so that students are not depressed
and will be more excited when English class takes
place.
Students

This research is expected to make students
realize that there are many benefits of listening to
songs in learning English, one of which can be a
source of fun listening material.
Researchers

The results of this study provide information
that readers need to know to become a reference
for further research on student perceptions of
using English songs as a source of extensive

listening practice or other English language skills.
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E. Limitations of the Study
In this study, the researcher focused on the perception
of the advantages and challenges of students in the English
Education Department of UIN Walisongo Semarang about
Using English Songs as a Resource for Extensive Listening
Material in EFL Learners. This study is limited to the
perception of English songs among students majoring in

English education at UIN Walisongo Semarang.
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CHAPTER 1l
LITERATURE REVIEW
A. Theoretical Framework

1. Perception of Using English Songs as a Learning

Resource

Perception is a person's response to a thing or
event that occurs. This is in line with the opinion from
Maba (2017) that perception is a response or opinion
which is an individual process of receiving or knowing
about something through his five senses (Maba, 2017).
The process of receiving stimuli between one
individual and another varies according to the internal
factors and external factors of each individual.
Differences in understanding result in differences in
perception between one individual and another.

Mirazna and Hikmah (2019) note that
Perception refers to the ability to pick out things
through the five senses such as smell, hearing, sight,
and touch. According to Lindsay & Norman (1973),
perception is the process by which organisms interpret
and organize sensations to produce meaningful
experiences of the world, in other words, perception is
the way people think and appreciate things. These may

differ from each other as people sometimes have
12



different thoughts even though they think of the same
thing. Perception can also be described as the way
people notice or understand something by using one of
their feelings. Perception is the process of interpreting
and recognizing sensory stimulation. Perception also
includes how to respond to information, informing
something meaningful (Mirazna & Hikmah, 2019).
According to McShane & Glinow in M.
Mahdum et al. (2019), Perception is the process of
receiving information and making meaning from the
world around an individual. In the process, namely
deciding which information to pay attention to, how to
categorize the information, and how to apply it within
the framework of the knowledge we have. In other
words, perception refers to the mechanism by which an
individual absorbs information and stimuli from their
surrounding environment, subsequently processing and
categorizing this information into relevant sets of
cognitive frameworks (Mahdum et al., 2019). This
process involves receiving information through the
senses, followed by analysis and organization of the
impressions obtained. Information obtained from the
environment is then interpreted, given meaning, and
evaluated by the individual. Through this evaluation,

individuals give meaning and significance to their
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experiences. Individuals face complex demands in
providing assessments of various objects around them,
which can involve aspects such as positive or negative
traits, pleasure or displeasure, and the like. This
judgment process involves in-depth consideration and
evaluation of the information received, previous
experiences, social norms, and individual values. These
judgments collectively form an attitude, which is a
stable tendency to act or behave in a given situation.
Attitudes reflect an individual's predisposition to
respond and interact with objects or situations
encountered. Attitudes can significantly influence
individual perceptions, behaviors, and decisions, and
can play a role in shaping one's identity and self-image.

With this, it can be concluded that perception is
a person's opinion or opinion that refers to an event.
Perception is something that can change (Mirazna &
Hikmah, 2019). In other words, perception is a dynamic
behavioral system that is always changing. In addition,
perception is an important process that includes the
selection, organization, and interpretation of sensory
data that helps others define their world and influence

their behavior.
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2. English Songs as a Resource for Extensive

Listening

The song is a culture that everyone knows. Songs
are a product of culture, commitment, responsibility,
habit, love, tradition, history, and the characteristics of
spoken language (Al-Smadi, 2020). On the other hand,
songs can also be a valuable educational tool, songs
not only have an entertaining purpose, but songs can
also be useful if used in education, Albaledejo (2018)
said that songs offer many pedagogical benefits for
language learning because melody, rhythm, and
intonation are thought to facilitate the development of
pronunciation, retention of structures and new
vocabulary (Albaladejo Albaladejo et al., 2018). In
addition, songs can also play an important role in the
listening aspect as said by Manal (2020), songs which
are pedagogical tools can improve learners' listening,
pronunciation, speaking, and grammar skills (Al-
Smadi, 2020).

In language learning, an important early stage for
students is the listening process. Therefore, the use of
songs in language learning has a significant role.
Children usually start learning with a focus on
listening skills, as they are not yet proficient in reading.

The listening process is also supported by visual
15



elements, facial expressions, gestures, and images.
This whole process is the foundation of language
learning for students. The use of songs as a teaching
tool has its advantages, including its ability to change
the atmosphere of the classroom. It can also create a
relaxed and comfortable atmosphere for students while
improving their language skills (Hadi, 2019).
According to Hadian (2015), students tend to perceive
song lyrics as entertainment rather than learning tools.
Therefore, the use of songs in English learning is
considered a fun method and makes students feel
relaxed (Hadian, 2015). On the other hand, according
to Brewer's view in Sari et al. (2019), songs not only
serve as entertainment but can also be an innovative
tool in language learning. Playing songs can help
create an optimistic mood to start the day or the
beginning of a learning session in class, as well as help
maintain a positive attitude during the day (Isnaini &
Aminatun, 2021).

Using songs is considered a type of strategy that
has proven to be very effective in teaching foreign
languages. Songs and their lyrics help students
improve their listening and sound discrimination
skills, and contribute to strengthening memory and

learning ability. Learning through music is also an
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effective stimulus for the brain to process information.
A large number of vocabulary items can be learned by
repetition of trending songs, thus increasing learners'
potential for long-term recall. In a study conducted by
Shaleha Isnaini and Dyah Aminatun (2021), it was
found that students felt interested and entertained by
English songs as a media to learn new vocabulary,
especially vocabulary that they had not known before,
and to increase their ability to pronounce words
properly. The students will be actively looking for the
meaning of the words in the English song lyrics and
applying them in daily use, both in writing and orally,
so that gradually they will become familiar with the
words and can use them well (Isnaini & Aminatun,
2021). This is similar to what Tribhuwan et. Al (2022)
noted, that learning English requires a large amount of
repetition to practice sounds and structures songs and
music help offer this opportunity because repetition is
one of their important features.

Songs not only offer language practice
opportunities through a repetition system but also by
developing listening skills, language association and
assimilation skills, and phonological skills and
providing a relaxed learning atmosphere. Therefore,

many linguistic features can be recycled by using
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songs when teaching English (Kumar et al., 2022).
However, According to Azmi Bingol et al. (2014),
when auditory texts contain familiar words, students
will easily understand them. If students already know
the meaning of the words, this will arouse their interest
and motivation, and positively impact their listening
comprehension skills. It is also important to remember
that many words have more than one meaning, and if
they are not used appropriately in the appropriate
context, students may feel confused (Gilakjani &
Sabouri, 2016).

Meanwhile, according to Underwood's (1989)
opinion, the speed of speaking can make it difficult in
the listening process. If the speaker speaks too quickly,
students may face difficulties in understanding words
in the second language (L2). In such a situation, the
listener has no control over the speed of the speaker's
speech, which can result in problems in listening
comprehension  (Gilakjani &  Sabouri, 2016).
Bloomfield et al. (2010) and Walker (2014) also
suggest listening difficulties, they stated that one of the
serious challenges in listening comprehension is
related to the difference in pronunciation of words
compared to their written form. Since spoken language

is different from written language, recognizing orally

18



spoken words can be difficult for students. Vandergrift
(2007) and Walker (2014) add that in addition to
identifying unfamiliar words by pronunciation,
students also have to try to determine the linguistic
features that each word contains. Prosodic features of
spoken languages, such as emphasis, weak and strong
forms of words, and intonation, also influence the
comprehension of spoken texts (Gilakjani & Sabouri,
2016). However, according to Muhamad and Rahmat's
research, it was found that students have two main
problems in understanding English songs, namely
pronunciation and song meaning. It was also found
that the most frequent mistakes made by the students
in pronouncing English words were fricative
consonants, pure vowels, conjunctions, and
diphthongs (Muhamad & Rahmat, 2020). On the other
hand, finding songs that exactly match a subset of
words can be very tiring and time-consuming
(Graciano Neto et al., 2019).

Learning through songs can also foster cultural
awareness for students. Rothbaum and Tsang (1998)
state that music is a significant cultural product that
plays a role in shaping a society's identity. Moreover,
the combination of lyrics and music often reflects

certain cultural norms. For example, in China, which
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is a collectivist-oriented country, the lyrics of popular
songs tend to highlight themes related to the concept
of collectivism more than song lyrics from
individualist countries such as the United States
(Rothbaum & Xu, 1995). In addition, aspects of
individualism and collectivism can also be related to
the use of music in everyday life, for example, in
appreciating song lyrics with family topics (Barradas
& Sakka, 2022). In line with this, Kenny (2017) also
argues that the classroom can be an ideal place to begin
culturally responsive teaching where students learn
about other cultures (Joseph et al., 2020). Through
discussing and presenting culturally and socially
relevant music, students can learn about building
cross-cultural ~ competence.  ChenHafteck  and
Crawford (2013) also argue that singing songs from
different cultures can play an important role in the
construction of one's identity and how we perceive and
understand others. Through teaching songs, students'
cultural understanding can improve (Joseph et al.,
2020). However, according to research by Pei-Ying
Lin Gosselin (2015), the presence of language in song
lyrics is an important factor in a song. Listeners'

knowledge of the language can influence their
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preference for songs that use that language (Gosselin,
2015).

Experts strongly recommend the use of songs as
they can have a significant impact on student's learning
process. Based on all the expert opinions above, it can
be concluded that the use of songs is important in
language learning. Songs help to attract students'
attention, fulfill their curiosity, and build language
skills in a way that is fun and meaningful to them. The
use of songs also provides a learning process that is
appropriate to the student's level of language
development.

The Advantages of Using Songs as a Learning
Resources

In learning English, songs are potential. Studies
reveal that learning a language using songs can reduce
the learning curve, increase proficiency, and be
effective in the teaching and learning process
(Graciano Neto et al., 2019). One of the skills honed
using the song method is listening skills, in other
words, the ability to listen to a conversation and
understand a context, whole sentences, and specific
words.

According to Eicha Afriyuninda and Lulud

Oktaviani (2021), songs are one of the resources that
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can improve listening skills because we can find songs
anywhere and train our ears to listen. When a student
listens to a song used in class and memorizes it, the
words seep into their long-term memory (Afriyuninda
& Oktaviani, 2021). According to Ester Sekeon, Paula
Rombepajung, and Tirza Kumayas (2022), their
research noted that students felt their listening skills
improved because exposing themselves to English
songs made them familiar with English words and
supported them in remembering new vocabulary
contained in the lyrics of the songs (Sekeon et al.,
2022). However, according to Zulfa et al. (2019), the
use of songs in learning has disadvantages, namely not
all students can accept what is conveyed by their
teachers, songs can disrupt classes adjacent to the
ongoing lesson, songs can cause teachers to lose
control in the classroom, and the song has vocabulary
that is difficult to understand (Zulfa et al., 2019).
Everyone can learn English by listening to English
songs that can be easily downloaded from the Internet.
Nowadays everyone is familiar with English songs,
this is due to the complexity of technology that is
developing today. Almost every student knows

English songs very well, from elementary school
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students to university students (Dewi & Sukarni,
2020).

Listening to songs is an example of authentic
listening material where listening to songs can raise
curiosity to find out more about famous bands singing
in English. In general, songs always accompany us at
home, at school, at work, and in the car. So, we can
immediately listen to the song and also be interested in
learning the language value in it. However, listening is
not just a receptive act, but also involves various
physiological and cognitive processes simultaneously
(Merina, 2022).

Songs are considered a highly effective tool for
facilitating English language learning, as they have the
potential to motivate students and make the learning
process more engaging. Ur (1996) states that listening
activities that are based on simulating real-life
situations will motivate people to engage in them
(Afriyuninda & Oktaviani, 2021). According to M.
Hadi (2019) in his journal noted that songs can be
successfully used in English teaching to overcome
some of the problems students have, such as lack of
concentration, boredom, and lack of motivation. The
learning process with the use of songs is considered

very fun for students and aims to provide learning that
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has significant meaning for them (Hadi, 2019). This
was also conveyed by Eicha Afriyuninda and Lulud
Oktaviani (2021) who stated that by utilizing English
songs as listening learning resources, it can be
observed that songs have several advantages. One of
them is that songs can motivate students and increase
their confidence in their listening skills (Afriyuninda
& Oktaviani, 2021).

Songs play a crucial role in English language
education by heightening students' sensitivity to
sounds, as language learning essentially involves
understanding and interpreting various meaningful
sounds. Moreover, incorporating songs into lessons
can make the classroom environment more interesting
and dynamic. When students enjoy the songs taught by
their teacher, they become happy and enthusiastic,
indirectly absorbing and learning new concepts.
According to Brewster et al. (2002), utilizing songs as
learning resources offers numerous advantages.
Firstly, songs serve as linguistic resources by
introducing new languages, reinforcing grammar and
vocabulary, and presenting familiar language in a fresh
and enjoyable format. Additionally, songs provide a
natural and pleasant way to practice and repeat

language patterns. They can be utilized to develop all
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language skills holistically, including enhancing
students' pronunciation abilities (Hampp, 2019).
However, the conclusion made by Underwood (1990:
15) states that there are several difficulties in listening
to English effectively. Some of the difficulties
encountered include difficulties in understanding the
intentions of the speaker due to not having control over
the speed of speech, the inability to ask the speaker to
repeat or re-explain the message conveyed, limitations
in vocabulary mastery, and errors in interpreting the
speaker's message and intentions (Luh et al., 2019).

In addition, in listening situations often the
listener does not have the opportunity to ask the
speaker to repeat or re-explain the message that has
been conveyed. This can cause confusion or
misunderstanding of the information that the speaker
wants to convey. Limited vocabulary owned by
listeners can also be an obstacle in listening to English.
When listeners do not recognize or understand the
words used by the speaker, they will have difficulty
understanding the message conveyed. Mellasari
Hadian (2015) emphasizes that it is necessary to
consider students' limited vocabulary when choosing
songs to use in the classroom. This is important

because students usually learn English using their
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mother tongue as the language of introduction.
Meanwhile, another challenge of listening is that
listeners can misinterpret the message conveyed by the
speaker. This can happen due to differences in
understanding, lack of context, or mistakes in
translating the meaning of words or phrases used by
the speaker. These difficulties need to be overcome so
that one can listen to English effectively and
understand the message that the speaker wants to
convey. Mellasari Hadian (2015) emphasizes that it is
necessary to consider students' limited vocabulary
when choosing songs to use in the classroom. This is
important because students usually learn English using
their mother tongue as the language of introduction
(Hadian, 2015).

In addition, Munro and Derwing (1999) reveal
that too much-accented speech can lead to a decline in
comprehension. According to Goh (1999), as many as
66% of students reported that the speaker's accent was
an influential factor in their comprehension.
Unfamiliar accents can cause barriers to listening
comprehension. According to Buck (2001), when
listeners first hear an unfamiliar accent, they will face
difficult challenges in listening comprehension

(Gilakjani & Sabouri, 2016). This can disrupt the
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whole listening comprehension process, and at the
same time, the unfamiliar accent makes the listener's
comprehension decrease.

Songs also serve as affective or psychological
resources. Apart from being enjoyable, songs can
motivate students and foster a positive attitude towards
learning English. Students do not perceive songs as
intimidating and they can boost students' confidence.
By proudly singing English songs in front of their
parents, students demonstrate their mastery of the
language. Elindra Yetti et al. (2019) found that the use
of songs in learning has several benefits. First, songs
make the learning process more enjoyable for children.
It also helps integrate and enhance existing programs,
as well as providing a means to improve children's
overall development. Through movement and song,
children have the opportunity to experience their daily
lives and conditions as children. This helps them
communicate, share ideas, socialize with peers, and
increase self-confidence (Yetti et al., 2019). However,
According to Grifee (2001), the song is a part of music
that is expressed through words. It has a strong
connection with speaking, as speaking is an act of
communication with others using spoken language.

Spoken language can be simplified as the activity of
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combining words in a way that they can be understood.
Therefore, to increase students' speaking ability,
teachers must motivate them by singing songs. This
makes students more enthusiastic about improving
their speaking skills and provides a more enjoyable
experience when practicing speaking with certain
techniques (Liva et al., 2015). Moreover, songs serve
as cognitive resources by enhancing memory,
concentration, and coordination. Students become
more attuned to rhythm as a tool for interpreting
meaning. Furthermore, songs can also be used as
cultural and social resources. Brewster et al. (2002)
also highlighted the exceptional benefits of songs for
improving pronunciation skills. Important
pronunciation elements such as stress, rhythm, and
intonation can be naturally trained through songs
(Hampp, 2019).

In addition, when listening to an English song, a
person wants to know the content of the song So, when
listening to a song, a person not only listens but also
wants to know the content, and with this curiosity a
person who listens to an English song tries to find the
meaning of the vocabulary of the song. On the other
hand, English songs that are suitable for practicing

listening skills are English songs that are liked, so
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someone will like learning to practice listening skills
(Merina, 2022).

Extensive Listening

Listening is the most important skill in target
language learning. Listening plays a crucial role in
second language (L2) pedagogy (Zeng & Goh, 2018).
On the other hand, Extensive listening is one of the
concepts of listening activities for pleasure. In other
words, extensive listening offers a method that makes
learners will not feel bored when learning. According
to Gavenila et al. (2021), Extensive Listening (EL) is
an approach to learning to listen that aims to give
students more opportunities to listen to English
without pressure (Gavenila et al., 2021). This is also
said by Pamuji et al. (2019) in their research, who
argue that extensive listening provides fun listening
activities and can be done at students' convenience,
anywhere and anytime (Pamuji et al., 2019). Extensive
listening can be done comfortably outside the
classroom. In EL, L2 students spend their time
listening to a large amount of listening material with
pleasure (Pamuji, 2020).

Extensive listening has important benefits for

different areas of language skills, such as vocabulary
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development, productive skills, especially
pronunciation and speaking, and motivation to learn.
Promoting Extensive Listening in Language Learning
(Oztiirk & Tekin, 2020). Chang (2018) in his research
argues that EL is essential for the development of
listening fluency as evidenced by the results of the RO
group which showed that only reading without
adequate listening practice does not help the
development of efficient listening skills because
people learn to listen by listening. In addition, written
texts lack many of the qualities of spoken texts that
would otherwise aid students' comprehension (Chang
etal., 2019).

The benefits of EL have been well recognized in
the educational process. Extensive listening can
motivate students because learners listen to material
that they want to listen to and can understand and
enjoy. Extensive listening provides an opportunity to
understand the material better because they repeatedly
listen to the words used in a narrow topic, and connect
the spoken and written word forms presented together.
Therefore, EL materials are easy to understand and
motivate learners to continue listening in the target

language (lvone & Renandya, 2019).
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In addition, EL develops listening fluency and
automaticity in recognizing spoken text. It builds
learners' confidence and ability to handle normal
speaking speed, recognizes spoken words and cuts for
better comprehension, as well as enhances fluency by
building auditory speed. As learners practice listening
to aural texts at their proficiency level for a long time,
they become familiar with words used in a narrow
range of topics and contexts. Therefore, listening to
texts with native speakers' voices is recommended to
provide them with an original spoken language model
(Purnamaningwulan, 2021). In other words, (Bellanca,
1997; Bumen, 2004), argue that individuals with
auditory intelligence have a better capability of
learning melodies, rhythms, musical tones, or words,
and are quicker to understand details in music. Songs
expressed through melody or rhythm directly influence
language development. In the context of foreign
language learning, people with a passion for music are
more likely to progress faster (Unal, 2022). However,
In the opinion of Siti Rahmi Nurhasanah and Maman
Suryaman (2022), although it has been proven that
English songs have benefits in auditory learning,
several students feel that this learning method is

unsuitable for them. However, this should not be seen
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as a problem, as every student has their learning
method preferences. Therefore, it is the educator's task
to consider students' preferences and provide a healthy
and successful learning environment (Nurhasanah &
Suryaman, 2022). On the other hand, Murphey (1992)
suggests the importance of allowing students to make
their own choices regarding the songs to be used as
new materials in class, enabling them to actively
engage in the learning process (Bokiev et al., 2018).

The main goal of extensive listening is to
improve students' listening fluency, this can be
achieved when students are linguistically suited to
select listening materials and when they do so over
some time. Finding material for extensive listening is
also not difficult, nowadays many provide the material
on the internet or through a song, video, and others.
Students can also do Extensive Listening conveniently
by watching YouTube videos or movies of their choice
on their gadgets (Pamuji et al., 2021). Because
extensive listening is flexible, students can listen to the
material repeatedly without worry. Repeated listening
is the most effective way to improve listening
comprehension.

It can be summarized that listening is considered

the most important skill in second language learning.
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Extensive listening, which focuses on listening for
pleasure, offers a method to keep language learners
engaged and motivated during the learning process.
Extensive Listening (EL) provides students with the
opportunity to listen to English without pressure, as
supported by the research of Gavenila et al. (2021) and
Pamuji et al. (2019). EL can be conveniently done
outside the classroom, where learners spend time
listening to a large amount of material that they find
interesting. This approach has a range of benefits,
including  vocabulary  development, improved
productive skills such as pronunciation and speaking,
and increased motivation to learn. EL is essential for
the development of listening fluency, as suggested by
Chang (2018), as it allows learners to practice listening
to spoken texts and enhances their ability to understand
and recognize spoken words. The use of authentic
materials with native speakers' voices is recommended
for EL to provide students with a model of native

spoken language.

B. Conceptual Framework
In general, this study consists of several main structures
related to the use of English songs in learning English
pronunciation, namely the advantages and challenges of

using songs as an extensive learning resource for English.
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Mastering English listening skills is important for learners
to avoid mistakes in communicating in English
conversations. In addition, English songs can be used as an
extensive learning resource because they have many
benefits in language learning. However, EFL learners have
their own difficulties to use songs in pronunciation lessons.
Therefore, in this study, the researcher will highlight the
advantages and challenges of using songs as a listening

resource.
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CHAPTER 111
RESEARCH METHOD
A. Research Design

This study uses quantitative descriptive research
methods. Descriptive research aims to describe the
characteristics of the sample and reveal the relationship
between phenomena, situations, and events observed by
researchers (Thyer, 2009). The results of descriptive
research present data that describes the basis of the
relationship to increase understanding of the questions
asked (Rubin & Babbie, 2008). According to Thyer (2009)
in descriptive research, there is generally no hypothesis
formation, and in rare cases, there is a hypothesis, they
focus on correlations and associations, not cause-and-effect
relationships. In this context, descriptive research does not
investigate the impact of a phenomenon or intervention and
does not aim to explain or confirm the relationship between
independent and dependent variables (Thyer, 2009).

In conducting descriptive research, researchers first
identify the way variables are distributed or the way sample
characteristics can be described. The process of describing
the characteristics of the sample includes understanding the
demographics of the participants as well as the extent to
which they experience particular problems or issues of
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interest. These findings are often represented with the help
of charts or graphs that display percentages, proportions,
averages, or frequencies (Thyer, 2009). Therefore, the
findings in this study obtained through questionnaires will
be presented in the form of diagrams and will be presented
descriptively to answer the research questions.
. Population and Sample

In this study, the population participants consisted of
121 students enrolled in English Education at UIN
Walisongo Semarang. These participants included students
from various semester levels, ranging from semester 2 to
semester 8, representing the overall span of their learning
process within the 2022/2023 academic year. By involving
students from various semester levels, this study has a
diversity of participants that can provide a more
comprehensive picture of student's perceptions and

experiences in English learning.

. Research Setting

This research was conducted on June 03th-09th, 2023,
with English Education Students of UIN Walisongo
Semarang through Google form. In this study, the setting
and time of the research were adjusted to the conditions of
the participants who had different activity schedules. This

was done to ensure that participants could comfortably and
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flexibly fill out the questionnaire according to their time
availability so that the data obtained could accurately reflect

their thoughts and perceptions.

. Data Source

In this study, researchers used primary data in the
form of questionnaires distributed to students majoring in
English education at UIN Walisongo Semarang. The
questionnaire in this study is a list of questions given to
participants indirectly. The questionnaire is an important
aspect of research that consists of a series of questions to
collect information from participants. The questionnaire
consisted of 31 closed-ended questions and was intended to
find out their perceptions and challenges related to the
research topic. Most of the secondary data in this study
came from journals, books, and articles that have been
written by previous researchers to complement the primary
data.

Instrument

Instruments are tools that assist researchers in using
methods of data collection systematically and more easily.
This research instrument is a list of questions to ask
participants. In this study, the research instrument was to
use a questionnaire via Google Forms. Questionnaires were

given to students to find information about their
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experiences using songs as a resource for extensive
listening materials. Ended questions were asked For
participants to be able to answer questions more easily and
relevant to the questions given and get information about
students' perception of the use of English songs as a source
of extensive listening material and the challenges
experienced when using songs as a source of extensive
listening material.

Table 3.1. Grid of Questionnaire Guidelines

No Variable Aspects Question
Number
1. Perception of | Motivation 1-3
Using English | Listening 4-5
Songs in Comprehension
Listening Vocabulary and 7
Learning Grammar
Pronunciation 8-9
Cultural 10-12
Awareness
Memory 13
Retention
Multi-sensory 14-15
Learning
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Speaking 16
Confidence
Cross-cultural 17-19
Connections
2. The challenge | Understanding 20-22
of Using Lyrics
English Songs | Pronunciation 23-24
in Listening Accent Variations 25
Learning Limited Exposure 26-27
to Authentic
Conversational
English
Vocabulary 28
Limitations
Distraction and 29
Overemphasis on
Entertainment
Individual 30
Musical
Preferences

F. Data Analysis

After the data is obtained, researchers analyze the
data by applying descriptive quantitative techniques,

researchers analyze ordinal data to understand students'
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perceptions of the advantages and challenges in using songs
as an extensive listening learning resource. The data that
has been obtained is rough data from the responses of the
participants. Furthermore, the rough results are converted

into percentages that have been determined by the formula
P == x100%

Description:

P = Percentage

F = number of responses from respondents

N = number of respondents
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CHAPTER IV
RESEARCH FINDINGS AND DISCUSSION

This chapter presents the research findings and
discussion about Students’ Perceptions and Challenges of Using
English Songs as a Resource For Extensive Listening Material
in EFL Learners.

A. Research Findings

This section discusses the research findings and
discussion. The researcher examined the use of English
songs as an extensive listening learning resource for
students of the English Education Department. The study
was conducted at the English Education Department,
Faculty of Tarbiyah, and Teacher Training UIN Walisongo
in Semarang. 121 students from the English Education
Department of the Faculty of Tarbiyah and Teacher
Training served as the study's subjects. The information
was gathered using a Google Forms survey that was
designed and then disseminated. When gathering data, 16
aspects are utilized as a guide to learn about students'
perceptions and challenges of using English songs as a

resource for extensive listening material.
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Table 4.1 the result of questionnaire

Response Percentages

No a b c d

1 41.3% 57.9% 0.8% 0%

2 49.6% 19.8% 30.6% 0%

3 43.8% 55.4% 0% 0.8%
4 43% 51.2% 5% 0.8%
5 22.3% 27.3% 29.8% 20.7%
6 3.3% 47.9% 46.3% 2.5%
7 28.9% 47.9% 23.1% 0%

8 47.1% 48.1% 5% 0.8%
9 28.1% 70.2% 0.8% 0.8%
10 | 82.6% 4.1% 4.1% 9.2%
11 | 40.5% 33.9% 14.9% 10.7%
12 19% 61.2% 15.7% 4.1%
13 58.7% 36.4% 4.1%$% 0.8%
14 36.4% 40.5% 16.5% 6.6%
15 38% 58.7% 1.7% 1.7%
16 25.6% 58.7% 14.9% 0.8%
17 18.2% 59.5% 19% 3.3%
18 | 33.1% 44.6% 11.6% 10.7%
19 30.6% 56.2% 9.9% 3.3%
20 5% 71% 20.7% 3.3%
21 | 52.1% 30.6% 12.4% 5.5%
22 24% 69.4% 5.8% 0.8%

43




23 4.1% 76% 15.7% 4.1%
24 19.8% 44.6% 32.2% 3.3%
25 13.2% 67.8% 10% 0%

26 13.2% 73.6% 13.2% 0%

27 16.5% 62% 19.8% 1.7%
28 4.1% 55.4% 34.7% 5.8%
29 41.3% 55.4% 2.5% 0.8%
30 37.2% 49.6% 9.9% 3.3%

Perception of the Advantages of Using English
Songs in Listening Learning
In the first aspect, namely engagement and
motivation, the researcher elaborated it into three
guestions:
Do English songs motivate you to learn
English?

3. Yes, Songs motivate me but

not significantly

b. Yes, Songs really motivate
me

57,9% c. No, Currently there is no
song that influences me

d. No, Songs really don't
affect me at all

Chart 4.1

The student's responses to the first question are
as follows: Yes, Songs motivate me, Yes, Songs

motivate me but not significantly, No, Currently no
44



song influences me, No, Songs don't affect me at all.
Based on the results of the first question, English songs
motivate students because 57,9% of participants
answered “Yes, Songs really motivate me”. 41,3%
answered "Yes, Songs motivate me but not
significantly" and 0,8% answered No, Currently there
is no song that influences me. Based on these results,
English songs are acceptable and can motivate most

students.

Why do songs trigger your motivation?

0,
ma. Because learning using

songs is fun

= b. Because some songs
can inspire me

c. Because songs contain

messages that are relevant
19,8% to my life

d. Songs don't motivate
me at all

Chart 4.2

Students' reasons for songs triggering their
motivation varied widely, with 49.6% of participants
choosing to learn using songs because they found it fun.
This shows that songs can create a fun and engaging
learning experience for most participants. 30.6% of
participants chose to learn using songs because songs
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contain messages that are relevant to their lives. This
shows that songs have meanings and messages that can
relate to participants' life experiences and thoughts.
19,8% of participants chose to learn using songs
because some songs can inspire them. This suggests that
certain songs have the potential to generate inspiration

and motivation in the learning process.

How do you feel when using English
songs as a listening learning resource?

0%

43.8% mb. Enjoyable

ma. Very enjoyable

c. Boring

d. Very boring

Chart 4.3
Based on the results found, the researcher found
three different participant answers, namely: 43.8% of
participants stated that the experience was very
enjoyable. 55,4% of participants stated that the
experience was enjoyable. 0,8% of participants stated
that the experience was very boring. Although the

number is very small, there is a small percentage of
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participants who found the experience very boring and
less interesting for them.

These results show that most participants found the
experience enjoyable, with most stating that the
experience was fun and a small number of participants
finding it very boring. This suggests that the majority of
participants had a positive perception of the experience,
while only a minority had a negative perception.

In the second aspect, namely regarding listening
comprehension, the researcher elaborated it into three

guestions:

Does learning English with English songs
help you improve your listening skills?

ma. Very helpful

b. Quite helpful
c. Less helpful

d. Not helpful at all

Chart4.4
The students’ responses to the first question were
as follows: very helpful, quite helpful, less helpful, not
helpful at all. The results showed that 43% of
participants stated that the experience was very helpful.

51,2% of participants stated that the experience was
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quite helpful. 5% of participants stated that the
experience was less helpful. 0,8% of participants stated
that the experience was not helpful at all.

These results show that the majority of participants
found the experience helpful, with most stating that the
experience was moderately helpful and a small number

of participants having a less positive perception.

How can English songs help you learn

English listening?

m 3. Through repetition of the
song
b. Through clear
pronunciation
29,8% 27,3% c. Thro_ugh unique rhythm,
intonation and melody

d. Through the emotional
message in the song

Chart4.5

Based on the information found, participants have
several different ways of learning to use songs. 22.3%
of participants stated that they learned to use songs
through repetition. 27.3% of participants stated that they
learned to use songs through clear pronunciation. 29.8%
of participants stated that they learned to use songs
through unique rhythm, intonation, and melody. 20.7%
of participants stated that they learned to use songs

through the emotional messages contained in the songs.
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The results that there are various ways in which
participants learn to use songs. Repetition of songs,
clear pronunciation, unique rhythms and melodies, and
emotional messages in songs are all important factors
that help participants learn listening skills and

understand songs better.

Is it difficult for you to understand the meaning
of the song when listening to English songs?

(V)
M\ ma. Yes, very difficult to

understand

b. Yes, difficult to
understand

46,3% 47 9% c. No, easy to understand
1970

d. No, very easy to
understand

Chart 4.6

Based on the results found, participants have
various levels of difficulty in understanding the meaning
of songs when listening to English songs. As a result,
3.3% of the participants stated that they consider it very
difficult to understand the meaning of songs when
listening to English songs. 47.9% of participants stated
that they found it difficult to understand the meaning of
songs when listening to English songs. 46.3% of
participants stated that they found it easy to understand
the meaning of songs when listening to English songs.
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2.5% of participants stated that they found it very easy
to understand the meaning of songs when listening to
English songs.

These results demonstrate the variation in the level
of difficulty in understanding the meaning of the song
when listening to an English song. Some participants
found it very difficult or difficult to understand, most felt
that it was a challenge, and the majority of participants
found it easy or very easy to understand the meaning of
the song.

In the third aspect, namely vocabulary and
grammar, the researcher elaborated it into one question:

Do you think the lyrics in English songs make
it easier for you to learn English vocabulary
and Grammar?

ma. Yes definitely

23,1% | 28,9%

| c. No, not really
47,9%
d. No, not at all

Chart 4.7
The results of the question showed that 28.9% of

b. Yes, to some extent

the participants answered "Yes definitely", indicating
that almost a third of the total participants strongly

believe that the lyrics in English songs help them in

50



learning English vocabulary and grammar significantly.
Then, 47.9% of the participants answered "Yes, to some
extent", which indicates that almost half of the total
participants agree that the lyrics in English songs help
them in learning English vocabulary and grammar to
some extent. This shows that they see the benefits of the
lyrics, but there may be some limitations or drawbacks.
And 23,1% of the participants answered "No, not
really", which shows that almost a quarter of the total
participants felt that the lyrics in English songs did not
help them in learning English vocabulary and grammar.

These results provide an overview of participants'
views on the effect of lyrics in English songs on their
ability to learn English vocabulary and grammar.
Although the majority of participants agree or see
benefits in using these lyrics, there are still some
participants who feel otherwise.

In the fourth aspect, namely regarding
pronunciation, the researcher elaborated it into two

guestions:
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Do you think songs can help you to
improve your English pronunciation?

e /ED

ma. Very helpful
b. Quite helpful
c. Less helpful

48,1%

d. Not helpful at all

Chart 4.8

The answers of participants show that 47.1% of the
participants found songs to be “Very helpful” in
improving their English pronunciation. Then, 48,1% of
the participants considered songs to be “Quite helpful”
in improving their English pronunciation. 5% of the
participants felt that songs were “Less helpful” in
improving their English pronunciation. And 0,8% of the
participants expressed that songs were “Not helpful at
all” in improving their English pronunciation.

These results provide an overview of the
participants' perspectives regarding the helpfulness of
songs in enhancing their English pronunciation. The
majority of participants found songs to be either very
helpful or quite helpful, indicating a positive impact on

their pronunciation. However, there was also a minority
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who considered songs to be less helpful or not helpful

at all in this regard.

Do you feel any improvement in your English
pronunciation skills after singing with English
songs?

ma. There is significant improvement

mb. Some improvement but not
significant

mc. No change

d. No improvement at all

Chart 4.9
The answers of respondents show that 28.1% of

the participants reported a “significant improvement” in
their English pronunciation skills. Then, 70.2% of the
participants felt that they had “some improvement but
not significant” in their English pronunciation skills.
0,8% of the participants stated that there was “no
change” in their English pronunciation skills. And 0,8%
of the participants claimed “no improvement at all” in
their English pronunciation skills.

These results provide insights into the participants'
subjective experiences regarding the impact of singing
English songs on their English pronunciation skills.
While the majority perceived at least some
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improvement, there were also a small number of
participants who reported no change or no improvement
at all.

In the fifth aspect of cultural awareness,

researchers elaborated on three questions:

What is your favorite genre of English

songs?
o Jff o2
ma. Pop
mh. Rock
c. Hip-Hop
d. Others

Chart 4.10

The data shows that 82,6% of the participants
selected “Pop” as their favorite genre of English songs.
This indicates that the majority of participants have a
strong inclination towards pop music, finding it
enjoyable and appealing. Then, 4,1% of the participants
expressed a preference for “Rock” as their favorite
genre. This suggests that a small but notable percentage
of participants have a specific fondness for rock music
within the English song repertoire. 4,1% of the
participants indicated “Hip-Hop” as their preferred
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genre. This implies that a similar percentage of
participants favor hip-hop music when it comes to
English songs. And 9,2% of the participants stated that
they prefer other genres, such as R&B, Metal, Jazz,
Blues, and Ballad. This demonstrates that a significant
portion of participants have diverse musical preferences
beyond the three main genres listed. These results
provide insights into the diverse musical tastes and
preferences of the participants when it comes to English
songs. While pop music appears to be the most popular
choice, there is also a notable interest in rock, hip-hop,

and various other genres.

Why do you like that genre of song?

10,7%
ma. Because the rhythm and

melody are energetic, making
me feel excited and happy.

b. Because it has meaningful
lyrics and can inspire me in
my daily life.

c. Because it creates a
[ -
33,9% calming atmosphere
d. Because it reminds me of
important moments in my life.

Chart4.11

The result of the question shows that 40.5% of the
participants mentioned that they like their favorite genre
of song because of its energetic rhythm and melody,
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which brings about feelings of excitement and
happiness. Then, 33.9% of the participants stated that
they appreciate their favorite genre of song because it
has meaningful lyrics and serves as a source of
inspiration in their daily lives. 14.9% of the participants
mentioned that they enjoy their favorite genre of song
because it creates a calming atmosphere. And 10.7% of
the participants expressed that they like their favorite
genre of song because it reminds them of important
moments in their lives.

These results shed light on the various reasons
individuals have for liking their preferred genre of song.
While energetic rhythm and melody, meaningful lyrics,
and emotional connections are highlighted as important
factors, there is also a notable appreciation for music
that creates a calming atmosphere. This demonstrates
the diverse ways in which music can impact and
resonate with individuals on an emotional and personal

level.
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Can English songs help you to recognize
new insights about other cultures?

(410§

ma. Very helpful
mb. Quite helpful

c. Less helpful

d. Not helpful at all

Chart 4.12

The results show that 19% of the participants
found English songs to be “very helpful” in providing
new insights about other cultures, and 61.2% of the
participants considered English songs to be “quite
helpful” in providing new insights about other cultures.
15,7% of the participants felt that English songs were
“less helpful” in providing new insights about other
cultures. And 4,1% of the participants claimed that
English songs were “not helpful at all”” in providing new
insights about other cultures.

These results provide insights into the participants’
perspectives on the ability of English songs to help them
recognize new insights about other cultures. While the
majority of participants considered English songs to be
helpful to varying degrees, some participants perceived

them to be less helpful or not helpful at all in this regard.
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It is important to note that the effectiveness of English
songs in cultural exploration may vary depending on
individual experiences and preferences.

In the sixth aspect of memory retention, the

researcher elaborated on one question:

Does learning with English songs help you
remember English words and phrases better?

M a. Yes, songs make me remember English

m—\ I_ words and phrases better.

M b. Yes, songs make me remember English
words and phrases a little better.

c. No, learning by using English songs does
not help me remember English words and
phrases better than other methods.

d. Not at all, because | haven't felt any effect
on my memory ability.

Chart 4.13

The results represent the responses to a question
about the effectiveness of learning with English songs
in improving the memory of English words and phrases.
The results showed that 58.7% of the participants
answered “Yes, songs make me remember English
words and phrases better”. Then, 36,4% of the
participants chose “Yes, songs make me remember
English words and phrases a little better”. 4,1% of the
participants stated, ‘“No, learning by using English

songs does not help me remember English words and
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phrases better than other methods”. And 0,8% of the
participants answered “Not at all because I haven't felt
any effect on my memory ability”.

These results provide insights into the participants'
perspectives on the efficacy of learning with English
songs in improving the retention of English words and
phrases. While the majority of participants found songs
to be beneficial in memory enhancement, some
participants experienced a more limited effect or did not
find it helpful compared to other methods. It is
important to note that individual experiences and
preferences may vary in terms of the effectiveness of
learning English songs.

In the seventh aspect of multi-sensory learning, the
researcher elaborated on two questions:

What learning style best suits you?

ma. Visual

mb. Audio
c. Read and Write
d. Kinesthetic

16,5%

Chart 4.14
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The results represent the responses to a
guestion about the preferred learning style among the
participants. 36,4% of the participants indicated a
preference for the “Visual” learning style. 40,5% of the
participants chose the “Audio” learning style. 16,5% of
the participants identified with the “Read and Write”
learning style. 6,6% of the participants stated a
preference for the “Kinesthetic” learning style.

These results provide insights into the participants'
preferred learning styles. While a significant number of
participants favor either visual or audio learning, there
is also a notable percentage that finds reading and
writing or kinesthetic learning more effective for their
learning process. It is important to recognize that
individuals may have a combination of learning
preferences and that different learning styles can be

effective for different subjects and contexts.
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How do you think the use of songs can help
students with different learning styles?

" m

Ha. Yes, itis very helpful because it
involves various senses.

mb. Yes, it helps but not the only
important factor.

¢. No, | have not seen any significant
benefits from using songs.

d. No, | don't think songs help at all.

Chart 4.15

The results represent the responses to a
guestion about the perceived benefits of using songs to
assist students with different learning styles. 38% of the
participants believed that using songs is “very helpful”
for students with different learning styles because it
involves various senses. 58.7% of the participants
agreed that using songs helps students with different
learning styles, but they also acknowledged that it is not
the only important factor. 1.7% of the participants stated
that they have not seen any significant benefit from
using songs in supporting students with different
learning styles. 1.7% of the participants believed that
songs do not help at all in assisting students with

different learning styles.
These results provide insights into the participants'

perspectives on the use of songs as a tool to aid students
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with different learning styles. While a significant
number of participants recognized the benefits, such as
engaging multiple senses, some participants expressed
skepticism or did not perceive significant benefits. It is
important to note that individual experiences and
preferences may vary, and a combination of teaching
methods may be needed to effectively accommodate
diverse learning styles.

In the eighth aspect of speaking confidence, the

researcher elaborated on one question:

Does singing English songs increase your
confidence in speaking English?

14.9% 0,8% LER Ygs, it really increased my
! confidence
b. Yes, it slightly increassed
my confidence
c. No, No. significant change
in my confidence
58,7% Y

d. No at all, because | haven't
felt the effect yet

Chart 4.16
The results represent the responses to a question
about the impact of singing English songs on
individuals' confidence in speaking English. 25.6% of
the participants stated that singing English songs “really
increased” their confidence in speaking English. This

indicates that a significant portion of participants
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experienced a notable boost in their confidence levels as
a result of singing English songs. They likely found that
engaging in this activity positively influenced their
ability to communicate in English. 58.7% of the
participants reported that singing English songs
“slightly increased” their confidence in speaking
English. This suggests that the majority of participants
felt a moderate improvement in their confidence levels
after singing English songs. While the impact may not
have been drastic, they still noticed a positive effect on
their ability to express themselves in English. 14.9% of
the participants stated that singing English songs did not
result in any significant change in their confidence. This
implies that a small percentage of participants did not
observe a notable improvement in their confidence
levels after engaging in singing English songs. Their
confidence in speaking English likely remained
unchanged. 0,8% of the participants claimed that they
haven't felt any effect on their confidence yet, indicating
that they did not perceive any impact on their
confidence levels after singing English songs.

These results provide insights into the participants’
experiences regarding the influence of singing English
songs on their confidence in speaking English. While a

significant number of participants reported an increase
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in confidence, either to a high or slight degree, some
participants did not experience a significant change or
had not yet observed any effect. It's important to note
that individual experiences and the effectiveness of
singing English songs in building confidence may vary.

In the ninth aspect, namely regarding cross-
cultural connections, the researcher elaborated it into

three questions:

Do you think English songs can help you
connect with the global English speaking

MOmmunity?
ma Vel.y helpful
b. Quite helpful
| ¢. Not very helpful
\ / d. Not helpful atall
Chart 4.17
The results show that 18.2% of the participants
believed that English songs are “very helpful” in
connecting with the global English-speaking
community. 59,5% of the participants considered
English songs to be “quite helpful” in connecting with
the global English-speaking community. Then, 19% of
the participants stated that English songs are “not very
helpful” in connecting with the global English-speaking
community. This implies that a significant percentage
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of participants did not find English songs to be
particularly effective in fostering connections or
building relationships within the English-speaking
community. 3,3% of the participants claimed that
English songs are “not helpful at all” in connecting with
the global English-speaking community.

These results provide insights into the participants'
perspectives on the role of English songs in facilitating
connections with the global English-speaking
community. While a majority of participants considered
English songs to be helpful, to varying degrees, in
fostering connections, some participants had a less
positive view or did not perceive significant benefits in
this regard. It is important to note that individual
experiences and preferences may vary, and other
factors, such as language proficiency and cultural
understanding, can also influence one's ability to

connect with the global English-speaking community.

65



Why do English songs help you connect with the
global English-speaking community?

m 3. Because English songs are commonly
known and sung by people all over the
world

m b. Because English songs often reflect
experiences and strories that are relevant
to people in different countries

c. Because some people have favorite
bands in common

d. | don't see a direct link between
English songs and connection with the
global..

Chart 4.18

The results show that 33.1% of the participants
believed that English songs help them connect with the
global English-speaking community because these
songs are commonly known and sung by people all over
the world. 44.6% of the participants stated that English
songs help them connect with the global English-
speaking community because these songs often reflect
experiences and stories that are relevant to people in
different countries. 11.6% of the participants believed
that English songs help them connect with the global
English-speaking community because some people
have favorite bands in common. 10.7% of the
participants stated that they did not see a direct link
between English songs and connection with the global

English-speaking community.
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These results provide insights into the
participants' perspectives on why English songs help in
connecting with the global English-speaking
community. While a significant number of participants
attributed this connection to the widespread familiarity
or relatability of English songs, there were also
participants who either highlighted shared musical
preferences as a factor or did not see a direct link
between English songs and community connection. It is
important to note that individual experiences and
perspectives may vary, and multiple factors contribute
to the connections formed within the global English-
speaking community.

In your opinion, what are the main benefits of

using English songs in helping students connect
with the global English-speaking community?

G /_ 3,3% M a. Allows students to practice
919 %0 English in relevant and real contexts
b. Increases students' interest in

learning English

c. Expands students' understanding
of English culture and habits

d. I don't see any benefit from using
English song

Chart 4.19
The results show that 30.6% of the participants
believed that using English songs allows students to
practice English in relevant and real contexts. 56.2% of
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the participants indicated that using English songs
increases students' interest in learning English. 9,9% of
the participants stated that using English songs expands
students' understanding of English culture and habits.
3,3% of the participants claimed that they didn't see any
benefit from using English songs.

These results provide insights into the participants'
perspectives on the main benefits of using English songs
to help students connect with the global English-
speaking community. The responses highlight the
importance of providing relevant language practice,
increasing student interest, and promoting cultural
understanding through the use of English songs.
However, some participants did not identify any
perceived benefits from this approach. It is important to
consider individual preferences and learning styles
when incorporating English songs into language
learning, as different students may respond differently
to this method.

The Challenge of Using English Songs in Listening
Learning
In the tenth aspect, namely understanding lyrics,

the researcher elaborated it into three questions:
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Do you find it difficult to understand the lyrics of
English songs?

m ma, Yes, | find it very difficult

mb. Yes, | have a little difficulty

¢. No, I don't find it difficult because |
can read the lyrics

d. No, I can understand it because I am
proficient in English

Chart 4.20

The answer of the participants showed that 5% of
the participants stated that they find it “very difficult” to
understand the lyrics of English songs. 71% of the
participants indicated that they have “a little difficulty”
in understanding the lyrics of English songs. 20.7% of
the participants claimed that they do not find it difficult
to understand the lyrics because they can read them.
3.3% of the participants stated that they do not find it
difficult to understand the lyrics because they are
proficient in English.

These results provide insights into the participants'
experiences and difficulties in understanding the lyrics
of English songs. While a majority of participants
reported encountering some level of difficulty, there
were variations in the severity of these challenges.

Some participants relied on reading the lyrics or their

69



proficiency in English to overcome these difficulties.
Understanding the lyrics of English songs can depend
on language proficiency, exposure to the English
language, and familiarity with the particular song or

genre.

Why do you find it difficult to understand the
lyrics of English songs?

(57

m 3. Fast tempo and
pronunciation

mb. Vocabulary limitations

30,6% ¢. Complicated grammar

d. I have no difficulty

Chart 4.21

The results show that 52.1% of the participants
attributed their difficulty in understanding the lyrics of
English songs to the fast tempo and pronunciation. This
suggests that a majority of participants struggle with the
speed at which the lyrics are delivered and the
pronunciation of the words in English songs. The rapid
pace and unique vocal styles in music can pose
challenges for comprehension. 30.6% of the
participants cited vocabulary limitations as the reason
for their difficulty in understanding English song lyrics.
This implies that a significant portion of participants

face difficulties due to unfamiliar or complex
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vocabulary used in the lyrics. Limited vocabulary
knowledge can hinder their ability to grasp the meaning
of the words and phrases in songs. 12.4% of the
participants identified complicated grammar as a factor
contributing to their difficulty in understanding English
song lyrics. This suggests that some participants find it
challenging to decipher the grammatical structures and
sentence formations employed in the lyrics. Complex
grammar patterns can make the lyrics more difficult to
comprehend. 5% of the participants claimed that they
had no difficulty understanding the lyrics of English
songs. This implies that a small percentage of
participants do not face any challenges in
comprehending the lyrics, suggesting a high level of
proficiency or familiarity with English song lyrics.
These results provide insights into the reasons why
individuals find it difficult to understand the lyrics of
English songs. Fast tempo and pronunciation,
vocabulary limitations, and complicated grammar were
cited as common difficulties. It is important to note that
individual experiences and language proficiency levels
can vary, leading to different levels of difficulty in

understanding English song lyrics.

71



Do you feel the need to get help such as lyrics or
translations to understand the meaning of English song
lyrics better?

ma. Yes, | feel very necessary
mb. Yes, | sometimes feel the
need

c. No, I rarely need help

d. No, I don't need it at all

Chart 4.22

The results show that 24% of the participants
expressed that they feel it is “very necessary” to seek
help, such as lyrics or translations, to understand the
meaning of English song lyrics. This suggests that a
significant percentage of participants strongly feel the
need for additional support to enhance their
understanding of the lyrics. They recognize the value of
having access to lyrics or translations to fully grasp the
intended meaning. 69.4% of the participants indicated
that they “sometimes” feel the need to get help to
understand the meaning of English song lyrics. This
implies that the majority of participants recognize
situations where they may encounter difficulties and
would benefit from seeking assistance. They may rely
on lyrics or translations periodically when they

encounter particularly challenging or unfamiliar lyrics.

72



5,8% of the participants claimed that they “rarely” need
help to understand the meaning of English song lyrics.
This suggests that a small percentage of participants
find themselves in situations where they can
comprehend the lyrics without additional assistance.
They may possess a high level of English proficiency or
have a good understanding of the context and cultural
references within the songs. 0.8% of the participants
stated that they didn't need help at all to understand the
meaning of English song lyrics. This indicates that a
small portion of participants feel confident in their
ability to understand the lyrics without relying on any
external aids.

These results provide insights into the participants’
perspectives on seeking help, such as lyrics or
translations, to understand the meaning of English song
lyrics better. While a majority of participants
acknowledge the occasional need for assistance, some
participants feel a stronger necessity or have less
reliance on external aids. Individual language
proficiency, familiarity with English song lyrics, and
personal preferences can influence the perceived need
for additional help in understanding the lyrics.

In the eleventh aspect, namely pronunciation, the

researcher elaborated it into two questions:
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Do you find it difficult to pronounce English
songs?

A pm

15,7%

ma. Yes, | feel very difficult
mb. Yes, sometimes | find it
difficult

c. No, I rarely have
difficulties

d. No, I don't find it difficult
atall

Chart 4.23

The response of the participants showed that
4.1% of the participants stated that they find it “very
difficult” to pronounce English songs. This suggests
that a small percentage of participants struggle
significantly with pronouncing the lyrics of English
songs, indicating challenges in articulating the words,
sounds, or rhythm accurately. 76% of the participants
indicated that they “sometimes” find it difficult to
pronounce English songs. This implies that the majority
of participants encounter occasional difficulties in
pronouncing certain lyrics or words in English songs.
Pronunciation challenges may arise due to unfamiliar or
complex phonetic patterns present in the songs. 15,7%
of the participants claimed that they “rarely” have
difficulties in pronouncing English songs. This suggests
that a notable percentage of participants feel relatively
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comfortable with their pronunciation skills and do not
encounter significant challenges in pronouncing the
lyrics of English songs. 4.1% of the participants stated
that they do not find it difficult at all to pronounce
English songs. This indicates that a small portion of
participants feel confident in their pronunciation
abilities and do not face any significant difficulties in
articulating the lyrics of English songs.

These results provide insights into the participants'
experiences and difficulties in pronouncing English
songs. While a majority of participants reported
encountering some level of difficulty, there were
variations in the severity and frequency of these
challenges. Pronouncing English songs can depend on
factors such as language proficiency, familiarity with
English pronunciation rules, exposure to English songs,

and individual vocal abilities.
Why do you find it difficult to pronoune
m\ English songs?
19,8% _
b. Tempo is too fast

¢. Unfamiliar words

44,6%
d. I don't find it difficult

Chart 4.24

ma. Complicated pronounciation

75



The response of the participants showed that
19,8% of the participants attributed their difficulty in
pronouncing English songs to “complicated
pronunciation”. 44.6% of the participants cited the
“tempo is too fast” as a reason for their difficulty in
pronouncing English songs. 32.2% of the participants
identified “unfamiliar words” as a factor contributing to
their difficulty in pronouncing English songs. 3,3% of
the participants claimed that they do not find it difficult
to pronounce English songs.

These results provide insights into the reasons why
individuals find it difficult to pronounce English songs.
Complicated pronunciation, fast tempo, and unfamiliar
words were cited as common challenges. It is important
to note that individual experiences, language
proficiency levels, and exposure to English songs can
vary, leading to different levels of difficulty in
pronunciation.

In the twelfth aspect, accent variations, the

researcher elaborated it into one question:
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What do you think, is the singer’s different
accent an obstacle for you when learning to
songs in English?

ma. Very much a barrier
mb. Quite a barrier
m c. Not too inhibiting

d. Not inhibiting at all

Chart 4.25

The data shows that 13.2% of the participants feel
that a singer's different accent is “very much a barrier”
when learning to listen to songs in English. 67,8% of the
participants consider a singer's different accent to be
“quite a barrier”. 10% of the participants believe that a
singer's different accent is “not too inhibiting”. 0% of
the participants perceive a singer's different accent as
“not inhibiting at all”.

These results highlight the varying perceptions
of participants regarding the influence of a singer's
different accents on their ability to understand English
songs. While a majority find the accent to be a
significant or notable barrier, some individuals perceive
it as less inhibiting. It's important to consider that

accents can vary widely, and individual experiences
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with different accents may differ based on their
exposure, language proficiency, and familiarity with
various accents.

In the thirteenth aspect, namely limited exposure
to authentic conversational English, the researcher

elaborated it into two questions:

Does the poetic language in the song
prevent you from understanding its
meaning?

| a. Yes, the poetic language in songs
often prevents me from understanding
their meaning

M b. Yes, sometimes | feel that the poetic
language in songs can hinder my
understanding of their meaning, as it.

M c. No, | rarely feel that the poetic
language in the song prevents me from
unders.

d. No, the poetic language in the song
does not prevent me from under.

Chart 4.26

The data shows that 13.2% of the participants
indicated that the poetic language in songs often
prevents them from understanding the meaning. 73,6%
of the participants expressed that they sometimes feel
that the poetic language in songs can hinder their
understanding of the meaning. 13.2% of the participants
stated that they rarely feel that the poetic language in
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songs prevents them from understanding the meaning.
They can enjoy the songs and catch the message they
convey despite the presence of poetic language. 0% of
the participants claimed that the poetic language in
songs does not prevent them from understanding the
meaning.

These results shed light on the perceptions and
experiences of participants regarding the impact of
poetic language in songs on their understanding of the
meaning. While a significant majority acknowledge that
poetic language can sometimes hinder their
comprehension, there are individuals who rarely or
never feel obstructed by it. It is important to note that
the interpretation and understanding of poetic language
can vary based on individuals' language proficiency,
familiarity with literary devices, and personal

preferences.

Why does the poetic language in the song prevent
you from understanding its meaning?

19,8% m 16,5% WK Bec_ause poetic language has a
complicated language structure

b. Because poetic language is different from
the English used in everyday conversation

62% c. Because poetic language often uses
figures of speech
d. I am not inhibited at all

Chart 4.27
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The result shows that 16.5% of the participants
believe that the poetic language in songs prevents
understanding due to its ‘“complicated language
structure”. 62% of the participants attribute their
difficulty in understanding the meaning of poetic
language to the fact that it is “different from the English
used in everyday conversation”. 19,8% of the
participants feel that the use of figures of speech in
poetic language hinders their understanding of the
meaning. 1.7% of the participants stated that they are
not inhibited at all by the poetic language in songs.

These results provide insights into the reasons why
participants feel that the poetic language in songs
hinders their understanding of the meaning. Factors
such as complicated language structure, differences
from everyday conversation, and the use of figures of
speech were mentioned as common barriers. It is
important to consider individual language proficiency,
familiarity with poetic devices, and exposure to
different styles of songwriting when examining the
impact of poetic language on comprehension.

In the fourteenth aspect, namely vocabulary
limitations, the researcher elaborated it into one

guestion:
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Do you find it difficult to understand the
English vocabulary in the song lyrics?

34,7%

ma. Very difficult

mb. Quite difficult
c. Not too difficult
d. No difficulty at all

Chart 4.28

The answer of the participants shows that 4.1% of
the participants find it “very difficult” to understand the
English vocabulary in song lyrics. This suggests that a
small percentage of participants encounter significant
challenges in comprehending the meaning of words
used in songs. 55,4% of the participants consider it
“quite difficult” to understand the English vocabulary in
song lyrics. This implies that the majority of
participants experience some level of difficulty in
grasping the meaning of words used in songs, indicating
that the vocabulary may be unfamiliar or require
additional effort to comprehend. 34,7% of the
participants find it “not too difficult” to understand the
English vocabulary in song lyrics. This suggests that a

significant portion of participants perceive the

81



vocabulary used in songs as manageable and can
comprehend the intended meaning with relative ease.
5,8% of the participants claim to have “no difficulty at
all” in understanding the English vocabulary in song
lyrics. This indicates that a small percentage of
participants find the vocabulary used in songs to be
easily understandable, suggesting a higher level of
familiarity or proficiency with English vocabulary.

These results highlight the varying experiences
and perceptions of participants regarding the difficulty
of understanding English vocabulary in song lyrics.
While a majority find it at least somewhat difficult,
some individuals perceive it as less challenging or have
a high level of proficiency that enables them to
comprehend the vocabulary without difficulty. It is
important to consider factors such as language
proficiency, exposure to English songs, and familiarity
with vocabulary in determining the level of difficulty
participants may experience.

In the fifteenth aspect, namely distraction and
overemphasis on entertainment, the researcher

elaborated it into one question:
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When you listen to an English song, do you
benefit from it?

Bm B3

41.3% mb. Yes, | get enough
. benefit

ma. Yes, | get many benefits

c. No, I get No. benefits
other than entertaiment

d. No, | did not get any
benefit at all

Chart 4.29

The answer from participants shows that 41.3% of
the participants believe that listening to English songs
provides them with “many benefits.” This suggests that
a significant percentage of participants find value and
advantages in listening to songs in English, beyond
mere entertainment. 55,4% of the participants feel that
they receive “enough benefit” from listening to English
songs. This implies that the majority of participants
perceive that listening to songs in English offers them
sufficient advantages, indicating that they find value
and usefulness in this activity. 2,5% of the participants
claim to receive “no benefits other than entertainment”
when listening to English songs. This suggests that a
small percentage of participants primarily view
listening to songs in English as a source of

entertainment rather than a means of acquiring
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additional benefits. 0.8% of the participants stated that
they “did not get any benefit at all” from listening to
English songs. This indicates that a minimal percentage
of participants feel that listening to songs in English
does not provide them with any perceivable advantages.

These results demonstrate that a significant portion
of participants perceive benefits from listening to
English songs, whether they consider these benefits to
be numerous or sufficient. However, it is worth noting
that a small percentage of participants primarily view
listening to songs as a form of entertainment without
perceiving additional benefits. Overall, the majority of
participants find value in listening to English songs and
believe that it offers them various benefits beyond mere
enjoyment.

In the sixteenth aspect, namely individual musical
preferences, The researcher gives the following

guestion:
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Does the selection of song genre affect the
effectiveness of using songs as learning
resources?

(0,99 QA 2%

ma. Very influential
b. Quite influential
c. Not too influential
d. Does not affect at all

Chart 4.30
The results show that 37.2% of the participants

3

believe that the selection of song genre is “very
influential” in determining the effectiveness of using
songs as learning resources. This suggests that a
significant percentage of participants perceive that the
choice of genre has a strong impact on the effectiveness
of utilizing songs for educational purposes. 49.6% of the
participants feel that the selection of song genre is
“quite influential” in determining the effectiveness of
using songs as learning resources. This indicates that the
majority of participants recognize the importance of
genre selection and its influence on the efficacy of
incorporating songs into educational activities. 9.9% of
the participants consider the selection of song genre to
be “not too influential” in determining the effectiveness
of using songs for learning. This suggests that a small
percentage of participants believe that genre selection
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has a relatively limited impact on the overall
effectiveness of using songs as educational resources.
3.3% of the participants believe that the selection of
song genre “does not affect at all” the effectiveness of
using songs as learning resources. This indicates that a
minimal percentage of participants perceive no
connection between song genre selection and the
educational value of incorporating songs into learning
activities.

These results highlight the varying perspectives
regarding the influence of song genres on the
effectiveness of using songs as learning resources.
While a significant portion of participants believe that
genre selection plays a substantial role, others perceive
it to have a more limited impact or no impact at all. It's
important to consider individual preferences and
learning styles when choosing song genres for
educational purposes, as it can affect the engagement

and effectiveness of the learning experience.

B. Research Discussion
Based on the findings in this study, it can be seen
that English songs are acceptable and can motivate most
students which can be seen in the answers of participants

who answered "Yes, Songs really motivate me" and 41.3%
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answered, "Yes, Songs motivate me but not significantly".
The English songs create a fun and engaging learning
experience that relates to the respondents' life experiences
and thoughts, which has the potential to generate inspiration
and motivation in the learning process. Ur's (1996) opinion
is in line with this, he argues that listening activities are
based on simulating real-life situations and is likely to be
more interesting and motivating to do (Afriyuninda &
Oktaviani, 2021). This gets the same result as the research
conducted by Eicha Afriyuninda and Lulud Oktaviani
(2021) they stated that by utilizing English songs as a
source of listening learning, it can be seen that songs have
various advantages. Some of these include the ability of
songs to motivate students and increase their confidence in
understanding the material (Afriyuninda & Oktaviani,
2021). In addition, M. Hadi (2019) in his research
concluded that songs in English teaching are also effective
in overcoming some student problems, such as lack of
concentration, boredom, and lack of motivation. Students
enjoyed the learning process and meaningful learning
objectives were achieved (Hadi, 2019). However, contrary
to this argument, the research of Zulfa et al. (2019) noted
that the use of songs in learning has disadvantages, namely
not all students can accept what is conveyed by their

teachers, songs can disrupt classes adjacent to the ongoing
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lesson, songs can cause teachers to lose control in the
classroom, and the song has vocabulary that is difficult to
understand (Zulfa et al., 2019).

English songs help to improve listening skills
because they are fun and useful, with positive perceptions
of the experience. Various factors, such as repetition, clear
pronunciation, unique rhythms and melodies, and
emotional messages, contribute to better listening and
comprehension. This is in line with the opinion of Eicha
Afriyuninda and Lulud Oktaviani (2021) who stated that
songs are an effective resource in improving listening skills
because songs can be found in various places and help train
our ears in listening (Afriyuninda & Oktaviani, 2021).
Research conducted by Ester Sekeon et. al (2022) also
showed similar findings, where students recognized the
benefits provided by songs in the learning process. Students
perceived an improvement in their listening skills through
listening to English songs, as the activity made them more
familiar with English vocabulary and made it easier for
them to memorize new vocabulary contained in the song
lyrics (Sekeon et al., 2022). However, Listening is not just
a receptive act but also involves various physiological and
cognitive processes simultaneously (Merina, 2022). In this
study, almost half of the participants had difficulty

understanding the meaning when listening to English
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songs. This is consistent with the theory proposed by
Underwood (1990: 15), where several studies conducted by
language teachers show that listening skills have their
challenges compared to other language skills. There are
several difficulties in listening to English, such as listeners
not being able to understand the speaker's intention because
they cannot control the speed of message delivery, listeners
not having the opportunity to ask the speaker to repeat or
explain the message conveyed, lack of vocabulary mastery,
and errors in interpreting the message or meaning intended
by the speaker (Luh et al., 2019).

Although understanding the vocabulary of English
songs had varying degrees of difficulty, the majority found
it easy to understand. Participants recognized the benefits
of lyrics in English songs for learning vocabulary and
grammar, as well as the positive impact of songs on English
pronunciation. As stated by Albaladejo (2018) songs offer
many pedagogical benefits for language learning, as
melody, rhythm, and intonation are thought to facilitate the
development of pronunciation, and new vocabulary
(Albaladejo Albaladejo et al., 2018). In addition, songs can
also play an important role in the listening aspect as Manal
(2020) said, songs which are pedagogical tools can improve
learners' listening, pronunciation, speaking, and grammar

skills (Al-Smadi, 2020). Contrary to that, according to
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Muhamad and Rahmat's research, it was found that students
have two main problems in understanding English songs,
namely pronunciation and song meaning. It was also found
that the most frequent mistakes made by the students in
pronouncing English words were fricative consonants, pure
vowels, conjunctions, and diphthongs (Muhamad &
Rahmat, 2020). In addition to enriching students'
vocabulary, music helps to adjust the correct pronunciation
of words. While music helps to match the correct
pronunciation of words and enrich students' vocabulary,
however, finding songs that match word learning can be
overwhelming and time-consuming (Graciano Neto et al.,
2019).

English songs were considered helpful in
recognizing new insights into other cultures, although some
participants found them less helpful. Participants had
diverse musical tastes, with pop music being the most
popular, but there were also those interested in rock, hip-
hop, and other genres. This is similar to the perspective of
Rothbaum and Tsang (1998), who state that music is an
important cultural product and plays a role in shaping
people's identities. In addition, the combination of lyrics
and music often reflects certain cultural norms. For
example, in China, a country with a tendency towards

collectivism, popular song lyrics tend to promote themes
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related to the concept of collectivism, in contrast to song
lyrics originating from individualist countries such as the
United States. In addition, individualism and collectivism
can also influence the use of music in everyday life, such as
appreciating song lyrics that focus on family topics
(Barradas & Sakka, 2022). In line with the previous
argument, Kenny (2017) argues that the classroom can be
an ideal place to begin culturally responsive teaching where
students learn about other cultures. By discussing and
performing culturally and socially relevant music, students
can learn about developing cross-cultural competence
(Joseph et al., 2020).

English songs also have benefits in improving the
retention of English words and phrases, although their
effectiveness varied among the participants in this present
study. This research provides insight into participants'
views on the effectiveness of learning by using English
songs to improve the retention of English words and
phrases. According to Albaladejo (2018), songs are
considered helpful in reinforcing the understanding of new
structures and vocabulary (Albaladejo Albaladejo et al.,
2018). In addition, according to Brewster et al. (2002),
utilizing songs as learning resources has many advantages.

First, songs serve as language resources that introduce new
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vocabulary, reinforce vocabulary comprehension, and
present familiar language in a fresh and fun format
(Albaladejo Albaladejo et al., 2018).

The findings in this study provide insight into the
learning style preferences of the participants. Although
most of the participants were more inclined towards audio
learning. This finding is supported by the theory proposed
by (Bellanca, 1997; and Bumen, 2004), who argue that
individuals with auditory intelligence tend to learn
melodies, rhythms, musical tones, and words more easily,
and understand musical details more quickly. Songs
containing melody or rhythm in poems, stories, novels,
critical articles, and the like directly influence language
development. In the context of foreign language learning,
those with an interest in music tend to progress faster (Unal,
2022). While many people recognize the benefits of using
songs as a learning tool with different styles, some people
remain skeptical or do not feel significant benefits. In line
with Siti Rahmi Nurhasanah and Maman Suryaman (2022),
they argue that although the benefits of English songs in
auditory learning have been proven, there are still some
students who feel that this learning method is not suitable
for them (Nurhasanah & Suryaman, 2022). However, this
should not be a problem as every student has their own

preferences and learning methods. It is the educator’s job to
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consider those students' preferences to create a healthy and
successful learning environment.

Generally, students often feel less confident when
teachers teach speaking lessons in class. They worry about
making mistakes or being ridiculed by their peers.
However, singing English songs can increase confidence in
speaking English for many participants, although not all
experienced significant changes. This finding is in line with
the findings of Yetti et al. (2019) in their journal, where it
is mentioned that songs make learning more enjoyable for
children, help integrate and improve existing programs, and
provide a means to improve children's overall development.
Through movement and song, children have the opportunity
to experience their lives and conditions as children,
communicate, share ideas, socialize with peers, and
increase self-confidence (Yetti et al., 2019). On the other
hand, according to Grifee (2001:10), a song is a part of
music that is expressed through words. It has a close
relationship with speaking, as speaking is a way to
communicate with others using spoken language. Spoken
language can be explained simply as an activity that
combines words to be understood. Therefore, for students'
speaking ability to improve, teachers need to motivate them
by singing songs that can make them more interested in

developing their speaking ability and also provide a fun
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experience in practicing speaking with certain techniques
(Livaet al., 2015).

English songs were perceived as helpful in
strengthening links with the global English-speaking
community, although some people had less positive views.
The main benefits identified were relevant language
practice, increased student interest, and promotion of
cultural understanding. This is in line with the opinion of
ChenHafteck and Crawford (2013) who argue that singing
songs from different cultures plays an important role in the
formation of our identity and the way we perceive and
understand others and ultimately ourselves. Through song
teaching, students' cultural understanding can be enhanced
(Joseph et al., 2020).

The findings in this study provide valuable insights
into participants' experiences and difficulties in
understanding English song lyrics. The majority of
participants reported that they experienced challenges, but
the severity of these difficulties varied. Some participants
relied on reading the lyrics or their English language skills
to overcome this barrier. Language proficiency, exposure to
English, and familiarity with the song or genre were
identified as factors influencing comprehension of English
song lyrics. The findings also shed light on the reasons

behind individuals finding it difficult to understand English
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song lyrics. Common difficulties mentioned include fast
tempo and pronunciation, limited vocabulary, and
complicated grammar. In addition, individual experience
and language proficiency level can cause different levels of
difficulty for students in understanding English song lyrics.
In line with this, the opinion of Azmi Bingol et al. (2014)
states that when students listen to something that contains
familiar words, students will understand it more easily. If
students understand the meaning of the words, this can
foster their interest and motivation and have a positive
impact on students' listening comprehension skills. Many
English words have more than one meaning, and if not used
appropriately in the appropriate context, learners can feel
confused (Gilakjani & Sabouri, 2016). A similar opinion is
also conveyed by Underwood (1989), that speed can be an
obstacle in listening comprehension. If the speaker speaks
too fast, students may face difficulties in understanding
words in the second language (L2). In this situation, the
listener has no control over the speed of speech, and this can
result in problems in listening comprehension (Gilakjani &
Sabouri, 2016). In addition, this study provides insight into
participants' perspectives on seeking help, such as lyrics or
translations, to better understand the meaning of English
song lyrics. While most participants acknowledged that

they sometimes needed help, some participants felt a
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stronger need or relied less on outside help. Individual
language proficiency, familiarity with English song lyrics,
and personal preferences were found to influence the
perceived need for additional help in understanding lyrics.

This study also explored participants' experiences
and difficulties in reciting English songs. Although most
participants experienced some level of difficulty, the
severity and frequency of these challenges varied. Factors
such as language proficiency, English pronunciation,
exposure to English songs, and individual vocal ability were
identified as factors that influence the pronunciation of
English songs. The reasons behind difficulties in
pronouncing English songs were also examined in this
study. Challenges such as complicated pronunciation, fast
tempo, and unfamiliar words were commonly mentioned. It
is crucial to consider an individual's experience, language
proficiency level, and exposure to English songs, as they
can contribute to different levels of difficulty in
pronunciation. This is in line with the opinion of
Bloomfield et al (2010) and Walker (2014) who state that
one of the main challenges in listening comprehension is
the difference between the pronunciation of spoken words
and their written form. Since spoken language has
differences from written language, recognition of spoken

words can be difficult for students. Vandergrift (2007) and
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Walker (2014) also argue that in addition to recognizing
spoken words, students must also understand the linguistic
components contained in the word. Prosodic features of
spoken language such as word emphasis, weak and strong
forms of words, and intonation also play a role in the
comprehension of spoken texts (Gilakjani & Sabouri,
2016).

The study revealed a range of perceptions among
participants regarding the effect of singers' accents on their
ability to understand English songs. As a result, while most
found accents to be a significant barrier, some found them
to be less so. Wide variations in accents, as well as
individual exposure, language proficiency, and familiarity
with different accents, were identified as factors that may
shape individuals' experiences with accents in English
songs. This is also corroborated by Munro and Derwing's
(1999) argument, which states that the presence of
excessive accents can result in a significant decrease in
comprehension. and Goh (1999) also found that 66% of
students reported that the speaker's accent was a factor that
significantly affected listener comprehension. Unfamiliar
accents, both by native speakers and non-native speakers,
can cause serious problems in listening comprehension,
while familiarity with the accent can aid listener

comprehension. Buck (2001) identifies that when listeners
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first hear an unfamiliar accent, such as Indian English after
having only studied American English, they will face
significant difficulties in listening (Gilakjani & Sabouri,
2016).

Participants' perceptions and experiences regarding
the impact of poetic language in songs on their
understanding of the meaning of songs were also
investigated. While most acknowledged that poetic
language can sometimes hinder comprehension, there were
also individuals who rarely or never felt hindered by poetic
language. Interpretation and understanding of poetic
language were found to vary based on language proficiency,
familiarity with poetic language, and personal preference.
The reasons behind participants' perceptions were that the
poetic language in the songs hindered their understanding,
these included complex language structures, differences
from everyday speech, and the use of figures of speech.
Language proficiency and one's familiarity with the poetic
language of different songs were highlighted as factors to
consider.

Participants' experiences regarding the difficulty of
understanding English vocabulary in English songs were
also discussed. While most found it at least somewhat
difficult, some found it less challenging or had such a high

level of proficiency that they were able to understand the
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vocabulary without difficulty. Proficiency in English and
their limited vocabulary were considered influential factors
in determining the level of difficulty experienced by the
participants. Similar findings were found in Mellasari
Hadian's research (2015), where the study confirmed that
students' limited vocabulary is also an issue that needs to be
considered in the selection of songs to be used in the
classroom. This is because students learn English mainly
through their mother tongue as the language of daily
communication. Therefore, students should try to adapt
themselves to the language contained in the song lyrics
(Hadian, 2015). In contrast, according to research
conducted by Shaleha Isnaini and Dyah Aminatun (2015),
students also find English songs interesting and entertaining
as a means to learn new vocabulary, including vocabulary
they have not known previously, and to improve their
ability to pronounce words correctly. They try to understand
the meaning of the lyrics of English songs and search for
the meaning of the words. After that, they apply the
vocabulary in English in daily life both in writing and
orally, and gradually they become familiar with the words
and use them fluently (Isnaini & Aminatun, 2021). In line
with this opinion, according to Brewster et al. (2002),
taking advantage of songs as a learning resource has various

advantages, one of which is strengthening grammar and
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vocabulary understanding, as well as presenting familiar
language in a fun and exciting way (Hampp, 2019).

Meanwhile, in this study, it was found that most
participants recognized the benefits of listening to English
songs, both a lot and a little. However, a minority of
participants only viewed listening to songs as entertainment
without perceiving any additional benefits. Overall, the
majority found value in listening to English songs and
believed that they offered benefits that went beyond mere
entertainment. This is following the opinion of Hadian
(2015) who stated that students often consider song lyrics
as a means of entertainment rather than a means of learning,
therefore learning English through song lyrics is
comfortable and fun (Hadian, 2015). On the other hand,
According to Brewer's view in Sari et al. (2019), songs not
only serve as entertainment but can also be an innovative
tool in language learning. Playing songs can help create an
optimistic mood to start the day or the beginning of a
learning session in class, as well as help maintain a positive
attitude during the day (Isnaini & Aminatun, 2021).

In addition, the study also revealed participants'
likes and dislikes for different music genres. Pop, rock, and
hip-hop were identified as the main genres of dislike, while
some participants expressed their dislike for jazz, metal,

ballads, or other unmentioned genres. Conversely, some
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individuals had no specific dislikes or appreciated all
genres. It is important to recognize that individual music
preferences can vary greatly, and people have diverse tastes
when it comes to different genres of songs. It is also
conveyed by Pei-Ying Lin Gosselin (2015) that language in
song lyrics is one of the important factors in a song.
Listeners' knowledge of the language can influence their
preference for songs in that language (Gosselin, 2015).
While most participants believed that song genre
selection played an important role, others considered that it
had a more limited impact or no impact at all. Individual
preferences and learning styles should be considered when
selecting song genres for educational purposes, as they can
affect the engagement and effectiveness of the learning
experience. Likewise, Murphey (1992) recommends
allowing students to put forward their choices of songs to
be used as the new material in class so that they become

active in the learning process (Bokiev et al., 2018).
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CHAPTER YV

CONCLUSION AND SUGGESTION

A. Conclusion

Based on the research findings and discussion of
research on students’ perception of the advantages and
challenges of using English songs as resources of listening
material in EFL learners, it can be concluded that student
perceptions of the advantages of the use of English songs as
a resources for extensive listening learning received various
positive responses from the participants. This result is based
on a series of participant responses in the questionnaire
which in the aspects of motivation, listening
comprehension, vocabulary and grammar, pronunciation,
cultural awareness, memory retention, multi-sensory
learning, speaking confidence, cross-cultural connections
get a positive response regarding the use of English songs
as a source of extensive listening learning from participants.

Challenges in the learning process of using English
songs as a learning resource for extensive listening were
also found, namely the difficulty of participants to
understand the lyrics in English songs because of the speed
of tempo and pronunciation and the limited vocabulary that

participants had. Poetic language, the singer's accent is also
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a challenge for participants in using English songs as a
learning resource for extensive listening, they think that
different accents and the complexity of poetic language can
affect their English listening comprehension because poetic
language is different from the use of everyday language as
learned and different accents affect their listening
comprehension where there is a misunderstanding if the
emphasis and intonation spoken is different from what they
learned. Music preference is also a challenge in itself. This
is based on the research findings that if learners learn
English through songs they don't like, it will be difficult to
capture the meaning contained because they have the view
that the genre they don't like can be boring, on the contrary,
if they learn through songs they like it will make them
repeat the song, sing along, and it will be fun.
. Suggestion

This study is limited to students' perceptions about
the advantages and challenges of the using English songs as
a learning resource for extensive listening in the English
education department. Therefore, researchers hope that
future researchers can add several participants from various
levels of education. Then, not only about the use of songs
as a learning resource for extensive listening, researchers

hope that further research can examine various media that
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are considered a means of entertainment by people but have

the potential as a source of listening learning as well.
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APPENDIX

A. Appendix of Questionnaire
1. Perception of Using English Songs in Listening
Learning
Motivation

1.

Do English songs motivate you to learn English?

a. Yes, Songs really motivate me

b. Yes, Songs motivate me but not significantly

c. No, Currently there is no song that
influences me

d. No, Songs really don't affect me at all

Why do songs trigger your motivation?

a. Because learning using songs is fun

b. Because some songs can inspire me

c. Because songs contain messages that are
relevant to my life

d. Songs don't motivate me at all

How do you feel when using English songs as a

listening-learning resource?

a. Very enjoyable

b. Enjoyable

c. Boring

d. Very boring

Listening Comprehension

4.

Does learning English with English songs help

you improve your listening skills?

a. Very helpful

b. Quite helpful

c. Less helpful

d. Not helpful at all

How can English songs help you learn English

listening?

a. Through repetition of the song

b. Through clear pronunciation

c. Through unique rhythm, intonation, and
melody

d. Through the emotional message in the song

Is it difficult for you to understand the meaning

of the song when listening to English songs?

a. Yes, very difficult to understand

1



b. Yes, difficult to understand
c. No, easy to understand
d. No, very easy to understand
Vocabulary and Grammar
7. Do you think the lyrics in English songs make it
easier for you to learn English vocabulary and
Grammar?
a. Yes definitely
b. Yes, to some extent
c. No, notreally
d. No, notatall
Pronunciation
8. Do you think songs can help you to improve
your English pronunciation?
a. Very helpful
b. Quite helpful
c. Less helpful
d. Not helpful at all
9. Do you feel any improvement in your English
pronunciation skills after singing English songs?
a. There is a significant improvement
b. Some improvement but not significant

c. No change
d. No improvement at all
Cultural Awareness
10. What is your favorite genre of English songs?
a. Pop
b. Rock
c. Hip-Hop
d. Others

11. Why do you like that genre of song?

a. Because the rhythm and melody are
energetic, making me feel excited and
happy. _ _

b. Because it has meaningful lyrics and can
inspire me in my daily life.

c. Because it creates a calming atmosphere

d. Because it reminds me of important
moments in my life.

12. Can English songs help you to recognize new
insights about other cultures?

2



a. Very helpful
b. Quite helpful
c. Less helpful
d. Not helpful at all
Memory Retention
13. Does learning with English songs help you
remember English words and phrases better?
a. Yes, songs make me remember English
words and phrases better.
b. Yes, songs make me remember English
words and phrases a little better
c. No, learning by using English songs does not
help me remember English words and
phrases better than other methods.
d. Not at all, because | haven't felt any effect
on my memory ability.
Multi-sensory Learning
14. What learning style best suits you?
a. Visual
b. Audio
c. Readand Write
d. Kinesthetic
15. How do you think the use of songs can help
students with different learning styles?
a. Yes, itis very helpful because it involves
various senses
b. Yes, it helps but not the only important
factor
c. No, I have not seen any significant benefits
from using songs
d. No, I don't think songs help at all
Speaking Confidence
16. Does singing English songs increase your
confidence in speaking English?
a. Yes, it increased my confidence
b. Yes, it slightly increased my confidence
c. No, No significant change in my confidence
d. Not at all, because | haven't felt the effect
yet
Cross-cultural Connections



17. Do you think English songs can help you
connect with the global English-speaking
community?

a. Very helpful.

b. Quite helpful.

c. Not very helpful.

d. Not helpful at all

18. Why do English songs help you connect with the
global English-speaking community?

a. Because English songs are commonly
known and sung by people all over the
world.

b. Because English songs often reflect
experiences and stories that are relevant to
people in different countries.

c. Because some people have favorite bands in
common

d. Idon'tsee adirect link between English
songs and connection with the global
English-speaking community.

19. In your opinion, what are the main benefits of
using English songs in helping students connect
with the global English-speaking community?
a. Allows students to practice English in

relevant and real contexts

b. Increases students' interest in learning
English

c. Expands students' understanding of English
culture and habits

d. 1don't see any benefit from using English
songs

The Challenge of Using English Songs in

Listening Learning

Understanding Lyrics

20. Do you find it difficult to understand the lyrics
of English songs?

a. Yes, I find it very difficult

b. Yes, | have a little difficulty

¢c. No, I don't find it difficult because | can
read the lyrics



d. No, | can understand it because | am
proficient in English.

21. Why do you find it difficult to understand the
lyrics of English songs?
a. Fast tempo and pronunciation
b. Vocabulary Limitations
c. Complicated grammar
d. | have no difficulty

22. Do you feel the need to get help such as lyrics or
translations to understand the meaning of
English song lyrics better?
a. Yes, | feel very necessary
b. Yes, | sometimes feel the need
c. No, I rarely need help
d. No, | don't need it at all

Pronunciation

23. Do you find it difficult to pronounce English
songs?
a. Yes, | feel very difficult
b. Yes, sometimes | find it difficult
c. No, I rarely have difficulties
d. No, I don't find it difficult at all

24. Why do you find it difficult to pronounce
English songs?
a. Complicated pronunciation
b. The tempo is too fast
c. Unfamiliar words
d. Idon'tfind it difficult

Accent Variations

25. What do you think, is the singer's different
accent an obstacle for you when learning to
listen to songs in English?
a. Very much a barrier
b. Quite a barrier.
c. Not too inhibiting
d. Not inhibiting at all

Limited Exposure to Authentic Conversational

English

26. Does the poetic language in the song prevent you
from understanding its meaning?



a. Yes, the poetic language in songs often
prevents me from understanding their
meaning.

b. Yes, sometimes | feel that the poetic
language in songs can hinder my
understanding of their meaning, as it is
different from everyday English
conversation.

c. No, I rarely feel that the poetic language in
the song prevents me from understanding its
meaning, | can enjoy the song and catch the
message it conveys.

d. No, the poetic language in the song does not
prevent me from understanding its meaning.

27. Why does the poetic language in the song
prevent you from understanding its meaning?

a. Because poetic language has a complicated
language structure

b. Because poetic language is different from
the English used in everyday conversation

c. Because poetic language often uses figures
of speech.

d. 1am not inhibited at all

Vocabulary Limitations
28. Do you find it difficult to understand the English
vocabulary in the song lyrics?

a. Very difficult

b. Quite a difficult

c. Not too difficult

d. No difficulty at all

Distraction and Overemphasis on Entertainment
29. When you listen to an English song, do you
benefit from it?

a. Yes, | get many benefits

b. Yes, I get enough benefits

c. No, | get no benefits other than
entertainment

d. No, I did not get any benefit at all

Individual Musical Preferences



30. Does the selection of song genre affect the
effectiveness of using songs as learning
resources?

a. Very influential.
b. Quite influential.
c. Not too influential.
d. Does not affect at all.

B. Proof of Questionnaire Distribution

& ‘ Participant Fauzan

3 Juni 2023

@ Pesan dan panggilan terenkripsi secara end-to-end. Tidak
seorang pun di luar chat ini, termasuk WhatsApp, yang
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selengkapnya.
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