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ABSTRACT 

 

Title : Dealing with Technological Tools in Randall’s ESL Cyber Listening  

Lab: The Description of Teacher’s Strategies and Students’ View 

Name : Az Zahra Mulia Rhamadani 

NIM : 2103046082 

The integration of technology in language learning is essential in modern education. 

Randall’s ESL Cyber Listening Lab is widely used for improving listening skills, 

yet research on teachers’ strategies and students’ perceptions remains limited. This 

study is to first examine the physical affordances of technological tools in Randall’s 

ESL Cyber Listening Lab, second explore teachers’ strategies in utilizing these 

tools, and third analyze students’ perspectives on their effectiveness. Using a 

qualitative approach, data were collected through documentation, classroom 

observation, and interview. The study was conducted in a Listening and Speaking 

class at Walisongo State Islamic University, Semarang, involving one teacher and 

28 students. The findings reveal that Randall’s ESL Cyber Listening Lab provides 

key affordances, including visual cues, interactive navigation, and customizable 

learning activities, which enhance engagement. The teacher implemented strategies 

such as oral instruction, listening repetition, group discussions, and problem-

solving exercises. The students responded positively to collaborative learning and 

structured listening activities, but challenges such as unclear instructions, limited 

vocabulary support, and lack of autonomy were noted. This study highlights the 

importance of teacher creativity in optimizing technological affordances for student 

engagement. While competence and relatedness motivated students, autonomy was 

underdeveloped. Refining instructional clarity, enhancing vocabulary support, and 

incorporating student-centered learning can further improve ESL listening 

instruction. The findings of this research assist teachers in designing more effective 

listening strategies and encourage the innovative integration of technology in 

language learning. Additionally, by understanding students’ perceptions, the study 

supports the creation of more engaging and motivating learning experiences to 

improve listening skills. This can lead to enhanced academic performance and 

greater student motivation in English listening. 

Keywords: ESL listening, student engagement, teacher strategies, technological 

affordances.  
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MOTTO 

 

 

"For indeed, with hardship [will be] ease. Indeed, with hardship [will be] ease." 

~QS: Al-Insyirah:5-6~ 

 

 

"Allah does not burden a soul beyond that its capacity." 

~QS: Al-Baqarah:286~ 

 

 

“Life can be heavy, especially if you try to carry it all once, part of growing up 

and moving into new chapters of your life is about catch or release. What I mean 

by that is, knowing what things to keep and what things to release. Decide what is 

yours to hold and let the rest go.” 

~Taylor Swift 2023~ 
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CHAPTER I 

INTRODUCTION 

 

A. Research Background 

The use of technology in language learning has become a necessity in the 

context of modern education. However, despite the many digital resources 

available, there are still challenges in creatively and effectively integrating 

technology into the learning process. In the midst of rapid technological 

developments, Randall's ESL Cyber Listening Lab has become one of the 

popular learning media for improving English listening skills. However, there is 

still a need to explore the extent of teachers' creativity in implementing strategies 

using this lab, as well as how students perceive its use in improving their 

listening skills. This phenomenon provides an understanding of the importance 

of research to understand more deeply how the use of ICT-based media can be 

optimized in the context of language learning. 

Several previous studies have explored the use of ICT in education which 

can influence students' language skills (Chen & Chen, 2021; Mlay & Sabi, 2019; 

Tan et al., 2020). These studies use various types of platforms to support the 

learning process. However, no one has examined the use of digital platforms in 

the listening classroom, such as the use of Randall's ESL Cyber Listening Lab. 

A number of studies have also been conducted regarding the affordability of 

using ICT in education (Ma et al., 2022; Xue, 2022) and regarding cognitive 

affordance (Uther & Banks, 2016). However, these studies have not explored the 

use of ICT in physical affordance. Meanwhile, the use of ICT has been integrated 

with classroom needs and pedagogical practices (Poromaa, 2013), as well as 

ICT-based education that is adapted to the abilities of each individual student 

(Hernández-Bravo et al., 2016), but there has been no research that specifically 

examines the use of ICT in listening classes. Furthermore, the existing studies 

do not sufficiently explore how teachers' strategies and creativity play a role in 
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integrating these tools effectively in such contexts. Without addressing these 

aspects, it remains unclear how the unique features of ICT, such as those in 

Randall's ESL Cyber Listening Lab, contribute to both teacher innovation and 

student learning outcomes in listening skills. In this context, the use of ICT in 

education raises the challenge of innovation regarding the skills that teachers 

must have (Jiménez-Becerra & Segovia-Cifuentes, 2020) and effective skills for 

prospective English teachers (Smith, 2014), which shows the importance of 

teachers having these skills in using technology in learning. This creates a 

significant gap in understanding how technological tools can be optimized in the 

context of listening classrooms, particularly in relation to physical affordances. 

Therefore, this study seeks to address this gap in the literature by investigating 

the physical affordances of technological tools utilized in Randall's ESL Cyber 

Listening Lab for enhancing English listening skills in English listening class. 

The purpose of this research is to provide a comprehensive understanding 

of teacher creativity in implementing strategies for using Randall's ESL Cyber 

Listening Lab in English listening classes, as well as to identify student 

perceptions of the effectiveness of the strategies implemented. This research has 

important implications for the development of innovative language teaching 

practices. By better understanding teachers' creativity in implementing Randall's 

ESL Cyber Listening Lab and students' perceptions of its use, this research can 

provide practical guidance for teachers in designing more engaging and effective 

learning experiences. Apart from that, the results of this research can also 

provide a basis for further development in curriculum design, learning material 

development, and teacher training. Thus, it is hoped that this research can make 

a significant contribution in improving the quality of English language learning 

in the future. 
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B. Research Question 

1. How does Randall's ESL Cyber Listening Lab actualize physical affordance 

through its technological tools? 

2. What strategies employed by the teacher in using technological tools of 

Randall's ESL Cyber Listening Lab? 

3. How do students view the strategies employed by the teacher in using 

technological tools of Randall's ESL Cyber Listening Lab to suppport their 

listening skill development? 

 

C. Research Objective 

In accordance with the research questions, the main objectives of this 

research are as follows: 

1. To investigate how Randall’s ESL Cyber Listening Lab enhances physical 

affordance through its technological tools. 

2. To describe the strategies employed by the teacher in using technological tools 

of Randall's ESL Cyber Listening Lab. 

3. To explore students’ views of the strategies employed by the teacher in using 

technological tools of Randall’s ESL Cyber Listening Lab to support their 

listening skill development. 

 

D. Significance of the Research 

1. Theoritical Benefit 

By investigating the teacher's creativity in implementing strategies using 

Randall's ESL Cyber Listening Lab, this research can help develop the concept 

of creativity in the context of language teaching. Providing new insights into 

how teachers can use technology to enhance student's learning. 
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2. Practical Benefit 

a. Development of Effective Learning Strategies 

The findings of this research can assist English language teachers 

develop more effective learning strategies for increasing students' listening 

skills. This can significantly increase students’ academic performance in 

English listening skills. 

b. Enhancement of Technology Use in Learning 

This research investigation has the potential to stimulate more 

innovative and purposeful use of technology for language learning. 

This research is intended to promote the use of technology in language 

learning by introducing teachers and students to the potential of Randall's 

ESL Cyber Listening Lab. 

c. Improvement of Student Learning Experiences 

By understanding students' perceptions of using Randall's ESL 

Cyber Listening Lab to improve their listening skills, this research can assist 

in designing more engaging and relevant learning experiences for students, 

which in turn can enhance their motivation and overall learning outcomes. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

A. Previous Research 

Previous research has delved into various aspects of ICT integration in 

education, shedding light on its potential to influence students' language skills. This 

research looks at the impact of annotated video review mechanisms on English 

listening comprehension (Chen & Chen, 2021). This article states that the most 

frequent form of English listening practice in Taiwan is the use of CD players, 

which is inefficient and does not meet individual needs. As a result, this research 

offers a novel annotated video review mechanism (VALRM) with two review 

modes - delayed review mode and immediate review mode - to enhance learners' 

listening comprehension ability. This research looked at how using VALRM in the 

experimental group and the YouTube platform with a self-determined listening 

review mechanism (SDRML) in the control group affected their English listening 

comprehension skills. The research's results showed that students in the 

experimental group who used VALRM performed much better in listening 

comprehension than students who used SDRML. The research also found that 

students in the experimental group had substantially superior listening 

comprehension skills than students in the control group, even after the VALRM and 

SDRML mechanisms were abolished. The research suggests that VALRM is more 

successful in enhancing English listening learning performance than SDRML 

because learners can readily identify and play back unclear portions. This 

article presents a structural analysis of ICT-based interventions on reading habits in 

Uganda (Mlay & Sabi, 2019). The purpose of this study is to investigate the impact 

of ICT-based interventions on reading habits among Ugandan university students. 

A cross-sectional survey was utilized to obtain data from Uganda's eight 

institutions. The data was analyzed using structural equations and partial least 

squares. The major findings of 337 genuine replies reveal that ICT use, family 
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culture, school culture, and accessible income all have a substantial impact on 

Ugandan university students' reading habits.  

This article investigates the efficacy of a digital pen-based learning system 

with a reward mechanism for improving metacognitive abilities in listening (Tan et 

al., 2020). The goal of this study is to develop a digital pen-based learning system 

that can help students strengthen their listening abilities by guiding them through 

the use of various support choices. Two tests were undertaken to assess the proposed 

system's impacts on learners' listening achievement, learning motivation, and 

metacognitive awareness. Experimental results indicate that the suggested method 

improves students' listening comprehension, learning motivation, and 

metacognitive awareness. Additional study was performed to determine the 

students' behavioral tendencies in using aid options when performing listening 

activities. This article describes and explores several intriguing behavioral 

tendencies. The article examines the elements that influence the transfer of ICT 

resource consumption by English as a Foreign Language (EFL) teachers in China 

(Ma et al., 2022). The purpose of this study is to better understand EFL teachers' 

behavior in relation to the use of ICT resources in language instruction, with the 

Integrated Theory of Acceptance and Use of Technology (UTAUT) serving as the 

research framework. This study included 585 EFL teachers in China who completed 

a questionnaire designed to assess their reactions to perceived utilization, social 

impact, facilitating conditions, behavioral goals, and actual utilization. The data 

were analyzed using a structural model. The study's findings indicate that the model 

can account for up to 60% of the variation in EFL teachers' behavioral intentions 

and 35% of the variation in utilization. The findings of this study can provide 

guidance for future practices in the successful integration of technology in language 

teaching.  

This article explores the creation of a conceptual model for integrating 

mobile technology capabilities into task-based language learning activities (Xue, 

2022). The article contends that the use of mobile technology in language 

acquisition necessitates a strong theoretical foundation and methodological 

guidelines. One approach to task-based language teaching (TBLT) is regarded as 
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the best way to teach and learn languages, and it can serve as the foundation and 

methodological principles for mobile technology applications. This article also 

advocates using the Conversational Framework to develop learning processes and 

test mobile technology capabilities. Based on these components, a conceptual 

approach for incorporating mobile technology capabilities into TBLT is presented. 

It is hoped that this model can be used in practice and research regarding the use of 

mobile technology in language learning. This article also illustrates specific 

procedures for implementing the model, as well as discussing the necessary 

demands on teachers and students. This article investigates the impact of 

affordances (the capabilities provided by an object or technology) on user 

preferences for multimedia language learning programs (Uther & Banks, 2016). 

The present investigation looks at an audio-based language learning software 

named "Vowel Trainer" and compares it to a text and image-based app called "Learn 

English for Taxi Drivers". The research also analyzes the use of two devices with 

nearly identical interfaces and sound outputs: the iPhone and the iPad. This research 

employed a mixed design method, with native language as a group factor, and 

device type (iPad vs. iPhone) and language application type (audio vs. video) as 

within-group variables. Sensory and cognitive affordances were evaluated, and user 

preferences were measured for each program. Data from 41 individuals (21 native 

English speakers and 20 non-native English speakers) were analyzed, and 

differences in assessments of audio and visual subjective quality were discovered 

between devices, with the physical limits of the devices only affecting visual 

quality. The research concludes that sensory affordances are greatly influenced by 

the environment of use, as well as physical limits. Implications for the development 

of design guidelines for language learning applications and other multimedia are 

also discussed in this article.  

This article addresses the use of information and communication technology 

(ICT) in English language education at the PGCE (Postgraduate Certificate in 

Education) level in England (Smith, 2014). The research examines how effective 

potential secondary English teachers on PGCE programs are equipped with 

effective ICT abilities to operate within a multiliteracies curriculum, as well as how 
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well their teaching instructors are prepared to assist them. This article also explores 

the significance of understanding the relationship between English as a subject and 

the use of ICT, as well as the opportunity provided by the School Direct program 

for incorporating ICT into the PGCE. The article states that more research and work 

is needed to investigate the relationship between research, ICT, and PGCE. This 

article addresses ICT practices, social class, and pedagogy in Swedish junior 

secondary schools (Poromaa, 2013). According to the report, schools face varying 

situations when it comes to meeting their requirements to integrate ICT into their 

teaching activities. The purpose of this paper is to investigate the relationship 

between classes, ICT access, and pedagogy by comparing three Swedish junior 

secondary schools of varying social makeup. The information collected in this 

research included observations, interviews, and policy documents. According to the 

article, schools do not have equal opportunity to deliver educational methods that 

help pupils to develop ICT skills and knowledge because of obligatory disparities 

and distinctive social settings.  

This research investigates the impact of a tailored information and 

communication technology (ICT)-based music education program on primary 

school students' musical abilities and grades (Hernández-Bravo et al., 2016). To 

examine the program's impact, this study used a factorial design that incorporated 

musical intelligence (MA) treatment (low-average-high) and intervention type 

(experimental vs. control). The findings revealed that students with ordinary and 

high musical abilities improved their hearing, voice expression, instrumental 

expression, musical language, movement and dance, and arts and culture skills in 

ICT-based programs compared to non-ICT programs. Meanwhile, students with 

limited musical abilities benefit more from non-ICT programs, implying that kids 

react differently to the two modes of intervention. The results of this study are 

discussed in the context of implications for better adapting music teaching to 

student diversity. This article examines didactic integration methods in teaching 

practice that use information and communication technology (ICT) (Jiménez-

Becerra & Segovia-Cifuentes, 2020). The article discusses the challenges of 

innovation in teaching practice in the modern day. This article was conducted in 52 
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Colombian schools as part of the "ICT: Challenges Based on the Ecology of 

Learning" project, which sought to identify the many ICT-mediated didactic 

integration models employed in educational reform. The findings of this research 

indicate three models, which are grouped according to instructional methodologies, 

curriculum conception, and methodological implementation. Aside from that, this 

essay emphasizes the need of developing models that help students' cognitive 

development. With these data, teaching practices can be pondered on, and new 

teaching concepts can be presented, demonstrating that ICT-integrated education 

exceeds its promises. This article also emphasizes the significance of educational 

reform in the development and diffusion of information in a linked world. These 

developments include criticizing the use of ICT in instructional practices. This 

article describes how research on the use of ICT in education focuses on 

technological rather than instructional aspects. As a result, the article aims to 

identify and categorize different types of ICT didactic integration, as well as present 

a fresh perspective on the function of mediated didactics in teaching. 

 

B. Literature Review 

1. Physical Affordance of Technoligical Tools 

The concept of affordances in the context of human-computer interaction 

(HCI), emphasizing the interplay between perceived and actual affordances in 

guiding user interactions with technological systems. Norman introduced 

perceived affordances—the cues that indicate how an object should be used—

shaped by design conventions, past experiences, and user expectations. In 

educational technology, this distinction is crucial as learners engage with digital 

tools based on their intuitive understanding of available functionalities rather 

than the tool's objective capabilities. Norman further highlighted physical 

affordances, which refer to the tangible design elements that facilitate user 

interaction, such as buttons, touchscreens, and navigation controls. These 

affordances determine how easily users can manipulate a system to achieve 
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learning goals, making usability and accessibility central to effective 

instructional technology design (Norman, 2013). 

The concept of affordances, rooted in ecological psychology and human-

computer interaction, has gained prominence in educational research for 

understanding the potential interactions between learners and technological tools 

(Dalgarno & Lee, 2009; Xue & Han, 2023). Affordances in educational contexts 

refer to the opportunities for learning activities that are determined by the 

perceived and actual features of technology tools or environments (Xue & Han, 

2023). Scholars have emphasized the importance of analyzing how the 

affordances of information and communication technologies (ICTs) can be 

harnessed to facilitate specific teaching and learning approaches (Dalgarno & 

Lee, 2009). By conceptualizing educational affordances as opportunities enabled 

by technology features, educators can design learning environments that 

optimize student engagement, interaction, and learning outcomes. 

Physical affordances in educational technology encompass the tangible 

features and functionalities of technological tools that influence users' 

interactions and learning experiences. These affordances can be categorized into 

cognitive, physical, sensory, and functional dimensions, each playing a distinct 

role in shaping user interactions and task performance. Physical affordances 

pertain to the tangible attributes and actions facilitated by the tool (Hartson, 

2003). Understanding the physical affordances of technological tools is essential 

for optimizing their usability, accessibility, and effectiveness in educational 

settings. 

Research has explored the usability and accessibility of technological tools 

in language learning contexts, emphasizing the importance of aligning tool 

affordances with learners' needs and abilities (Antonenko et al., 2016; Khan et 

al., 2023). Studies have highlighted the role of technological affordances, social 

affordances, and educational affordances in informing the design and 

implementation of educational technologies (Antonenko et al., 2016). By 

considering the affordances of AI-enabled applications, online learning 

platforms, and digital storytelling tools, educators can enhance learners' 
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engagement, satisfaction, and learning achievement (Fu et al., 2020; Zhang, 

2022). Furthermore, the integration of technologies into authentic assessment 

design has been approached from an affordance perspective, focusing on 

aligning technologies with pedagogical approaches to optimize learning 

experiences and outcomes (Osborne et al., 2013). By leveraging the affordances 

of technology tools, educators can create inclusive, engaging, and effective 

learning environments that cater to diverse learner needs and promote positive 

learning experiences. 

2. Technology in Language Learning 

The integration of technology in language education has been a subject of 

extensive research and discussion. Scholars have emphasized the importance of 

incorporating innovative technological tools to cater to the diverse needs of 

English as a Foreign Language (EFL) learners in the digital era (Bahari et al., 

2024). The role of technology in language education is not only limited to 

traditional classroom settings but has expanded to include virtual reality, chatbot-

based support, and adaptive learning algorithms, all of which have shown 

positive impacts on language learning proficiency and self-regulated learning 

skills (Bahari et al., 2024). Furthermore, the historical development and trends 

in using technological tools for language learning have evolved significantly, 

with studies showcasing the benefits of technologies such as mobile devices, 

computer multimedia platforms, and web-based resources in enhancing 

language acquisition and communication (Al-Haq & Al-Sobh, 2010; Dai, 2018; 

Hakeem Barzani et al., 2021). 

Educational technology theories play a crucial role in shaping the design and 

implementation of technology-enhanced language learning environments. The 

Theory of Interdependence and Modularity, for instance, highlights the tight 

integration of new technologies into educational practices, emphasizing the 

interconnectedness of components within the system (Munyoki Mwinz, 2022). 

Additionally, the learner autonomy framework has been explored in blended 

learning courses that utilize products like the Google Suite, showcasing how 
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technology can foster autonomy and collaboration among learners (Hauser, 

2022). These theoretical underpinnings provide a foundation for understanding 

the dynamics between technology, pedagogy, and language learning outcomes. 

The role of technology in language education extends beyond mere 

facilitation of learning activities; it has the potential to transform the entire 

language learning process. Studies have shown that when digital technology is 

appropriately integrated into ESL classes, it can significantly enhance students' 

language skills without overwhelming them (Abbasova & Mammadova, 2019). 

Moreover, the use of technology in English Language Learning (ELL) classes 

has been associated with increased engagement, improved self-concept, and the 

development of higher-order thinking skills among learners (Celik, 2023). 

Teachers' attitudes and technological knowledge also play a critical role in the 

successful integration of technology in language learning classes, highlighting 

the importance of educator readiness and support (Lamo et al., 2023).  

3. Technological Tools in Randall’s ESL Cyber Listening Lab 

The integration of technological tools in language learning environments is 

underpinned by various theoretical frameworks that emphasize the 

transformative potential of technology in enhancing language acquisition and 

communication skills. These frameworks highlight the importance of leveraging 

technology to create dynamic and interactive learning experiences that cater to 

individual learner needs, promote engagement, and facilitate language skill 

development (Güngör & Demirbaş, 2011; Zhou & Wei, 2018). Educators can 

design technology-enhanced language learning environments that align with 

advancing trends in educational technology and language pedagogy (Güngör & 

Demirbaş, 2011). The normalization of technology in language classrooms has 

led to a paradigm shift in language teaching approaches, emphasizing the multi-

faceted aspects of language learning technologies (Güngör & Demirbaş, 2011; 

Zhou & Wei, 2018). 

Randall's ESL Cyber Listening Lab offers a comprehensive set of 

technological tools designed to enhance ESL learners' listening skills and overall 
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language proficiency. The platform provides interactive listening exercises, 

authentic audio materials, vocabulary-building activities, and opportunities for 

oral communication practice (Dunkel, 1988; Zemlyanova et al., 2021). By 

utilizing various discourse categories such as lectures, speeches, and dialogues, 

Randall's platform enables ESL students to practice listening for comprehension, 

notetaking, summary writing, and oral communication (Dunkel, 1988). 

Additionally, tools like VoiceThread have been instrumental in developing ESL 

learners' oral proficiency by facilitating strategic language use and learner 

collaboration. These tools create a dynamic and engaging learning environment 

that mirrors real-world language contexts and promotes active engagement in 

language learning activities (Dugartsyrenova & Sardegna, 2016; Zemlyanova et 

al., 2021). 

Studies have shown that platforms similar to Randall's, which offer 

interactive listening exercises and authentic audio materials, can significantly 

enhance ESL students' active listening skills and engagement in language 

learning activities (Dunkel, 1988; Zemlyanova et al., 2021). By incorporating 

guided mobile learning and digital storytelling activities, Randall's platform 

equips ESL learners with access to technology and authentic learning 

environments that support communicative language teaching and learning 

(Kamal et al., 2021). The utilization of technological tools in Randall's ESL 

Cyber Listening Lab, supported by relevant theoretical frameworks, offers ESL 

learners a valuable resource for enhancing their listening skills and overall 

language proficiency. 

4. Teacher’s Strategies 

In the context of language learning, teachers' strategies in integrating 

technology into the classroom are critical for enhancing students' engagement 

and achievement. Technological Pedagogical Content Knowledge (TPACK) 

framework provides a valuable lens to analyze how teachers effectively blend 

technology, pedagogy, and content knowledge in their teaching practices 

(Koehler, 2006). According to TPACK, teachers need to develop a deep 
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understanding of how technological tools can support pedagogical strategies and 

content delivery. This interplay involves not only knowing the tools available 

but also creatively using them to achieve specific learning outcomes. Teacher 

creativity and strategy play a pivotal role in the effective integration of 

technological tools in the classroom, drawing on theoretical frameworks that 

emphasize the dynamic and innovative nature of teaching practices (Fitriah, 

2018; Jeffrey & Craft, 2004). Cropley's identification of creativity-fostering 

teacher behaviors underscores the significance of teachers' socially integrative 

teaching styles, encouragement of flexible thinking, and promotion of self-

assessment among students (Özkal, 2014). By adopting a learner-centered, open-

ended pedagogy, teachers can encourage students to explore and innovate with 

technological tools, fostering imagination, problem-solving, and risk-taking in 

educational practices (Yang et al., 2020).  

In the case of Randall's ESL Cyber Listening Lab, TPACK serves as a 

guiding framework to evaluate how teachers implement technological strategies 

to facilitate listening skill development. The platform's interactive tools and 

multimedia resources align well with the principles of TPACK, as they offer 

opportunities for integrating technology into pedagogical practices tailored to 

the specific content of listening and speaking skills. For example, the use of 

audio recordings, quizzes, and comprehension exercises within the Cyber 

Listening Lab provides teachers with diverse options to design engaging and 

contextually appropriate lessons.  Furthermore, effective use of technology in 

the classroom is closely linked to teachers' abilities to design creative learning 

activities, motivate students, and create meaningful learning experiences that 

promote creativity and engagement (Khikmah, 2019; Wandi et al., 2018). 

Teachers employing TPACK may leverage the platform's features to create 

varied instructional strategies, such as group discussions based on listening tasks 

or individual problem-solving activities to address comprehension gaps. 

Additionally, their ability to adapt content to suit students' proficiency levels and 

needs reflects both their Technological Content Knowledge (TCK) and 

Pedagogical Content Knowledge (PCK), essential components of TPACK. By 
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embracing innovative teaching strategies and creative approaches, educators can 

enhance student engagement, motivation, and learning outcomes in technology-

rich learning environments. This demonstrates how TPACK, combined with 

teacher creativity, can maximize the potential of tools like Randall's ESL Cyber 

Listening Lab to create dynamic, interactive, and student-centered learning 

experiences. 

5. Students’ view 

The perspectives of students on the strategies employed by teacher when 

using technological tools in language learning are influenced by theoretical 

frameworks that emphasize student-centered pedagogy, constructivist views, 

and the role of technology in enhancing learning experiences (Cheng et al., 2010; 

Twining et al., 2013). Student-centered teaching strategies that prioritize self-

motivation, self-reflection, and interactive learning processes resonate with 

constructivist theories that view learning as an active, reflective, and 

collaborative endeavor (Cheng et al., 2010). The integration of technology in 

educational practices aligns with the belief that technology can facilitate student 

engagement, autonomy, and critical thinking skills, contributing to a more 

dynamic and effective learning environment (Twining et al., 2013). By 

considering students' views through the lens of constructivist and student-

centered theories, educators can tailor their teaching strategies to meet students' 

diverse learning needs and preferences. 

Another key theoretical framework that informs students' views on learning 

strategies is Self-Determination Theory (SDT), which explains how motivation 

and engagement influence learning effectiveness. SDT posits that students' 

engagement is driven by the fulfillment of three fundamental psychological 

needs: autonomy, competence, and relatedness (Deci & Ryan, 1985). Autonomy 

refers to students' perception of control over their learning, which is enhanced 

when teacher implements strategies that allow for self-directed engagement with 

technological tools. Competence is fostered when instructional strategies 

provide clear guidance, achievable challenges, and immediate feedback, helping 
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students feel capable and confident in their learning process. Relatedness 

emerges from interactive and collaborative learning experiences, such as group 

discussions and problem-solving activities, which strengthen students' 

connections with peers and instructors (Ryan & Deci, 2000). 

Students' perspectives on technological tools in language learning are 

shaped by their experiences, preferences, and perceptions of the benefits and 

challenges associated with technology integration in the classroom (Adhikari, 

2021; Levin & Wadmany, 2006). The incorporation of ICT tools such as 

YouTube and Google in academic activities has been shown to enhance students' 

collaborative skills and support positive learning outcomes (Adhikari, 2021). 

However, while many studies have explored teachers' views on ICT, few have 

delved into students' perceptions of learning in technology-rich classrooms, 

highlighting the need to consider students' voices and experiences in shaping 

effective technology integration practices (Levin & Wadmany, 2006). Students' 

views on technological tools reflect their engagement, motivation, and learning 

experiences, underscoring the importance of incorporating student perspectives 

in the design and implementation of technology-enhanced learning 

environments. 

From the students' perspective, the strategies employed by teacher when 

using technological tools in language learning offer both benefits and challenges 

that impact their learning experiences (Adhikari, 2021; Webster & Son, 2015). 

Students perceive technology integration as beneficial for enhancing 

collaboration, engagement, and learning outcomes, providing them with 

opportunities to interact with content in innovative ways (Adhikari, 2021). 

However, challenges such as the complexity of technology use, varying levels 

of digital literacy, and potential distractions can also influence students' views 

on the effectiveness of technology-enhanced teaching strategies (Webster & Son, 

2015). 

By considering students' perspectives on the benefits and challenges of 

technology integration, educators can address students' needs, preferences, and 

concerns to create inclusive and effective learning environments that promote 
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student engagement and success. Student perceptions of the strategies used by 

teacher with technological tools have a significant impact on learning 

engagement and effectiveness, influencing students' motivation, participation, 

and learning outcomes. When students view technology integration as enhancing 

their learning experiences, promoting collaboration, and providing opportunities 

for interactive learning, they are more likely to be engaged and motivated in the 

learning process (Radhakrishnan et al., 2018). Conversely, challenges such as 

technical difficulties, lack of familiarity with technology tools, and perceived 

barriers to effective use can hinder student engagement and learning 

effectiveness (Schcolnik, 2018). By understanding and addressing student 

perceptions, educators can optimize technology integration practices to enhance 

student engagement, motivation, and learning outcomes in language learning 

contexts. 
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CHAPTER III 

RESEARCH METHOD 

 

A. Research Design 

In this study, a qualitative descriptive method was chosen as the research 

approach. The purpose of selecting this method is to comprehensively describe the 

teachers' experiences in creatively using Randall’s ESL Cyber Listening Lab as an 

ICT-based learning medium, and to explore students' views on the use of this lab in 

the teacher-designed classroom. This approach not only explores how Randall’s 

ESL Cyber Listening Lab is used but also enriches the understanding of classroom 

interaction dynamics and its impact on student learning achievement. This research 

is based on the concept that the use of information and communication technology 

(ICT) in education can enhance the quality of learning. The choice of this design is 

grounded in the theoretical framework that qualitative descriptive research is well-

suited for capturing detailed accounts of personal experiences and contextual 

factors (Bogdan & Biklen, 1998). This approach is based on the belief that 

understanding the nuances of teacher creativity and student perceptions requires 

rich qualitative data that can reveal the intricacies of the educational environment 

and the effective use of ICT tools in improving learning outcomes. 

 

B. Research Setting 

This research was conducted at the Walisongo State Islamic University (UIN) 

Semarang, Central Java, starting on October 7, 2024. This university has a 

“Listening and Speaking” course which used Randall's ESL Cyber Listening Lab 

as a learning medium. This research took place outside the course to collect data 

through interviews and simultaneously with the implementation of courses taught 

by teacher during one academic semester to collect data through observation. 

Therefore, this research was carried out in the class designated as the place for 
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implementing the "Listening and Speaking" course and using Randall's ESL Cyber 

Listening Lab as part of the learning media. 

 

C. Source of Data 

The data sources of this study included a teacher of the 'Listening and Speaking' 

class with experience in using Randall's ESL Cyber Listening Lab. The teacher was 

selected due to their years of experience using Randall's ESL Cyber Listening Lab 

and their expertise in integrating it with various teaching methods. Experienced 

teacher can provide in-depth perspectives on how technological tools can be 

effectively integrated into pedagogical practices to enhance content delivery 

(Mishra & Koehler, 2006). Additionally, 28 first-semester students attended the 

class at Walisongo State Islamic University, Semarang. Their perspectives and 

experiences as learners are crucial because learning is a social process, and students' 

interactions with technology and their responses to teaching strategies are essential 

for understanding the full impact of these tools (Vygotsky, 1978). 

This class was deliberately chosen because, in the odd semester of 2024, it was 

the only Intensive Course in Listening and Speaking taught by the teacher who 

consistently integrates Randall’s ESL Cyber Listening Lab as the primary 

instructional tool.  The systematic and structured use of the platform provides an 

optimal setting for examining how technology-driven teaching strategies influence 

student engagement, comprehension, and overall learning outcomes in language 

acquisition. 

The data sources of this study also included documentation of the technological 

tools and features within Randall’s ESL Cyber Listening Lab. This documentation 

involved systematically observing and recording the website’s functionalities, 

interactive elements, and resources. These insights were crucial for addressing the 

research question: "How does Randall's ESL Cyber Listening Lab actualize 

physical affordance through its technological tools?" By examining the tools 

directly, this study could analyze their potential to enhance physical interaction and 

support language learning processes. This combination of students, and 
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documentation offered a comprehensive view of the Cyber Listening Lab's 

influence on language learning outcomes, encompassing both pedagogical 

strategies and technological affordances. 

 

D. Method of Collecting Data 

1. Documentation 

This method involved a systematic analysis of features on the Randall’s ESL 

Cyber Listening Lab website. Its purpose was to answer the first research 

question: how this lab actualized physical affordance through its technological 

tools. Grounded in content analysis, this methodological choice drew upon 

principles from qualitative research methodologies, particularly in the 

examination of textual and multimedia content (Krippendorff, 2018). This 

approach allowed researchers to gain valuable insights into how these tools were 

structured and intended to be utilized, forming a foundational understanding for 

subsequent analysis and interpretation. 

2. Observation  

This method was used to address the second question, which examined 

teachers' strategies in utilizing the technological tools in Randall’s ESL Cyber 

Listening Lab. Classroom observation enabled researcher to understand the 

direct interactions and behaviors of teacher when integrating technology into 

teaching. Informed by the sociocultural theory of learning, observation 

acknowledges the significance of social interactions and cultural context in 

shaping teaching practices and student learning experiences (Vygotsky, 1978). 

By observing these dynamics in action, researcher uncovered nuanced details 

about the implementation technological tools in educational settings. 

3. Semi-structured interview 

This method was conducted to explore students' views on the strategies their 

teacher used to support the development of their listening skills, thus addressing 
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the third research question. These interviews allowed students to openly and 

deeply share their perspectives. Aligned with constructivist principles, semi-

structured interviews recognize the active construction of knowledge through 

individual experiences and interactions (Jonassen, 1991). By capturing diverse 

perspectives and interpretations, this method contributed to a more 

comprehensive understanding of the phenomenon under investigation.  

 

E. Research Instrument 

1. Documentation Study Guideline 

The documentation guideline served as the chosen instrument for this 

research endeavor. Its purpose was to assess the features and functionalities of 

the technological tools available on Randall’s ESL Cyber Listening Lab website. 

Specifically, it provided a structured framework for systematically analyzing 

various components of the website, such as audio clips, interactive exercises, 

quizzes, and multimedia content. Moreover, the guideline facilitated an 

examination of how these tools are designed to enhance listening skills and their 

intended use by both the teacher and students. This selection was driven by the 

need for a comprehensive and systematic approach to data collection and 

analysis. By adhering to the guidelines outlined in the instrument, researchers 

ensured consistency and rigor in evaluating the ESL Cyber Listening Lab 

website. Additionally, the structured nature of the guideline enabled efficient and 

effective capture of relevant data points, facilitating a thorough exploration of 

the website's features and functionalities. Overall, the documentation study 

guideline was instrumental in supporting the research objectives by enabling a 

detailed examination of the technological tools and their impact on language 

learning outcomes. The theoretical basis supporting the use of the 

Documentation Study Guideline in this research was rooted in the principles of 

content analysis methodology. Content analysis provides a systematic and 

objective means of analyzing textual and multimedia content (Krippendorff, 

2018). By employing the Documentation Study Guideline, which drew upon 
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these principles, researchers methodically examined the design and intended use 

of technological tools on the ESL Cyber Listening Lab website. 

2. Observation Guideline 

The observation guideline served as the chosen instrument for this research 

endeavor. Its purpose was to systematically observe classroom activities and the 

implementation of strategies using Randall’s ESL Cyber Listening Lab. Through 

this structured framework, researcher aimed to collect data on how the teacher 

integrated technological tools into their teaching practices, adapted resources to 

meet students' needs, and engaged students effectively. Additionally, the 

guideline facilitated the examination of teacher creativity and innovation in 

using the ESL Cyber Listening Lab, providing insights into real-time interactions 

and behaviors within the classroom environment. The selection of the 

observation guideline was driven by the need for consistency and rigor in data 

collection during classroom observations. By adhering to the structured 

framework outlined in the instrument, researcher systematically captured 

relevant information about the implementation of technological tools and 

teaching strategies. Furthermore, the guideline provided clear criteria and 

prompts for observing various aspects of classroom activities, enabling 

researchers to focus on specific areas of interest and record observations 

accurately. Overall, the guideline enhanced the reliability and validity of the data 

collected during classroom observations, thereby supporting the research 

objectives of examining the impact of technology integration on language 

learning outcomes. The use of the guideline in this research was supported by 

the principles of qualitative research methodology, specifically in the context of 

classroom observation. Observation has been widely acknowledged in 

educational research for its ability to provide firsthand insights into teaching 

practices, student interactions, and classroom dynamics (Merriam & Tisdell, 

2015). By employing the guideline, researcher systematically observed how the 

teacher utilized technological tools, such as Randall’s ESL Cyber Listening Lab, 

in their instructional strategies. 
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For the observation method, meta-observation was carried out by involving 

an additional observer who independently documented observations during the 

session. The results from both observers were then analyzed to identify any 

differences and ensure data consistency. This strategy improves credibility and 

dependability by reducing potential observer bias and enhancing the reliability 

of recorded data (Lincoln & Guba, 1985). 

3. Interview Guideline 

The research primarily drew on data from questionnaire administered to 

students, capturing their immediate perceptions of the teaching strategies 

facilitated by Randall’s ESL Cyber Listening Lab. By incorporating carefully 

designed open-ended questions, the questionnaire ensured a systematic 

exploration of students' viewpoints while maintaining flexibility for diverse 

responses. This approach enhanced the depth and authenticity of the data 

collected, supporting the research objectives of investigating the impact of 

technology integration on language learning outcomes. The questionnaire is 

widely recognized as an effective method for capturing participants' insights, as 

it encourages reflective and elaborative responses, offering valuable qualitative 

data that may not be captured through structured or multiple-choice surveys 

(Creswell & Poth, 2013; Patton, 2014). To verify and deepen these initial 

insights, follow-up interview was then conducted. The open-ended interview 

was utilized to gather data on students' perceptions of the effectiveness, 

engagement, and impact of teaching strategies facilitated by the ESL Cyber 

Listening Lab. This method allowed students to express their thoughts freely, 

providing detailed responses based on their experiences, preferences, and 

challenges related to technology integration in language learning. By using this 

method, researcher gained a richer understanding of students' experiences with 

technology integration in language learning. 
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F. Method of Analysing Data 

This study used content analysis to examine documentary data, specifically the 

resources available on Randall's ESL Cyber Listening Lab website. This analysis 

aimed to understand the features provided by the lab, such as the types of audio 

clips, interactive exercises, quizzes, and other multimedia content, as well as how 

these features are designed to enhance English listening skills. Content analysis was 

selected for its ability to systematically categorize and interpret the content, 

enabling researchers to identify key elements and patterns within the educational 

resources provided by the website. The theoretical foundation for content analysis 

was grounded in the work who highlights its utility in making replicable and valid 

inferences from texts to the contexts of their use (Krippendorff, 2018). 

The data from observations and interviews were analyzed using the qualitative 

data analysis method (Miles et al., 2014). This method involved three main steps: 

data condensation, data display, and drawing and verifying conclusions. For 

observational data on classroom activities and teachers' creativity in adopting 

strategies using Randall's ESL Cyber Listening Lab, data condensation involved 

selecting, coding, and organizing key aspects of observed practices. These aspects 

were categorized based on relevant indicators, such as the integration of technology 

and innovative teaching strategies. The data was then displayed in matrices or other 

visual formats to identify patterns and relationships that provided insights into how 

teachers creatively utilized the lab resources in their teaching. For semi-structured 

interview data with students, data condensation included coding responses to 

highlight recurring themes related to their experiences and perceptions of using 

technology in English language learning. The data was displayed in a systematic 

manner, such as in tables or diagrams, to facilitate comparison and analysis of 

themes across different participants. The final stage involved drawing and verifying 

conclusions. This process synthesized insights from both observational and 

interview data, ensuring that the findings were grounded in the data and aligned 

with the research objectives. Triangulation and member checking were employed 

to verify the validity of the conclusions.  
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By combining content analysis and the data analysis methods developed by 

Miles, Huberman, and Saldaña, this study provided a comprehensive understanding 

of the physical capabilities of technological tools used to improve English listening 

skills, as well as teacher creativity and students' perceptions of the use of these tools 

in learning contexts.  

 

G. Trustworthiness 

To ensure the trustworthiness of this study, several strategies were employed to 

enhance the credibility and confirmability of the findings. For the observation 

method, meta-observation was conducted by involving an additional observer who 

independently recorded observations during the same session. Afterwards, the 

findings from both observers were compared to identify any discrepancies and 

ensure consistency in the data. This approach enhances credibility and 

dependability by reducing potential observer bias and increasing the reliability of 

the recorded data (Lincoln & Guba, 1985). For the interview method, which was 

conducted using an open-ended questionnaire, member checking was implemented 

to clarify ambiguous or unclear responses. Participants whose answers lacked 

clarity were invited for follow-up interviews to verify and elaborate on their 

responses. This process ensured that the interpretations accurately reflected 

participants' intended meanings, thus strengthening confirmability and credibility 

(Creswell & Poth, 2013). By employing meta-observation and member checking, 

this study ensured that the data collected was accurate, reliable, and free from 

researcher bias, enhancing the overall trustworthiness of the findings. 
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CHAPTER IV 

RESEARCH FINDING AND DISCUSSION 

 

A. Findings 

It is known that there are three research objectives listed in chapter I. The first 

objective of this study is to determine physical affordance through technological 

tools in Randalls' ESL Cyber Listening Lab. The second objective is to determine 

strategies employed by the teacher in using Randalls' ESL Cyber Listening Lab. 

The third objective is to determine students' views of the strategies employed by the 

teacher in using technological tools of Randall's ESL Cyber Listening Lab to 

support their listening skill development. To achieve the research objectives, the 

researcher describes several descriptions as follows: 

1. Physical Affordance of Randall’s ESL Cyber Listening Lab  

The data of this research reveal various physical affordances of 

technological tools present in Randall’s ESL Cyber Listening Lab that support 

user interaction and learning engagement. The analysis was conducted by 

systematically examining the platform's features, including accessibility, 

interactivity, and functional design. The following table presents the documented 

affordances and their relevance to the learning process. 

Table 4.1 Physical Affodance of Technological Tools in Randall’s 

Indicator Physical 

Affordance 

Evidence 

Visual Cues The play, pause, 

volume buttons are 

clearly visible and 

easy to recognise. 
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 Icons and 

navigation menus 

are easy for new 

user to recognise 

and understand. 

 

 

 

User 

Guidance 

Clear instructions 

for first-time users 

using the platform. 

 

 
 Tutorials or special 

instructions for new 

user. 
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Audio 

Controls 

Users can repeat 

certain parts of the 

audio easily.  

Interactive 

Navigation 

User can select the 

desired type of 

material and 

activity. 

 

 User can select the 

material topic 

according to the 

desired level. 

 

 The platform 

responds to user 

clicks and 

navigation quickly 

and smoothly. 

 

Learning 

Features 

After listening, 

there are interactive 

quiz-based practice 

questions. 
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 The correct answer 

will be displayed 

directly after the 

participant 

completes the quiz.  

 

 A text transcribing 

feature that helps 

users read while 

listening.  

 

Customization 

& 

Adaptability 

Users can choose 

the difficulty level 

of the material they 

want to learn.  
 

 

Based on the data above, it was found that Randall’s ESL Cyber Listening 

Lab provides various physical  affordances of technological tools that enhance 

user interaction and support learning activities. The following are the key 

affordances identified through the documentation process: 

1. Visual Cues 

There are features such as play, pause, and volume adjustment 

buttons for the audio in Randall's, more specifically in the listening exercise 

section. The play and pause buttons are the same button located on the left 

and the volume button is located on the right. The volume button is pressed 
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to turn on and off, then next to it there is a long white line that is used to 

adjust the volume low.  

There are icons and navigation on the Randall's main page. Users 

are given several options to navigate the website. By scrolling down then 

find icons and images that are given a description below and directly 

directed to the materials and activities, or click the post About ESL-LAB 

which provides information about Randalls'. 

2. User Guidance 

There is a post that provides clear instructions to new users on the 

main page located in the upper right corner with the words Help. Randalls' 

provides several options for new users, one of which is the post First Time 

Users. If new users click this post, then Randall's will provide information 

about Randall's and steps that need to be done for the first time user. 

New users are given information and tutorials using Randalls 

through videos entitled Web Site Introduction and Website Overview. These 

videos help new users to navigate around and use this website. New users 

can also ask for more information related to Randalls'. 

3. Audio Controls 

Users can repeat certain parts of the audio easily. This is done by 

hovering and or directly tapping on the long line that has a time stamp. This 

can be done multiple times without any maximum number. 

4. Interactive Navigation 

Randalls' provides a variety of materials and activities, which can be 

customized to suit the user. Materials are provided with various levels and 

activities are provided according to their type. 

The material provided by Randalls' is grouped according to its level. 

Each level has many varied topics. Each selected topic of material has its 

own activity. 

The platform responds to user clicks and navigation quickly and 

smoothly. When the user clicks a button or moves between pages, the system 

displays an immediate response without significant lag. 
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5. Learning Features 

There are interactive quiz-based practice questions after listening to 

the audio in the Listening Exercise section. The questions are related to the 

audio previously listened to. The quiz format is questions with multiple 

choice answers. 

After taking the quiz, the correct answer will be displayed 

immediately below each quiz number. If the user's answer is correct, it will 

say “Correct!” accompanied by a discussion of the answer below it. If the 

user's answer is incorrect, it will say “Good Try!” accompanied by a 

discussion of the answer below it. 

The text transcription feature allows users to read the text 

simultaneously while listening to the audio. Users need to scroll down on 

the website and click the See Listening Script to get the script from the 

audio. 

6. Customization & Adaptability 

Randalls' provides four levels: easy, intermediate, difficult, and 

academic listening. Each level has materials with various topics and 

activities. Users need to click on the Listening Activities post and determine 

the desired level. 

In conclusion, Randall’s ESL Cyber Listening Lab offers a range of physical 

affordances that enhance user interaction and support effective language 

learning. The platform provides visual cues that facilitate navigation, user 

guidance features that assist new learners, and audio controls that allow flexible 

listening adjustments. Its interactive navigation ensures smooth access to diverse 

materials and activities tailored to different proficiency levels, while its learning 

features, such as quizzes and text transcription, promote comprehension and 

engagement. Additionally, the customization and adaptability of the platform 

enable users to select materials suited to their learning needs. These affordances 

collectively contribute to an interactive, user-friendly, and effective online 

learning experience for ESL learners. 
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2. Teacher’s Strategies in Using Technological Tools 

The data of this research reveal strategies employed by the teacher during 

learning in class. A total of 28 students from the Listening and Speaking class 

along with the teacher of the course were observed.  Based on the findings, it 

was revealed that the teacher employed a variety of strategies while consistently 

using Randall’s ESL Cyber Listening Lab as the primary resource for learning. 

The strategies were systematically integrated to support students’ listening skill 

development and create an engaging learning environment. One of the main 

strategies was oral instruction, where the teacher consistently provided verbal 

guidance to direct students through each stage of the lesson. Clear 

communication of objectives, detailed explanations of activities, and step-by-

step instructions were given to ensure that students understood the expectations. 

To maintain engagement, the teacher also posed critical thinking questions and 

offered clarifications as needed.  

Another key strategy involved listening exercises with authentic audio from 

Randall’s ESL Cyber Listening Lab. The teacher carefully selected audio tracks 

suited to the students’ proficiency levels and learning goals, playing them 

multiple times to accommodate varying comprehension needs. Post-listening 

discussions were held to deepen understanding, allowing students to analyze 

vocabulary, pronunciation, and main ideas. Joint review was also emphasized, 

where students revisited the dialogue from the listening materials. They 

identified unfamiliar vocabulary, compiled word lists, and sought meanings 

through discussion or independent research, fostering deeper language 

acquisition. To enhance pronunciation and intonation skills, the teacher 

implemented drilling activities, using the listening scripts. Students repeated 

dialogues after the teacher, focusing on articulation, stress, and rhythm, either 

individually or in pairs. The strategy of reading aloud in groups, divided by 

gender, further reinforced pronunciation and intonation practice. Each group 

read dialogues aloud, with the teacher providing corrective feedback to refine 

their speaking skills. Question and answer sessions were incorporated to assess 
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comprehension and stimulate critical engagement with the material. Students 

actively responded to questions regarding key details, main ideas, and inferred 

meanings, promoting interactive learning.  

The teacher also utilized discussion and problem-solving activities, 

organized in whole-class, small-group, or pair formats. These discussions 

enabled students to collaboratively analyze audio materials, answer questions, 

and solve comprehension challenges, enhancing understanding through peer 

interaction. Voice recording activities allowed students to practice and record 

dialogues in pairs, helping them evaluate their own pronunciation and fluency. 

This method fostered greater self-awareness and speaking confidence. E-

learning media was employed to extend learning outside of class. Students 

completed online quizzes, answered discussion questions, and engaged in 

collaborative online interactions, supporting flexible and accessible learning 

opportunities. Through written assignments, students answered comprehension 

questions by hand, scanned their responses, and uploaded them to the e-learning 

platform. This process helped reinforce the information absorbed during 

listening activities.  

Finally, feedback provision played a critical role. The teacher provided 

detailed comments and scores through the e-learning platform, offering 

constructive advice, identifying strengths and weaknesses, and suggesting 

strategies for improvement. In conclusion, the teacher’s use of diverse strategies 

including oral instruction, structured listening activities, collaborative 

discussions, voice recording, and the integration of digital platforms successfully 

supported the development of students’ listening comprehension and overall 

language proficiency. By combining traditional and technology-enhanced 

methods, the teacher created an interactive, engaging, and supportive learning 

environment. 
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3. Students’ View of the Strategies Employed by the Teacher in Using 

Technological Tools 

This study initially targeted all 28 students enrolled in the Listening and 

Speaking class; however, only 22 students agreed to participate in the 

questionnaire. Despite this limitation, the collected responses provided valuable 

insights into students’ perceptions of the strategies implemented by the teacher 

when using Randall’s ESL Cyber Listening Lab. These findings offer a 

comprehensive understanding of how various teaching strategies were received 

and their effectiveness in supporting listening skill development. The data, 

collected through open-ended questionnaires, revealed that oral instruction was 

generally considered helpful by most students. Clear verbal guidance allowed 

students to follow the activities easily, although some noted that instructions 

were sometimes too fast or lacked detail, leading to confusion about tasks. 

Regarding listening and discussion, students largely found this strategy highly 

effective. Post-listening discussions enabled them to share interpretations and 

clarify misunderstandings, fostering better comprehension. However, some 

students remarked that discussions occasionally drifted from the topic and lost 

focus. In the reviewing audio, vocabulary list, and transcript strategy, students 

expressed appreciation for the supporting materials that aided vocabulary 

acquisition and context understanding. Nevertheless, some felt that not all 

challenging vocabulary was addressed in class, suggesting that providing 

vocabulary lists beforehand would better prepare them.  

The drilling strategy was seen as effective for improving pronunciation and 

intonation. Repetitive practice after listening to audio helped many students 

enhance their articulation, although a few found the repetition monotonous 

without variations in activities. Opinions on reading out loud were mixed. While 

many students recognized its benefit in improving pronunciation and listening 

comprehension, others felt it was more aligned with speaking practice rather than 

listening enhancement. Question and answer sessions were generally valued as 

effective for confirming understanding and addressing gaps. Nonetheless, 
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participation was uneven, with only a few students actively engaging while 

others remained passive. The discussion and problem-solving approach was 

perceived positively for promoting deeper understanding through collaborative 

work. Yet, limited time for discussions often prevented thorough exploration of 

the material. Feedback on the voice recording strategy varied. Some students 

appreciated the opportunity to self-evaluate their pronunciation and clarity, 

whereas others felt uncomfortable hearing their recorded voices, which lessened 

the strategy’s effectiveness for them. Using e-learning received mixed 

responses. While students enjoyed the flexibility of accessing materials anytime, 

they felt that the platform's use was often limited to task submissions, lacking 

interactive engagement or supplementary exercises. Similarly, views on writing 

after listening were divided. Some students found it helpful for reinforcing 

memory and comprehension, whereas others viewed it as less impactful on their 

listening skills, particularly when the writing tasks involved merely answering 

questions without deeper reflection.  

Finally, the giving feedback strategy was recognized as important. Students 

appreciated receiving feedback but suggested that it often lacked detailed 

explanations. They recommended providing specific examples to better 

understand mistakes and ways to improve. Overall, the findings show that 

strategies promoting active interaction such as listening and discussion, 

discussion and problem-solving, and question and answer were preferred by 

students and perceived as most effective in enhancing their listening 

comprehension. Analytical strategies like reviewing transcripts and drilling also 

supported skill development but required variation to maintain student 

engagement. In contrast, strategies like writing and voice recording elicited more 

varied responses, indicating the need for adaptation based on student 

preferences. Moreover, challenges such as clarity in instruction, more detailed 

feedback, and optimized use of digital tools were identified. Therefore, refining 

teaching methods and providing more structured support are crucial to further 
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enhancing the integration of Randall’s ESL Cyber Listening Lab in listening 

skill development. 

 

B. Discussion 

The documentation findings indicate that Randall's ESL Cyber Listening 

Lab incorporates various physical affordances that enhance usability and 

interaction. The platform's visual cues, such as play, pause, and volume buttons, 

guide users through intuitive design, supporting ease of navigation and 

accessibility. Recent studies emphasize that intuitive visual design significantly 

improves user engagement and reduces cognitive load in online learning 

environments (Xue & Han, 2023; Aliyu et al., 2022). Similarly, user guidance 

features, including help sections and tutorial videos, reinforce perceived 

affordances by offering explicit instructions, thus minimizing uncertainty for new 

users and enhancing technological acceptance (Mikić et al., 2022). The interactive 

navigation system provided by Randall’s allows learners to customize their learning 

experience, aligning with contemporary research that highlights the importance of 

functional and adaptable affordances in promoting learner motivation and 

engagement (Aliyu et al., 2022). Categorization of content by difficulty levels 

enables personalization, which is crucial for maintaining student interest and 

supporting differentiated learning needs (Xue & Han, 2023).  The interactive 

navigation system in Randall's enables learners to customize their learning 

experience, supporting functional affordances that optimize engagement. 

Categorization by difficulty levels aligns with affordance-driven instructional 

design, where adaptability improves learner motivation (Antonenko et al., 2016).   

Additionally, features such as interactive quizzes with immediate feedback 

exemplify the role of technological affordances in reinforcing comprehension and 

promoting self-assessment, a strategy supported by recent findings on effective 

digital learning tools. Moreover, the availability of transcription tools enhances 

multimodal learning, allowing learners to simultaneously develop their auditory 



36 

 

and visual processing skills, consistent with findings that multimodal affordances 

improve cognitive engagement and language acquisition (Sunday et al., 2021). The 

customization and adaptability options available in Randall’s, such as the ability to 

choose topics and adjust difficulty levels, also contribute to learner autonomy, an 

essential component for sustaining intrinsic motivation in digital learning 

environments (Richard M. Ryan, 2018). By aligning its technological affordances 

with pedagogical needs, Randall's ESL Cyber Listening Lab facilitates greater 

accessibility, interactivity, and learner engagement, positioning itself as an effective 

and innovative platform for enhancing listening skills in technology-mediated 

language learning. 

The findings also indicate that the teacher employed a variety of teaching 

strategies while using Randall's ESL Cyber Listening Lab as the primary learning 

resource. These strategies, including oral instruction, listening exercises, joint 

review, and drilling, align with the Technological Pedagogical Content Knowledge 

(TPACK) framework, which emphasizes the integration of technology, pedagogy, 

and content knowledge in the classroom. The teacher's ability to creatively utilize 

interactive listening activities, group discussions, and multimedia resources reflects 

a well-developed Technological Pedagogical Knowledge (TPK), demonstrating 

how technology supports engagement, comprehension, and collaboration in 

language learning. Key aspects of effective technology integration in the classroom 

include teacher creativity and instructional adaptability, which are crucial for 

maximizing student engagement and comprehension in digital environments (Yang 

et al., 2020; Khikmah, 2019; Wandi et al., 2018). The teacher’s use of problem-

solving discussions, role-playing, and recorded dialogues illustrates a learner-

centered and flexible teaching approach, fostering active student participation and 

critical thinking. This flexible teaching strategy highlights that encouraging 

students’ creativity and interaction with technology leads to more dynamic and 

meaningful learning experiences (Yang et al., 2020). Incorporating Randall’s ESL 

Cyber Listening Lab into classroom practices reflects strong Technological Content 

Knowledge (TCK) and Pedagogical Content Knowledge (PCK). The platform’s 

audio recordings, quizzes, and comprehension exercises were adapted into creative 
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activities such as collaborative discussions, interactive assessments, and 

personalized feedback sessions, demonstrating how technology can be utilized 

beyond its basic functionality to support student-centered learning (Khikmah, 

2019). Furthermore, the integration of e-learning platforms and digital assessments 

promotes digital literacy while strengthening students’ listening comprehension 

skills (Wandi et al., 2018).The teacher’s ability to adapt the content based on 

students' proficiency levels and learning needs further demonstrates effective 

technology integration. Such practices are aligned with more recent perspectives 

emphasizing the role of technological tools in creating flexible and inclusive 

learning environments that meet diverse learner needs (Shard et al., 2024; Shortt et 

al., 2023).  

Overall, the findings illustrate how TPACK, combined with teacher 

creativity and instructional innovation, enhances technology-driven language 

learning. By implementing student-centered strategies, problem-solving activities, 

and interactive formats, the teacher successfully maximized the potential of 

Randall’s ESL Cyber Listening Lab. These results reinforce the importance of 

innovative and adaptive teaching methods in technology-rich environments, 

highlighting the teacher's crucial role in shaping engaging and effective language 

learning experiences. 

The findings of this study reveal various student views on the strategies 

employed by the teacher when using Randall’s ESL Cyber Listening Lab for 

listening skill development. These findings align with key theoretical frameworks, 

particularly Self-Determination Theory and constructivist pedagogy, which 

emphasize student engagement, motivation, and learning autonomy in technology-

enhanced environments. The strategies that received the highest levels of agreement 

among students were Question and Answer and Reviewing Audio, Vocabulary List, 

and Transcript. These strategies significantly contributed to students' 

comprehension and engagement. According to Self-Determination Theory (SDT), 

competence is a crucial factor in fostering student motivation. The structured nature 

of Reviewing Audio, Vocabulary List, and Transcript allowed students to build 
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vocabulary and reinforce comprehension, which supports recent research 

emphasizing the importance of structured technological integration for language 

learning outcomes(Liang, 2023). Similarly, the Question and Answer strategy 

provided immediate feedback, helping students clarify misunderstandings and 

thereby reinforcing their sense of competence. Strategies such as Discussion and 

Problem-Solving, Listening and Discussion, and Reading Out Loud received more 

mixed responses, with many students remaining neutral. Some students found 

group discussions beneficial for reinforcing understanding, but others noted that 

participation was uneven. This observation aligns with studies highlighting the 

importance of well-structured collaborative learning environments to optimize 

student engagement in technology-supported settings (Balalle, 2024). Although 

collaboration has been shown to foster positive language learning outcomes, 

effective facilitation remains essential to ensure active participation by all students. 

In contrast, strategies such as Using E-learning and Writing received lower levels 

of agreement, with more students remaining neutral or disagreeing with their 

effectiveness. SDT emphasizes that autonomy plays a key role in sustaining 

motivation and engagement. Difficulties in navigating the e-learning platform and 

the perception that writing tasks were less relevant to listening skill development 

indicate a gap in promoting learner autonomy. This is consistent with findings from 

recent studies suggesting that while ICT tools offer flexibility, they can hinder 

engagement when students face barriers in digital literacy or when tasks are 

misaligned with learning objectives (McGuinness & Fulton, 2019).  

Furthermore, students recommended more reflection-based writing 

activities, such as summarizing or providing personal responses to audio materials, 

to enhance the relevance of writing tasks for listening development. The Giving 

Feedback strategy also generated mixed opinions among students. Although 

feedback is crucial for supporting competence, several students reported that 

feedback often consisted mainly of numerical scores without sufficient explanatory 

comments. This finding is in line with recent research emphasizing that detailed, 

formative feedback is vital to promote language learning efficacy (Radhakrishnan 

et al., 2018). Member-checking interviews further highlighted that students 
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preferred more specific and actionable feedback, such as audio-recorded or written 

comments through e-learning platforms, to better understand their learning 

progress. Overall, the findings suggest that structured and interactive strategies, 

such as Question and Answer and Reviewing Audio, Vocabulary List, and 

Transcript, effectively foster student competence and engagement. However, to 

enhance autonomy and relatedness, strategies such as Using E-learning and 

Discussion and Problem-Solving should be adjusted to allow for more student 

choice, control, and structured interaction. These results resonate with recent 

recommendations advocating for student-centered design in ICT-based language 

education(Bahari, 2023; Li & Zhu, 2023). By addressing challenges related to 

instructional clarity, feedback quality, and digital platform engagement, educators 

can further optimize the integration of Randall’s ESL Cyber Listening Lab to create 

a more interactive, autonomous, and effective learning environment for English 

listening skill development. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 
A. Conclusion 

This study investigated the use of Randall’s ESL Cyber Listening Lab in the 

Listening and Speaking class, focusing on three aspects: the physical affordances 

of the platform, the teacher’s strategies in utilizing its technological tools, and 

students’ perspectives on these strategies. The findings reveal that Randall’s ESL 

Cyber Listening Lab provides various physical affordances that enhance user 

interaction and engagement in learning. Features such as visual cues, interactive 

navigation, audio controls, user guidance, and customization options make the 

platform accessible and adaptable to different proficiency levels, contributing to an 

effective online learning experience. 

In terms of instructional strategies, the teacher implemented various 

approaches to integrate Randall’s ESL Cyber Listening Lab into the classroom, 

including oral instruction, listening exercises, joint review, drilling, reading aloud, 

discussions, problem-solving tasks, voice recording, and the use of e-learning 

media. These strategies were designed to enhance students' listening 

comprehension, pronunciation, and active participation in learning. 

Students’ responses to these strategies varied. While strategies such as 

Question and Answer sessions and Reviewing Audio, Vocabulary Lists, and 

Transcripts were perceived as highly effective in supporting comprehension and 

engagement, other strategies such as Writing and Using E-learning received mixed 

responses. Some students expressed concerns about unclear instructions, 

insufficient feedback, and the limited effectiveness of certain strategies for 

improving listening skills. Member-checking interviews further clarified these 

concerns, indicating a need for better feedback mechanisms and more interactive 

learning methods. 

In general, the study highlights that Randall’s ESL Cyber Listening Lab 

provides valuable tools for listening skill development when supported by effective 
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teaching strategies. However, improvements in instruction delivery, student 

autonomy, and feedback provision could further enhance its impact on student 

learning outcomes. 

 

B. Suggestion 

Based on the findings of this study, several suggestions can be made to 

enhance the effectiveness of using Randall’s ESL Cyber Listening Lab in listening 

skill development. 

For teachers, it is important to improve the clarity of instructions in learning, 

especially in Oral Instruction and Discussion and Problem-Solving strategies, 

which some students still find less effective. Teachers can provide concrete 

examples or written instructions before starting activities to ensure that all students 

understand the assigned tasks. Additionally, the Giving Feedback strategy can be 

improved by providing more detailed and specific feedback, such as written 

comments or audio recordings explaining students' mistakes and how to correct 

them. This approach will help students better understand their weaknesses and 

gradually improve their listening skills. 

For students are also encouraged to be more proactive in utilizing the 

features available in Randall’s ESL Cyber Listening Lab, such as Reviewing Audio, 

Vocabulary List, and Transcript, which has been proven to enhance their 

comprehension of the material. Additionally, they can engage in independent 

practice using the Voice Recording feature to evaluate their pronunciation and 

intonation, thereby improving both their speaking and listening skills. Active 

participation in discussions and question-and-answer sessions should also be 

increased, as more dynamic interactions with teachers and peers will deepen their 

understanding of the material. 

For future researchers, this study can be expanded by exploring how 

technology integration in listening learning can better support student autonomy, as 

the findings indicate that this aspect remains underdeveloped. Further research can 
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also be conducted by involving more participants or comparing the implementation 

of Randall’s ESL Cyber Listening Lab with other learning platforms to gain a 

broader perspective on the effectiveness of technology in listening instruction. 

Moreover, experimental research can be conducted to examine the long-term 

impact of specific teaching strategies on students' listening skills. 

By implementing these recommendations, the use of Randall’s ESL Cyber 

Listening Lab in listening instruction is expected to be further optimized, providing 

a more effective and engaging learning experience for students. 
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Appendix 1. Letter of Supervisor Appointment 

 

 

Appendix 2. Guideline of Randall’s Physical Affordances 
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Variable Indicator Items of Documentation 

Physical 

Affordance  

 

Visual Cues  - Are key features such as play, pause, and 

rewind buttons easy to find? 

- Are icons and navigation menus easy for 

new users to recognize and understand? 

User Guidance - Are there clear instructions for first-time 

users using the platform? 

- Are there tutorials or interactive demos 

that explain how to use the features? 

Audio Controls  - Is there an audio speed control feature 

(slow down/speed up)? 

- Can users repeat certain parts of the 

audio easily? 

Interactive 

Navigation 

- Are there scrolling or menu features that 

allow users to select specific sections of the 

material? 

- How responsive is the platform in 

responding to user clicks and navigation? 

Learning Features  - Does the platform provide interactive 

practice questions after listening to the 

audio? 

- Are the correct answers displayed after the 

user completes the quiz? 

- Is there a text transcript feature that helps 

users read while listening? 

Customization & 

Adaptability 

- Can students choose the level of difficulty 

of the material they want to learn? 
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- Does the platform save users' learning 

progress? 

 

Appendix 3. Guideline of Teacher Strategies in Using Technological Tools 

Variable  Indicator  Aspect of Observation 

Teacher's 

creativity in 

implementing 

strategies in 

using 

technological 

tools of 

Randall's ESL 

Cyber Listening 

Lab 

Diversity of Teaching 

Strategies Used 

 

- Type of teaching strategy 

implemented (e.g., group 

discussion, problem-solving, 

simulation). 

- Frequency of strategy changes 

during teaching sessions. 

Use of Available 

Interactive Tools 

- Frequency of use of interactive 

tools within the session. 

- Type of interactive tool used 

(e.g., listening exercises, quizzes, 

audio tools). 

- Student engagement during the 

use of interactive tools (e.g., 

participation, enthusiasm). 

Integration Between 

Technology and 

Learning Activities in 

the Classroom 

- Integration of technology tools 

in classroom activities (e.g., using 

videos, audio exercises during 

discussions or group work). 

- Innovation in the application of 

technology in learning activities 

(e.g., creative ways to integrate 

technology with traditional 

methods). 
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Teachers' Efforts to 

Increase Student 

Motivation and 

Participation 

- Teacher actions that specifically 

aim to increase student motivation 

(e.g., incorporating gamification, 

rewards, or competition). 

- Use of technology to motivate 

students (e.g., use of multimedia, 

interactive platforms). 

- Student responses to 

motivational strategies (e.g., 

engagement, willingness to 

participate). 

Creativity in 

Providing 

Assessments and 

Feedback 

- Assessment methods used to 

evaluate students (e.g., quizzes, 

peer assessments, practical tasks). 

- Innovation in assessment and 

feedback process. 

 

Appendix 4. Guideline of Students’ View of Strategies Employed by Teacher 

Variabel Indicator Items of Questions 

Student View 

of Teacher’s 

Strategies 

Competence (Perceived 

effectiveness of 

strategies in improving 

listening skills) 

1. How did the oral instructions given 

by the teacher affect your 

comprehension in listening lessons? 

  
2. To what extent did the audio 

analysis strategy, vocabulary list, and 

transcript help your comprehension in 

listening lessons? 
  

3. How was your experience in doing 

drilling in listening lessons, and how 

did it affect your listening skills? 
  

4. How did the reading aloud strategy 

implemented in class help you 
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improve your listening and speaking 

skills? 
 

Relatedness (Social 

interaction and 

collaboration in 

learning) 

5. How was your experience in 

following the listening and discussion 

strategies in class? Did these strategies 

help you understand the material? 
  

6. How did the “Question and Answer” 

session in listening lessons help you 

understand the material and increase 

your participation? 
  

7. How effective were the discussion 

and problem-solving strategies in 

helping you understand the content of 

the listening material? 
 

Autonomy (Students' 

perceived control and 

independence in 

learning) 

8. How was your experience in 

recording your voice as part of 

listening practice, and how did this 

strategy affect your listening and 

speaking skills? 
  

9. How effective was the use of e-

learning in supporting your 

understanding of listening materials? 
  

10. How did the writing strategy in 

listening lessons help you understand 

and remember the content of the audio 

you listened to? 
  

11. How big an influence does 

feedback from teachers have on 

improving your listening skills, and 

what do you think is a more effective 

way of giving feedback? 

 

 

 

Appendix 5. Teacher’s Strategies 
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Strategy Material Implementation 

Oral instruction Materials on the topics of 

'Bus Trip' and 'Car 

Insurance' are included in 

the intermediate-level 

listening activities. 

Teacher uses verbal 

instructions to communicate 

activities and assignments at 

Randall’s and to elicit student 

responses. 

Listening  and 

discussion 

Materials on the topics of 

"Bus Trip" and "Car 

Insurance" are included in 

the intermediate-level 

listening activities within 

the listening exercise 

section. 

 

Teacher selects audio from 

the Randalls’ Listening 

Exercise section, plays the 

audio two to three times 

according to the level of 

difficulty, and then holds a 

discussion to answer 

multiple-choice questions 

related to the audio that has 

been listened to. 

Reviewing audio, 

vocabulary list, and 

transcript 

Materials on the topics of 

"Bus Trip" and "Car 

Insurance" are included in 

the intermediate-level 

listening activities within 

the idioms, vocabulary, 

and listening script 

section. 

Teacher and students review 

the dialogue from the audio 

that has been listened to, the 

vocabulary in the vocabulary 

list and the meaning in the 

script. 

Drilling  Materials on the topics of 

"Bus Trip" and "Car 

Insurance" are included in 

the intermediate-level 

listening activities within 

the listening script section. 

Teacher demonstrates how to 

read a sentence in a dialogue 

from the audio that has been 

listened to and is followed by 

all students repeatedly.  
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Reading Outloud Materials on the topics of 

"Bus Trip" and "Car 

Insurance" are included in 

the intermediate-level 

listening activities within 

the listening script section. 

Students practice dialogue in 

large groups. Male students 

act as speaker one and female 

students act as speaker two. 

Question and 

Answer 

Materials on the topics of 

"Bus Trip" and "Car 

Insurance" are included in 

the intermediate-level 

listening activities within 

the listening exercise 

section. 

Teacher and students conduct 

question and answer sessions 

and evaluate the answers. 

Discussion and 

Problem Solving 

Materials on the topics of 

"Bus Trip" and "Car 

Insurance" are included in 

the intermediate-level 

listening activities within 

the pre-listening exercise, 

listening exercise, post-

listening exercise and 

listening script sections. 

Discussions are conducted in 

various formats, including 

large groups, small groups, 

and pairs, depending on the 

task. In group settings, 

students collaborate on 

assignments such as 

answering questions related 

to the audio after listening to 

it. Meanwhile, in pairs, 

students engage in 

discussions within Randall's 

post-listening exercise 

section, allowing them to 

analyze and reflect on the 

material together. This 

structured approach to 
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interaction enhances 

comprehension and promotes 

active learning. 

Voice recording Materials on the topics of 

"Bus Trip" and "Car 

Insurance" are included in 

the intermediate-level 

listening activities within 

the listening script section. 

Record conversational voice 

in pairs. 

Using e-learning Materials on the topics of 

"Bus Trip" and "Car 

Insurance" are included in 

the intermediate-level 

listening activities on 

Randall's. E-learning on 

online discussion and quiz 

section. 

Teacher gives some questions 

on the online discussion page. 

Students answer the questions 

and comment on their friends' 

answers. Teacher gives an 

assignment in a form of quiz. 

Writing Materials on the topics of 

"Bus Trip" and "Car 

Insurance" are included in 

the intermediate-level 

listening activities on 

Randall's. E-learning on 

quiz section.  

Teacher gives an assignment 

in a form of quiz, students 

write the answers on paper, 

then the paper is 

photographed and uploaded 

to e-learning. 

Giving feedback Materials on the topics of 

"Bus Trip" and "Car 

Insurance" are included in 

the intermediate-level 

listening activities on 

Randall's. E-learning on 

Teacher provides feedback in 

the form of comments and 

scores. 
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online discussion and quiz 

section. 

 

Appendix 6. Documentation of the Observation 
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Appendix 8. Transcript Of Questionnaire Answers 

Question Respondent Answer 

How does the 

"Oral 

Instruction" 

strategy given 

by the teacher 

affect your 

understanding 

in listening 

learning? 

R.1 "The teacher's verbal instructions really helped me 

understand what to do during the lesson." 

R.2 "The oral explanations given were very clear, so I 

knew how to complete the assignments well." 

R.3 "I felt more confident because I often repeated 

instructions that were difficult to understand." 

R.4 "The verbal instructions made me more focused on 

learning." 

R.5 "The teacher's instructions were very useful because 

they helped me understand the purpose of each 

exercise." 

R.6 "I could follow the lesson well because the teacher 

gave structured directions." 

R.7 "The instructions given were quite detailed and gave 

a clear picture of the tasks to be done." 

R.8 "I was really helped by the teacher's directions 

before starting the listening activity." 

R.9 "I felt that the teacher's instructions helped me 

understand the learning structure better." 

R.10 "The oral instructions were quite helpful, but 

sometimes I still needed to see examples directly." 

R.11 "I understood the teacher's instructions, but 

sometimes I preferred to study on my own without 

much direction." 

R.12 "Some instructions were easy to understand, but 

some were less clear and needed repetition." 

R.13 "The instructions were quite clear, but sometimes I 

understood better by reading than listening." 

R.14 "I can follow directions well, but sometimes the 

instructions feel too fast." 

R.15 "The teacher's instructions are quite useful, but 

sometimes I still get confused because there are not 

enough direct examples." 

R.16 "Sometimes verbal instructions are helpful, 

sometimes confusing, depending on the material." 

R.17 "The teacher's instructions are often too fast so they 

are difficult to understand." 

R.18 "I feel more comfortable reading instructions on e-

learning than listening to verbal instructions." 

R.19 "The verbal instructions are sometimes not clear 

enough and make me confused about where to start." 
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R.20 "I often still get confused after hearing the 

instructions, because there are not enough examples 

given." 

R.21 "The teacher's instructions are sometimes not 

specific enough, so I still have to ask my friends." 

R.22 "I find it more difficult to understand if I am only 

given verbal instructions without any visualization." 

To what 

extent does 

the strategy 

of 

"Reviewing 

audio, 

vocabulary 

list, and 

transcript" 

help your 

understanding 

in listening 

learning? 

R.1 "I really found the audio repetition and vocabulary 

list helpful because it helped me understand the 

content better." 

R.2 "With the vocabulary list and transcript, I could 

connect the sound to the text, which helped me 

understand better." 

R.3 "This strategy was very effective because it helped 

me find new words and understand the context." 

R.4 "I felt more confident in understanding the audio 

after seeing the transcript." 

R.5 "Reviewing the audio several times helped me pick 

up details that I might have missed before." 

R.6 "This strategy helped me recognize word patterns 

and sentence structures in listening." 

R.7 "I was able to improve my comprehension by 

connecting words in the vocabulary list to the 

transcript." 

R.8 "Reviewing the audio with the vocabulary list made 

it easier for me to remember new words." 

R.9 "By reviewing the transcript, I was able to evaluate 

whether my understanding was correct or not." 

R.10 "Reading the transcript after listening to the audio 

really helped improve my comprehension." 

R.11 "This strategy helped in some ways, but sometimes 

I felt better listening without looking at the 

transcript." 

R.12 "I used this strategy, but sometimes I preferred to try 

to understand the audio without the help of the text 

first." 

R.13 "This strategy is quite helpful, but I still find it 

difficult to understand the accent in the audio." 

R.14 "I use transcripts and vocabulary lists as references, 

but I don't always rely on them." 

R.15 "I find this strategy helpful, but relying too much on 

transcripts can reduce my ability to listen directly." 

R.16 "This strategy is helpful, but I prefer to practice 

listening without transcripts first." 
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R.17 "I find this method useful, but sometimes vocabulary 

lists are not enough to understand the entire content 

of the audio." 

R.18 "I find it better to practice listening without 

transcripts because I can focus more on the sound." 

R.19 "I don't like reading transcripts because I think it's 

better to understand directly from the audio." 

R.20 "I find vocabulary lists not very helpful because 

sometimes they don't match the context I need." 

R.21 "Reading transcripts after listening to audio makes 

me lazy to really listen." 

R.22 "I prefer to try to understand the audio myself 

without the help of transcripts and vocabulary lists." 

What is your 

experience in 

doing drilling 

in listening 

lessons, and 

how does it 

affect your 

listening 

skills? 

R.1 "Drilling really helps me to practice my 

pronunciation and improve my intonation when 

speaking." 

R.2 "I feel more confident after several drillings because 

my tongue is used to the English pattern." 

R.3 "Repeating words with the drilling method makes it 

easier for me to understand the correct 

pronunciation." 

R.4 "This strategy is effective in improving my ability to 

listen and imitate accents better." 

R.5 "With drilling, I can understand how to speak more 

naturally in English." 

R.6 "I catch sentence patterns faster after several 

repetitions through drilling." 

R.7 "It helps me to improve my pronunciation accuracy 

and correct mistakes that I often make." 

R.8 "I become more sensitive to the differences in 

English sounds after frequent drilling." 

R.9 "With drilling, I can better understand the rhythm 

and intonation in English conversations." 

R.10 "I find drilling quite helpful, but sometimes I get 

bored with too much repetition." 

R.11 "It helps, but I find this method less challenging if it 

only repeats without any variation." 

R.12 "I understand the benefits, but I prefer more 

interactive speaking exercises than drilling." 

R.13 "This strategy is quite effective, but I find it more 

helpful to listen to native speakers directly." 

R.14 "I find drilling quite helpful, but I prefer to practice 

in a more natural context." 

R.15 "Drilling helps me in some cases, but it is not always 

effective in understanding the whole conversation." 
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R.16 "I have no problem with drilling, but sometimes I 

feel other methods are more effective for me." 

R.17 "I find the drills helpful, but sometimes I prefer to 

practice directly in real dialogue." 

R.18 "Drilling feels monotonous and I prefer a more 

interactive learning method." 

R.19 "I don't really like repeating words because I prefer 

to learn by speaking directly." 

R.20 "I find this strategy less effective because it only 

imitates without really understanding the context of 

the conversation." 

R.21 "I think listening exercises should focus more on 

understanding, not just repeating sounds." 

R.22 "Drilling feels stiff to me, and I prefer to listen and 

speak spontaneously." 

How does the 

“Reading out 

loud” strategy 

implemented 

in class help 

you improve 

your listening 

and speaking 

skills? 

R.1 "Reading aloud helps me understand how words are 

pronounced correctly." 

R.2 "I feel more confident speaking English after reading 

aloud often." 

R.3 "It helps me remember the pronunciation of new 

words better." 

R.4 "By reading aloud, I understand the rhythm and 

intonation in English better." 

R.5 "I can evaluate my own pronunciation mistakes 

when reading aloud." 

R.6 "I am more aware of my pronunciation mistakes and 

can correct them quickly." 

R.7 "This activity helps me get used to hearing my own 

voice in English." 

R.8 "I feel more familiar with sentence structure and 

conversation flow when reading aloud." 

R.9 "With this strategy, I not only practice listening but 

also speaking at the same time." 

R.10 "It helps, but I feel more comfortable if this exercise 

is done in a small group." 

R.11 "I feel this strategy is quite good, but it is more 

effective if combined with spontaneous speaking 

exercises." 

R.12 "I can follow this activity, but I prefer to hear native 

speakers directly." 

R.13 "Reading aloud is quite helpful, but I prefer 

interactive exercises that involve real 

conversations." 
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R.14 "I don't mind this strategy, but I find it more effective 

if it is accompanied by direct correction from the 

teacher." 

R.15 "I find this activity quite helpful, but I prefer 

speaking practice with real scenarios." 

R.16 "It helps, but I am less comfortable speaking in front 

of many people." 

R.17 "I prefer dialogue-based speaking practice rather 

than just reading text." 

R.18 "I understand the benefits, but sometimes I feel 

uncomfortable reading aloud in front of the class." 

R.19 "This method is quite good, but I prefer practicing 

speaking through direct interaction with friends." 

R.20 "I feel uncomfortable reading aloud in front of the 

class." 

R.21 "I prefer listening to native speakers rather than 

practicing reading texts aloud." 

R.22 "I find it more effective to learn listening through 

other methods that are more communication-based." 

How was 

your 

experience in 

following the 

"Listening 

and 

discussion" 

strategy in 

class? Did 

this strategy 

help you in 

understanding 

the material? 

R.1 "This strategy really helps me understand the 

material because I can immediately discuss the 

difficult parts with my friends." 

R.2 "I feel more understanding after listening and 

discussing the material with the teacher and friends." 

R.3 "Discussion after listening helps me remember the 

content of the material better." 

R.4 "With this strategy, I can evaluate my understanding 

and hear other friends' points of view." 

R.5 "Discussing the audio content makes me understand 

details that I previously missed." 

R.6 "I feel more confident in expressing my opinion 

about the audio content after the discussion." 

R.7 "This method is very effective in building critical 

thinking and analytical skills in listening." 

R.8 "I like this strategy because it gives me the 

opportunity to actively participate in learning." 

R.9 "I find the discussion quite helpful, but I would 

prefer to be given more time to understand the audio 

content before the discussion." 

R.10 "This strategy is quite effective, but sometimes I am 

less confident in expressing my opinion." 

R.11 "Helpful, but I feel better understanding if I listen to 

the audio several times before discussing." 
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R.12 "I find the discussion useful, but I am more 

comfortable studying alone before discussing the 

material with friends." 

R.13 "This method is quite good, but sometimes there are 

participants who dominate the discussion, so I don't 

get a chance to speak." 

R.14 "I can follow this strategy, but sometimes I feel more 

comfortable understanding the material 

individually." 

R.15 "Discussions are quite helpful, but I think their 

effectiveness depends on the quality of the questions 

given." 

R.16 "I enjoy the discussions, but sometimes I prefer to 

focus on listening directly rather than discussing the 

content of the material." 

R.17 "I find the discussions helpful, but they are not 

always effective for me in understanding the entire 

audio content." 

R.18 "I find this strategy effective in some sessions, but 

less helpful in understanding more complex 

material." 

R.19 "The discussions are useful, but I feel other methods 

such as practice questions could be more effective 

for me." 

R.20 "I prefer to answer questions directly without 

discussing, because sometimes the discussions are 

too long." 

R.21 "Discussions actually confuse me because there are 

many different perspectives, so I am less focused." 

R.22 "I find it more effective to study alone than 

discussing with friends." 

How does the 

"Question 

and answer" 

session in 

listening 

learning help 

you 

understand 

the material 

and improve 

your 

participation? 

R.1 "I feel that this strategy really helps me understand 

the material better." 

R.2 "I focus more on listening because I know there will 

be a Q&A session afterward." 

R.3 "By answering questions, I can evaluate my 

understanding of the material I hear." 

R.4 "The Q&A discussion makes me more active in 

class." 

R.5 "I am more motivated to understand the audio 

content because I have to answer the questions 

correctly." 

R.6 "Q&A is an effective method to ensure my 

understanding of the material." 
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R.7 "With this session, I can immediately clarify parts of 

the audio that I don't understand." 

R.8 "This session makes me more confident in 

expressing my opinion and understanding the 

context of the conversation." 

R.9 "I understand this strategy better because I can 

immediately ask questions when there is a difficult 

part." 

R.10 "I like this session because it encourages me to think 

quickly and understand the material more deeply." 

R.11 "This method is very good because it gives students 

space to actively ask and answer questions." 

R.12 "I feel more involved in learning when there is an 

interactive session like this." 

R.13 "This method helps me see other perspectives from 

my friends' answers." 

R.14 "Sometimes the session helps, but there are times 

when I feel less confident in answering." 

R.15 "I find this method quite effective, but I would prefer 

to be given more time before answering questions." 

R.16 "It helps, but I would prefer to discuss questions in a 

group first before answering." 

R.17 "I can understand the material better, but I feel more 

comfortable if there is no pressure to answer straight 

away." 

R.18 "I like this strategy, but sometimes I need more time 

to understand before answering." 

R.19 "I find this method quite good, but it is not always 

effective for all types of questions." 

R.20 "This strategy is quite good, but sometimes I just 

listen to my friends' answers without really 

thinking." 

R.21 "I find this session less helpful because I prefer a 

more structured method." 

R.22 "I am less comfortable with this method because I 

often feel pressured when answering direct 

questions." 

How 

effective is 

the 

"Discussion 

and problem 

solving" 

strategy in 

R.1 "Discussion and problem solving helped me see 

different perspectives and clarify my 

understanding." 

R.2 "I felt more understanding after discussing the audio 

content with my friends." 

R.3 "This strategy was effective because I could compare 

my understanding with other friends." 
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helping you 

understand 

the content of 

the listening 

material? 

R.4 "I felt that discussions made me more active and 

improved my critical thinking skills." 

R.5 "This session made me more confident in expressing 

my understanding of the material." 

R.6 "By discussing, I became more aware of the 

mistakes I made." 

R.7 "I could ask my friends directly if there was a part I 

didn't understand." 

R.8 "I felt more involved in learning when there was a 

group discussion session." 

R.9 "This strategy was very helpful, especially in 

understanding new vocabulary and the context of the 

conversation." 

R.10 "Completing assignments together made it easier for 

me to understand the material." 

R.11 "Discussions were helpful, but sometimes I felt more 

comfortable understanding the material 

individually." 

R.12 "I liked this strategy, but its effectiveness depends on 

how active the group members are." 

R.13 "Discussions were quite helpful, but I felt that they 

were not always relevant to all types of material." 

R.14 "I sometimes felt that discussions were more of a 

waste of time than they provided in-depth 

understanding." 

R.15 "I prefer small group discussions to large group 

discussions." 

R.16 "I can understand the material, but sometimes there 

are friends who dominate the conversation." 

R.17 "This strategy is quite good, but it doesn't always 

help me understand the material in depth." 

R.18 "This method is good, but sometimes there are 

differences of opinion that are confusing." 

R.19 "I prefer other methods, such as individual practice 

questions, to group discussions." 

R.20 "Discussions make me less focused because there 

are too many different opinions." 

R.21 "I feel this strategy is not effective because I prefer 

to study alone." 

R.22 "I don't think discussions always help me understand 

listening material." 

How does the 

“Voice 

recording” 

strategy 

R.1 "Recording my voice helps me improve my 

pronunciation and intonation." 

R.2 "I feel more confident in speaking after practicing 

recording my voice." 
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affect your 

listening and 

speaking 

skills? 

R.3 "This strategy makes me aware of my frequent 

pronunciation mistakes." 

R.4 "I can compare my recordings with native speakers 

for improvement." 

R.5 "This practice helps me improve my fluency in 

speaking English." 

R.6 "I find this strategy effective because I can listen to 

my own recordings and correct my mistakes." 

R.7 "Recording my voice makes me pay more attention 

to details in pronunciation and rhythm of speaking." 

R.8 "I feel more comfortable speaking after recording 

and listening to my own voice a few times." 

R.9 "Recording my voice is quite helpful, but I prefer 

practicing speaking directly." 

R.10 "I find this method quite good, but it doesn't have 

much impact on my listening comprehension." 

R.11 "I'm not comfortable hearing my own voice, but I 

still try to do it." 

R.12 "I find this strategy quite good, but I prefer the live 

discussion method." 

R.13 "I prefer live pronunciation practice to recording my 

voice." 

R.14 "This strategy is quite effective, but I haven't seen 

much change in my listening skills." 

R.15 "I don't use this method very often because I feel 

more comfortable practicing speaking with a friend." 

R.16 "Recording helps, but I find it less effective for me 

personally." 

R.17 "This strategy is quite good, but I find the drilling 

method more effective for me." 

R.18 "I find this method useful, but it is not always 

relevant to all aspects of listening learning." 

R.19 "Recording helps with pronunciation, but does not 

improve my listening comprehension much." 

R.20 "I don't like listening to my own voice, so this 

strategy doesn't help me." 

R.21 "I don't find this practice effective because I prefer 

speaking directly to recording my voice." 

R.22 "I find this method less comfortable for me and it 

doesn't improve my listening skills significantly." 

How 

effective is 

the "Using e-

learning" 

strategy in 

R.1 "The e-learning platform makes it easy for me to 

access listening materials anytime." 

R.2 "I feel more flexible in learning with e-learning." 

R.3 "Using e-learning helps me with additional practice 

outside of class." 
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supporting 

your 

understanding 

of listening 

materials? 

R.4 "I like e-learning because I can review the material 

at my own pace." 

R.5 "This strategy helps me organize my own study 

schedule." 

R.6 "E-learning is quite effective in supporting my 

listening comprehension." 

R.7 "I find e-learning quite useful, but I prefer the direct 

learning method in class." 

R.8 "This platform is helpful, but I am more comfortable 

learning face-to-face with a teacher." 

R.9 "E-learning provides flexibility, but is not always 

effective in improving my understanding." 

R.10 "I feel less engaged when only using e-learning 

without direct guidance." 

R.11 "I prefer direct listening practice in class rather than 

just through e-learning." 

R.12 "This method is quite good, but I feel it is not optimal 

in helping me understand the material." 

R.13 "I use e-learning only as a supplement, not as my 

main learning method." 

R.14 "I feel that e-learning can be more effective if there 

is more interaction with teachers or friends." 

R.15 "I feel that this strategy can be better if the materials 

in e-learning are more structured and interactive." 

R.16 "I feel that e-learning is more helpful for reading 

materials than listening." 

R.17 "I feel that e-learning is not very effective because I 

prefer to learn directly in class." 

R.18 "I rarely use e-learning because I am more 

comfortable learning by listening to teachers 

directly." 

R.19 "This platform does not help me understand listening 

materials." 

R.20 "I am not comfortable with this method because of 

the lack of direct interaction." 

R.21 "I prefer to learn with conventional methods than 

using e-learning." 

R.22 "In my opinion, e-learning is more suitable for 

theory than for listening practice." 

How does the 

"Writing" 

strategy in 

listening 

learning help 

R.1 "Writing down answers after listening helps me 

remember the audio content better." 

R.2 "I feel that noting down new vocabulary from the 

audio helps me understand the context of the 

conversation." 
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you in 

understanding 

and 

remembering 

the audio 

content you 

listen to? 

R.3 "By writing down answers in e-learning, I can reflect 

on my understanding more deeply." 

R.4 "This strategy helps me because I can re-evaluate my 

answers before submitting them." 

R.5 "Writing after listening strengthens my 

understanding of the material." 

R.6 "Writing is quite helpful, but I feel that other 

methods such as discussions are more effective." 

R.7 "This strategy is useful, but I prefer to answer 

directly orally rather than writing." 

R.8 "I feel that I don't always have to write to understand 

the listening material." 

R.9 "I only find it helpful if there is time to re-evaluate 

my writing." 

R.10 "Writing helps in some ways, but it doesn't always 

make me understand the audio content better." 

R.11 "I feel that this strategy is quite good, but it is not 

always relevant for all listening materials." 

R.12 "I feel that this strategy is quite effective when 

combined with repeated listening practice." 

R.13 "I prefer to remember in other ways rather than 

writing." "Writing answers can help, but I often 

understand faster with direct discussion." 

R.14 "I find writing too boring and less effective in 

improving listening comprehension." 

R.15 "This strategy does not help me much because I 

prefer interactive methods such as Q&A." 

R.16 "I think writing after listening wastes time that could 

be used for other exercises." 

R.17 "I prefer to discuss the answers directly orally rather 

than writing them down." 

R.18 "I feel this strategy is not very relevant for listening 

learning." 

R.19 "I am less helped by this strategy because I 

understand the material better by listening 

repeatedly." 

R.20 "Writing answers is sometimes just a formality 

without really improving my understanding." 

R.21 "I prefer to work on multiple-choice questions 

directly rather than having to write them down." 

R.22 "Writing down answers after listening helps me 

remember the audio content better." 

How much 

influence 

R.1 "The feedback from the teacher really helped me to 

know my weaknesses in listening." 
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does "Giving 

feedback" 

have on 

improving 

your listening 

skills, and 

what do you 

think is a 

more 

effective way 

of giving 

feedback? 

R.2 "I feel more confident after getting clear feedback on 

my answers." 

R.3 "I like it when the teacher gives detailed comments 

on what needs to be improved." 

R.4 "This strategy helps me understand where I need to 

improve in my listening skills." 

R.5 "I feel more motivated to learn when I get 

constructive feedback." 

R.6 "I improve my listening skills faster because I get 

clear feedback from the teacher." 

R.7 "The feedback from the teacher helps me avoid the 

same mistakes in the future." 

R.8 "The feedback is quite helpful, but I feel like it's 

sometimes not very detailed." 

R.9 "I like receiving feedback, but I can also learn from 

my mistakes." 

R.10 "I feel like this strategy is good enough, but 

sometimes I don't know how to fix my mistakes." 

R.11 "I get feedback, but I want more concrete examples 

in my evaluation." 

R.12 "The feedback is helpful, but it's often just a grade 

without any additional explanation." 

R.13 "I appreciate the feedback, but I also need more 

independent practice." 

R.14 "I like the feedback, but I can't always apply it to the 

next exercise." 

R.15 "The feedback is good enough, but it would be more 

effective if there was a discussion session about the 

results." 

R.16 "I feel the feedback could be more structured with 

specific suggestions for improvement." 

R.17 "The feedback is good enough, but I would prefer to 

have direct feedback in class." 

R.18 "I get feedback, but I wish there were examples of 

how to improve my listening skills." 

R.19 "I like receiving written feedback, but verbal 

feedback is easier for me to understand." 

R.20 "I don't find feedback very helpful because it often 

just gives me a grade." 

R.21 "I don't read the feedback in detail, so I don't feel it 

has much of an impact." 

R.22 "I don't think feedback always plays a big role in 

improving my listening skills." 
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