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ABSTRACT 

 Title  :  The Correlation Between Students’ Vocabulary   

                              Mastery and Their Reading Comprehension at the       

                              Seventh Grade Students’   

Author  :   Riski Budi Saputra  

NIM  :   1903046006 

The objective of this study was to investigate the correlation between 

vocabulary mastery and reading comprehension of seventh grade 

students of SMP Islam Al-Azhar 29 BSB Semarang. This research 

method is quantitative with a correlational approach. The sample of this 

study consisted of 29 students of class VII A. The research instruments 

used were vocabulary tests and reading comprehension tests, each 

consisting of 20 multiple-choice questions. Yielded scores were 

analyzed using Pearson Product Moment correlation. Results indicate 

Mean vocabulary proficiency score: 65.6/100 (range: 30-95) Mean 

reading comprehension score: 70.6/100 (range: 40-100) Significant 

positive correlation (r = 0.74, p < 0.05) Vocabulary contributes 54.76% 

to reading comprehension. The results showed that there was a 

significant positive relationship between vocabulary mastery and 

reading comprehension with a correlation coefficient of 0.74. In 

addition, the contribution of vocabulary to reading comprehension was 

54.76%. The study confirms a strong positive correlation between 

vocabulary mastery and reading comprehension, emphasizing 

vocabulary's significant impact on reading skills. 

Keywords: Correlation, Reading Comprehension, Vocabulary Mastery.
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MOTTO 

 وَهُوَ مَعكَُمْ ايَْنَ مَا كُنْتمُْْۗ وَاللّٰهُ بمَِا تعَْمَلوُْنَ بصَِيْر ْۗ ۝

"Dan Dia bersama kamu di mana saja kamu berada. Dan Allah 

Maha Melihat apa yang kamu kerjakan." (Q.S Al-Hadid: 4) 

 

"Der schlimmste Feind, dem du begegnen kannst, wirst du immer dir 

selber sein."  

"Musuh terburuk yang bisa kamu hadapi selalu dirimu sendiri." 

Friedrich Nietzsche 
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CHAPTER I 

INTRODUCTION 

In this chapter, Researcher present : the background of the research, the 

research question, the reason for choosing the topic, the objective of the 

research, and the significances of the research, which this the study by 

focusing on the correlation between vocabulary mastery and their reading 

comprehension at the seventh-grade students’ of SMP Islam Al – Azhar 

29 BSB Semarang. 

  Background of the Research 

English was recognized as one of the most significant languages 

spoken all over the world, regardless of whether it was spoken as a first 

language, a second language, or a foreign language. From elementary 

school all the way up to university, students in Indonesia were required to 

take English as one of their subjects. The English language is a subject 

that is taught in Indonesian schools with the intention of developing 

students' capacity to communicate effectively both verbally and in 

writing (Kebudayaan, 2004). These findings indicate that the students 

made advancements in the areas of listening, speaking, reading, and 

writing. 

Language serves as a valuable tool for gaining knowledge and 

simultaneously forms an integral part of culture, while also facilitating 

communication. Proficiency in reading, writing, and vocabulary 

acquisition at the elementary school level are integral components of 
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language skills. Reading plays a crucial role in enhancing fundamental 

abilities in all scientific disciplines, so serving as a significant milestone 

in the intellectual and potential development of children. Proficient 

reading is an essential aptitude that every individual must have. Hence, 

proficiency in vocabulary, reading, and writing are fundamental abilities 

of great significance for human existence. Each benefit derived from 

these activities will empower the individual to augment their cognitive 

abilities, refine their perspectives, and expand their knowledge. 

Acknowledging the significance of English in the current age of 

globalization to enhance proficiency in the four language skills: reading, 

speaking, writing, and listening. However, it is undeniable that the 

English assessment outcome of the students has failed to meet the 

expectations of both the teacher and the students themselves. Researchers 

have attempted to ascertain the contributing factors to poor performance 

in student evaluations. The academic performance of students was not 

solely determined by external factors, such the restricted acquisition of 

knowledge facilities, but also by internal factors including their interest, 

motivation, intelligences, and vocabulary deficiencies. 

The acquisition of vocabulary is a crucial aspect of foreign 

language learning since it highlights the significance of unfamiliar words 

(Alqahtani, 2015). Mastering vocabulary was the paramount factor in 

acquiring a foreign language. Without an extensive lexicon, individuals 

will likewise possess a restricted comprehension in the domains of oral 
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communication, reading, auditory perception, and written expression. 

According to (Widyaningsih, 2006). argued that employing vocabulary, 

if one already possesses an interest in words, can enhance reading, 

writing, speaking, and thinking skills. Based on the given quote, it can be 

inferred that the fundamental element that individuals must acquire 

proficiency in order to achieve success in learning English is vocabulary. 

Proper mastery of vocabulary often facilitates the acquisition of other 

language skills, including listening, speaking, reading, and writing. It is 

logical to conclude that proficiency in vocabulary was necessary to 

understand the meaning of the text. In order to comprehend the meaning 

of the text and read it confidently, students should possess knowledge of 

the structure and vocabulary elements. Vocabulary acquisition entails 

more than just memorizing a number of words; learners should also 

possess the ability to use them for communication and consistently apply 

them. 

Researchers such as, Nation (2008:45), have acknowledged the 

significant part that vocabulary acquisition plays in the process of 

becoming proficient in a second language and in the process of 

developing an extensive vocabulary in both spoken and written texts.  In 

the context of English as a second language (ESL) and English as a 

foreign language (EFL) proficiency, the acquisition of vocabulary items 

is essential in all aspects of language skills, including listening, speaking, 

reading, and writing capabilities. Furthermore, Rivers & Nunan (1991: 
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80), contend that it is essential to acquire a sufficient vocabulary in order 

to make effective use of a second language. It is their contention that if 

we do not have a large vocabulary, we will be unable to make use of the 

structures and functions that we have acquired in order to communicate 

effectively. 

The concept of vocabulary is intricately linked to the cognitive 

processes of listening, speaking, reading, and writing. Vocabulary refers 

to an individual’s capacity to acquire knowledge of a language and serves 

as the foundation for assessing their proficiency in speaking, listening, 

writing, and reading (Richards, Willy  & Renandya, 2019:81–88). It is 

possible to assert that vocabulary plays a very significant role in this 

statement. This is because a person is able to communicate and express 

their thoughts, ideas, feelings, emotions, and desires through the use of 

vocabulary. This is the reason why this is the case. 

Furthermore, Tarigan (2008:1–2), asserts that reading plays a 

crucial role in enhacing students’ knowledge. Engaging in reading 

enables students to acquire a wide range of information, understanding, 

and expertise from diverse sources including textbooks, newspapers, 

magazines, storybooks, and literature. Reading is the process of 

assimilating and comprehending information from written materials. In 

reading exercises, the focus is not only on phonetically decoding readings 

and identifying challenging words but also on comprehending the 

substance of the assigned readings. This implies that reading requires 
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comprehension in order to grasp the content being read and its 

consequences. 

The category of reading skills encompasses many types. One of 

the items is proficiency in reading comprehension. Tarigan (2008 :58), 

defines reading comprehension as the process of comprehending literary 

standards, critical evaluations, written drama, and patterns of fiction. 

Therefore, readers not only comprehend and grasp the information 

presented in the reading, but also possess the ability to analyze and 

evaluate the content by connecting it to their own experiences and 

knowledge, so fostering a more profound understanding. Proficiency in 

reading comprehension is crucial for students as it will remain essential 

for successful study of science. The reading comprehension abilities of 

students are strongly correlated with their respective vocabulary mastery 

qualifications. 

According to Tarigan, the proficiency of an individual's language 

abilities is contingent upon both the scope and caliber of their lexicon. 

Greater lexical repertoire increases the likelihood of developing 

proficiency in oral communication. Hence, proficiency in an individual's 

lexicon directly influences the caliber of their language. In the absence of 

control and a sufficient vocabulary, individuals face significant 

challenges in engaging in effective interactions. The ability to 

comprehend and make use of vocabulary is what Nurgiyantoro 

(2014:338), me rans whern  talks about vocabulary masterry. Divide rs it into 
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two catergorie rs: re rce rptive r masterry and productive r masterry. During 

re rading and listerning activitiers, it is nerce rssary to posse rss comprerhe rnsion 

skills, whe rreras writing and spe raking activitiers dermand ther proficierncy in 

using vocabulary. 

 In this study titlerd "The r Corre rlation bertwe rern Vocabulary Maste rry 

and therir Rerading Compre rhe rnsion Ability at ther Se rve rnth Grade r Stude rnts 

of SMP Islam Al–Azhar 29 BSB Se rmarang," The r obje rctiver of the r 

re rse rarcherr is to inverstigate r ther correrlation bertwe re rn studernts' capabilitiers 

in rerading comprerhe rnsion and therir lerve rl of vocabulary masterry. 

  Questions of the Research 

Ther proble rm of this rerserarch is focuserd on: 

1. How is the r stude rnts’ Vocabulary Maste rry in lerarning E rnglish ? 

2. How is the r stude rnts’ Rerading Compre rhe rnsion ability in le rarning E rnglish ? 

3. How is Correrlation Bertwe re rn Studernts’ Vocabulary Maste rry and Therir 

Re rading  Comprerhernsion skills as Serve rnth-grade r stude rnts of SMP Islam 

Al-Azhar 29 BSB Se rmarang ? 

  The Reason For Choosing this Topic 

The Researcher haver a numberr of goals in mind for ther complertion 

of this rerse rarch. Vocabulary is a critical componernt of terxt 

comprerhe rnsion, as we r are r awarer. Whe rn lerarnerrs posse rss a broad 

vocabulary, the ry are r abler to morer reradly comprerhe rnd ther terxt’s me raning, 

therrby e rnhancing therir rerading comprerhe rnsion. Ther two complermernt 

e rach otherr: the r gre rate rr ther vocabulary, the r morer proficiernt ther reraderr is in 
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comprerhe rnding ther terxt. Particularly in fierld of Ernglish E rducation. 

Researcher particularly in the r conte rxt of E rnglish le rarning. The r pote rntial 

of this rerse rarch is to offerr a comprerhernsive r unde rrstanding of ther impact 

of vocabulary on a varie rty of language r skills, including re rading, writing, 

listerning, and speraking. This could ber ervidernce r that ther ernhancermernt of 

vocabulary will dire rctly affe rct ther improve rme rnt of ove rrall language r 

skills, particularly in re rading if a significant correrlation is discove rrerd. 

Conse rque rntly, Researcher amintrergue rd by the r re rse rarch titlerd “Ther 

Corre rlation Be rtwe rern Stude rnts’ Vocabulary Maste rry and The rir Rerading 

Comprerhe rnsion Skills as Se rve rnth-grade r Stude rnts’ of SMP Islam Al-

Azhar 29 BSB Se rmarang. 

Additionally, the r rationaler be rhind Researcher se rlerction of Islamic 

Junior High School Al-Azhar BSB Se rmarang. Islamic Junior High 

School  Al-Azhar 29 BSB Se rmarang has the r vision to cultivater 

individuals who arer e rxcerptional in Imtaq, Sciernce r and Terchnology, and 

E rnvirome rntal love r, as ervide rnce r by re rse rarcher. This vision is anticipaterd 

to se rrve r as a source r of inspiration, motivation, and fortituder for all 

stude rnts of SMP Islam Al-Azhar 29 BSB Se rmarang who arer interre rste rd in 

ther institution’s Future r. The r obje rctiver of SMP Islam Al-Azhar 29 BSB 

Se rmarang is to facilitater me raningful lerarning in e rducation. 
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  Objective The Research 

Ther obje rctivers of this re rse rarch arer: 

1. To Explain ther lerve rl of Vocabulary Masterry in E rnglish language r 

acquisition among studernts. 

2. To Explain ther Level of Re rading Comprerhe rnsion inr E rnglish language r. 

3. To Analyze if The rre r is a Corre rlation Be rtwe re rn a Stude rnt's Vocabulary 

Maste rry and The rir Rerading Compre rhe rnsion Skills in Acquire rd 

E rnglish.  

  Significance of The Research 

Ther findings of this study are r anticipaterrd to yie rld positive 

outcomes in several areras. Theorertically, the results will enrich 

knowledge r on the correrlation betweren vocabulary and reading 

comprehension. Practically, the study aims to guide r readerrs in 

determining the correlation betwe ren vocabulary maste rry and stude rnts’ 

reading comprehension during learning process. Pedagogically, the 

rese rarch providers bene rfit for both reserarcher and students’: researcher 

gain direct experie rnce proving the re rlationship betweren vocabulary and 

reading comprehension, while r studernts become more interreste rd in 

masterring English vocabulary, ultimate rrly deve rloping their re rading 

comprehension skills. 

Ther re rse rarcherr that this study has provide rd valuabler insights into 

ther proce rss of vocabulary acquisition as we rll as ther de rve rlopmernt of skills 

re rlaterd to re rading compre rhe rnsion. The r currernt re rse rarch also offerrs a 
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de rscription of ther correrlation bertwere rn strong vocabulary skills and the r 

ability to comprerhe rnd what is rerad, as we rll as a correrlation bertwe re rn ther 

two attributers. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

10 
 

CHAPTER II 

REVIEW OF RELATED LITERATURE 

 This chapterr higlights four major points (A) The r pre rvious study 

(B) The r re rvie rw of re rlaterd literraturer (C) Ther concerptual framerwork and 

(D) Ther hypothe rsis that scierntifically discusse rs The r Correrlation bertwere rn 

Vocabulary Maste rry and Re rading Compre rhe rnsion.  

A.  Previous Resarch 

Nume rrous re rse rarcherrs have r conducterd studiers re rgarding the r 

e rfficacy of vocabulary in re rading comprerhe rnsion. Ther re rse rarcherr 

pre rse rnts rerfe rre rncers from prior rerse rarch in this se rction. This study is 

base rd on five r prior rerse rarch studiers.: 

The r First, is a rerse rarch writtern by Al-Mekhlafi (2022), Entitled is 

“Exploring the Relationship Between Vocabulary Size and Reading 

Comprehension Among EFL Learners.” This study aimed to investigate 

the correlation between vocabulary size and reading comprehension 

among English as a Foreign Language (EFL) learnes. Given the pivotal 

role of vocabulary mastery and reading comprehension in language 

proficiency, this research is crucial for informing effective instructional 

strategies. Vocabulary size plays a vital role in facilitating reading 

comprehension, as it enables learnes to decipher text efficiently. And 

extensive vocabulary enhances learnes’ ability to comprehend complex 

texts effectively, thereby improving reading proficiency. Previous studies 
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have consistenly demonstrated a subtansial correlation between 

vocabulary size and reading comprehension. 

The correlational study sampled 120 EFL learners from diverse 

countries, providing a comprehensive understanding of vocabulary size 

and reading comprehension data collection entailed vocabulary test 

comprising 100 multiple-choice question, assessing learners’ knowledge 

of word meaning, and reading comprehension tets featuring fivr texts 

with 20 question. The reading comprehension test evaluated learners’ 

ability to identify main ideas, make inferences, and understand textual 

relationship. Pearson correlation analysis was employed to identify the 

relationship between vocabulary size and reading comprehension 

providing insight into the interdependence of these variables. 

The results revealed a stastistically significant positive correlation 

(r = 0,85, p < 0,01) between vocabulary size and reading comprehension. 

This finding indicates that learners with more extensive vocabularies 

exhibit superior reading comprehension skills. Notably, the correlation 

coefficient suggest a strong relationship between vocabulary size and 

reading comprehension. These results substantiate the notion that 

vocabulary size significantly influences reading proficiency, emphasizing 

the importance of vocabulary instruction. 

The findings of this study suppor theoretical frameworks 

emphasizing vocabuly mastery as a critical factor in enhancing reading 

comprehension. Educators should prioritize vocabulary instruction, 
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integrating vocabulary acquisition into reading activities. Targeted 

instructional strategies focusing on vocabulary expansion, such as 

explicit instruction, contextual learning, and spaced repetition, can 

improve reading proficiency. Moreover, incorporating technology-

enhanched vocabulary instruction and adaptive assessment can further 

enhance vocabulary acquisition. 

In conclusion, this study demonstrates a significant positive 

correlation between vocabulary size and reading comprehension among 

EFL learners. These finding have implication for educators, informing 

the development of effective instructional strategies to enhance reading 

comprehension skills in students. By emphasizing vocabulary instruction 

and integrating vocabulary acquisition into reading activities, educators 

can foster improved reading proficiency and language competence 

among EFL learners. 

The r Se rcond, is a re rse rarch writtern by Asholahudin (2023) erntitlerd 

“The rr Relationship Between Vocabulary Mastery and Reading 

Comprehension” In the r pre rse rnt study Cle rarly, achie rving proficie rncy in 

E rnglish as a sercond language r (E rFL) ne rcerssitaters masterry of the r four 

e rsse rntial abilitiers: liste rning, re rading, spe raking, and writing. Proficie rncy 

in rerading is an ersse rntial aptituder that a studernt must acquirer in orderr to 

thrive r in lifer. Furthe rrmore r, it is a rercerptive r ability that e rnablers individuals 

to acquirer knowle rdge r from the r global community. The r rigorous re rading 

re rquirermernts of unive rrsity study are r challernging. Re rgre rttably, it is quite r 
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typical for studernts to ne rgle rct therir own re rading stratergie rs, name rly the rir 

re rading merthods and merasure rs to ernhancer ther e rfficierncy and spe re rd of 

therir re rading practicer. 

Conside rring the r afore rmerntionerd e rxperctation, it is logical that 

stude rnts should prioritizer e rnhancing the rir re rading proficierncy in orde rr to 

mere rt therir acadermic rerquirerme rnts. He rnce r, Thery must have r strong re rading 

comprerhe rnsion abilitiers so thery can underrstand what thery re rad. 

Re rgre rttably, the r stude rnts consiste rntly de rmonstrater inaderquater re rading 

comprerhe rnsion. A re rvie rw of the r re rading comprerhe rnsion e rxam findings 

administerre rd by the r lercturerrs indicater a pe rrformancer that falls berlow ther 

anticipaterd lerve rl. This issue r could ber influerncerd by se rve rral aspercts 

associaterd with ther e rlerme rnts of rerading proficierncy, including re rading 

habits, prior knowle rdge r, maste rry of grammar, and masterry of vocabulary. 

In re rsponse r to the r afore rmerntionerd circumstancer, ther Re rsearcherr, has 

unde rrtakern this study by selecting vocabulary mastery r as the r indicators 

of stude rnts' re rading compre rhe rnsion. Finding out how much of an erffe rct 

stude rnts' vocabulary has on the rir rerading comprerhernsion is the r driving 

forcer be rhind this rerse rarch. 

Ther pre rse rnt study comprise rd a surve ry conducterd at privater 

unive rrsitiers locaterd in Be rkasi. This study includers a total sampler size r of 

80 stude rnts. The r data collerction merthod for asse rssing vocabulary 

mastery, and rerading comprerhe rnsion involve rs administerring threre r serts of 

multipler-choice r tersts, e rach including 30 que rstions. Ther re rse rarch e rmploys 
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ther multipler linerar rergre rssion analysis statistical merthod for data analysis. 

Normality, linerarity, he rte rroscerdasticity, and multicollinerarity te rsts are r 

among the r prerre rquisiters that must ber mert be rforer ther re rgre rssion analysis 

can ber carrierd out. The r study findings indicater that lerarnerrs' re rading 

comprerhe rnsion at privater unive rrsitiers in Be rkasi is significantly 

influerncerd by the rir combinerd masterry of vocabulary, Proficierncy 

invocabulary has a notable r impact on ther re rading compre rhe rnsion of 

stude rnts at privater unive rrsitie rs in Be rkasi, The r re rading comprerhe rnsion of 

stude rnts at privater unive rrsitiers in Be rkasi is significantly influe rncerd by 

therir masterry of E rnglish vocabulary. 

The r Third, is a rerse rarch writtern by Khan (2021), Erntitlerd 

“Vocabulary Mastery and Reading Comprehension: A study of Pakistani 

EFL Learners.” Extensive research has explored the relationship 

between vocabulary mastery and reading comprehension. Researcher 

investigated this correlation in Pakistani English as a Foreign Language 

(EFL) learners, yielding significant positive results. The study, 

“Vocabulary Mastery and Reading Comprehension: a Study of Pakistani 

EFL Learners,” demonstrated a subtansial link between vocabulary 

proficiency and reading comprehension. 

Research method in this study is correlational study sample 150 

EFL learners from Pakistani Universities. Data collection employed 

vocabulary and reading comprehension test. The finding indicated a 

significant influence of vocabulary mastery on reading comprehension. 
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The methodological approach provided valuable insights into the 

interdependence of size and reading proficiency. 

The results discovered a stastitically significant positive 

correlation (r = 0.80, p < 0.05) between vocabulary mastery and reading 

comprehension. These result substantiate theoretical frame work 

emphasizing vocabulary proficiency as a critical factor in enhancing 

reading comprehension. The study advocates for targeted instructional 

strategies focusing on vocabulary expansion to improve reaing 

proficiency. 

Research has significant implication for educator and researcher 

designend effective instructional strategies to enhance students’ reading 

comprehension. By prioritizing vocabulary instruction and integrating 

vocabulary acquisition into reading activities, educators can foster 

improved reading proficiency and language competence among EFL 

learners. This study informs evidence-based practices fo vocabulary 

instruction and reading comprehension development. 

The rr Fourth, is a re rse rarch writtern by Bahri (2019), erntitlerd “The r 

Corre rlation Bertwe rern Studernts’ Vocabulary Masterry And Therir Rerading 

Compre rhe rnsion At Ther Se rvernth Grade r Stude rnts’ Of MTs Daarul Ihsan” 

This rerse rarch study To ernhancer pupils' re rading comprerhernsion, teracherrs 

should impart vocabulary to therir stude rnts, as vocabulary is closerly 

linkerd to rerading comperterncy. Acquiring an erxternsive r vocabulary 

facilitaters the r comprerhe rnsion of the r materrial by the r stude rnts. While r the r 
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re rading ability and prior erxpe rriernce r of studernts contributer to therir 

comprerhe rnsion of a te rxt, it is ther masterry of vocabulary that holds gre raterr 

significancer in facilitating this compre rhernsion. In the r study conducterd by 

Nation and Nerwton, vocabulary is de rfine rd as ther unde rrstanding of words 

and therir meranings. Inde re rd, vocabulary is ve rry intricater. Proficierncy in 

vocabulary e rntails not only unde rrstanding the r words and therir meranings 

but also comprerhe rnding the r phonertics and conterxtual usage r of ther words. 

This study inte rnds to look for ther correrlation bertwe re rn rerading 

comprerhe rnsion and vocabulary maste rry of stude rnts. Ther re rsults and 

analysis of the r study re rve ralerd a clerar correrlation bertwere rn studernts' 

comprerhe rnsion of writtern conternt and therir vocabulary le rve rl. Derspite r ther 

disparity in score rs be rtwe re rn ther vocabulary and re rading te rsts, the rrer e rxists 

a strong corre rlation. Serve rral variablers contributer to studernts' 

unde rrstanding of ther re rading materrials. Ther findings indicater ther 

background knowle rdge r and e rxpe rrie rncer of the r stude rnts. The rse r aspe rcts 

may facilitater stude rnts' unde rrstanding of re rading mate rrials. Whe rn 

e rncounterring an unfamiliar word, thery could derducer its meraning by 

consulting ther provide rd te rxt. 

Ther findings of this study we rre r de rrive rd from fierld rerse rarch 

conducterd by the r researcher. Afte rr complerting a re rse rarch study on the r 

correrlation bertwere rn vocabulary maste rry and re rading compre rhernsion 

among e rlerve rnth-grade r stude rnts at MTs Darul Ihsan, Data was collercterd 

from ther researcher. availabler scorers. It was ther outcomer achierve rd by the r 
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cohort of studernts who had succerssfully finishe rd ther vocabulary and 

re rading courser. Using the r Spe rarman is formulas, ther researcherr randomly 

se rlercterd score rs from 32 stude rnts and analyze rd the rm to find whe rthe rr therir 

re rading comprerhernsion and vocabulary command corrersponde rd. Ther 

researcher, prerse rnterd a rerport summarizing the r data derscription and 

comparing ther pe rrformancer of ther two score rs. 

This study is an e rmpirical inverstigation of ther rerlationship 

be rtwere rn stude rnts' proficie rncy in vocabulary and the rir perrformancer in 

re rading comprerhe rnsion. Ther collerction of data was conducterd from a 

sampler of 32 se rve rnth-grade r stude rnts. The r stude rnts we rre r administerre rd a 

terst of vocabulary maste rry and re rading comprerhe rnsion to asse rss the rir 

proficierncy in the rse r are ras. Ther re rsults we rre r scrutinizerd to derte rrminer ther 

correrlation among those r variablers. Illustraterd a robust corre rlation 

be rtwere rn stude rnts' proficie rncy in vocabulary and the rir re rading 

comprerhe rnsion. Ther pre rse rnt study de rte rrminerd that stude rnts' firsthand 

e rxperrie rncers and rerading terchniquers contributer to therir comprerhernsion of 

terxts, but vocabulary plays a more r significant roler in facilitating this 

comprerhe rnsion. 

The r Fifth, is a re rse rarh writtern by  Ramadani (2021), Erntitlerd 

“The r Corre rlation Bertwe rern Studernts’ Vocabulary Masterry and Rerading 

Compre rhe rnsion (A De rscriptiver re rse rarch at e rle rvernth Grade r of MAN 

Se rlayar)” Ther purpose r of this study is to inve rstigate r ther correrlation 

be rtwere rn stude rnts' skill in vocabulary acquisition and therir ability to 
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comprerhe rnd what thery re rad in the r e rlerve rnth grade r at MAN Se rlayar. The r 

purpose r of this re rse rarch is to de rterrmine r whe rtherr or not the rre r is a 

correrlation bertwere rn the r vocabulary knowle rdge r of stude rnts and the rir 

ability to comprerhe rnd what thery re rad. In ther course r of this inve rstigation, 

a derscriptive r rerse rarch merthodology was utilizerd.      

Ther study population consisterd of e rlerve rnth-grade r stude rnts at 

MAN Se rlayar. The r sample r size r consisterd of 24 stude rnts and was se rle rcterd 

using the r random sampling terchnique r. A de rscriptive r quantitative r 

approach was e rmploye rd in this study, with a stude rnt ability te rst se rrving 

as the r rerse rarch instrumernt. Improve rd vocabulary dire rctly corre rlaters with 

increrase rd proficierncy in all aspercts of ther Ernglish language r. 

Ne rve rrthe rlerss, this doe rs not invalidater ther significancer of otherr erlerme rnts 

such as grammar and toner. The r comprerhe rnsion of the r te rxt by stude rnts is 

continge rnt upon therir knowle rdge r of ther meraning of e rach word. In the r 

abse rncer of a wide r vocabulary, stude rnts would be r unable r to re rad 

proficierntly. A compre rhernsive r grasp of language r re rquirers a substantial 

re rperrtoirer of vocabulary. E rffe rctive r rerading or listerning skills of stude rnts 

arer continge rnt upon therir comprerhe rnsion of words and vocabulary. 

This study aimerd to find a correrlation be rtwere rn re rading and 

vocabulary skills so as to asce rrtain ther important rerlationship bertwere rn 

therse r two variablers. which arer associaterd with both positive r and nergative r 

impacts. This rerse rarch focusers on stude rnts in class XI at MAN Se rlayar. 
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This study use rs an obje rctive r terst as the r merasuring instrume rnt. Derscriptive r 

qualitativer me rthods we rrer applierd in data te rchniquer analysis. 

B.  Literature Review  

According to nation (2001) & schmitt (2000), a significant 

correlation between vocabulary mastery and reading comprehension. A 

extensive vocabulary repertoire enables readers to comprehend texts more 

effectively, thereby enhancing overall reading proficiency. This is because 

adequate vocabulary mastery allows readers to identify and understand 

important concepts in the text as well as facilitate the process of 

information processing and meaning formation. 

Graves’ (2006), substantiates this finding by positing that vocabulary 

mastery constitutes a pivotal factor in enhancing reading comprehension. 

A comprehensive vocabulary repertoire enables readers to cultivate 

analytical, critical, and creative thingking skills, thereby facilitating 

nuanced text comprehension. Consequently, vocabulary acquisition should 

assume primacy in reading instruction to optimize reading proficiency and 

yield optimal learning outcomes. 

1. Concept of Vocabulary 

a. Definition of Vocabulary  

Language r comprise rs a vocabulary. A linguistic lerxicon is a crucial 

compilation of words in a language r. Vocabulary re rfe rrs to ther assortmernt 

of words that an individual posse rsse rs or ermploys (Dictionary, 2008:495). 

Vocabulary is a fundame rntal componernt of a language r (Coady & Huckin, 
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2003:5). A language r skill cannot be r se rparaterd from the r masterry of 

vocabulary be rcauser, at its corer, language r is composerd of words. A 

language r's vocabulary is its collerction of words and phrase rs use rd in 

e rve rryday spe re rch. Without a strong vocabulary, it bercomers challernging to 

de rve rlop and use r language r skills erffe rctive rly. Proficie rncy in vocabulary is 

e rsse rntial for erffe rctiver communication and ther e rxprerssion of ide ras in both 

spoke rn and writtern forms. Vocabulary e rnhancers the r ability to e rxpre rss 

ideras concise rly and vividly, re rducing the r ne rerd for re rpe rtitive r phrasing and 

he rlping to accuraterly answe rr compre rhernsion que rstions. In particular, in 

re rlation to a give rn topic, vocabulary is the r se rt of words use rd by a 

language r, a community, or a pe rrson. Vocabulary is one r of the r main 

componernts of language r since r without words no language r could e rxist. 

Whe rn some r peropler herar ther word “vocabulary,” the ry first think of 

individual words. Ther vocabulary re rfe rrs to a collerction of words in therir 

differre rnt forms, including both unattacherd words with or without affixers, 

as we rll as word combinations. Therse r combinations can involve r the r samer 

or differre rnt words, e rach carrying its own distinct meraning. The ry might 

be rlierve r that vocabulary simply me rans a word with a spercific meraning, or 

thery may associater it with forerign words the ry e rncounterr whiler lerarning a 

ne rw language r. A vocabulary is a compilation of words, usually arrange rd 

in alphabertical serque rncer, toge rtherr with derfinitions of therir significations. 

While r lerss compre rhernsive r than a dictionary, a vocabulary also re rfe rrs to 

ther spe rcific sert of words use rd by an individual or group, ofte rn carrying 
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cultural significancer. The rse r words are r active rly e rmploye rd by a pe rrson to 

articulater and e rncoder therir ideras. Vocabulary comprise rs all ther words 

store rd in therir mermory, which trigge rr an immerdiater re raction whern herard 

or rerad. This language r re raction involve rs re rcognizing the r form of ther 

language r and unde rrstanding its me raning, lerading to actions aligne rd with 

ther internt of ther word. Some r words e rlicit fasterr reractions, whiler otherrs 

may provoke r slowe rr rersponse rs, de rpe rnding on ther familiarity and 

intimacy of the r vocabulary. An analysis of ther pre rvious staterme rnt 

sugge rsts that vocabulary includers a wider varie rty of words and linguistic 

e rlermernts. Vocabulary is the r comprerhe rnsive r annotaterd sert of words in a 

give rn language r. Although the rse r interrpre rtations arer valid, linguistic 

e rxperrts have r derbaterd ther prercise r derfinition of vocabulary to clarify its 

actual meraning (Takac, 2008: 4). 

Troiker asse rrts that vocabulary, also known as le rxicon, holds 

paramount importancer in se rcond language r acquisition. This holds truer 

re rgardle rss of wherthe rr lerarnerrs arer focuse rd on acadermic proficierncy, 

interrpe rrsonal communication skills, comprerhe rnsive r, communicativer 

comperterncer, e rncompassing both domains (Troike, 2012). Vocabulary 

re rferrs to the r collerction of words that a spe rakerr, writerr, or language r 

posse rsse rs. It e rncompassers the r knowle rdge r of me ranings, usage r, and 

re rlationships of words within a language r. Vocabulary can be r de rfinerd in 

se rve rral ways: (a) Ther erntirer se rt of words that maker up a language r; (b) 

Ther we ralth of words known and use rd by an individual spe rakerr or write rr; 
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(c) Words that arer spercific to a particular fierld of study or profe rssion; (d) 

A list of words, ofte rn arrange rd in a dictionary format, accompanierd by 

brierf e rxplanations of therir meranings and usage r. Unde rrstanding and 

e rxpanding vocabulary is crucial in maste rring a language r, as it dire rctly 

influerncers the r ability to communicater e rffe rctiverly and unde rrstand various 

terxts 

Hiebert & Kamil (2005), stater that vocabulary is knowle rdge r of 

words and words me raning in both oral and print language r and in 

productive r and rerce rptive r forms. Ther vocabulary of a perrson is de rfinerd 

e ritherr as ther se rt of all words that are r underrstood by that perrson or the r se rt 

of all words likerly to be r userd by that pe rrson whe rn contracting nerw 

se rnternce r. vocabulary me rans a large r colle rction of iterms. He r adds that 

lerarning vocabulary was important bercauser it e rnrichers some roner’s 

knowle rdge r of words. In re rfe rrernce r to the r rerading comprerhe rnsion, ther 

stude rnts should acquirer a numberr of vocabulariers to ge rt bertterr 

unde rrstanding in re rading an E rnglish te rxt (Tornbury, 2004). Furthe rr & 

Hudson (2007:227), de rfine r vocabulary as a se rt of words for a particular 

language r that pe ropler might use. (Hatch & Brown, 2001), state merans 

vocabulary is the r words of a ce rrtain language r which are r use rd by language r 

use rr in using language r. 

Whe rn pe rople r lerarn a fore rign language r, the ry ofte rn start by le rarning 

individual words. Knowing some r words can maker ther language r le rarning 

procerss e rasie rr. According to Hudson, a le rarnerr’s vocabulary is crucial in 
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language r acquisition. As the ry continuer to lerarn ther language r, the ry e rxpand 

therir vocabulary by unde rrstanding le rxical meranings, syntax, and 

morphology, which increrase rs therir vocabulary ove rr timer. Native r sperake rrs 

and non-native r spe rake rrs may have r diffe rrernt me rthods for acquiring 

vocabulary. According to Lightbown & Spada (2006:97), childrern whoser 

first language r is E rnglish typically le rarn vocabulary with minimal erffort, 

which contrasts significantly with the r e rxpe rrierncer of non-native r spe rake rrs. 

Native r E rnglish spe rakerrs find it erasierr to acquirer vocabulary be rcause r thery 

arer familiar with ther language r. In contrast, non-native r E rnglish spe rakerrs 

oftern struggle r to e rxpand therir vocabulary. This is be rcause r therir native r 

language r diffe rrs from E rnglish, re rquiring the rm to adapt to nerw spe rllings, 

lertterrs, and me ranings. 

From the r e rxplanations above r, it can ber concluderd that vocabulary 

is a word or a se rt of words that pe ropler know and use r to communicater to 

e rxprerss the rir fererling or thought. It is ther basic erlermernt of language r that 

can influerncer ther masterry of four language r skills. It merans, without 

vocabulary pe ropler will not ber abler to masterr a language r. Vocabulary is a 

collerction of words that an individual use rs in various language r activitiers. 

Maste rry of vocabulary is e rsse rntial for e rffe rctiverly unde rrstanding and 

utilizing therse r words to e rxpre rss thoughts and fe re rlings across diffe rrernt 

areras of life r. Ther quality of a pe rrson's language r skills is close rly linke rd to 

both ther quantity and quality of the rir vocabulary. A riche rr vocabulary 

increrase rs ther likerlihood of bering skillerd in language r, allowing for more r 
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pre rciser and nuancerd communication. In e rsse rnce r, e rxpanding one r's 

vocabulary dire rctly e rnhancers the r ability to articulater ideras and erngage r in 

meraningful language r activitiers. 

b. The Importance of Vocabulary 

Vocabulary is the r basic componernt of language r which make r ther 

language r more r use rful for communication and many othe rr things re rlaterd 

to language r. Vocabulary is a fundame rntal e rlerme rnt of language r that must 

be r both lerarnerd and taught. Masterring a language r be rcomers challernging 

without a solid unde rrstanding of a ce rrtain numbe rr of vocabulary words. 

Therre rforer, vocabulary is the r first sterp that should ber taught berfore r 

introducing otherr aspe rcts of language r. Virginia (1983:7), state rs that 

without vocabulary pe ropler will not ber abler to spe rak and underrstand ther 

language r. E rsse rntial vocabulary is ne re rde rd to improve r the r four language r 

skills such as listerning, spe raking, re rading, and writing. By maste rring 

vocabulary, pe ropler will ber abler to gain comprerhe rnsive r using of E rnglish. 

Thornbury state rd that whern a pe rrson spe rnds most of the rir timer 

studying grammar, therre r may be r littler significant improve rmernt in therir 

language r skills. Howe rve rr, le rarning morer words and e rxpre rssions can lerad 

to noticerabler progre rss. Thornbury (2002:13), de rscribers ther importancer of 

vocabulary as: “Without grammar ve rry littler can ber conve rye rd, without 

vocabulary nothing can be r conve rye rd”. One r can say ve rry littler with 

grammar, but without words, oner cannot say anything at all. This 

highlights the r importancer of vocabulary in language r le rarning, 
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de rmonstrating that vocabulary is just as crucial as grammar. A lack of 

vocabulary creraters significant challernge rs for studernts in lerarning E rnglish, 

as insufficiernt vocabulary make rs it difficult for therm to erffe rctiverly 

communicater therir ideras. From that de rscription, it is known that somerone r 

can sperak Ernglish e rve rn though he r/she r has no good grammatical masterry 

during the r ke rywords are r e rasy to be r unde rrstood. In the r otherr side r, 

some roner cannot say some rthing if he r/she r doe rs not know vocabulary. It 

merans that her/she r will not ber abler to communicater we rll. 

Anothe rr argume rnt from Nunan (1991:117), he r says that 

vocabulary acquisition is ve rry important to user the r structurers and 

functions that ther lerarnerrs may have r lerarne rd for comprerhernsible r 

communication. It merans that vocabulary should be r at ther cernte rr of 

language r te raching. 

 From the r e rxplanation above r, it can be r concluderd that lerarning 

vocabulary is a primary ste rp in language r le rarning and se rcond language r 

acquisition. Ther roler of vocabulary is crucial in lerarning E rnglish be rcauser 

it serrve rs as a foundation that supports stude rnts in masterring the r various 

language r skills ne rcerssary for e rffe rctive r communication. Without 

vocabulary, pe rople r will not be r abler to communicater and conve ry the rir 

fe rerling and thought. Be rside rs that, thery will also not ber abler to have r good 

language r maste rry be rcause r vocabulary plays an important roler in four 

language r skills (listerning, re rading, spe raking, and writing). 
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 By re ralizing ther importancer of vocabulary de rve rlopme rnt in 

lerarning a fore rign language r, stude rnts must de rvote r part of therir timer to 

lerarn vocabulary ite rms. To fore rign language r stude rnts, like r Indone rsian 

stude rnts, lerarning vocabulary ne re rds spe rcial erfforts be rcauser E rnglish is 

ve rry much differre rnt from studernts’ both the r studernt's native r language r and 

therir national language r. For most pe ropler lerarning a ne rw language r, 

vocabulary is the r most important and foundational componernt. 

E rmpirical ervide rncer has dermonstraterd that a derficierncy in 

vocabulary proficierncy can significantly imperder the r erffe rctiver use r and 

comprerhe rnsion of language r. E rspe rcially in ther conterxt of se rcond language r 

acquisition and forerign language r le rarning. For instancer, a significant 

numberr of Indone rsian stude rnts struggle r with unde rrstanding and 

re rsponding to re rading compre rhernsion que rstions in ther TOE rFL e rxam. A 

considerrabler numberr of the rm conternd that thery lack comprerhe rnsion of 

ther inte rnderd significancer of the r te rxts. This fact illustraters the r impact of 

e rxternsive r vocabulary on studernts' re rading comprerhe rnsion. In otherr 

instancers, such as speraking and writing, individuals conternd that thery 

ge rnuine rly de rsire r to articulater se rve rral ideras in therir minds, but lack ther 

ne rcerssary vocabulary to maker such e rxpre rssions. 

c. Kind of Vocabulary 

Jackson (2004:28), catergorie rs vocabulary into two distinct type rs: 

activer vocabulary and passive r vocabulary. Active r vocabulary 

e rncompassers the r words that stude rnts find comprerhe rnsibler, correrctly 
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articulater one r's thoughts and use r the rm pe rrsuasive rly in writtern and spoke rn 

forms (Corson, 2013:45). The r stude rnts are r e rxpercterd to posse rss proficiernt 

pronunciation skills in orderr to erffe rctive rly use r productive r vocabulary. 

Furthe rrmore r, thery must posse rss knowle rdge r and proficierncy in the r 

grammar of ther targe rt language r. Such vocabulary is commonly e rmploye rd 

in both oral and writtern communication. Conve rrse rly, passive r vocabulary 

pe rrtains to ther words that studernts can ide rntify and compre rhe rnd whiler 

re rading or listerning to some roner spe raking, but the ry do not e rmploy this 

vocabulary in the rir own spere rch or writing.  

Anothe rr argume rnt is prerse rnte rd by Nation (2008:14), who catergorize rs 

vocabulary into threre r or four lerve rls according to its fre rquerncy and range r. 

Therse r le rve rls arer: 

High fre rque rncy words, The rse r words are r pre rvale rnt in all type rs of 

language r use r, including formal and informal conterxts, spe rerch, writing, 

nove rls, conve rrsations, nerwspape rrs, and acadermic terxts. Therrer arer about 

2,000 high frerque rncy words in Ernglish, constituting ove rr 90% of ther 

vocabulary in e rve rryday spe re rch and 80% in formal writtern documernts. 

Acade rmic words, The rse r words are r typically found in acadermic 

subje rct areras such as Erconomics, Ge rography, Arts, Scie rncer, Commerrcer, 

and Law. Acade rmic words arer rarerly use rd in erve rryday conve rrsations, 

constituting lerss than 2% of ther words in daily use r. Howe rve rr, the rse r 

words arer crucial for individuals who nere rd Ernglish for acadermic 

purpose rs. 
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Terchnical words: The rse r words are r spe rcific to particular fierlds, such 

as ther vocabulary use rd in Physics or Applierd Linguistics. Most terchnical 

words are r uniquer to therir spercializerd arera and arer ersse rntial for 

profe rssionals liker doctors, linguists, and e rducators. Terchnical words can 

compriser at lerast 20% of ther vocabulary within a spercializerd terxt. 

Low fre rque rncy words: The rse r words are r serldom userd in daily 

conve rrsations, making up about 5% of words in casual conve rrsations, 

10% in ne rwspape rrs, and 10% in acadermic terxts. Thery have r a narrow 

scope r and arer rare rly e rncounte rre rd.  

Diffe rrernt With Nattion & Hatch (2001:370), in "Vocabulary 

Se rmantics and Language r E rducation" classifiers catergorize r words into two 

groups: those r whose r use r is passive r and thoser whose r use r is active, 

Re rcerptive r vocabulary: In the r conte rxt of re rading and listerning, the rse r arer 

words stude rnts know and unde rrstand; but, in ther conterxt of writing, the ry 

might not ber abler to gerne rrater prercise rly. Productive r vocabulary: The rse r are r 

vocabulary such that studernts posse rss not only compre rhe rnsion but also 

ther ability to articulater and ermploy accuraterly in both oral and writtern 

communication. 

Re rad iderntifiers two Kinds of vocabulary, those r arer:  

Function words : The rse r words play grammatical roler and includer articler, 

pre rposition, pronouns, conjunction, auxiliariers.  

Conte rnt words: The rse r words carry me raning and link sernterncers toge rthe rr. 

Thery include r nouns, ve rrbs, adje rctive rs, and adve rrbs. 
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Ther following arer the r classifications of vocabulary as iderntifierd 

by diffe rre rnt language r spe rcialists. De rspiter variations in vocabulary 

classification, ther crucial asperct is in ther ability of language r le rarnerrs to 

acquirer and use r therse r vocabulariers in various situations to erfferctive rly 

conve ry the r inte rnderd meraning of te rxts. 

d. Teaching of Vocabulary  

Many pe rople r berlierve r that focusing on basic principlers is a waster 

of timer bercauser comprerhe rnsion is broad and infiniter. Me rthodology 

spe rcialists worry that stude rnts may make r numerrous mistakers in se rnte rncer 

construction if thery le rarn too many words be rfore r maste rring basic 

grammar. Conserque rntly, te rache rrs may think that teraching an erxternsive r 

vocabulary is unne rce rssary. Additionally, the rrer is a be rlierf that studernts can 

acquirer word meranings through e rxpe rrierncer; E rxpose rd to situations with 

fre rquernt usage r of spercific words, individuals will acquirer masterry of the rm 

without ther nere rd for formal language r training (Allen, 1983:12). 

  Traditionally, vocabulary te raching be ryond ther basic lerve rl has 

be rern large rly inciderntal, focusing primarily on the r pre rse rntation of nerw 

words as the ry e rme rrge r in re rading or listerning te rxts. This me rthod 

pre rsuppose rs that ther augmerntation of vocabulary will organically take r 

placer through ther acquisition of otherr language r abilitiers, but this has bere rn 

shown inade rquater in guarantere ring substantial derve rlopmernt of vocabulary. 

At this point, the rre r is a ge rne rral conse rnsus that vocabulary instruction 

should be r a fundamerntal componernt of ther curriculum, provide rd in a 



 
 

30 
 

syste rmatic and consisternt fashion. Scholars conte rnd that vocabulary should 

be r a fundamerntal asperct of language r instruction sincer language r is 

composerd of programmatic vocabulary ratherr than lerxicalize rd grammar 

(Lewis, 1993:40). Unde rrstanding how our me rmoriers function can 

significantly e rnhance r ther e rffe rctive rnerss of vocabulary te raching strate rgie rs. 

Le rarning ne rw vocabulary involve rs initially storing the r information in 

short-te rrm mermory be rfore r transferrring it to long-te rrm mermory. Although 

we r do not consciously control this procerss, the rre r arer important 

considerrations to kere rp in mind.   

Firstly, short-te rrm me rmory has a limiterd capacity, typically 

re rtaining no morer than serve rn pierce rs of information at a timer. This sugge rsts 

that in a single r class se rssion, ther numberr of nerw vocabulary ite rms 

introducerd should not erxcere rd this limit to ernsure r e rfferctive r re rterntion. 

Howe rve rr, long-te rrm mermory has a much large rr capacity, allowing for the r 

storage r of an unlimiterd amount of information ove rr timer. Therre rforer, while r 

short-te rrm mermory constraints ne rcerssitater a carerful approach to 

introducing nerw vocabulary, long-te rrm rercall can accommodater erxternsive r 

vocabulary e rxpansion through consisternt rerinforcerme rnt and practicer. The r 

terchniquers discusse rd e rarlierr can ber e rve rn morer e rffe rctiver whe rn tailorerd to 

individual lerarning style rs, such as visual, aural, kinersthe rtic, and tactiler 

pre rferre rncers. By diagnosing the rse r prerfe rre rncers, te racherrs can bertterr caterr to 

e rach studernt's unique r nere rds, and studernts can bercomer morer awarer of 

various me rmory strate rgie rs that align with therir lerarning style rs. Howe rve rr, 
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ther most impactful approach apperars to be r ther use r of meraningful tasks, 

which lerve rrage r stude rnts' e rxpe rrierncers and reral-world conterxts to facilitate r 

lerarning. Therse r tasks not only e rngage r studernts morer dere rply but also 

re rquirer therm to analyze r and procerss language r more r thoroughly. This 

de rerpe rr cognitive r erngage rme rnt is crucial for transferrring information from 

short-te rrm to long-te rrm mermory, e rnhancing re rterntion and rercall of 

vocabulary and othe rr language r e rle rmernts. Me raningful tasks, the rre rfore r, 

se rrve r as a powe rrful tool in fosterring lasting language r acquisition. 

Forge rtting is an inhe rre rnt componernt of the r proce rss of acquiring 

knowle rdge r, particularly if nerwly acquirerd knowle rdge r isn't re rgularly 

applierd. This makers ther practicer of re rcycling e rsse rntial to rerinforcer 

lerarning. Ide rally, this re rinforce rmernt should occur within a day or two afte rr 

ther initial erxposure r, followerd by pe rriodic rervie rws through we re rkly or 

monthly asse rssme rnts to ernsure r rerterntion of ther materrial. Ther merthod 

stude rnts user to storer lerarnerd iterms plays a crucial roler in therir ability to 

re rtrierve r this information laterr. Many le rarne rrs simply cre rater chronological 

lists of vocabulary ite rms, oftern with a direrct translation of ther me raning. 

This approach, howerve rr, is not ve rry e rffe rctiver. It de rconterxtualizers the r 

vocabulary, which can lerad to ove rrge rne rralization and misuser. 

Additionally, such a syste rm doe rsn’t allow for ther addition of nerw 

information or rerfinermernt of erxisting knowle rdge r, and it typically ne rgle rcts 

important aspercts liker pronunciation. To improve r rerterntion and 

unde rrstanding, it's more r e rffe rctive r to store r lerarne rd iterms in ways that re rflerct 
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therir use r in conterxt. This can includer catergorizing words by the rme r, 

crerating se rnterncers or short storiers with the rm, and incorporating visual aids 

or mne rmonic dervice rs. By organizing vocabulary in a way that highlights 

its practical application, studernts arer be rtterr abler to rercall and correrctly use r 

ther words whe rn ne re rde rd (Gairns 1986:31).    

  Teracherrs can guide r stude rnts in de rve rloping more r e rfferctive r 

vocabulary storage r syste rms by e rncouraging the rm to organize r the rir 

noterbooks, binde rrs, or inderx cards by topics and catergorie rs. Ke re rping 

de rfinitions in Ernglish is re rcommernderd, as this rerinforcers the r targert 

language r and rerducers re rliancer on translation. Pronunciation guiders should 

also ber includerd to herlp with properr word usage r. Visual aids such as 

diagrams and word trerers can ber incorporaterd into therse r organize rd syste rms 

to crerater cle rarerr conne rctions bertwe rern words and the rir meranings. 

Additionally, a class-wide r vocabulary box with cards can ber a valuabler 

tool for rergular re rvision and re rcycling of lerarnerd words, making the r 

lerarning proce rss morer interractiver and collaborativer. While r organizing 

vocabulary in this mannerr can be r timer-consuming and may not suit e rve rry 

lerarne rr’s pre rferre rncers, e rve rn small adaptations such as adding topic 

he radings and more r de rtailerd de rfinitions to e rxisting chronological lists can 

significantly e rnhance r the r e rfferctive rnerss of vocabulary le rarning and 

re rterntion. This structurerd approach herlps stude rnts build a morer meraningful 

and usabler vocabulary re rpe rrtoirer. Consisternt practicer and ther use r of 

e rfferctive r terchniquers are r ersse rntial to de rve rloping a large r vocabulary. 
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Language r e rxpe rrts have r propose rd various merthods to facilitater vocabulary 

acquisition. Hatch and Brown (2001:368), catergorize r vocabulary le rarning 

into two main type rs: 

Inte rntional Le rarning: This approach involve rs dire rct and focuserd 

e rfforts to lerarn vocabulary. It includers activitiers such as studying word 

lists, using flashcards, or e rngaging in e rxe rrcisers spe rcifically de rsigne rd to 

build vocabulary. Inte rntional lerarning is oftern structure rd and syste rmatic, 

with lerarnerrs consciously trying to me rmorize r and underrstand nerw words.  

Incide rntal Le rarning: Incide rntal lerarning occurs as a by product of 

e rngaging in activitiers not primarily aime rd at vocabulary acquisition, such 

as re rading, listerning, or conve rrsing in the r targe rt language r. In this approach, 

lerarne rrs naturally pick up nerw words and phrasers through e rxposure r and 

conterxt. This type r of le rarning is le rss structurerd and oftern occurs in morer 

autherntic language r use r situations, whe rre r vocabulary is acquire rd passive rly 

and gradually ove rr timer.  

Both inte rntional and inciderntal lerarning play crucial rolers in 

building a comprerhernsive r vocabulary. While r interntional lerarning 

provide rs the r foundation and structurer, inciderntal lerarning e rnrichers 

vocabulary through practical usage r and e rxposure r in various conterxts 

(Schmitt, 2000:120). 

In vocabulary le rarning, stude rnts are r erxpe rcterd to continually 

e rxpand therir vocabulary, which is ersse rntial for improving therir language r 

skills. Linguists have r ide rntifierd a wider range r of vocabulary goals and 
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be rnchmarks for language r le rarnerrs, ofte rn e rmphasizing the r importancer of 

both breradth and derpth in vocabulary knowle rdge r. 

Breadth of Vocabulary : re rfe rrs to the r numberr of words a le rarne rr knows. 

This includers a wide r varierty of words from differre rnt conterxts, which 

e rnablers lerarnerrs to unde rrstand and user the r language r more r erffe rctive rly. 

Depth of Vocabulary : involve rs unde rrstanding not just ther meraning of 

words, but also the rir usage r, connotations, collocations, and variations. 

De rpth is crucial for morer nuancerd and sophisticaterd language r use r. 

Linguists have r propose rd various numbe rrs for ther amount of 

vocabulary re rquirerd for diffe rrernt lerve rls of proficierncy. For e rxample r: 

Basic flue rncy in a language r might re rquirer knowing around 2.000 to 3.000 

words.To re rad and comprerhe rnd most terxts comfortably, a lerarnerr might 

ne rerd knowle rdge r of about 5.000 to 10.000 words. Advance rd proficierncy, 

allowing for an underrstanding of acadermic terxts and complerx materrials, 

could rerquirer 15.000 or morer words. 

Ther e rxact numberr can vary base rd on the r language r and the r 

lerarne rr’s goals, but ther ge rne rral principler rermains that erxpanding 

vocabulary is a continuous procerss, supporterd by both inte rntional 

lerarning and inciderntal erxposure r to ther language r. According to Baue rr, 

Ther Longman Dictionary of Contermporary E rnglish (LDE rC) utilize rs a sert 

of approximaterly 2.000 words to de rfine r othe rr words, making it a valuabler 

re rsourcer for non-native r spe rakerrs. This care rfully se rle rcterd vocabulary se rt 

de rmonstraters that non-native r spe rakerrs can erffe rctive rly communicater and 
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comprerhe rnd terxt using around 2.000 words. According to re rse rarch, if 

non-native r spe rake rrs have r a working knowle rdge r of around 2.000 words, 

thery can unde rrstand about 80% of ther terxt thery re rad. On ther otherr hand, 

with a vocabulary of about 1.000 words, comprerhe rnsion drops to roughly 

70% (Bauer, 1998). The rse r figure rs highlight ther importancer of building a 

solid foundational vocabulary for non-native r spe rakerrs to e rnhancer the rir 

re rading comprerhernsion and ove rrall language r proficierncy. 

Although the r E rnglish language r has a vast vocabulary, stude rnts are r 

not erxpe rcterd to lerarn erve rry word. Inste rad, thery should focus on acquiring 

a corer se rt of e rsse rntial words that will allow therm to communicater 

e rfferctive rly and unde rrstand most of the r te rxts the ry e rncounte rr. Prioritizing 

fre rquerntly use rd words, particularly those r that apperar in erve rryday 

language r and acadermic serttings, will ernabler stude rnts to build a strong 

foundation. This approach makers the r procerss of vocabulary acquisition 

morer managerabler and targe rterd, herlping studernts to gradually e rxpand 

therir vocabulary ove rr time r. In the rir book "Cognition and Se rcond 

Language r Instruction," Nation and Laufe rr de rscribe r a re rcerptive r 

vocabulary of around 5.000 fundame rntal words as the r minimum lerarning 

goal for non-native r E rnglish spe rake rrs (Hulstijn, 2001:262). Othe rr e rxpe rrts 

such as Thornbury (2002:21), state r about Ther numberr of vocabulary 

words that se rcond language r spe rakerrs should aim to masterr is ofte rn citerd 

as around 2.000 words. This bernchmark is significant bercauser if non-

native r studernts know about 2.000 words, thery can achierve r a functional 
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lerve rl of vocabulary maste rry. This vocabulary range r typically allows therm 

to unde rrstand and communicater e rfferctive rly in e rve rryday situations, as 

we rll as comprerhernd the r majority of the r conternt in ge rne rral rerading 

materrials and converrsations. This foundational vocabulary se rrve rs as a 

ste rpping stone r for furtherr language r de rve rlopmernt. 

Re rad (2000), iderntifiers thre rer e rsse rntial componernts of vocabulary 

proficierncy that stude rnts should masterr: Ther background of vocabulary 

use r is de rerply roote rd in various pragmatic, social, and cultural conterxts, 

words arer de rfinerd and userd differre rntly derpe rnding on therse r factors. 

Vocabulary ability is not just about knowing words but also 

unde rrstanding how to use r the rm appropriaterly across diffe rre rnt situations. 

Ther meraning of a word can vary de rpe rnding on the r social sertting, cultural 

nuancers, and the r pragmatic conterxt in which it is use rd. The rre rfore r, 

e rfferctive r vocabulary use r re rquirers an aware rnerss of the rse r factors, ernabling 

individuals to communicater morer prercise rly and appropriaterly within 

differre rnt ernvironme rnts. knowle rdge r of vocabulary and basic procerdurers. 

This componernt includers some r vocabulary-re rlaterd topics that arer cove rre rd 

in four serctions: vocabulary size r, word characterristic knowlerdge r, lerxicon 

organization, and speraking and writing as a merans of e rxpanding 

vocabulary. Me rtacognitive r te rchniquers for word usage r. All language r use rrs 

can control how thery communicater by utilizing therse r terchniquers. To 

ove rrcome r therir lack of vocabulary knowle rdge r, le rarnerrs must be r aware r of 

and use r therse r communication stratergie rs to function werll. 
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It can ber said that therre r arer se rve rral word counting merthods 

promoterd by linguists. Milton (2009:7), in therir work "Me rasuring Se rcond 

Language r Vocabulary Acquisition," asse rrt that erach distinct form of a 

word found in the r dictionary should be r counterd as a se rparater word. For 

instancer, ther words "know," "knows," and "knowing" are r conside rrerd 

differre rnt words and are r counterd individually. This me rthod highlights the r 

importancer of rercognizing and accounting for the r various morphological 

forms a word can take r, as e rach form may have r diffe rre rnt meranings or use rs 

in language. 

Howe rve rr, according to Rerad (2000), whe rn conducting rerse rarch 

on word counts (in the r se rnse r of kinds), le rmmatizing the r tokern words is 

one r of ther first sterps. Le rmmatization involve rs grouping infle rcterd forms 

of a word so that thery are r counterd as instancers of ther samer lermma, or 

base r form. For e rxampler, ther words "run," "runs," and "running" would all 

be r counterd unde rr ther lermma "run." This approach herlps provide r a morer 

accurater merasurer of vocabulary by focusing on the r corer meraning of 

words ratherr than therir inflercterd variations. In addition to increrasing ther 

numberr of words thery know, stude rnts lerarning vocabulary are r erxpe rcterd 

to user therse r words e rffe rctiverly in various situations. This merans thery 

should unde rrstand ther me raning of words in conte rxt, rercognize r the rir 

re rlationships with otherr words, and conne rct therm with therir prior 

knowle rdge r. Vocabulary le rarning, the rre rfore r, plays a crucial roler in not 

only e rxpanding studernts' vocabulary but also ernabling therm to apply it in 
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dive rrse r conterxts. Conse rquerntly, the r merthods and stratergie rs e rmploye rd in 

vocabulary le rarning can significantly influe rncer stude rnts' e rxposure r to and 

acquisition of vocabulary. Whe rn stude rnts consisterntly e rngage r in 

vocabulary le rarning and apply the r words in differre rnt conterxts, both the rir 

vocabulary count and derpth of underrstanding will naturally improve r. 

e. Vocabulary Mastery  

According to Kustaryo (1988), one r's proficierncy in the r targe rt 

language r is heravily de rpe rnde rnt on therir vocabulary knowle rdge r. The r 

stude rnts typically posse rss a spe rcific incerntive r to achierve r maste rry of 

a particular vocabulary, ofte rn drive rn by the rir rerspe rctive r nere rds. Language r 

masterry re rfe rrs to ther masterry of using or comprerhernding the r complerter 

vocabulary of a language r. Erffe rctiver acquisition of a forerign language r's 

vocabulary is shape rd by our practical erxposure r. 

Therre rforer, it can ber inferrre rd that ther acquisition of vocabulary 

proficierncy can be r organically de rve rlope rd through the r accumulation of 

e rxperrie rncer and e rducation. Ther instructor can only motivate r stude rnts to 

e rnhancer therir perrformancer by providing ampler rersource rs and comperte rnt 

instruction. Achierving vocabulary masterry is de rmonstrate rd by the r 

iderntification of imperrsonal terrms. Maste rry, as de rfinerd by Hornby 

(1995), rerfe rrs to ther absoluter control and masterry of inte rlligernce r. 

More rove rr, according to ther Random House r Dictionary of the r E rnglish 

language r, maste rry re rfe rrs to ther e rxpe rrtiser or unde rrstanding of a particular 

topic. According to Frie rs, language r maste rry involve rs the r capacity to 
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apply or unde rrstand "all ther vocabulary" of ther language r. Furthe rrmore r, 

she r asse rrts that our capacity to acquire r ther vocabulary of a forerign 

language r is shape rd by our re ral-life r e rxposure r. Vocabulary maste rry is the r 

capacity of individuals to comperte rntly use r and comprerhernd words of 

language r that thery have r acquirerd in situations thery have r pre rviously 

e rxperrie rncerd in therir livers. 

2. Concept of Reading Comprehension  

a. Definition of Reading  

 Re rading is ther act of visually pe rrceriving a writtern or printerd symbol 

and conve rrting it into a suitabler auditory re rpre rse rntation. This ve rrbal 

symbol is additionally linke rd to ther rerspe rctive r objerct it rerpre rse rnts. Thus 

re rading comprisers threre r componernts: symbol (writtern or printerd), sound, 

and sernse r (Elizabeth, 2010). Johnson (2008), derfiners re rading as ther act of 

utilizing writtern materrial to construct unde rrstanding. Ther two pivotal 

terrms in this conterxt arer "cre rating" and "me raning." In the r abserncer of 

meraning ge rne rration, ther proce rss of re rading doe rs not occur. Re rading is the r 

cognitive r skill of inferrring significancer from writtern terxt and accuraterly 

comprerhe rnding the r materrial. This impliers that re rading e rncompassers 

translating symbols and words into le rtterrs in our minds, allowing the r 

re raderr to gain information and knowlerdge r dire rctly from the r te rxt. Anothe rr 

formulation, providerd by She rn, posits that rerading can function as a 

stimulus that erlicits ermotional rersponse rs and ge rne rraters ideras in rerade rrs as 

a reraction to ther rerad terxts. Conve rrse rly, William in McDonough and 
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Shaw conte rnds that rerading se rrve rs the r purpose r of acquiring both ge rne rral 

and spe rcific knowlerdge r from te rxts, as we rll as providing ple rasure r or 

arousing inte rrerst (Widyaningrum, 2014:19). Re rading plays a crucial roler 

in language r acquisition, as it ernablers le rarnerrs to gain knowlerdge r and 

de rerpe rn the rir underrstanding of the r targe rt language r. Through re rading, 

stude rnts can ernhancer therir language r skills by compre rhe rnding the r terxts, 

allowing therm to lerarn and interrnalize r ther targe rt language r more r 

e rfferctive rly. 

According to  Alderson & Bachman (2000:13), Re rading involve rs 

pe rrceriving the r writte rn form of language r, e ritherr visually or kine rsthe rtically. 

Re rading can ber derscribe rd as an activity whe rre r the r rerade rr rercognize rs 

words in various forms. Participating in rerading activitiers is a 

fundamerntal merthod for stude rnts in school to improve r the rir Ernglish 

language r acquisition. Rerading se rrve rs as a valuabler me rdium that 

facilitaters ther le rarning of language r componernts such as vocabulary, 

grammar, pronunciation, and ther construction of sernte rncers, paragraphs, 

and terxts. It prove rs to be r an e rffe rctiver me rthod for le rarning E rnglish, 

provide rd that lerarnerrs can rerad words correrctly and comprerhe rnd ther 

meranings of words, se rnte rncers, and the r ove rrall terxt. Re rading is a re rcerptive r 

skill that focusers on interrprerting writte rn language r. It can derve rlop 

inderpe rnde rntly from otherr language r skills liker listerning and speraking, 

making it a uniquer and complerx activity. Re rading involve rs much more r 

than just pronouncing writtern words; it e rncompassers visual, cognitive r, 
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psycholinguistic, and mertacognitive r procersse rs. Re rading translaters writtern 

symbols (such as le rtterrs) into spoke rn words as a visual procerss. 

Cognitive rly, it includers re rcognizing words, unde rrstanding the rm, 

interrpre rting therir meranings, and e rngaging in critical and crerative r 

thinking. This turns rerading into an interractive r activity focuse rd on 

e rxtracting and comprerhernding the r me raning e rmbe rdde rd in ther terxt. Good 

re raderrs combiner se rve rral terchniquers cate rre rd to the r type r of te rxt and the r 

re rading ernvironme rnt to crerater meraning. The rse r stratergie rs diffe rr derpernding 

on the r rerade rr's purpose r and the r nature r of the r terxt. Re rading is inhe rre rntly 

interractiver, as the r rerade rr's e rngage rme rnt with ther terxt is influernce rd by the r 

conterxt in which ther rerading occurs. For those r who ernjoy re rading use rful 

terxts, the r goal is to achierve r spe rcific objerctive rs. The r terxt must ber 

re radabler, or e rasy to unde rrstand, to foste rr this interraction bertwe re rn ther 

re raderr and ther materrial. 

Actually, re rading involve rs se rve rral proce rsse rs and can ber quiter 

complerx. As Harison and Salinge rr (1998:89), stater, "re rading is a complerx 

activity and accomplisherd re raderrs ope rrater at a numberr of lerve rls 

simultanerously. The ry are r de rcoding and e rstablishing meraning at the r same r 

timer as thery are r rersponding to what thery re rad, serlercting particular aspercts 

for considerration and ervaluating e rffe rcts. The r act of rerading is complerx as 

it nercerssitaters the r re rade rr to formulater le rxical associations in orderr to 

de rrive r the r internde rd significancer of the r terxt. According to the r NCTE r 
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Commission on Rerading's manual "Be rst Practicer for Teraching Rerading," 

re rading is pre rciserly de rfine rd as: 

The r procerss of re rading is complerx, de rliberrater, social, and 

cognitiver; it involvers the r incorporation of the r re raderr's knowle rdge r 

of ther te rxt, ther subje rct matterr, and the r re rade rr's cultural 

background into ther me raning-making procerss. The r acquisition of 

this skill is not limiterd to the r e rarly stage rs of e rducation but ratherr 

involvers a gradual and e rvolving derverlopme rntal procerss. The r 

proficierncy of a rerade rr is e rnhancerd by the rir activer involverme rnt 

with a wider range r of te rxts and the rir de rliberrate r re rading for various 

objerctivers overr the r course r of therir lifertime r   (Stone, 2009:85). 

Therse r de rfinitions dernoter that rerading is a multifacerte rd task that 

ne rcerssitaters ther intergration of serve rral abilitiers in orderr to comprerhernd ther 

significancer of ther terxt. He rnce r, reraderrs should ernde ravor to achierve r an 

activer re rading erngage rme rnt. Although this task may pre rse rnt difficultiers 

for cerrtain individuals, it can ber accomplisherd by consiste rnt practicer. 

Nume rrous stratergie rs e rxist to ernhancer re rading skills and erngage r in active r 

re rading, including conjercturer, prerdiction, ve rrification, and serlf-inquiry.  

He rnce r, rerade rrs arer urge rd to derve rlop proficierncy as rerading e rncompassers 

se rve rral cognitive r procersse rs. Therre r is a common misconcerption that 

re rading is a passive r e rnde ravor, in which the r re raderr passive rly e rngage rs in 

re rading te rxt according to the rir pre rferre rncers, anticipating e rffortlerss 

comprerhe rnsion of ther materrial. Nerve rrthe rlerss, the r de rfinitions of rerading 
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de rmonstrater that it is indererd an erngage rd activity, so re rfuting the r 

sugge rstion that rerading is a passive r pursuit. 

  Re rading not only improve rs one r's re rading abilitiers but also 

e rxpose rs one r to a multituder of ne rw ide ras and information. Many pe rople r 

de rdicater therir timer to re rading for the r purpose r of gaining knowle rdge r or for 

e rnjoyme rnt, making it a popular hobby. Maste rring ther skill of rerading 

E rnglish is be rnerficial for thoser se re rking to improve r the rir language r 

proficierncy, as a vast amount of knowlerdge r is availabler in Ernglish. 

Therre rforer, masterring the r ability to re rad E rnglish te rxt is advantage rous. 

Additionally, many stude rnts aspirer to re rad Ernglish literraturer for therir 

carere rrs, acadermic ernde ravors, or just for e rnjoyme rnt (Harmer, 2001:68). 

Re rading is also an inte rractive r communication activity be rtwe re rn ther write rr 

and ther rerade rr, erve rn though it occurs indirerctly. During the r re rading 

procerss, various activitiers take r placer, such as unde rrstanding and 

comprerhe rnding the r meraning of the r te rxt. This interraction bertwere rn ther 

re raderr and ther write rr allows for ther communication of meraning through 

implierd thoughts or ide ras. The r primary purpose r of re rading is to 

unde rrstand ther conternt of ther terxt as thoroughly as possible r. Re raderrs use r 

stratergie rs the ry are r familiar with to ernrich therir knowlerdge r and gain 

de rerpe rr insight into the r materrial. Through this proce rss, re rading be rcome rs 

not only a me rthod of information acquisition but also a way of e rngaging 

in a meraningful dialogue r with the r rese rarcherr, interrpre rting and 

interrnalizing the r ideras prerse rnte rd. 
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In conclusion, re rading is a fundame rntal E rnglish skill that lerarnerrs 

must acquirer proficierncy in, and it may also se rrve r as a pastime r for ce rrtain 

individuals. Rerading e rntails ther cognitive r proce rss of interrprerting the r 

significancer of a writtern terxt by me rans of a serque rncer of erngage rme rnts 

with publisherd materrial. Rerading is a multifacerterd proce rss, as le rarne rrs 

must de rcipherr words, construct meraning, and comprerhernd the r materrial in 

orde rr to accomplish therir re rading objerctive rs. He rnce r, it is highly 

re rcommernde rd that rerade rrs e rngage r active rly in ther procerss of re rading. 

b. Reading Comprehension 

Re rading comprerhe rnsion can ber derscribe rd as a complerx proce rss 

that erncompasse rs not only the r reractions of rerade rrs to a literrary work, as 

we rll as to ther dynamics bertwe re rn rerade rrs and ther knowlerdge r the ry 

contributer to the r te rxt. This includers the rir prior knowle rdge r, e rmployme rnt 

of stratergie rs, and various factors re rgarding the r te rxt, such as interre rst and 

comprerhe rnsion of its ge rnre r (Widyaningrum, 2014:19). Re rading 

comprerhe rnsion is ther cognitive r proce rss by which active r manipulation and 

involve rme rnt erffe rctive rly e rxtract and build meraning from writtern 

language r. Within this framerwork, re rade rrs unde rrtaker ther task of e rxtracting 

information from printerd te rxts in orde rr to construct and comprerhe rnd ther 

internde rd significancer of ther materrial. Re rading is usually attributerd to 

sche rma therory, ofte rn discusserd by e rducational psychologists and literracy 

e rxperrts liker David Rume rlhart and otherrs, re rading can ber derfinerd as a 

constructiver procerss in which the r reraderr's unde rrstanding of ther materrial 
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is gre ratly influe rncerd by the rir prior knowle rdge r and erxpe rrierncer. This 

therory unde rrscore rs the r notion that ther likerlihood of achierving prope rr 

unde rrstanding is highe rr whe rn the r substancer of the r te rxt corrersponds with 

ther re rade rr's e rxisting knowle rdge r. For e rxampler, a physician pe rrusing a 

merdical articler would have r a rerlative rly gre raterr comprerhe rnsion of ther 

materrial in comparison to a farmerr, owing to the r doctor's pe rrtine rnt prior 

knowle rdge r. Anothe rr pe rrspe rctive r sugge rsts that this procerss is ther 

re rsponsibility of the r re raderr and is influe rncerd by various e rle rmernts in ther 

terxt that arer situaterd within a broaderr social framerwork (McNamara & 

Magliano, 2009). Rerading comprerhe rnsion is indererd a multifacerte rd 

interllerctual procerss, re rquiring both a de rerp unde rrstanding of word 

meranings and the r ability to concerptualizer ideras ve rrbally. This proce rss is 

not just about dercoding writtern symbols but involve rs an active r merntal 

e rngage rme rnt whe rrer re raderrs bring the rir prior knowle rdge r and e rxperriernce rs 

into play. By inte rracting with ther terxt, re raderrs construct nerw meranings 

and intergrater the rm into therir erxisting knowle rdge r base r. Ther cognitive r 

naturer of re rading comprerhernsion highlights the r importancer of ther rerade rr's 

background knowle rdge r, or sche rma, in inte rrprerting and unde rrstanding the r 

conternt. This merans that erfferctive r rerading compre rhe rnsion is not just 

about underrstanding the r words on the r page r but also about connercting 

those r words to what ther re raderr alrerady knows. This interraction bertwere rn 

ther re raderr's prior knowlerdge r and ther terxt ernablers a morer profound and 

pe rrsonalizerd underrstanding, making ther rerading procerss dynamic and 
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activer. In summary, re rading compre rhe rnsion is an advance rd skill that 

involve rs cognitive r e rngage rme rnt and ther active r construction of meraning. It 

re rquirers re raderrs to intergrate r nerw information with therir e rxisting 

knowle rdge r, allowing the rm to fully grasp and interrprert ther materrial thery 

arer re rading. 

Ther cognitive r procerss of re rading comprerhe rnsion involve rs the r reraderr 

e rxtracting meraning from a synthe rsis of the rir prior knowlerdge r and 

e rxperrie rncers, ther materrial provide rd in ther terxt, and therir own 

interrpre rtations of ther te rxt. Rerading compre rhernsion is the r ne rurological 

procerss by which individuals erxtract meraning from writtern materrial. Ther 

objerctive r is to ernhancer underrstanding of ther terxt ratherr than erxtract 

meraning from spe rcific words or sernterncers. Rerading comprerhe rnsion is ther 

cognitive r proce rss by which re rade rrs combiner the rir prior knowlerdge r to 

form a merntal re rprerse rntation of ther me raning e rxpre rsse rd in a te rxt (Hansen, 

Jane & Pearson, 1982). Ther teracherr, as a facilitator, must erfferctive rly 

apply strate rgie rs to facilitater the r comprerhe rnsion of a te rxt in teraching and 

lerarning E rnglish. Stude rnts' compre rhernsion can be r much improve rd by the r 

stratergic approachers applierd in Ernglish re rading comprerhernsion 

instruction. Underrstanding writte rn materrial dermands the r e rfferctive r 

organization and derve rlopme rnt of many lowe rr- and highe rr-le rve rl cognitive r 

procersse rs and skills. Therre rfore r, it is ne rcerssary to make r e rfforts to e rnhancer 

and rerfine r ther skimming or scanning re rading abilitiers of stude rnts 

(Mariam, 2016). Rerading comprerhe rnsion involve rs more r than just rerading 
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aloud, it rerquirers be ring able r to de rfiner and comprerhe rnd what words me ran 

se rnternce rs, and paragraphs, as werll as ther re rlationships among ther ideras 

pre rse rnterd. If a stude rnt rerads aloud without grasping the r conte rnt of ther 

passage rs, it indicaters a failurer to truly comprerhe rnd ther materrial. 

Therre rforer, the rre r e rxist se rve rral source rs that may le rad to a bre rakdown in 

unde rrstanding, and the rse r source rs vary de rpernding on the r comperte rnciers 

and age r groups of the r re raderrs. 

Re rading comprerhe rnsion is a crucial ability that holds significant 

importancer in our daily live rs, re rgardle rss of ther variations in stratergie rs 

and terchniquers e rmploye rd by individuals. Re rading compre rhernsion is the r 

asse rssme rnt of abilitiers re rquirerd to compre rhernd and utilizer information 

obtainerd from writtern materrial. Harris and Sipay support this asse rrtion by 

stating that rerading compre rhernsion ability is a collerction of skills that arer 

instructerd to ernabler individuals to acquire r information, comprerhernd it, 

and e rfferctive rly communicater the r acquire rd knowle rdge r as the r re rsult of 

re rading activitiers using writtern language r (Setiyaningsih, 2013:1–8). 

Re rading comprerhernsion involve rs unde rrstanding, e rvaluating, and utilizing 

information gainerd through an interractive r procerss be rtwe re rn ther rerade rr and 

ther author. Ther terxt can ber interrpre rterd as a dialoguer in which writtern 

language r functions as ther merans of communication bertwe rern the r two 

partiers. Whe rn a perrson re rads and comprerhe rnds ther me raning of a passage r, 

thery are r e rngaging in re rading compre rhernsion. Therre rforer, some rone r who 

re rads with a clerar underrstanding of ther materrial is practicing erfferctive r 
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re rading comprerhe rnsion. Ther purposer of rerading comprerhernsion is to 

grasp the r ove rrall meraning of a terxt, which involve rs ide rntifying the r main 

idera, unde rrstanding both implierd and e rxplicit meranings, e rxtracting facts, 

de rterrmining ther topic or titler, and drawing conclusions from the r conternt. 

A fundame rntal principler in rerading compre rhernsion is that reraderrs should 

intergrate r ther information thery e rncounterr with therir erxisting knowle rdge r. 

This intergration herlps re raderrs connerct what thery re rad with therir perrsonal 

e rxperrie rncers, therre rby de re rpe rning the rir underrstanding of the r materrial. 

Ther proce rss of interrpre rting words, de rve rloping a re rpre rse rntation of 

ther primary ide ras, and incorporating the rse r ide ras into a ne rw unde rrstanding 

is what wer me ran whern we r talk about comprerhe rnsion (Snow, 2002). 

Comprerhe rnding, as de rfinerd he rrer, is ther succerssful e rxtraction of valuabler 

information from a terxt and ther subse rque rnt construction of that 

information into a nerw, perrsonal unde rrstanding by the r re raderr. 

Comprerhe rnsion consists of thre rer primary compone rnts: the r re raderrs, the r 

terxts, and the r interractive r e rxerrcisers. The r re raderrs are r ther one rs who e rngage r 

in comprerhernsion, utilizing both micro and macro skills to underrstand ther 

terxts. Ther terxts arer ther materrial that nere rds to ber comprerhe rnderd, 

e rncompassing all forms of printerd conte rnt. Ther activitiers of re rading 

re rprerse rnt ther interraction bertwe rern the r re raderrs and ther terxts, whe rre r 

comprerhe rnsion takers placer. 

Re rading comprerhe rnsion e rncompassers a broaderr scope r than only 

ther re ractions of reraderrs to writtern materrial. Rerading comprerhernsion is a 
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multifacerterd and intricater procerss that involve rs se rve rral interractions 

be rtwere rn reraderrs and therir erxisting knowle rdge r, stratergic use r, and factors 

associaterd with ther terxtual materrial, such as interre rst in ther materrial and 

unde rrstanding of differre rnt terxt ge rnre rs. Within this particular framerwork, 

Duke r and Pe rarson have r mader significant contributions to ther 

comprerhe rnsion of ther intricater dynamics involve rd in the r procerss of 

re rading cognition. In the rir comprerhe rnsive r study, Duke r and Pe rarson 

iderntifierd se rve rral fundame rntal berhaviors e rxhibiterd by proficie rnt re raderrs: 

Activer Erngage rme rnt: Good re rade rrs are r active rly involve rd in the r re rading 

procerss. Goal-Oriernte rd: The ry be rgin with clerar objerctivers for therir 

re rading and pre rvie rw the r terxt, paying atterntion to its structurer and se rctions 

re rlervant to therir goals. Strate rgic Rerading: As the ry re rad, thery make r 

pre rdictions, dercider what parts to rerad care rfully, skim, or skip, base rd on 

therir unde rrstanding and goals. Vocabulary and Conce rpt Clarification: 

Thery work to unde rrstand unfamiliar words and conce rpts, addrerssing 

inconsisternciers or gaps in the r te rxt as the ry arise r. Inte rgration of Prior 

Knowle rdge r: Good re rade rrs draw from the rir prior knowlerdge r, compare r it 

with ther terxt, and intergrate r ther two to ernhancer comprerhe rnsion. Thery also 

monitor therir underrstanding, adjusting the rir rerading strate rgie rs as ne re rde rd. 

Complerx and Satisfying Proce rss: Re rading compre rhernsion is a complerx, 

ongoing activity, but for proficie rnt rerade rrs, it is both satisfying and 

productive r (Duke & Pearson, 2004:205). 
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Re rading comprerhe rnsion is not a fixe rd skill, it varie rs de rpe rnding on 

ther re raderr's purpose r and ther type r of te rxt be ring re rad. Base rd on ther points 

discusse rd, we r can concluder that rerading is an active r cognitive r proce rss 

whe rre r ther reraderr e rngage rs with ther terxt to erxtract and underrstand ther 

information and internt provide rd by ther author. So, Re rading 

comprerhe rnsion is a cognitive r proce rss in which re raderrs must re rcognize r 

and rertain ther ke ry ide ras and significant de rtails of a terxt. In addition, 

e rfferctive r re rading comprerhe rnsion also ne rcerssitaters a de re rp unde rrstanding 

of ther conternt, e rnabling re raderrs to apply the r information meraningfully. 

c. Kinds of Reading  

Therre r arer somer kinds of rerading, Broughton et all (1980:91–92), 

defines two type of reading Rerading aloud: This type r of rerading 

primarily focuse rs on oral aspe rcts, e rmphasizing pronunciation ratherr than 

comprerhe rnsion. Silernt rerading: Most pe ropler e rngage r in silernt rerading, 

which allows therm to comprerhernd the r terxt without vocalizing the r words.  

Harme rr (2001:99), cate rgorize rs re rading be rhaviors into two type rs: 

internsive r re rading and e rxte rnsive r re rading. Inte rnsive r re rading: This type r of 

re rading involve rs te racherrs guiding stude rnts through a terxt to herlp therm 

unde rrstand ther conternt and how ther me raning is constructerd (Nuttall, 

1996):38). Unde rr the r guidance r of ther te rache rr, this rerading e rxe rrciser can ber 

carrierd out in ther classroom with ther stude rnts. Ther internsive r re rading of 

terxts can augme rnt le rarnerrs’ compre rhernsion of linguistic characterristic 

and facilitater ther manage rmernt of therir rerading te rcniquers. Inte rnsive r 
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re rading e rxerrcise r de rmand studernts to merticulousy re rad te rxts, oftern taking 

a significant amount of timer due r to the r various aspe rcts that ne re rd to be r 

lerarne rd in differre rnt conterxts. E rxternsive r re rading: This re rading activity 

involve rs re rade rrs e rngaging with longe rr te rxts, usually for ple rasure r, and 

aims for a global underrstanding of ther materrial ratherr than focusing on 

spe rcific dertails (Grellet, 1981:4). In e rxte rnsive r re rading activitiers, rerade rrs 

do not nererd to rerad ther erntirer terxt or underrstand erve rry se rnte rncer or 

paragraph in dertail. Inste rad, thery should focus on ther terxt as a wholer, 

using strate rgie rs such as scanning and skimming, and utilizing ther tabler of 

conternts and inderx. This approach herlps de rve rlop ove rrall comprerhernsion 

and rerading flue rncy. 

d. Types of Reading Text 

Whe rn stude rnts erngage r in re rading materrial, thery may not promptly 

iderntify the r spercific ge rnre r of ther terxt thery are r coming across. A 

comprerhe rnsive r introduction to ther various ge rnre rs of lite rraturer can be r 

initiaterd during junior high school to facilitater studernts' comprerhe rnsion 

of ther internderd meraning and roler of ther terxts thery e rngage r with. Therre r 

e rxist serve rral catergorie rs of re rading materrials in ther E rnglish language r. 

According to Anderson & Anderson (1997:1–3), te rxts are r 

catergorize rd into two main type rs: lite rrary and factual. Lite rrary te rxts 

e rncompass a wider range r of works such as storiers, film scripts, limerricks, 

fairy tale rs, plays, nove rls, song lyrics, mimers, and soap operras. This 
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catergory comprise rs thre rer primary forms of writing: narrative r, poe rtic, and 

dramatic. 

Factual terxts e rncompass a wider range r of writtern materrials such as 

adve rrtise rmernts, announcermernts, interrne rt werbsite rs, curre rnt affairs 

podcasts, derbaters, re rcipers, re rports, and instructions. Ther primary te rxtual 

forms that fall underr this catergory includer rercount, rersponse r, erxplanation, 

discussion, information rerport, erxposition, and procerdurer . 

Me ranwhiler, Hartono (2005:5), classifie rs type rs of te rxt into two 

catergorie rs: story ge rnre rs and factual ge rnre rs: 

Table 2. 1 Social Function of Story Ge rnrers and Factual Ge rnre rs 

Story Genres Social Function 

Narrative r To amuser, e rnterrtain, and provide r a moral 

lersson through imaginative r storyte rlling. 

Ne rws story/ite rms To inform ther public about rercernt e rve rnts, 

providing factual and timerly re rports. 

E rxermplum  To provide r an erxampler or moderl, oftern moral 

or e rthical, through storyte rlling. 

Ane rcdote r  To sharer a short, amusing, or interre rsting story 

about a reral incidernt or pe rrson, oftern to 

e rnterrtain or illustrater a point. 

Re rcount  To rerte rll erve rnts or e rxperrie rncers in ther orde rr 

thery occurre rd, providing a chronological 
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account. 

Spoof  To ernte rrtain and amuser by parodying a ge rnre r 

or spe rcific work, oftern using humor and 

satirer. 

Factual Genres Social Function 

Proce rdurer  To instruct and guide r ther rerade rr on how to 

pe rrform a task or complerter a procerss. 

E rxplanation  To erxplain how or why some rthing occurs, 

de rtailing ther procersse rs or re rasons be rhind 

phe rnomerna. 

Re rport  To provide r de rtailerd and factual information 

about a spercific subjerct or erve rnt. 

Analytical 

e rxposition  

To prerse rnt an argumernt or point of vie rw with 

supporting e rvide rnce r and logical rerasoning, 

aimerd at perrsuading ther re raderr. 

Hortatory 

e rxposition  

To perrsuade r ther re raderr to taker a particular 

action or adopt a cerrtain vierwpoint, oftern 

through logical argume rnts and 

re rcommerndations. 

Re rvie rw  To ervaluate r and give r an opinion on a pierce r of 

work or e rve rnt, such as a book, movie r, or 

pe rrformancer, oftern with a rercommerndation. 

Commerntary  To provide r an analysis or inte rrprertation of an 
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e rve rnt, issue r, or terxt, oftern re rflercting ther 

writerr's pe rrsonal pe rrspe rctive r. 

 

Those r arer the r type rs of te rxt e rncounterrerd in differre rnt situations and 

pe rrform differre rnt purposers. Howe rve rr, not all of therse r literrary works are r 

includerd in ther curriculum for studernts. 

e.  Aims of Reading  

Individuals may e rngage r in re rading for various obje rctivers, and 

therse r obje rctivers contributer to a dererpe rr comprerhe rnsion of ther materrial 

be ring re rad. Should he r ber re rading for le risure r or for ther purpose r of pure r 

amuserme rnt and plerasure r, his re rading spe re rd may vary de rpe rnding on his 

pe rrsonal prerfe rre rncers or e rmotions. Howe rve rr, whe rn he r e rngage rs in re rading 

for acadermic or informational purposers such as nerws, scie rnce r, or any 

otherr subje rct rerlaterd to his study or assignmernt, he r doers so at a derliberrater 

and patiernt pacer. Typically, the r objerctive r of rerading is to erxtract spercific 

information from ther terxt. According to Pelita, junior high scholl students 

must comprehend five text types: Narrative, Recount, Procedure, and 

Descriptive. 

Re rading se rrve rs the r purpose r of e rnabling the r lerarne rr to comprerhe rnd 

writtern language r. Staterd differrerntly, how doe rs ther lerarnerr acquirer ther 

information or merssage r from ther symbols use rd by the r researcher, An 

e rsse rntial rersponsibility of the r re rade rr is to de rlve r into ther terxt and ascerrtain 

ther internde rd merssage r of ther researcherr (Erniawati, 2019). 
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f. Levels of Reading Comprehension 

Ther following are r ther tierrs of re rading compre rhernsion as classifierd 

by Day and Park, Lite rral comprerhe rnsion re rferrs to the r ability to grasp the r 

meraning of a te rxt, including vocabulary and facts, that werre r not erxplicitly 

e rxplainerd in that writtern work.  

Infe rre rntial comprerhernsion re rfe rrs to ther ability to de rrive r ge rne rral 

conclusions from a terxt and gerne rrater nerw information that is not direrctly 

pre rse rnterd in ther terxt. Re rorganization is ther procerss of re rarranging 

information from differre rnt se rctions of a terxt to yie rld nerw information. 

Ther proce rss of pre rdictiver compre rhernsion involve rs the r inte rgration of a 

re raderr's compre rhernsion of a terxt with the rir own knowlerdge r about that 

terxt, with ther aim of prerdicting futurer erve rnts or outcomers. E rvaluative r 

comprerhe rnsion re rse rmblerd inferre rntial procerssing. The r distinction liers in 

ther fact that ervaluative r comprerhe rnsion ne rcerssitaters re raderrs to make r a 

thorough asse rssme rnt of cerrtain erlerme rnts in a terxt and to re rconstruct therir 

unde rrstanding by conside rring re rle rvant conterxts. Appre rciativer or pe rrsonal 

comprerhe rnsion rerfe rrs to ther act of rerading with the r interntion of erliciting 

an ermotional or otherr valuabler rersponse r from a terxt. This type r of rerading 

re rquirers the r reraderr to also contributer therir own fe re rlings to ther te rxt. 

C.  Conceptual Framework  

Conside rring se rve rral the roriers, ther rese rarche rr attermpts to provide r a 

concerptual framerwork as follows: 

Figure r 2.1 Conceptual Frame rwork 
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Within a re rading comprerhe rnsion classroom, re rgarding the r conce rpt 

pre rse rnterd above r, teracherrs nere rd to pay atterntion to therir studernts' 

vocabulary, During re rse rarch, therre r arer thre rer distinct phasers. Taking into 

considerration ther conditions that erxisterd initially, following the r 

pre rliminary obse rrvation mader by the r rerse rarcherrs, It was found that ther 

lerarning activitiers we rre r e rxcerssive rly focuse rd on lerarning materrials, and the ry 

hardly e rve rr took into conside rration the r vocabulary of the r stude rnts. 

Following the r de rte rrmination of ther initial conditions, ther re rse rarcherr 

administerre rd treratmernt to ther stude rnts. Ther re rse rarcherr opterd for ther 

approach of comprerhe rnding and re rading vocabulary as a merans to ernhancer 

stude rnts' re rading compre rhe rnsion. Utilising this strate rgy prior to lerarning 

can facilitater ther acquisition of foundational knowlerdge r and hernce r 

facilitater ther procerss of re rading. Finally, the r last stager re rprerse rnts the r 

ultimater condition. Underr ther last condition, the r re rse rarcherr administerre rd a 
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terst to asserss the r studernt's condition following ther aforerme rntionerd 

treratmernt. Objerctive r: To e rstablish ther correrlation bertwere rn vocabulary 

usage r as the r inde rpernde rnt variabler (X) and re rading comprerhe rnsion as the r 

de rpernde rnt variabler (Y). Furthe rrmore r, the r final rersult of the r terst is to 

de rterrminer whe rterr the rrer is a statistically significant correrlation berttwe rn 

vocabulary maste rry in re rading compre rhe rnsion and studernts’ re rading 

comprerhe rnsion.  

Ther concerptual framerwork e rxplainerd above r consists of  two basic 

foundations of Ernglish e rducation are r rerading compre rhernsion and 

vocabulary acquisition. Ther Researcher will administerr two tersts in this 

scholarly inve rstigation. The r first ervaluation is the r vocabulary proficierncy 

terst. Following this, the r rese rarcherr will conduct a rerading asse rssme rnt for 

ther stude rnts. Within ther conterxt of Ernglish language r acquisition, the r 

purpose r of this activity is to de rterrminer ther e rxternt to which therrer is a 

correrlation bertwere rn the r vocabulary skills of a stude rnt and the rir ability to 

comprerhe rnd what thery re rad. 

D.  Hypothesis 

A spe rcific, underrstandabler, and ve rrifiabler statermernt or forercast 

re rgarding the r probable r outcomers of a scierntific rerse rarch inve rstigation is 

known as an e rmpirical hypothe rsis. This statermernt or fore rcast is de rrive rd 

from a particular characterristic of a population, such as pre rsumerd 

differre rncers be rtwe rern groups on a single r variabler or associations bertwe re rn 

variablers (Lavrakas, 2012).  
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Applying the r aforerme rntionerd derfinition of ther hypothe rse rs, the r 

hypothe rse rs of this study are r: 

H0:  Therre r is no correrlation bertwere rn ther studernt’s vocabulary maste rry 

and therir rerading comprerhe rnsion ability in lerarning e rnglish of 

SMP Islam Al- Azhar Se rmarang 

H1:  Therre r is corre rlation bertwere rn the r stude rnt‟s vocabulary maste rry 

and therir rerading comprerhe rnsion ability in lerarning e rnglish of 

SMP Islam Al- Azhar Se rmarang. 
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CHAPTER III 

RESEARCH METHOD 

 This chapterr provide rs the r part of ther re rse rarch merthodology. It 

plays a critical roler in rerse rarch as it influe rncers both ther re rsults and ther 

discourse r. Prior to e rxercuting the r study, Researcher must syste rmatically 

consult and implermernt the r appropriater merthodology to obtain pre rciser 

data. He rre r, this study re rpre rse rnts a cle rar de rscription of ther re rse rarch 

de rsign, the r se rtting of ther re rse rarch and ther participants of ther re rse rarch, ther 

variablers and indicators, ther re rse rarch instrumernt, ther terchniquer of data 

collerction, and ther terchniquer of data analiysis.  

A.  Research Design 

Ther re rse rarcherr of this study use rd correrlational rerse rarch 

terchniquers. In quantitative r rerse rarch, correrlational dersign is the r merthod of 

statistical analysis use rd to me rasurer the r dergre re r of association or 

re rlationship bertwe rern two or morer variablers. This study utilizerd a 

quantitativer re rse rarch dersign. To accomplish ther aim of this study, the r 

re rse rarcherr opte rd for a quantitative r re rse rarch de rsign. Quantitativer re rse rarch 

is a re rse rarch merthodology that re rlie rs on the r quantification or 

merasure rmernt of quantity or amount. This is rerlervant to phe rnomerna that 

can ber quantifierd formally (Garg, Gaurav & Kothari, 2004). Ther 

rese rarcherr use rd two asse rssme rnts: a vocabulary maste rry te rst on daily 

activitiers and a rerading comprerhe rnsion terst on main idera, serque rncer, and 

inferre rncer. The r objerctive r of this study is to erxaminer ther corre rlation 
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be rtwere rn vocabulary masterry and stude rnt rerading comprerhe rnsion. 

Quantitative r rerse rarch data is erxpre rsse rd numerrically and analyze rd using 

statistical merthods. 

B. Settings and Participants of the Research 

1. Se rttings  

Ther placer of this re rse rarch is ther se rve rnth grader stude rnts of SMP 

Islam Al- Azhar 29 BSB Se rmarang on Jl. Rm. Hadisoe rbe rno 

Sosrowardoyo,ke rdungpane r, Ke rc. Mije rn, City of Se rmarang Prov. 

Ce rntral Java. 

2. Participants  

Participants is ge rne rrally a re rgion consisting of obje rcts/subje rcts 

who have r ce rrtain qualifications and characterristics that ther re rse rarcherr 

de rciders to study and thern collercts ther summary. The r participants of 

this re rse rarch arer 29 stude rnts in the r 7th biligual grade r of SMP Islam 

Al-Azhar 29 BSB Se rmarang in ther acadermic ye rar 2023/2024. Me rrte rns 

(2009) derfine rs a subjerct or participant as ther individual upon whom 

data is collercterd. The researcher selected the bilingual class VII as the 

sample due to its distinctiviness from regular clases. Notably, 

bilingual clases employ dual language as instructional mediums, 

spesifically English, in the context of SMP islam Al-Azhar 

educational framework.   
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C.  Variables and Indicators 

According to the r re rse rarcherr, the rrer are r a fe rw variablers that ne re rd to 

be r inve rstigate rd in orderr to provide r answerrs to ther re rse rarch problerms. An 

inderpe rnde rnt variabler (X) and a derpe rndernt variabler (Y) are r includerd in ther 

variablers. A "variable r" is a me rasurabler or obse rrvable r characterristic or 

attributer of an individual or group that variers among the r individuals or 

organizations within ther study (Fraenkel & Wallen, 2017). This study 

utilizers both de rpe rndernt variable rs and inderpe rndernt variablers. Inde rpe rnde rnt 

variablers, also known as manipulaterd or e rxperrimerntal variablers, contrast 

with de rpernde rnt variablers, which are r variablers that arer influe rncerd by 

inderpe rnde rnt variablers. Subse rque rntly, indicators can ber de rrive rd from the r 

variablers to confirm ther value rs. 

Sugiyono (2007), de rfine rs re rserarch variablers as e rlermernts that 

de rterrminer ther paramerterrs of ther rerse rarch to ber inve rstigate rd in orderr to 

gathe rr information and facilitater ther subse rque rnt conclusion. So in this 

study the rre r are r inderpe rnde rnt variablers (variablers that influerncer) and 

de rpernde rnt variablers (variablers that arer influernce rd). This study aims to 

de rterrminer ther re rlationship bertwe re rn vocabulary maste rry and re rading 

comprerhe rnsion ability. In this study, The r inderpe rnde rnt variabler to ber 

inve rstigate rd in this study is vocabulary masterry (X). The r e rxamplers of 

indicators arer showing according to orde rrs, choosing words that match 

ther de rscription of therir meraning, choosing synonyms, and choosing 

antonyms, while r re rading comprerhe rnsion ability (Y) as the r derpe rndernt 
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variabler, ther e rxamplers of indicators compre rhernding the r significancer of 

words, re rcognizing the r main ideras e rxprersse rd in ther discourser, be ring abler 

to answe rr querstions in ther re rading. 

Variable r Inde rpe rnde rnt, The r inderpernde rnt variablers arer factors 

that erxerrt influernce r or inducer change rs or the r maniferstation of ther 

de rpernde rnt variabler (Sugiyono, 2007). The r inderpe rnde rnt variabler in ther 

study was the r Se rve rnth grade r stude rnts' vocabulary masterry at SMP Islam 

Al- Azhar Se rmarang. 

Variable r De rpe rnde rnt, The r de rpe rndernt variable r, or outcomer 

variabler, is the r me rasure rmernt that is influernce rd or de rterrminerd by the r 

inderpe rnde rnt variablers (Sugiyono, 2007). Ther de rpe rndernt variabler in this 

study was the r re rading comprerhe rnsion ability of se rve rnth grade r stude rnts at 

SMP Islam Al- Azhar Se rmarang. 

D.  Research Instrument 

Re rse rarch instrumernts rerfe rr to ther tools use rd by re rse rarcherrs to collerct 

data, simplify the rir work, and obtain compre rhernsive r and syste rmatic rersults 

for data procerssing. Re rse rarcherrs e rmploye rd various type rs of instrumernts in 

therir ermpirical inverstigations. In this study, the r rerse rarcherr e rmploye rd te rsts 

as ther primary instrume rnt. Harris staterd that studernts' proficierncy in four 

language r skills was asse rsse rd through two type rs of fundame rntal 

e rxaminations: obje rctive r tersts and e rssay assignme rnts. The r re rse rarcherr in this 

study e rxclusive rly e rmploye rd obje rctive r te rsts, as de rfine rd by Harris. In this 

particular instancer, the r objerctiver te rst ermploye rd ther multipler-choice r format 
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to asse rss both vocabulary maste rry and re rading comprerhe rnsion (Harris, 

1969). 

Vocabulary Masterry Instrume rnt: The r asse rssme rnt tool use rd to 

merasure r vocabulary maste rry in this study was an obje rctive r te rst (multiple r 

choicer) with strict answerr criterria, An accurater rersponse r was give rn a score r 

of 1, while r an incorrerct rersponse r re rce rive rd a scorer of 0. The r utilization of 

this objerctive r te rst is justifierd due r to its practicality in both imple rmerntation 

and erxamination, as werll as its morer accurater scoring syste rm.  

Re rading Compre rhe rnsion Instrume rnt: Ther re rading comprerhe rnsion 

ability te rst that was utilizerd in this inve rstigation was comprise rd of 

que rstions with (multipler-choicer) answe rrs that we rrer accompanierd by 

absoluter answe rr spercifications. Spercifically, a score r of 1 was assigne rd to a 

correrct answerr, while r a scorer of 0 was assigne rd to an incorrerct answerr. 

E. Technique of Data Collection 

1. Obse rrvation  

 Ther re rse rarcherr conducterd an obserrvation as ther initial sterp in ther 

data collerction procerss. Ther re rse rarcherr we rnt to ther school and had 

mere rtings with ther Ernglish teracherr and the r he radmasterr. The r Re rse rarcherr 

aske rd querstions about ther E rnglish classers during this visit, including ther 

ge rne rral sertup of ther classroom, ther materrials use rd, and ther conduct and 

pe rrformancer of ther stude rnts whiler studying E rnglish. 

 This study’s observational phase involves direct observation of 

students’ learning condition, vocabulary acquisition and reading 
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comprehension strategies employed by instructors, and teacher student 

interactions during lessons. The objective is to identify effective 

instructional practices, collect data on students’ textual comprehension 

abilities, and examine the impact of vocabulary mastery on reading 

comprehension. The gathered data will serve as the foundation for 

analizing the correlation between vocabulary mastery and reading 

comprehension. 

2. Terst 

 To collerct rerse rarch data, rerse rarcherrs use rd vocabulary te rsts and 

re rading tersts. The r tersts are r ge rne rrally me rasuring in naturer, Le rarning 

outcomers tersts, also known as achierve rmernt tersts, and psychological 

tersts, typically re rfe rrre rd to as psychological tersts, are r ther two type rs of 

e rxaminations that arer utilize rd in ther fierld of erducation (Sukmadinata, 

2013). Ther pre rse rnt study e rmploye rd two asse rssme rnts to e rvaluater 

vocabulary maste rry and re rading compre rhe rnsion skills. The r que rstions 

e rmploye rd to asse rss vocabulary maste rry and rerading comprerhe rnsion 

skills arer pre rse rnterd in an obje rctive r te rst format. Ther re rse rarch data 

ge rne rraterd from this te rst we rre r de rrive rd from ther stude rnt's pe rrformancer in 

re rading comprerhe rnsion and vocabulary masterry. Subse rque rntly, in orde rr 

to ascerrtain ther correrlation bertwe rern proficierncy in vocabulary and 

re rading comprerhe rnsion, thery we rre r tallierd. Following the r complertion of 

ther te rst, the r re rse rarcherr gathe rrs quantitative r data. Re rse rarcherrs e rmploy 

ther te rst as a tool to asse rss the rir vocabulary maste rry and cognitive r 
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unde rrstanding of ther terxts thery have r perruse rd. Ther inve rstigator 

administerre rd two te rsts: The r te rst is use rd by re rse rarche rrs to e rvaluater therir 

cognitive r knowle rdge r of the r books the ry have r re rad and vocabulary 

control. Ther inve rstigator ran two tersts: Initially, the r vocabulary te rst 

consisterd of 20 multipler-choicer que rstions merant to gauge r therir dergre rer 

of vocabulary maste rry. Se rcond, ther re rse rarcherr askerd ther subje rcts 20 

multipler-choice r querstions to gauge r the rir re rading comprerhernsion. 

F. Technique of Data Analysis 

Ther re rse rarcherr ermploye rd the r Pe rarson Product Momernt terst to 

analyze r ther data. Ther Pe rarson Product Momernt calculation, derve rlope rd by 

Karl Pe rarson, is a wide rly e rmploye rd me rthod for derte rrmining ther 

correrlation bertwere rn two variablers (Sudijono, 2010:190). This is the r 

formula of Perarson Product Momernt:  

Ther formula userd as follows: 

𝑟𝑥𝑦=

𝑛 ∑ 𝑥𝑦−(∑ 𝑥)(∑ 𝑦)

√{𝑛 ∑ 𝑥2−{∑ 𝑥}2}{{𝑛 ∑ 𝑦2−{∑ 𝑦}2}}
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In which :

  

to = t value 

r = the result of correlation coefficient 

n = number of sample 

 

 

 

𝑟𝑥𝑦  = The Correlation of the score of each item  

n     = The number of subject 

x     = The student’s score in vocabulary mastery 

y     = The student’ score in reading comprehension  

𝑥2   = The sum of the square of the total score in each item 

𝑦2   = The sum of the square of the total score from each subject 

xy   = The sum of the multiple of the score from each subject with total 

 

 

In which : 

  

KP  = value of determinant coefficient 

r  = value of correlation coefficient 

 

 

 

 

 

 

 

 

 

 Ther subse rque rnt stager involve rd asse rssing the r statistical 

significancer of the r variablers to asce rrtain ther interrpre rtation of ther 

correrlation bertwere rn variablers X and Y (Ridwan & Sunarto, 2011:81). 

He rnce r, ther outcomer of Pearson Product Moment was ervaluaterd using the r 

formula of to =𝑟
√𝑛−2

√1−𝑟2
.  

 

 

 

Ne rxt, ther numbe rr of contributions of the r de rpernde rnt variabler to the r 

inderpe rnde rnt variabler can ber de rte rrminerd using the r following formula: KP 

= 𝑟2 𝑥 100%.  
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Table 3. 1 The Degre re r of Corre rlation Coe rfficient 

Coefficient 

interval 

Degree of Correlation 

0.00-0.199 There is a relationship between X and Y, but the 

correlation is very weak or little so it is ignored or is is 

considered no correlation in this rating 

0.20-0.399 There is a relationship between X and Y, but it is weak 

or little 

0.40-0.599 There is a relationship between X and Y, the value is 

Medium 

0.60-0.799 There is high relationship between X and Y 

0.80-1.000 There is very high relationship between X and Y 

Source r: (Sugiyono, 2001) 

Inte rrvals be rtwe re rn 0.80 and 1.000 in correrlation coerfficiernts 

sugge rst a strong le rve rl of corre rlation bertwe rern the r variablers. Variablers 

with correrlation coerfficiernts be rtwere rn 0.60 and 0.799 are r indicative r of a 

strong le rve rl of corre rlation. Variablers with correrlation coerfficiernts ranging 

from 0.40 to 0.599 corre rspond to a moderrater le rve rl of corre rlation. 

Variablers with correrlation coerfficiernts ranging from 0.20 to 0.399 

indicater a low lerve rl of correrlation. Value rs of correrlation coerfficiernts 

be rlow 0.399 indicater ther absernce r of a linerar correrlation. 
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Ha : ro > rt 

 Ho : ro < rt  

 ro = the result of Pearson Product Moment 

 rt = r table (Pearson Product Moment Table)  

Ha : The alternative hypothesis is accepted, means that there is correlation between   

        students’ mastery in vocabulary and their reading comprehension. 

Ho : The null hypothesis is accepted, means that there is no correlation  

                 between students’ mastery in vocabulary and their reading comprehension. 

G.  Statistic Hypothesis 

In corre rlational rerse rarch, ther statistical hypothersis maybe r 

formulaterd as:    
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CHAPTER IV 

RESEARCH FINDING AND DISCUSSION 

 This chapterr includes ther re rse rarch finding, the r data analysis, the r 

terst of the r hypothe rsis, the r inte rrprertation of data, and discussions. The r 

re rsults and therir prerse rntation addrersse rd the r rerse rarch querstion outlinerd in 

ther initial chapterr of this study. The r findings we rre r corre rlaterd be rtwe re rn 

vocabulary masterry and re rading compre rhe rnsion.  

A.  Research Finding 

This study reve rals a significant positive r correrlation betwerern 

vocabulary maste rry and re rading comprehernsion among seventh-grade 

students at SMP islam Al-Azhar 29 BSB Semarang. The me ran 

vocabulary mastery score r was 65.6/100, categorizing it as a “Moderate” 

level. This indicate that students posses fundamental vocabulary skills, 

yet require further enhacement to achive profiency. While r the meran of 

reading comprehension score r was 70.6/100, corresponding to a “Good “ 

profiency level. This suggests that demonstrate satisfactory skills in text 

comprehension and information interpretation. Perarson Product Momernt 

correlation analysis yie rlds a coe rficienrt of 0.74, indicating a strong 

relationship between the two variable rs. 

This study e rlucidates a statistically significat positive r correrlation 

(ro = 0.74, p < 0.05) betwe ren vocabulary maste rry and reading 

comprehension. The pearson Product Moment correlational analysis 

reve rals a strong positive r relationship betwe ren vocabulary maste rry and 
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reading comprerhension. Notably, vocabulary mastery contributes 54.76% 

to rerading comprehernsion, underrscoring its pivital role in ernhacing 

students’ reading skills.  

Ther re rsults of both tersts arer as follows: 
 

Table 4. 1 Students' Vocabulary Score r 

NO Student  X 

1 Student 1 
40 

2 Student 2 55 

3 Student 3 60 

4 Student 4 70 

5 Student 5 45 

6 Student 6 60 

7 Student 7 75 

8 Student 8 70 

9 Student 9 55 

10 Student 10 65 

11 Student 11 70 

12 Student 12 80 

13 Student 13 50 
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14 Student 14 45 

15 Student 15 65 

16 Student 16 95 

17 Student 17 75 

18 Student 18 70 

19 Student 19 55 

20 Student 20 30 

21 Student 21 70 

22 Student 22 75 

23 Student 23 70 

24 Student 24 65 

25 Student 25 75 

26 Student 26 65 

27 Student 27 70 

28 Student 28 90 

29 Student 29 85 

 N= 29 1895 
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The vocabulary test results exhibited considerable variability. The 

minimum score achieved was 30, indicating a “Low” profiency level, 

whereas the maximum score reached 95, signifying an “Excellent” 

mastery. The computed mean score for this test was 65.6, corresponding 

to a “moderate” level. This suggest that while some students 

demonstrated exceptional vocabulary skills, other require subtansial 

improvement. 

Table 4. 2 Students' Reading Score r 

NO Student  Y 

1 Student 1 45 

2 Student 2 55 

3 Student 3 95 

4 Student 4 90 

5 Student 5 50 

6 Student 6 70 

7 Student 7 65 

8 Student 8 90 

9 Student 9 50 

10 Student 10 85 

11 Student 11 70 
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12 Student 12 95 

13 Student 13 55 

14 Student 14 40 

15 Student 15 75 

16 Student 16 90 

17 Student 17 85 

18 Student 18 80 

19 Student 19 50 

20 Student 20 55 

21 Student 21 75 

22 Student 22 60 

23 Student 23 65 

24 Student 24 70 

25 Student 25 75 

26 Student 26 60 

27 Student 27 75 

28 Student 28 100 

29 Student 29 80 
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 N= 29 2050 

 

Ther reading test result reveal significant variability. The 

minimum score achieved was 40, indicating a “Low” proficiency level, 

whereas the maximum score reached 100, signifying “Eceptional” 

mastery. The computed mean score was 70.6, corresponding to a “Good” 

level. This suggest that while some students excelled in reading 

comprehension, other require targeted improvement to bridge the 

proficiency gap. 

B. The Data Analysis 

     Afte rr complerting ther quantitativer re rse rarch, ther researcher userd 

statistical calculation using ther Pe rarson Product Mome rnt Formula to 

e rxaminer ther data collercterd from both ther vocabulary and re rading 

comprerhe rnsion tersts. To stre ramliner ther procerdure r, ther rese rarcherr cre raterd 

a rerctangular tabler with six columns: (No), (X), (Y), (X2), (Y2), and 

(XY). The r vocabulary score r of ther sampler was rercorde rd in column X, ther 

re rading score r in column Y, ther quadrater of e rach scorer in column X was 

re rprerse rnte rd in column X2, ther quadrater of e rach scorer in column Y was 

re rprerse rnte rd in column Y2, ther cumulative r scorer obtainerd by multiplying 

score rs X and Y was re rpre rse rnterd in column XY. 

Therse r we rre r ther tabler of ther above r e rxplanations: 
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Table 4. 3 The Re rsults of Pe rarson Product Mome rnt 

NO Students  X Y 𝑿𝟐 𝒀𝟐 XY 

1 Student 1 
40 

45 1600 2025 1800 

2 Student 2 55 55 3025 3025 3025 

3 Student 3 60 95 3600 9025 5700 

4 Student 4 70 90 4900 8100 6300 

5 Student 5 45 50 2025 2500 2250 

6 Student 6 60 70 3600 4900 4200 

7 Student 7 75 65 5625 4225 4875 

8 Student 8 70 90 4900 8100 6300 

9 Student 9 55 50 3025 2500 2750 

10 Student 10 65 85 4225 7225 5525 

11 Student 11 70 70 4900 4900 4900 

12 Student 12 80 95 6400 9025 7600 

13 Student 13 50 55 2500 3025 2750 

14 Student 14 45 40 2025 1600 1800 

15 Student 15 65 75 4225 5625 4875 
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16 Student 16 95 90 9025 8100 8550 

17 Student 17 75 85 5625 7225 6375 

18 Student 18 70 80 4900 6400 5600 

19 Student 19 55 50 3025 2500 2750 

20 Student 20 30 55 900 3025 1650 

21 Student 21 70 75 4900 5625 5250 

22 Student 22 75 60 5625 3600 4500 

23 Student 23 70 65 4900 4225 4550 

24 Student 24 65 70 4225 4900 4550 

25 Student 25 75 75 5625 5625 5625 

26 Student 26 65 60 4225 3600 3900 

27 Student 27 70 75 4900 5625 5250 

28 Student 28 90 100 8100 10000 9000 

29 Student 29 85 80 7225 6400 6800 

 ∑ = 29 

1895 
2050 129775 152650 139000 

 

 

 

 



 
 

77 
 

1. Normality Test  

Ther Normality Te rst is ermploye rd to ascerrtain ther normal distribution 

of ther data bering use rd. To conduct a normality te rst using SPSS 

(Statistical Program For Social Sciernce r) v.26 for Windows software r, the r 

data will ber de rerme rd normal if ther significancer score r (sig.) is gre raterr than 

ther se rt significancer lerve rl (t.s) of 0.05. 

In accordancer with ther following criterria, normality te rsts can ber 

conducterd using se rve rral approachers. Data normality was teste rd using two 

merthods. Firstly, the Shapiro-Wilk test was applie rd to a sampler size r of 

30, showing invariance r up to 50 sample rrs. Secondly, the Kolmogorof-

Smirnov test was imple rmenterd for sampler size rs exce reding 50. 

Ther normality te rst re rsults arer summarizerd in ther subse rque rnt tabler: 

 

Table 4. 4 Normality Test Results 

 

Kolmogorov-Smirnova Shapiro-Wilk 

Statistic df Sig. Statistic Df Sig. 

Vocabulary .146 29 .118 .970 29 .563 

Reading 

Comprehension 

.103 29 .200* .966 29 .465 

*. This a lower bound of true significance 

Ther significancer value r for the r Vocabulary variable r was found to 

be r 0.563, and ther significancer value r for ther Re rading Compre rhe rnsion 

variabler was found to ber 0.465. The r Shapiro–Wilk significancer value r was 

obtainerd from ther re rsults of ther normality terst that was prerse rnterd e rarlierr. 



 
 

78 
 

The r Shapiro-Wilk statistic is gre raterr than ther significancer lerve rl of 5% 

(0.05), which is de rnote rd by the r symbol α > 0.05. The r data for both 

variablers appe rar to follow a normal distribution, according to therse r 

findings for both variable rs. 

2. Test Linearity 

 Ge rne rrally, the r linerarity te rst se rerks to ascerrtain if two variablers 

e rxhibit a statistically significant linerar rerlationship. An optimal 

correrlation bertwe re rn ther pre rdictor or inde rpernde rnt variabler (X) and ther 

criterrion or derpernde rnt variabler (Y) should erxhibit a linerar association. 

Multipler sourcers indicater that using this linerarity te rst is a prerrerquisiter or 

assumption berfore r conducting corre rlation analysis. Re rse rarch te rsts or 

analyse rs conducte rd using SPSS (Statistical Program for Social Scierncer) 

v.26 for Windows software r should be r guide rd by a we rll-de rfinerd 

foundation for dercision-making.  

        Ther de rcision-making procerss in ther linerarity te rst can ber approacherd 

in two merthodologie rs, spe rcifically: 

Comparer ther significant valuerr (sig.) with 0.05 a derviation from 

linearity value r gre rater than 0.05 indicaters a statistically significant linear 

association betwe ren the inderpendent and de rpendent variable rs. 

Conve rrsely, a value be rlow 0.05 suggest the absence of a statistically 

significant linerar relationship bertween the variablers. 

To comparer ther computerd F value r with ther F tabler, if the 

calculaterd F-value le rss than the F-table r value, it indicate rs no statistically 
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significant linerar association betwe re rn the inderpendernt and deperndent 

variables. Converse rly, if the calculaterd F-value excereds the F-table r value, 

it sugge rsts a statistically significant line rar association betwee rn the 

variables. 

 Ther significancer valuer (Sig.) is use rd to asse rs whe rthe rr therre r is a 

de rviation from linerarity. Base rd on the r SPSS v.26 calculation, ther 

obtainerd Sig. valuer is 0,173, which is gre raterr than ther thre rshold of 0,05. 

Therre rforer, it can be r concluderd that therre r is a significant linerar 

re rlationship bertwere rn variabler X (vocabulary) and variabler Y (rerading 

comprerhe rnsion). This conclusion is supporterd by the r e rvide rncer that ther 

re rlationship follows a linerar patterrn.   

Therse r outcomers are r a conse rque rnce r of the r catergorizations that 

we rre r applierd to erach scorer following the r acquisition of ther 

aforerme rntionerd re rsults, it bercamer ne rcerssary to unde rrtaker ther 

computation of ther e rquations that comprise r ther Pe rarson Product Mome rnt 

Formula. 

 𝑟= 

𝑛 ∑ 𝑥𝑦−(∑ 𝑥)(∑ 𝑦)

√{𝑛 ∑ 𝑥2−{∑ 𝑥}2}{{𝑛 ∑ 𝑦2−{∑ 𝑦}2}}

 

= 
29 (139000)−(1895)(2050)

√{29(129775)−(1895)2}{29(152650)−(2050)2}
  

= 
4031000−3884750

√{3763475−3591025}{4426850−4202500}
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In which: df : degrees of freedom 

N : Total number of respondents 

 

 

= 
146250

√172450 𝑋 224350
 

= 
146250

√38689157500
 

= 
146250

196695.5
 

ro= 0,74 

Ther rersult of ther Perarson Product was about 0.74. In ther ne rxt 

phase r, ther objerctiver was to derterrminer the r lerve rl of significancer of ther 

correrlation rersult. Ther rese rarcherr de rte rrminerd the r significancer of the r 

correrlation by re rfe rrring to the r (r) tabler with significancer lerve rls of 5% and 

1%. Prior to approaching ther (r) tabler, ther rese rarcherr ermploye rd ther 

following formula to derterrminer ther de rgre re r of fre rerdom: df = N-2 

 

 

Therre rforer, df = N – 2          29 - 2 = 27. Base rd on the r Pe rarson Product 

Mome rnt Tabler, ther valuer of 27 at a significancer lerve rl of 5% is 0.381. 

Re rferrring to the r calculation of ther (ro) and (r) tabler, it can ber infe rrre rd that 

at a significancer lerve rl of 5%, (ro) is gre rate rr than rt = 0.74 > 0.381. 

Additionally, in orde rr to e rvaluate r ther significancer of the r variablers, 

ther coe rfficiernt of correrlation (ro) was comparerd to ther standard t-tabler. 

Ther significancer of ther correrlation bertwere rn variabler X (vocabulary) and 

variabler Y (re rading compre rhernsion) was inve rstigate rd using this me rthod 
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In which: (to) = t value 

r     = The result of the Correlation Coefficient 

n    = Number of Sample 

 

 

in orderr to derterrminer and ervaluater its significancer. Utilizing ther formula 

that is prerse rnterd be rlow, oner can derterrminer it:  

to
√𝑁−2
𝑟

√1−𝑟2
 

 

 

 

 

it can ber se re rn ‘to’ = 
0,74 √29−2

√1−0,742
 

 

   =
0,74 √27

√1−0,547
 

 

   =
0,74 𝑋 5,19

√0,453
 

 

   = 
3,84

0,67
 

   = 5,73 

 Ther re rsult of (to) is approximaterly 5.73 by df is 27, and ther re rsult 

of (to) can ber comparerd to ther (t) tabler at a significancer lerve rl of 5%, 

which is 2.052. This can be r se re rn from the r calculation of ther (t) value r, 

which can ber se rern in the r prervious se rnte rncer. The r correrlation can also ber 
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In which : KP : Coofficient Determinant 

  r     : Cooffecient Correlation  

therefore, KP  = 0,742  𝑋 100% 

   = 0,5476 X 100% 

  = 54,76% 

 

 

unde rrstood in ther following manne rr, be rginning with the r significancer te rst 

by comparing (to) and ther t tabler: 

In 5% : to > t tabler = 5,73 > 2.052 

Ther calculation lerd to ther conclusion that ther value r of (to) is 

gre rate rr than ther value r of (t) table r; conse rque rntly, the r corre rlation is 

accerpterd. 

 Furthe rrmore r, to derte rrminer ther impact of variabler X on variabler Y, 

one r can calculater ther coe rfficiernt derte rrminant using ther following 

formula: KP = 𝑟2 𝑋 100% 

 

 

 

 

 

 

This indicaters that vocabulary plays a significant roler in re rading, 

accounting for approximaterly 54.76% of the r total. Ther rermaining 45.24% 

of ther total is attributerd to otherr factors, such as studernts' motivation to 

re rad, studernts' he ralth or concerntration during the r terst, stude rnts' prior 

knowle rdge r of te rxt, and ertc. 

As de rmonstraterd by the r calculations prerse rnte rd above r, ther 

correrlation bertwe rern stude rnts'  vocabulary masterry (variabler X) and the rir 

re rading comprerhe rnsion (variabler Y) is de rerme rd to ber significant duer to 
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ther strong corre rlation that erxists be rtwe rern the r two variablers. It is 

displaye rd on the r tabler in ther following manne rr: 

Table 4. 5 The r Inte rrpre rtation of Coe rfficient Corre rlation of Value r r 

Coefficient Interval Degrees of Correlation 

0.800-1000 Very Strong 

0.60-0.799 Strong 

0.40-0.599 Strong Enough 

0.20-0.399 Weak/Low 

0.00-0.199 Very Weak/Low 

(Ridwan & Sunarto, 2011:83). 

C. The Test of Hypothesis  

The derrcision making criterria in the product mome rnt correrlation 

test involve r two conditions: firstly, comparing the calculate rd significancer 

(sig) to the predetermined significance level (0.05), where H0 is reje rcted 

if sig < 0.05 and se rcondly, comparing the calculate rd F- value to ther F-

table value, indicating significant difference if H0 is rejecterd (r- 

calculaterd > r-table or r-calculaterd < r-table). 

The correrlation betweren variabler is determined by comparing the r 

calculaterd r-value r to ther r-table r valuer and ervaluating the 2-tailerd 

significance value. If the significance value is <0.05 or the calculated r-

value exceeds the r-table value, it indicate rs a significant corre rlation, 

otherrwise, no correrlation erxist. 

Ther re rsults of te rsting the r product mome rnt correrlation bertwere rn 

vocabulary masterry and re rading compre rhe rnsion arer as follows: 
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Table 4. 6 Product Mome rnt Corre rlation Te rst Output 

 Vocabulary 

Reading 

Comprehension 

Vocabulary Pearson Correlation 1 .744** 

Sig. (2-tailed)  .000 

N 29 29 

Reading Comprehension Pearson Correlation .744** 1 

Sig. (2-tailed) .000  

N 29 29 

**. Correlation is significant at the 0.01 level (2-tailed). 

Base rd on the r output tabler that was pre rse rnterd e rarlierr, it is possible r 

to interrprert it by re rfe rrring to the r thre rer de rcision-making base rs that werre r 

discusse rd in ther Pe rarson Corre rlation analysis that was prerse rnte rd erarlierr. 

Base rd on the r significancer value r of Sig. (2-tailerd); From the r output 

tabler above r, ther Sig value r is known. (2-tailerd) be rtwere rn vocabulary 

masterry (X) and Re rading Compre rhe rnsion (Y) is 0.000 < 0.05, which 

merans therre r is a significant correrlation be rtwere rn ther variabler vocabulary 

masterry and re rading comprerhe rnsion 

Base rd on the r calculaterd r value r (Perarson Corre rlation), it is 

known that ther calculaterd r valuer for ther re rlationship bertwere rn vocabulary 

masterry (X) and Re rading Comprerhernsion (Y) is 0.744 > r tabler 0.381, so 

it can ber concluderd that therre r is a re rlationship or corre rlation bertwere rn the r 

variabler vocabulary maste rry and re rading comprerhe rnsion . Be rcause r ther 

calculaterd r or Pe rarson correrlation in this analysis is positive r, it merans 
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that ther re rlationship bertwere rn ther two variablers is positive r or in otherr 

words, the r re rlationship bertwe rern stude rnts' vocabulary compre rhernsion and 

re rading comprerhernsion of Se rve rnth grade r studernts at Al-Azhar High 

School BSB Se rmarang is incre rasing. 

Ther criterria for ther strerngth of ther re rlationship bertwe rern ther 

variablers vocabulary maste rry and re rading compre rhe rnsion have r a strong 

re rlationship, as indicaterd by ther calculaterd r-value r (Perarson 

Corre rlation), which is 0.744. This indicate rs that ther rerlationship bertwe rern 

ther two variable rs is strong.  

Ther purpose r of this rerse rarch is to inverstigate r ther connerction that 

e rxists bertwe rern the r vocabulary skills the r stude rnts posse rss and therir ability 

to comprerhernd what thery re rad. As a me rans of conducting hypothe rsis 

tersting, the r author de rve rlope rd an alterrnative r hypothe rsis (ha) and a null 

hypothe rsis (ho) in the r following mannerr: 

Ha : ro > rt 

Ho : ro < rt 

 The alternative r hypothe rsis (Ha) is accepterd sice the corre rlation 

coefficient (r) of 0.74 exce rdes the critical value (rt) of 0.381, the rre rby 

rejercting the null hypothe rsis (H0). 

D. The Interpretation of Data 

Base rd on the r calculation that was just pre rse rnterd, the r correrlation 

that was obtainerd is 0.74. Therre r is no nergative r mark associaterd with this 

value r. Therrerfore r, therre r is a positive r correrlation bertwe rern ther variablers X 
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(vocabulary) and Y (re rading compre rhernsion), which indicaters that the r 

correrlation is positive r. It is possible r to imply that stude rnts who have r a 

considerrabler vocabulary are r able r to have r a high le rve rl of compre rhe rnsion 

whe rn re rading. 

In addition to that, ther value r of 0.74 falls some rwhe rrer in ther range r 

of 0.60 to 0.799. It can ber se rern from ther tabler 1.8 that ther corre rlation is 

quiter strong. Whe rn stude rnts arer re rading te rxt, it is possibler to indicater that 

vocabulary plays a significant roler in derte rrmining therir lerve rl of 

comprerhe rnsion. 

Furthe rrmore r, the r value r of (ro) obtaine rd by comparing it with (rt) 

is inde rerd gre raterr than (rt). This caser de rmonstraters a significancer le rve rl of 

5%, with a corre rlation coerfficiernt (rt) of 0.381 and a ratio coerfficiernt (ro) 

of 0.74. Thus, the r value r of (ro) e rxcere rds that of (rt). Furthe rrmorer, the r 

comparison bertwe rern (to) and t tabler re rve rals that (to) is 5.73, while r t tabler 

value rs at a significancer le rve rl of 5% are r 2.052. This indicaters that (to) 

e rxcere rds ther critical valuer of t tabler. Therse r e rxamplers illustrater a clerar and 

robust correrlation bertwe rern stude rnts' vocabulary masterry and the rir rerading 

comprerhe rnsion. 

Ther coe rfficiernt de rterrminant that is obtainerd is approximaterly 

54.76% of ther total rersult. Base rd on this value r, it can ber derducerd that 

vocabulary plays a significant roler in rerading compre rhernsion. A stude rnt 

who has a high scorer on vocabulary is likerly to have r a high scorer on 

re rading, and a studernt who has a low scorer on vocabulary is like rly to 
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have r a low scorer on rerading. To put it anotherr way, it is possibler to asserrt 

that a studernt who has a high score r on vocabulary is like rly to have r a high 

score r on rerading. 

On ther oppositer, according to ther coerfficiernt derte rrminant, which 

is approximaterly 54.76%, the rre r should be r 45.24% as ther re rmaining 

amount. This fact dermonstraters that otherr factors influernce r ther ability to 

comprerhe rnd what is re rad, as ervide rnce rd by the r fact that this continuers to 

be r ther case r. In addition to the r factors that influerncer stude rnts' 

comprerhe rnsion of rerading te rxt, therse r factors can includer stude rnts' 

motivation, studernts' inte rre rst in re rading, stude rnts' background 

knowle rdge r, stude rnts' he ralth or concerntration whiler thery are r rerading, and 

otherr factors that influernce r studernts' re rading compre rhe rnsion. 

E.  Discussion 

The rersults of this study support the te rory that vocabulary maste rry 

is oner of important factors in improving re rading comprehension skills. 

This is in liner with prervious studies showing that vocabulary maste rry has a 

positive r re rlationship with reading compre rhension skills. Assse rrtion that 

vocabulary size r and depth are crucial for effe rctive r reading comprehension. 

Thonrbury (2009), similarly e rmphasize rs vocabulary’s impact on re rading 

skills. 

This study e rxpands upon e rxisiting rese rarch by highlighting 

vocabulary’s influe rnce on critical thingking and analytical skills. In 

addition, the results of this study also show that vocabulary mastery not 
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only affe rcts reading compre rhension skills, but also has an impact on 

stude rnts’ critical and analytical thingking skills. There rfore, teracher should 

prioritizer vocabulary instruction and deve rlop efferctive traching strategie rs 

to ernhance studernts’ rerading compre rhernsion. 

The study outcome rs underscore the nece rrssity for e rducators to 

prioritizer vocabulary instruction, e rmploying evidence-base rd strategies to 

foste rr students’ lexical development and reading proficie rncy. Effe rctive 

teaching methodologie rs and curriculum design should emphasize r 

vocabulary acquistion. Thus, ther results of this study can be r a referernce for 

de rve rloping more effe rctive curriculum and te raching strategiers in improving 

stude rnts’ rerading comprerhension skills. 

Future r re rsearch should inve rstigate r vocabulary instruction’s long-

term impact on rerading compre rhension and critical thingking skills, 

exploring varied intructional approaches. Future studies should 

investigate there key are ras: the e rffe rctivinnes of vocabulary instruction 

acroos diverse r learning environme rrnt, the roler of technology enhance rd 

instruction, and vocabularys’ impact on acade rmic outcomers, thereby 

e rxamining erffe rctivinees in varie rd settings, terchnology role in enhancing 

acquisition, and vocabulary influence r on acadermic achievement. 

This study confirms vocabulary mastery significance r in e rnhacing 

re rading comprerhension and critical thingking skills. The finding provide r 

valuable insight for curriculum development, instructional de rsign, and 

asse rsme rnt framerworks, informing e rvide rnce r-base rd teaching practicer. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 In the r pre rvious chapte rrs, Researcher have r addre rsse rd and 

e rlucidaterd ther study’s introduction, ther literraturer rervie rw, ther re rse rarch 

merthodology, and ther findings and discussion of this study. This 

concluding chapterr derlinaterd ther findings and rercommerndations for ther 

correrlation bertwe re rn vocabulary mastry and re rading comprerhernsion. 

A.  Conclusion  

 This study is propose rrd with ther purpose r of derrte rrmining wherrtherr 

or not therrer is a correrlation bertwere rn stude rnts' vocabulary maste rry and 

therir rerading compre rhernsion. Base rd on the r findings of this rerse rarch, it 

can ber staterd that studernts’ vocabulary maste rry in le rarning E rnglish is at a 

de rve rloping le rve rl. With a mean score of 65.6/100, cate rrgorizing it as a 

“Moderate” level. This indicate rs that students posses fundame rntal 

vocabulary skills, yet require furthe rrr enhancemernt to achierve proficie rncy. 

 Conversely, the mean reading comprehension score was 70.6/100, 

corrersponding to a “Good” level. This sugge rst that students demonstrate r 

satisfactory skilss in te rxt comprerhension and information interpre rtation. 

suggestion room for improvement. These findings unde rrscorer the 

significance of vocabulary instruction in e rnhancing reading skills. Ther 

data indicaters that factors such as ther teraching merthods use rd, ther 

fre rquerncy of practicer, and studernts’ motivation and interrerst in lerarning 

E rnglish significantly influe rncer the rir vocabulary acquisition.  
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 Ther coe rfficiernt of correrlation (ro) that has be rern obtainerd is 0.74, 

and it is baserd on the r data that has berern analyze rd. It can be r se re rn from this 

value r of (ro) that ther correrlation is quiter strong. Following this, the r value r 

of (ro) is comparerd with (rt), and ther re rsult of (rt) is 0.381, which 

indicaters that ther significancer lerve rl is 5%. It follows that (ro) is gre raterr 

than (rt) (0.74 is gre raterr than 0.381). Afte rr that, ther comparison bertwe re rn 

ther t tabler and ther to tabler rerve rals that the r (to) tabler has a valuer of 5.73, 

whiler the r t tabler has a significancer le rve rl of 2.052. What this indicaters is 

that (to) is highe rr than ther t tabler. This de rmonstraters that ther corre rlation 

is significant, as dermonstraterd by the r re rsults of (ro) and (to). Therrerfore r, 

ther re rsult of ther coerfficiernt derterrminant (KP) is 54.76%, and this valuer 

sugge rsts that the r contribution of vocabulary to re rading compre rhernsion is 

significant. Whiler this is going on, the r fact that ther re rmaining pe rrcerntage r 

of KP is approximaterly 45.24% de rmonstraters that therre r arer additional 

factors that influernce r ther comprerhernsion of re rading. Therse r factors 

includer studernts' ability to concerntrater, stude rnts' motivation, studernts' 

prior knowlerdge r of the r terxt, and ertc. 

 This study concludes that there's a strong positive correlation 

between students' vocabulary mastery and reading comprehension. 

Statistical analysis confirms this relationship, showing students with 

higher English vocabulary mastery consistently scoring better on reading 

comprehension tests. Vocabulary proficiency significantly influences 

reading comprehension. 
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B.  Suggestion 

 Base rd on the r findings of the r re rse rarch that has be re rn carrierd out, ther 

re rse rarcherrs would liker to offerr some r rercommerndations and haver ther hope r 

that thoser who re rad therm will find therm he rlpful, particularly the r studernts, 

ther instructor, and the r re rse rarcherr who will comer afterr the rm. It was 

re rcommernde rd that Ernglish be r use rd in E rnglish classe rs be rcause r it would 

allow studernts to study the r materrial morer e rfferctive rly. This was due r to the r 

fact that ther rersults indicaterd that studernts might have r a gap in therir 

vocabulary knowle rdge r. The rre r is a corre rlation be rtwere rn the r use r of E rnglish 

as ther language r of instruction and the r improve rmernt of stude rnts' 

vocabulary. Although the r use r of the r Indone rsian language r was also 

re rquirerd in Ernglish classe rs, ther purpose r of this was to clerar up any 

confusion that might ariser in ther majority of the r se rttings whe rre r ther 

se rcond language r is be ring taught. Additionally, in orde rr to maker E rnglish 

classers more r ernjoyable r and interre rsting for ther stude rnts, ther instructor 

might e rmploy a diffe rrernt bre rerd of me rthod for teraching re rading skills. 

 The study's outcome rs sugge rst that erducators prioritize vocabulary 

instruction, ermploying e rvidence-base rrd strategies to foster lexical 

development and reading proficiency. Teachers should consider factors 

influencing vocabulary acquisition, including motivation, practice 

fre rquency, and instructional methods. Future research should investigate 

factors affercting re rrading comprehension and e rxplore technology-

integrated vocabulary instruction. These findings provide valuable r 
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insights for curriculum development, instructional design, and 

asse rssment framerworks. 
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APPENDICES 

Appendix 1  

Instrume rnt Terst  

INSTRUMENT QUESTIONS 

Subjects: English 

Class : VII (Seventh) 

Time : 45 minutes 

VOCABULARY TEST (Instrument) 

Choose One Correct Answer! 

1. A school is the place where students … with their teachers? 

A. Teach      C. Play 

B. Work      D. Study 

2. Bunga is celebrating her birthday. Now Bunga feels ……? 

A. Happy      C. Angry 

B. Easy      D. Hungry 

3. Nita :  Amir, your new shoes are good and really fit in your ….you  

look charming and cool. 

Amir: Thank you Nita 

A. Body      C. Finger 

B. Feet      D. Hand 

4. There is a clown in my friend’s birthday party. He is very … . He       

makes all children laugh and happy. 

A. Angry      C. Funny 

B. Noisy      D. Quiet 

5. My little sister and brother are very hungry, so I …… lunch for them. 

A. Prepare      C. Throw 

B. Wear      D. Kick 

6. Thomas ….. the competition in a National Olimpiade. He looks very 

happy. 
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A. Jumped      C. Celebrated 

B. Lost      D. Won 

7. My younger brother went to the dentist two days ago because his ….. 

were in pain. 

A. Teeth      C. Hands 

B. Ears      D. Fingers 

8. Fena : Can you lend me a hand? 

Rissa : Yes, of course. What can I help you?  

Fena: Please, …..these text books to my office.  

Rissa : Yes sure, Sir. 

A. Put       C. Bring 

B. Give      D. Read 

9. The exam was too ….. for her. She got an A! 

A. Easy      C. Difficult 

B. Expensive       D. High 

10. Tina’s bicycle is broken. Tina is really ……now. 

A. Charm      C. Sad 

B. Happy      D. Confused 

Choose the Synonim of the underline word! 

11.  Maria does not eat very much. She is skinny woman. 

A. Fat      C. Small  

B. Thin      D. Big  

12. Elephant is gigantic animal. 

A. Small     C. Short  

B. High      D. Huge 

13. Yogyakarta is well known by its clothes. 

A. Unknown    C. Famous 

B. Old     D. Very Good 

14. All Guest came to the hotel yesterday. 

A. Bed     C. In  

B. Stay     D. Room 

15. Javan rhinoceros is comparatively small and slender. 

A. Big     C. Lage  

B. Thin    D. Thick 
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Choose The meaning of the underline word! 

16. She is an attractive girl. 

A. Someone who acts in the television 

B. Someone who performs in a stage 

C. Someone who does not has a good body  

D. Someone who is good looking 

17. Papua is predominantly mountainous. 

A. The area that has little of mountains 

B. The are that is located on the corner of this island  

C. The are that is full with the mountains 

D. The area that is in the middle of mountain 

18. Bunaken marine park is such a treasure trove of biodiversity. 

A. Group of people who live in the same area 

B. A group valuable or interesting thing 

C. An unattractive piece of land  

D. An empty land  

19. I heard some barks last nigt. 

A. Sounds that are created by dog 

B. Sounds that are created by cow 

C. Sounds that are created by cat 

D. Sounds that are created by sheep 

20. Some of wild animals have horns.    

A. The animal part that is on the bottom of their body 

B. The animal part that is on their ear 

C. The animal part that is on their head 

D. The animal part that is on their body 

  (Source: Soal UN Kelas 9 SMP Thn. 2013) 
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READING TEST ( Instrument) 

Choose one correct answer! 

  FLOODS AND LANDSLIDES 

At this time in big cities frequent floods and landslides. This 

disaster occurs almost every year. Disaster Many people become victims. 

Landslides and floods are difficult to avoid. 

We may not be able to regulate the rainfall that falls, but we can 

protect the environment. Trees and forests are very important to us. Trees 

support the soil with their roots. Thus, there will be no landslides. In 

addition, trees can also absorb rainwater to be stored in the soil, so that 

flooding will not occur. Therefore, we should do reforestation. 

1. The main idea of the first paragraph in the passage above is ? 

A. Many people are victims of floods and landslides 

B. Floods and landslides occur every year 

C. Floods and landslides are common nowadays. 

D. Floods and landslides are difficult to avoid 

2. Floods and landslides are difficult to avoid. What is the meaning of the   

word which is underlined ? 

A. Little water flow 

B. A suffocating flow of air 

C. Excessive water flow that inundates the land 

D. Excessive water flow that inundates the trees 

3. We should do reforestation (paragraph 2 Line 4) What is the meaning   

of Reforestation? 

A. Replanting of deforested forest 

B. The cutting down of trees 

C. Tree cultivation 

D. Tree protection 

4. The conclusion of the text above paragraph is ? 

A. We can protect the environment by cutting down trees 

B. We can avoid floods and landslides by disposing of rubbish in the 

river 

C. We should plant trees to avoid floods and landslides. 

D. We should burn the forest to make the environment clean 
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Read the passage below to answer numbers 5-10 

Sukamaju village is located in a hilly area. The village 

environment is clean, the air is cool and fresh. The atmosphere is serene 

and peaceful. Moreover, the scenery is beautiful. 

Cleanliness is the foundation of health. The motto is an 

encouragement for residents to always keep the environment clean. 

Therefore, people rarely get sick. We need to emulate the behavior of 

Sukamaju villagers.. 

5. The main idea of the first paragraph in the text above is ? 

A. The village environment is clean, and the air is cool and fresh. 

B. Sukamaju village is located in a hilly area 

C. The atmosphere is serene and peaceful 

D. Moreover, the scenery is beautiful 

6. The main idea of the second paragraph is ? 

A. The behaviour of the villagers needs to be emulated 

B. Cleanliness is the foundation of health 

C. Many villagers rarely get sick 

D. The motto is a spur to the spirit of the people 

7. Cleanliness is the foundation of health. What is the meaning of the   

word which is underlined? 

A. Basic       C. Source  

B. Pole       D. Principal 

8. The word environment in the sentence "the village environment is  

clean" What is the meaning of the word which is underlined? 

A. Area       C. Neighborhood 

B. Village             D. Urban 

9. What is the atmosphere of Sukamaju Village? 

A. Clean and cool air 

B. Peaceful and serene 

C. Peaceful and noisy 

D. Clean and many healthy people 

10. The conclusion of the text above paragraph is .....? 

A. Sukamaju village has clean living behaviour 

B. Sukamaju village is located in a hilly area 

C. We need to emulate the behaviour of Sukamaju villagers 



 
 

6 
 

D. Cleanliness is the foundation of health 

Read this text, for 11-12 

My Grandmother 

My Grandmother is a very gentle, loving, and caring person. She 

never raises her voice at anyone. She has lived with me for as long as I 

can remember. She takes care of me when mom and dad go to work. 

My Grandmother is a very neat and tidy person. She has very 

dray grey heir which she usually pulls up into a bun. She has dark brown 

eyes that twinkle whenever she sees me. I hardly ever see them wet. 

Grandmother likes to tell stories. She usually tells me brief stories 

of her childhood and expresses them with her tired, old, wrinkled hands. 

Sometimes, she also tells story about my Grandfather who has passed 

away. My dear grandmother always says good things about him. She 

once told me that he was the nicest person she had ever met. 

I really love my mother. 

11. The following statements are true based on the text, EXCEPT…. 

A. Grandmother lives with the writer family 

B. Grandmother is a nice and cheerful person 

C. Grandmother takes care of the writer   

D. Grandmother has dark brown face 

12. What is about grandmother hair? 

A. She has black hair    

B. She has white hair 

C. She has very dry grey hair   

D. She has brown hair 

Read this text for number 13-14! 

Balekambang is a small village on the southern coast of East 

Java, seventy kilometers past the town Malang, two hours drive from it to 

south. It is well-known for its long beautiful white sandy beach as well as 

the similarity of its temple to Tanah Lot in Bali. 

In Balekambang there are three small rocky islands namely 

Ismoyo Island, Wisanggeni Island, and Anoman Island, which are 

surrounded by the seas as well. That is the Indonesian Ocean whose huge 

waves frighten many overseas cruisers. Those names are taken from 

“wayang” figures (Java traditional puppets). 
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13. What is the second paragraph about? 

A. The location pf Balekambang 

B. How to go to Balekambang   

C. Balekambang and ist bauty and location  

D. Three small rocky islands in Balekambang 

14. Which is the following NOT TRUE based on the text? 

A. Balekambang is small village on the southern coast of East Java 

B. Balekambang has huge waves that frighten many cruisers 

C. It is about seventeen kilometers past town Malang 

D. Wisanggeni is one of the three small rocky island in Balekambang 

Read This text for 15-17! 

Hi, friends. My name is Putra. I live in a village in Central Java 

normal province. Living in the village makes me easily find many kinds 

of animals. For that reason, I can see many livestock like cows, 

buffaloes, goats, horses, ducks, chickens, and so on. I can also find pets 

like cats, birds, dogs, rabbit, fish, and so on. 

However, in this occasion, I want to tell you about ducks around 

me. Listen to me then. You know that duck is a bird with waterproof 

feathers and webbed feet. They like to live in the rivers, ponds, lakes, and 

watery area. So, they spend a lot of time in water where their webbed feet 

serve as paddles for swimming or diving. 

A lot of people in my village keep ducks because there are a lot of 

rivers and ponds there. So, the owners can herd them in the rivers or 

ponds nearby. They raise the ducks for their meat and eggs. 

Well, that’s all for now. Now, it’s your turn to tell us about the 

other animals around us. 

15. Why is it easy for Putra to find animals? 

A. Because he lives in a town   

B. Because he lives in a village  

C. Because he is citizen 

D. Because he is in an urban area 

16. How does a duck move in the water? 

A. By using its webbed feet    

B. By its wings 

C. By using its waterproof body     
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D. By its peak 

17. Where can the owners herd their ducks? 

A. In the rice field  

B. In the mountains   

C. In the fields nearby  

D. In the rivers or ponds nearby 

Read this text for 18-20! 

Nyet – Nyet The Monkey 

The family next door has a monkey. It is the only monkey in my 

neighborhood. The owner puts a long rope at this stomach and ties it to 

the guava tree in front yard. All the body is gray. It is not so big. It is 

only around 50 cm tall. It is around 10 years old, but it is very active. 

As many other monkeys, it likes bananas very much. It always 

peels the banana, and puts the peel in the basket. The owner puts a basket 

under the guava tree. It also likes many other fruits like papaya, oranges, 

or guava. However, it does not like peanuts. It likes biscuits, instead. It 

also drinks a glass of milk every morning. 

It likes hanging with its long tail on the branch of the tree. It 

jumps here and there. It is tamed already. It is friendly to anyone. When 

somebody comes, it will jump on his feet, to say “welcome.” 

Sometimes the owner asks him to take some coconuts from the 

tree. It climbs very quickly. It also selects the old coconut. After it gets 

down from the tree, the owner gives a banana as a prize. Then it jumps to 

the owner’s shoulder and eats the banana. Sometimes, it also helps 

collect the coconuts and put them on the cart. 

18. Who does have monkey? 

A. Our neighboor    C. The writer’s family 

B. The writer     D. The writer’s neighbor 

19. What is the story about in the paragraph four? 

A. The monkey eat coconut 

B. The owner of the monkey gives some bananas 

C. The monkey does not like to help its owner 

D. The monkey helps its owner to take the coconut from the three 

20. What is color of Nyet-nyet Monkey body? 

A. All body is black     
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B. It has white tail and grey body  

C. It has black and white color   

D. All body is grey 

  (Source : Soal UN Kelas IX Thn. 2013). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

10 
 

Appendix 2 
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Appendix 3 
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Appendix 4 

Tabler distribusi (t) dan Tabler product momernt (r)  
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Tabel 2.2 : PRODUCT MOMENT (r) 
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Appendix 5. 

 Picturers of Te rst  
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The Researcher Supervises Students in Working on Vocabulary And 

Reading Comprehension Tests 
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