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Education is a basic need for every human being because a qualified human being can relate to a structured quality of life. Education can create and improve people’s work productivity and the nation’s competitiveness, especially in the current era of globalization. In this case, one of the components of education that plays an important role is the curriculum. The curriculum includes goals, structures, programs, implementation strategies, and assessment of learning outcomes. The curriculum in Indonesia has been revised 12 times, each curriculum has different procedures and concepts. In its implementation, the main implementer of the curriculum at the school level is the teacher. This study aims to explore the readiness of English teachers in MTs Negeri 2 Kota Semarang in adapting to Merdeka Curriculum, the challenges they encountered during the curriculum transition process, and the support they received from the Institution. This research used a qualitative interview method combined with a library research method. This research shows that English teachers at MTsN 2 Kota Semarang have high readiness in facing the transition from Curriculum 2013 to Merdeka Curriculum. This readiness is influenced by long teaching experience, institutional support, and professional guidance through the MGMP of English Teachers in Semarang. Despite facing various challenges such as differences in student abilities, limited learning time, and complexity in implementing project-based learning, teachers are still able to design adaptive and innovative learning strategies. Support from the madrasah, MGMP, and government institutions such as the Ministry of Religious Affairs and the Education Office are proving instrumental in facilitating the understanding and implementation of this new curriculum. To increase the effectiveness of the Merdeka Curriculum implementation, it is suggested that the government and educational institutions continue to strengthen training programs that are practical and contextual according to the needs of teachers in the field.
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"To get what you love, you must first be patient with what you hate."- Imam Shafi’i
“People only saw the decisions I made not the choices I had” – Uciha Itachi
بِسْمِ ٱللَّهِ ٱلرَّحْمَـٰنِ ٱلرَّحِيمِ
سورة البقرة - الآية ٢١٦
كُتِبَ عَلَيْکُمُ الْقِتَا لُ وَهُوَ كُرْهٌ لَّـكُمْ ۚ وَعَسٰۤى اَنْ تَكْرَهُوْا شَيْــئًا وَّهُوَ خَيْرٌ لَّـکُمْ ۚ وَعَسٰۤى اَنْ تُحِبُّوْا شَيْــئًا وَّهُوَ شَرٌّ لَّـكُمْ ۗ وَا للّٰهُ يَعْلَمُ وَاَ نْـتُمْ لَا تَعْلَمُوْنَ
"Fighting has been enjoined upon you while it is hateful to you. But perhaps you hate a thing and it is good for you; and perhaps you love a thing and it is bad for you. And Allah knows, while you know not." – Surah Al-Baqarah, 2:216
“They never asked what broke me, just why I changed.” - Tegar
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[bookmark: _Toc197518531]INTRODUCTION

This chapter consists the background of the research, question of research, objective of the research, and significance of the research. 
1.1. [bookmark: _Toc197518532]Background of the Research
Education is an essential long-term investment to improve the quality of human resources(Oktavianty, 2024). It develops individual capabilities, increases productivity and promotes social prosperity. In addition, education is a basic need for every human being because a qualified human being can relate to a structured quality of life. Education can create and improve people’s work productivity and the nation’s competitiveness, especially in the current era of globalization. Globalization has significantly impacted the world of education, requiring transformation to meet new challenges(Maharani et al., 2022). This era requires educators to be more professional and creative, while students are exposed to technology from an early age. 
The integration of technology in education has become essential, supporting learning through various media, administrative tools and resources. While technology implementation offers benefits such as time and cost efficiency, it can also change social dynamics. To meet the challenges of globalization, education should focus on developing students' character, independence and practical skills, not just theoretical knowledge. Teachers play an important role in this transformation, needing to adapt their methods and maintain high ethical standards to effectively guide students in the global era. In this case, one of the components of education that plays an important role is the curriculum.
Based on UU No. 20 tahun 2003 concerning the National Education System, the curriculum is a set of plans and arrangements regarding the objectives, content, and learning materials as well as the methods used as guidelines for organizing learning activities to achieve certain educational goals(Dewan Perwakilan Rakyat Indonesia, 2003). The curriculum is the main insterument in achieving educational goals in a structured manner as the main component of education. The curriculum includes goals, structures, programs, implementation strategies, and assessment of learning outcomes. Curriculum innovation is needed to solve educational problems and achieve better educational goals following the times(Aryanto et al., 2021). In addition, an effective curriculum must be dynamic and adaptive to the development of society. Curriculum development which is relevant to the needs of society and the times is a priority in modern education. The Indonesian curriculum has undergone many changes since independence in 1945, reflecting the dynamic nature of education policy. The curriculum in Indonesia has been revised 12 times, these changes occurred in 1947, 1952, 1964, 1968, 1975, 1984, 1994, 2004, 2006, 2013, and most recently the 2020 “Merdeka Belajar” curriculum(Dina Insani, 2019). This curriculum development aims to face various challenges, including globalization, technological advances, and changes in the economic circle.
Each curriculum has different procedures and concepts. In its implementation, the main implementer of the curriculum at the school level is the teacher. The role of the teacher is to interpret and adjust the curriculum to support the needs of the students. The role of teachers in implementing curriculum in Indonesia is crucial for educational success. However, with the continuous changes in the curriculum, it is a challenge for teachers as curriculum implementers. Curriculum changes have recently happened, which is the change from the 2013 curriculum to the merdeka curriculum in 2020. The transition from the 2013 Curriculum to the Merdeka Curriculum is a significant change in Indonesia’s education system. The 2013 Curriculum emphasized student character building through thematic and integrative approaches, while the Merdeka Curriculum adopts a more flexible, project-based approach that empowers students to develop independence, critical thinking, and problem-solving skills.(Pratycia et al., 2023) While these changes are in line with global education trends and the needs of 21st century learners, it presents unique challenges for teachers, especially in the context of teaching English as a Foreign Language (EFL). 
EFL teachers in Indonesia are facing their own difficulties in adapting to the curriculum transition. The Merdeka Curriculum encourages innovative teaching strategies, such as project-based learning and differentiated teaching, which require teachers to integrate technology and design activities that are attractive and student-centered. English as a Foreign Language (EFL) teachers in Indonesia are currently facing a major transition in education policy, namely the switch from Curriculum 2013 to Curriculum Merdeka. The new curriculum emphasizes innovative learning approaches such as project-based learning, differentiated learning and student-centered activities to encourage creativity, critical thinking and the use of technology. However, many teachers are still in the process of developing sufficient readiness and understanding to effectively implement these changes. At MTs Negeri 2 Kota Semarang, English teachers are required to not only understand the conceptual foundations of Merdeka Curriculum, but also adjust their teaching practices to align with these principles. Evaluating their knowledge and readiness is very important to ensure meaningful implementation of the curriculum in the classroom.
This research aims to explore the readiness and knowledge of EFL teachers in MTs Negeri 2 Semarang City in adapting Merdeka Curriculum, identify the challenges the teachers face in the process of adjusting their teaching methods, and evaluate the support provided by educational institutions and the government. By examining their experiences in depth, this research seeks to provide insights into the factors that influence successful curriculum implementation and develop practical recommendations to support EFL teachers in dealing with this significant educational reform.
1.2. [bookmark: _Toc197518533]Question of the Research
Based on the background of the study, the problems of study are:
1) How is the readiness and knowledge of English teachers in facing the Curriculum transition from the 2013 Curriculum to the Merdeka Curriculum?
2) What are the challenges encountered by English teachers in adjusting their teaching methods according to the demands of the Merdeka Curriculum?
3) How is the support from educational institutions and the government in helping English teachers adapt to the curriculum change?
Based on the research questions, this study has purposes:
1) Analyzing English teachers' readiness and knowledge in facing the transition from the 2013 Curriculum to the Merdeka Curriculum.
2) Identify the challenges faced by English teachers in adjusting their teaching methods according to the demands of the Merdeka Curriculum.
3) Evaluate the support provided by educational institutions and the government in helping English teachers adapt to the curriculum change.
1.3. [bookmark: _Toc197518534]Significance of the Research
1.3.1. Theoretical Significance
Understanding Teacher Adaptation Theory: This research contributes to the theoretical understanding of how EFL teachers adapt to curriculum change. By examining these adaptations, this research can provide insight into existing theories of professional development on teachers. This research helps in evaluating and potentially improving models related to teacher proficiency, change management, and educational innovation.
Curriculum Frameworks: This research provides a practical examination of how theoretical frameworks for curriculum change are applied in real-world contexts. This research can help in assessing the validity and relevance of this framework in the EFL context, thus contributing to the academic discussion on curriculum implementation and teacher readiness.
Implications for Educational Theory: Insights from this research can enrich educational theories concerning the impact of curriculum changes on teaching practices. It may offer new perspectives on the interplay between policy changes and classroom practices, contributing to broader discussions in education theory.
1.3.2. Pedagogical Significance
Informing Professional Development: By identifying the specific challenges EFL teachers are facing, this research can inform the design of professional development programs that are targeted. Understanding these challenges will help to create a support structure that is better matched to teachers' needs, improving their ability to effectively implement the new curriculum.
Improving Curriculum Design: These findings can provide valuable feedback for curriculum developers and education policy makers. Knowing the difficulties teachers experience can contribute to a more practical and realistic curriculum design that takes into their experiences and challenges they face in the classroom.
Improving Teaching Practices: This research can provide practical recommendations for EFL teachers to better respond to curriculum changes. With the strategies and solutions identified through this research, it can assist teachers in adapting their practices to suit the expectations of the new curriculum, leading to improved educational outcomes for students.. 
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[bookmark: _Toc197518536]LITERATURE REVIEW
2.1. [bookmark: _Toc197518537]Previous Research
2.1.1. Teacher Readiness in Adapting new Curriculum
	“Teacher Curriculum Competence: How Teachers Act in Curriculum Making” by (Tran & O’Connor, 2024), this research has similarities in discussing how teachers play a role in implementing the curriculum in the classroom. Both emphasize that teachers' understanding and attitudes towards the curriculum are crucial in determining how it is implemented. They also both recognize that factors such as student needs and national policies influence teachers' teaching decisions. 
	The research “Teacher Curriculum Competence: how teachers act in curriculum making” is conceptual and discusses in general terms the competence of teachers in understanding, interpreting and implementing curriculum. The research does not focus on one particular type of curriculum or subject area, although the example used is the mathematics curriculum. Meanwhile, the research “EFL Teachers' Readiness and Challenges in Curriculum Transition from the 2013 Curriculum to the Merdeka Curriculum at MTs Negeri 2 Kota Semarang” is more practical and specific. This research examines the readiness and real challenges faced by English teachers at MTs Negeri 2 Kota Semarang in responding to the change from the 2013 Curriculum to the Merdeka Curriculum. So this research has a smaller focus that is directed at the local context and specific curriculum transitions.
	“Analisis Kesiapan Guru Smp di Demak Dalam Penerapan Kurikulum Merdeka [Analysis of the Readiness of Junior High School Teachers in Demak in Implementing the Merdeka Curriculum]” by (Kurniati & Kusunawati, 2023), this research has similarities in discussing teacher readiness in implementing the Merdeka Curriculum and the challenges faced during the process. Both also highlight the importance of teacher competence, as well as the need to improve skills in aspects of planning, learning, and assessment. The difference is that the research at SMP Demak is more general in scope because it covers all teachers in every “Sekolah Penggerak” in Demak, without limiting it to one subject, and uses a qualitative approach with long-term observation. Meanwhile, the research at MTs Negeri 2 Kota Semarang focuses specifically on English Foreign Language (EFL) teachers and the transition from Curriculum 2013 to Merdeka Curriculum, so it is more specific in context and subject.
	"The Problems of Teachers' Readiness in Implementing New Curriculum: A Systematic Literature Review” by (Labib et al., 2024) has a close correlation with the research entitled “EFL Teachers' Readiness and Challenges in Curriculum Transition from the 2013 Curriculum to the Merdeka Curriculum at MTs Negeri 2 Semarang City”. Both studies focus on the issue of teacher readiness in facing the implementation of the Merdeka Curriculum as a new education policy. The similarity is the attention to the problems caused by the curriculum transition, especially in the context of teacher readiness, challenges in implementation, and how teachers respond to these changes in the field. 
	However, there are significant differences in approach and scope. The Systematic Literature Review-based research theoretically and thoroughly examines various previous research results from the period 2022-2023 to build a general understanding of the issue of teacher readiness nationally or broadly. Meanwhile, the EFL Teachers' Readiness and Challenges research is contextual and qualitative, focusing on the direct experiences of English teachers at MTs Negeri 2 Semarang City in facing the transition from Curriculum 2013 to Curriculum Merdeka. In addition, this research adds a special focus on the support of educational institutions which is not explicitly discussed in the SLR. Therefore, while the two have similarities in broad topics, the field research at MTsN 2 Kota Semarang provides a more specific and in-depth micro overview of the implementation of Merdeka Curriculum in the context of English language learning and the supporting institutional roles.
	The research entitled “Kindergarten Teachers' Readiness in Implementing the Merdeka Curriculum” by (Nursaputri & Sabat, 2023) has a relevant correlation with the research “EFL Teachers' Readiness and Challenges in Curriculum Transition from the 2013 Curriculum to the Merdeka Curriculum at MTs Negeri 2 Kota Semarang”, because both of them discuss teacher readiness in implementing the Merdeka Curriculum. Both studies highlight the challenges teachers face when having to adapt to curriculum changes, such as a lack of understanding of the curriculum structure and the need for technical training, including in terms of lesson planning and technology use. 
	There are significant differences in the context and focus of the research. The research on kindergarten teachers was conducted at the early childhood education level, with the object of research on teachers at TK Cendekia 2 Sidoarjo, while the research on EFL teachers was conducted at the madrasah tsanawiyah level (junior high school level) with a focus on English teachers. Another difference is in the scope of the discussion: the research on kindergarten teachers only emphasizes readiness and training needs, while the research at MTs Negeri 2 Semarang City covers three aspects, namely teacher readiness, challenges faced by English teachers in particular, and support from educational institutions. Therefore, the EFL research provides a more comprehensive and in-depth coverage of the aspects of institutional support as well as specific challenges in English language learning that are not described in the kindergarten teacher research.
	The research “Teacher Readiness in Implementing the Merdeka Curriculum in Kerinci Regency” by (Nurzen, 2022) has a close correlation with the research “EFL Teachers' Readiness and Challenges in Curriculum Transition from the 2013 Curriculum to the Merdeka Curriculum at MTs Negeri 2 Kota Semarang” because both of them raise the main topic of teacher readiness in facing and implementing the Merdeka Curriculum. The fundamental similarity between these two studies is the focus on teacher readiness, both from mental aspects such as self-confidence and enthusiasm, as well as from the aspect of knowledge and skills in preparing teaching modules and designing lessons according to student characteristics. Both also use a qualitative approach with interview and documentation methods as data collection techniques.
2.1.2. Challenges in Implementing New Curriculum
	The research entitled “The Challenges Faced by Teachers in Teaching English in the Current Curriculum Change” by has a significant correlation with the research “EFL Teachers' Readiness and Challenges in Curriculum Transition from the 2013 Curriculum to the Merdeka Curriculum at MTs Negeri 2 Kota Semarang”. Both researches focus on the challenges English teachers face in dealing with curriculum change, as well as highlighting the various aspects that influence the teaching process. 
	The main similarity between the two studies is the focus on various types of challenges, such as students, teachers, school environment, administrative processes, and technology integration. Both also aim to provide policy and government policymakers with a real overview of the needs and difficulties of teachers in the teaching environment. The main difference comes from the range and context. The research in South Sulawesi involved a much larger number of respondents (102 teachers from SMA/MA/SMK levels) and covered a wider time span (before, during and after the pandemic). Meanwhile, the study in MTsN 2 Semarang City was more specific to EFL teachers at the MTs level and specifically addressed preparedness, challenges during the curriculum transition, and support from educational institutions. This research provides a more focused insight into the context of madrasah and Merdeka curriculum as a new post-pandemic curriculum. While different in terms of scales, these two studies are mutually enriching in describing the complexities of curriculum change from the perspective of English language teachers
	The research entitled “The Implementation of K13 Curriculum in Madrasah Aliyah in the South West Region of Aceh (English Teachers‘ Perspectives)” by (Erizar et al., 2020) has a close correlation with the research “EFL Teachers’ Readiness and Challenges in Curriculum Transition from the 2013 Curriculum to the Merdeka Curriculum at MTs Negeri 2 Kota Semarang” because both discuss curriculum implementation from the perspective of English teachers. The main focus of both researches is the challenges teachers face in implementing the curriculum, as well as how teachers' readiness and the support provided affect the success of the implementation.
	Similarities can be seen in the identification of administrative and technical challenges experienced by teachers, such as too much assessment workload and lack of training. Both also emphasize the importance of continuous training and teacher creativity in the face of change. However, an important difference lies in the context of the curriculum studied: the Aceh research focused on the implementation of Curriculum 2013 (K13), while the research at MTsN 2 Kota Semarang explored the transition from K13 to Curriculum Merdeka, which is the most recent reform. In addition, the research in Aceh involved 21 teachers and combined quantitative and qualitative approaches, while the research at MTsN 2 Kota Semarang focused more on a qualitative approach with an in-depth exploration of the readiness, challenges, and institutional support received by teachers. The two researches complement each other in mapping the evidence of the challenge faced by English language teachers from K13 to Merdeka Curriculum.
	The research "2013 Curriculum: The Challenges Based on Vocational English Teachers' Perspectives" by (Basuki & Hidayati, 2020) has a relevant correlation with the research "EFL Teachers' Readiness and Challenges in Curriculum Transition from the 2013 Curriculum to the Merdeka Curriculum at MTs Negeri 2 Kota Semarang", especially in the aspect of challenges faced by English teachers in curriculum implementation. Both studies highlight the difficulties teachers face in designing lesson plans, preparing and implementing materials, conducting learning assessments, and classroom management. Another similarity is the use of a qualitative approach and the focus on the direct experience of English teachers as curriculum implementers.
	The difference lies in the context of the curriculum and level of education. The research in Trenggalek and Kediri focuses on the challenges in implementing Curriculum 2013 in vocational high schools (SMK), while the research in MTs Negeri 2 Semarang City focuses on the transition from Curriculum 2013 to Merdeka Curriculum at the madrasah tsanawiyah level. In addition, the EFL research at MTs also discussed aspects of teacher readiness as well as support from educational institutions-something that was not discussed in the previous study. Therefore, while both studies have similarities in identifying English teachers' challenges, the research at MTs Negeri 2 provides a broader scope by considering the dimensions of curriculum transition and the role of institutions in supporting implementation.
	The research “Adapting to Change: The Experiences of EFL Teachers with Curriculum Reform“ by (Syarifuddin & Hz, 2023) has a significant correlation with the study ‘EFL Teachers’ Readiness and Challenges in Curriculum Transition from the 2013 Curriculum to the Merdeka Curriculum at MTs Negeri 2 Kota Semarang” because both researches highlight the adaptation process of English teachers to the curriculum change from the 2013 Curriculum to the Merdeka Curriculum. Both studies show that teachers face various challenges in implementing the new curriculum, such as limited technological resources (ICT), lack of training, and the need for in-depth understanding of curriculum content. Another similarity is the focus on the challenges experienced by EFL teachers during the curriculum transition and the importance of teachers' creativity and adaptability in the face of education reform.
	However, there are some differences, the research in North Sumatra used a phenomenological study approach with limited participants (three teachers), while the research in MTsN 2 Semarang city highlighted teachers' readiness more extensively, including the support provided by educational institutions. In addition, the research at MTsN 2 Kota Semarang specifically included external factors such as the role of educational institutions in supporting teachers during the transition, while the Adapting to Change research emphasized teachers' personal experiences and their individual efforts in adjusting teaching methods to the new curriculum. Both studies complement each other in providing a comprehensive overview of EFL teachers' readiness and challenges in dealing with curriculum reform in Indonesia. 
2.2. [bookmark: _Toc197518538]Literature Review
2.2.1. Teaching English as a Foreign Language (EFL)
2.2.1.1. EFL definitions and characteristics.
English is the most widely spoken language in the world, with over 1.45 billion speakers. Making English a global language, David Crystal (1998) stated in the book “English as a Global Language” language achieves truly global status when it develops a special role that recognized in every country(Crystal, 2003). Such a role will be most evident in countries where people speak the language as a mother tounge in the case of English, such as the United States, Canada, the United Kingdom, Ireland, Australia, New Zealand, South Africa, some Carribean countries, and several other regions. However, the status of English as a global language surprasses the borders of native speaking countries, as it is widely used in fields such as education, business, technology, and diplomacy.
In many countries, English is not a first language, but rather known as a foreign language or English as a Foreign Language (EFL). English as a Foreign Language (EFL) instruction can take place in any country(Sakkir et al., 2021). In this context, English learning often takes place in formal classrooms, while its use outside the classroom is relatively limited. Countries such as Indonesia, Japan, Brazil and others are included in this category, where English is part of education curriculum to prepare students for global demands. Geminastiti, et al (2021) stated that EFL students learn English for a variety of reasons, including exam preparation, career, and educational advancement. In the majority learn it for purposes of commerce, business, law, and politics. While the use of English in many countries is limited to formal contexts, there are some countries where English is a second language in everyday life. Malaysia is one of these countries, where English is actively used in a variety of areas, including education, business and government. This provides greater opportunities for students to practice English outside the classroom compared to pure EFL contexts. In Indonesia, although English is only taught as a foreign language, the government has designated English as a compulsory subject at the junior and senior high school levels, while at primary and kindergarten levels, English is a local content subject (Muatan Lokal). These policy differences reflect the level of priority given to English language learning according to the national and global needs of each country.
2.2.1.2. The Basic Competencies of EFL Teacher
[bookmark: _Hlk192146897]Teacher must have basic competencies that cover various aspects of science, pedagogy, social and personality to support effective learning.(Dewan Perwakilan Rakyat Indonesia, 2005). Based on “Undang-Undang Republik Indonesia No. 14 Tahun 2005 tentang Guru dan Dosen”, there are four main competencies that teachers must have, including pedagogical, personality, social, and professional competencies. Pedagogical competence includes the ability to design, implement, and evaluate learning and develop students' potential. Personality competence is demonstrated through a stable, authoritative, and mature personality, as well as being a role model for students. Social competence includes the ability to establish effective communication with students, parents and the society, while professional competence involves a deep mastery of the scientific field being taught, including an understanding of the curriculum and scientific developments. These competencies also relate to EFL teachers
[bookmark: _Hlk192146966]EFL teachers should have in-depth knowledge of various aspects of language, including linguistics (language structure, grammar, phonology, and morphology), discourse (cohesion and coherence in texts), sociolinguistics (language variation in social and cultural contexts), and strategic (ability to use effective communication strategies)(Permendiknas, 2007). According to “Peraturan Menteri Pendidikan Nasional RI No. 16 Tahun 2007 tentang Standar Kualifikasi Akademik dan Kompetensi Guru.”, EFL teachers must also master spoken and written English skills, both in receptive (listening and reading) and productive (speaking and writing) skills. Teachers are expected to integrate all aspects of English communication, including linguistic, discourse, sociolinguistic, and strategic, in their teaching. This standard is reinforced by the requirement of a minimum academic qualification of S1 or D4 relevant to the English education degree program. These qualifications are designed to ensure that teachers have a strong scientific foundation and the ability to deliver high quality learning to students.
2.2.2. 2013 Curriculum(K13)
Curriculum 2013 (K13) is a national education curriculum implemented in Indonesia to improve the quality of education with a competency-based approach. This curriculum was first introduced by the Ministry of Education and Culture (Kementrian Pendidian dan Kebudayaan) in 2013 with the main objective of improving the quality of Indonesia's human resources to be able to compete in the era of globalization. According to Permendikbud No. 81A of 2013 on curriculum implementation, K13 aims to develop learners' potential in the aspects of knowledge, skills, and attitudes holistically (Comprehensive) as well as forming national character values through thematic and integrative approaches(Menteri Pendidikan dan kebudayaan, 2013). 
In the context of teaching English as a foreign language (EFL), Curriculum 2013 emphasizes the development of communication skills involving listening, speaking, reading and writing. Teachers are encouraged to use text-based approaches and collaborative activities to improve students' language skills. The strengths of Curriculum 2013 include improving critical thinking skills, integrating character education with academic learning, and providing a more systematic curriculum. However, it also has weaknesses, such as the high administrative load for teachers, the lack of sufficient training for teachers, and limited resources in some schools. 
In response to the changing needs of education, the government introduced the Merdeka Curriculum as a response to the various challenges faced in implementing the 2013 Curriculum. Merdeka Curriculum is a new curriculum that was officially introduced as a replacement for the 2013 Curriculum. This curriculum is designed to provide greater flexibility to education institutions, teachers, and students in the learning process. The approach used is more student-centered learning, with a focus on strengthening character, differentiating learning, and developing the competencies and profiles of Pancasila learners. The Merdeka Curriculum is also expected to be able to answer the challenges of education in the increasingly complex digital and globalization era. Further discussion of the Merdeka Curriculum will be described in the next section.
2.2.3. Merdeka Curriculum
Merdeka Curriculum is an educational approach introduced by the Ministry of Education, Culture, Research and Technology as a response to the challenges faced in implementing Curriculum 2013. This curriculum aims to give teachers more flexibility in adjusting teaching methods according to the needs of students and school conditions. According to Permendikbudristek No. 12 Tahun 2024, Merdeka Curriculum is emphasizes the importance of project-based learning in the Merdeka Curriculum. (Kemendikbud, 2024) The main objective of Merdeka Curriculum is to provide flexibility for schools in organizing learning according to student needs and characteristics through the concept of a flexible Curriculum, as well as accommodating differences in student abilities and interests with a differentiated learning approach.
Differentiated learning in the context of the Merdeka Curriculum is an approach that accommodates the diverse needs, interests and abilities of students. The implementation of this differentiated learning cannot be separated from how the teacher applies this learning in the classroom. Where the needs of students in the class vary, each student needs learning that suits their character and condition. In addition, teachers must also have knowledge about educating students in depth by seeing how the students' characters are. Fauzia et al. (2023) suggest that the implementation of differentiated learning is evaluated through various indicators, including Learning Environment, Continuous Assessment, Responsive Learning and Classroom Routines(Fauzia & Hadikusuma Ramadan, 2023). These indicators assess teacher preparation, explanation of material, and flexibility in using it, as well as teacher leadership and student activity in the classroom. The implementation of differentiated learning is essential for student motivation and achievement.
The learning approach in the Merdeka Curriculum emphasizes the Projek Penguatan Profil Pelajar Pancasila" (P5), which aims to build student character in accordance with Pancasila values through project-based activities. Project-based learning (PjBL) is an innovative student-centered approach to education that enhances 21st century skills such as communication, creativity, teamwork, and adaptability in collaborative projects(Malaikosa & Sahayu, 2019). Bell (2010) Project-based learning (PjBL) is an innovative student-centered approach to education that enhances 21st century skills such as communication, creativity, teamwork, and adaptability in collaborative projects.(Bell, 2010) Project Based Learning (PjBL) allows students to learn through the completion of real-life related projects, to develop students' collaboration, communication and creativity skills. In Sitinjak & Permaisuri's research (2022) Project-based learning (PjBL) has been shown to effectively develop student character in various educational contexts. Research has shown that PjBL can increase students' independence, responsibility and ethical attitudes that are aligned with cultural values.(Sitinjak & Ni Putu Diah Agustin Permanasuri, 2022) The Merdeka Curriculum offers greater flexibility for teachers to choose teaching methods that suit student needs. 
In the context of Teaching English as a Foreign Language (TEFL), the Merdeka Curriculum provides a great opportunity for teachers and students to explore language learning in a more contextual and meaningful way. The PjBL approach allows students to practice English in real projects that are relevant to their daily lives, such as making videos, conducting interviews, or making presentations. English learning no longer focuses only on memorizing structures, but is directed towards communicative and functional language use. Teachers have more space to design learning activities that are creative, collaborative and in line with students' abilities and interests.
2.2.4. Curriculum Changes in Indonesian Education
Since Indonesia's independence in 1945, the national education system has undergone over 10 curriculum changes due to the politics of curriculum influenced by changes in the political, socio-cultural, economic, and technological landscape.(Lukman Panji et al., 2023) The Indonesian education curriculum has undergone numerous changes since independence in 1945, with at least 12 revisions occurring between 1947 and 2013. These changes reflect evolving societal needs, technological advancements, and political influences. The curriculum development process has shifted from centralized to decentralized and from teacher-centered to student-centered approaches. Notable changes include the introduction of the Competency-Based Curriculum in 2004, which focused on predetermined standards, and the 2013 Curriculum, which emphasized cognitive, affective, and psychomotor competencies. However, challenges persist in implementing planned curricula effectively. The frequent revisions aim to create high-quality students capable of competing internationally while addressing public issues through executive and legislative regulations.
A. Pratycia, et al. (2023) states that there are several basic aspects of the difference between the 2013 curriculum and the Merdeka Curriculum. The first is the objective Competencies, the 2013 curriculum consists of basic competencies (KD) and core competencies (KI) which are stated in the form of points and organized per year, while in the merdeka curriculum the learning outcomes are arranged by phase and stated in paragraph form. The second is the curriculum structure, in the 2013 curriculum the lesson hours are arranged per week, the unit regulates the allocation of learning time regularly every week in each semester, so that in each semester students will get the value of learning outcomes for each subject. 
In the Merdeka curriculum, the curriculum structure is divided into 2 main learning activities, that is: regular learning, which is an intracurricular activity: regular learning which is an intracurricular activity; and the project of strengthening the Pancasila learner profile (P5). Lesson hours are regulated per year, education units can flexibly organize the allocation of learning time to achieve the specified lesson hours. The third is on learning, the 2013 curriculum The learning approach uses one approach, namely the scientific approach for all subjects, then learning is only focused on intracurricular (face-to-face in the classroom). The Merdeka curriculum strengthens differentiated learning according to learnng outcomes of students. The combination of intracurricular and co-curricular learning through P5 (20% of lesson hours). Curriculum 2013 Formative and summative assessment by educators serves to monitor learning progress, monitor learning outcomes, and detect the need for continuous improvement of student learning outcomes. Assessment is divided into attitude, knowledge and skills assessment. In the Merdeka Curriculum, there is no separation between the assessment of attitudes, knowledge, and skills, the assessment is taken based on the best achievements of students.(Pratycia et al., 2023)
2.2.5. Institutional Support for Teachers in Facing the 2013 Curriculum Transition to the Merdeka Curriculum
Institutional support plays a crucial role in ensuring teachers' readiness to adapt to new policies. Undang-Undang Nomor 14 Tahun 2005 tentang Guru dan Dosen menegaskan kewajiban pemerintah dalam membina serta mengembangkan kualifikasi akademik dan kompetensi guru. 
Pasal 32 ayat (1) menyatakan bahwa pemerintah dan pemerintah daerah wajib membina dan mengembangkan kualifikasi akademik serta kompetensi guru sesuai dengan standar nasional pendidikan. This shows that developing teachers' competencies must be part of a sustainable education policy so that they can meet the demands of the ever-evolving curriculum changes. Pasal 34 ayat (1) dalam undang-undang yang sama menegaskan bahwa pemerintah dan pemerintah daerah memiliki tanggung jawab untuk melatih serta mengembangkan guru dalam rangka meningkatkan profesionalisme mereka. In the context of the transition from Curriculum 2013 to Merdeka Curriculum, training and professional development for teachers are important so that they have a comprehensive understanding of the principles, strategies and approaches implemented in the new curriculum. 
In the context of the transition from Curriculum 2013 to Merdeka Curriculum, training and professional development for teachers are very important so that they have a comprehensive understanding of the principles, strategies and learning approaches applied in the new curriculum. This support can take the form of ongoing training, workshops, academic mentoring, and the provision of learning resources relevant to the latest policies.
In the Teaching English as a Foreign Language (TEFL) context, institutional support is necessary to help teachers understand a more flexible, communicative approach to learning as emphasized in the Merdeka Curriculum. EFL teachers are required to not only teach language structures, but also encourage communication, critical thinking and collaboration skills through the use of meaningful texts and activities. Therefore, the training provided to teachers should include mastery of project-based learning methods, differentiated learning, and utilization of digital media in English language learning.

This institutional support can also help teachers manage challenges in the curriculum transition process, such as limited understanding of new concepts in the Merdeka Curriculum, adjusting teaching strategies, and adapting to a more flexible and authentic assessment system. Therefore, the continuation of coaching and training programs is absolutely necessary so that teachers can optimally implement their roles in the learning process. With the government's commitment to providing facilities and supportive policies, it is hoped that the curriculum transition process can be implemented more effectively and teachers, including English teachers, can be more adaptive in carrying out their responsibilities as professional and innovative educators.
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[bookmark: _Toc197518540]RESEARCH METHODOLOGIES
3.1. [bookmark: _Toc197518541]Research Design
This research used a qualitative interview method combined with a library research method. Chong Su Li (2022) stated Qualitative interviews provide a medium for qualitative researchers to explore in more detail about complex social phenomenon.(Su Li, 2017) Interviewing is a fundamental research technique used to gather deep insights into the experiences, beliefs and perceptions of individuals. Interviews are flexible and conversational, allowing researchers to explore topics in detail and adapt questions based on participants' responses. Qualitative interviews are relevant to this study because they allow researchers to explore English teachers' in-depth experiences and views regarding their readiness and challenges in implementing Merdeka Curriculum. Through interviews, researchers can directly understand how teachers deal with curriculum changes. This approach also provides flexibility in exploring issues that appear during the conversation, so that the data collected is richer and more contextualized.
Danandjaja (2014) argues that library research is a scientific systematic bibliogaphic research method, which includes collecting bibliographic materials, which are related to the research target, collecting with library method techniques, and organizing and presenting data. Library research, an essential part of the research process, involves reviewing literature to prevent duplication and collect data.(Danandjaja, 2014) Library research is suitable for this study because it provides a strong theoretical basis from various sources such as journals and articles. It helps to understand the background of Curriculum 2013 and Merdeka Curriculum and compare perspectives from previous studies. Library research also strengthens the validity of primary data from interviews by providing a broader context of curriculum implementation challenges. In addition, this method is efficient and affordable, allowing easy access to relevant literature without requiring intensive field data collection. Qualitative interviewing is a valuable method for gathering primary data in research, allowing researchers to explore participants' perspectives and interpretations. Library studies were used to review literature and documents related to curriculum changes in Indonesia, especially Curriculum 2013 and Merdeka Curriculum, while interviews were conducted to collect primary data from English teachers at MTsN 2 Kota Semarang regarding their readiness for the curriculum transition.
3.2. [bookmark: _Toc197518542]Reasearch Instruments
The instruments used in this research consist of two types:
a. Library Research: Literature review to collect information from government policies, and official documents related to the 2013 Curriculum and Merdeka Curriculum.
	Variable
	Indicator

	Readiness
	Peraturan Menteri Pendidikan Nasional RI No. 16 Tahun 2007
	Academic qualifications

	
	Permendikbudristek Nomor 12 tahun 2024
	Principles of Merdeka Curriculum
Curriculum Structure


	Challenges
	Permendikbudristek Nomor 12 tahun 2024
	Principles of Merdeka Curriculum
Curriculum Structure
Students Pancasila Profile 
Extraculicullar development


	Support 
	UU No. 14 Tahun 2005 tentang Guru dan Dosen Pasal 32 ayat (1) dan Pasal 34 ayat (1)
	Training and Fostering
Qualification Development
Profesionalism Development



b. Interview Guide: The interview guide contains structured questions asked to English teachers at MTsN 2 Semarang City to obtain direct data regarding readiness, challenges, and support to the Merdeka Curriculum.
	Variable 
	Indicators

	Readiness
	Teaching Experience in different curriculum
Preparation
Changes in the curriculum

	Challenges
	Material Preparation
Teaching module
Teaching Method
Activity Adjustment
Limitations

	Support
	Trainning
Workshop
Guidance



3.3. [bookmark: _Toc197518543]Data Analysis
3.3.1. Transcribing the Interviews
The first step is to transcribe the interviews with the English teachers. All conversations will be recorded in detail, both in text form and important notes that emerged during the interview.
3.3.2. Thematic Analysis
After the transcript is complete, the next process is to identify the main themes of the interview data. Researchers mark words, phrases, or statements that are relevant to the problem formulation, such as challenges, readiness, and support in implementing Merdeka Curriculum.
The data is classified based on the themes that have been found using Thematic analysis. Thematic Analysis (TA) is a widely used qualitative method for identifying and analyzing patterns of meaning in data.(Clarke & Braun, 2017) It is a flexible approach that can be applied across different research paradigms and theoretical frameworks. In this study, thematic analysis will be used to explore the main themes concerning English teachers' readiness, challenges and support in adapting to merdeka curriculum. The process includes data familiarization, coding of relevant information, development of themes, and interpretation of these themes in the context of educational theory or policy. Through this approach, this research seeks to systematically categorize and understand the patterns that come out of the interviews, providing insights into the teachers' experiences in implementing Merdeka Curriculum.
3.3.3. Triangulation
Triangulation in research is a technique of analyzing more than one approach to examining a research result. The aim is to increase confidence in the findings through confirmation using two or more independent measures. The combination of findings from two or more strict approaches provides a more comprehensive picture of the results.(Heale & Forbes, 2013) In this research, triangulation involves cross-verifying information from multiple sources such as interviews, and library research. The teachers’ interview responses will be compared with relevant official documents, including goverment policies and literature on curriculum changes. This process ensures that the data is consistent and reliable, helping to build a comprehensive understanding of the challenges and readiness faced by English teachers during curriculum transitions. Triangulation reduces bias and strengthens the research by confirming findings across various perspectives.



[bookmark: _Toc197518544]CHAPTER 4
RESULT AND DISCUSSION
4.1. [bookmark: _Toc197518545]Result
This research was conducted by involving four English teachers from MTsN 2 Kota Semarang as resource persons. The teachers have diverse educational backgrounds, with teaching up to 20 years. The interviews focused on exploring their readiness and challenges in facing the transition from the 2013 Revised Curriculum to the Merdeka Curriculum.
	Resource person
	Gender
	Teaching experiences
	Educational Background
	Occupation Status

	Teacher 1
	Female 
	>20 years (since 2004)
	S1 Pendidikan Bahasa Inggris
	English Teacher

	Teacher 2 
	Female
	>15 years (since 2009)
	S1 Pendidikan Bahasa Inggris
	English Teacher

	Teacher 3
	Female
	>8 years (since 2016)
	S1 Pendidikan Bahasa Inggris
	English Teacher

	Teacher 4
	Male
	>20 years (since 2004)
	S1 Pendidikan Bahasa Inggris
	Vice Principal, English Teacher


The results of the interviews were analyzed using thematic analysis methods to identify patterns and themes relevant to the research question formulation. The results will be presented based on three main themes, namely : Readines of English Teachers in Facing the Curriculum Transition, The Challenges encountered by English teachers in adjusting their teaching methods according to the demands of the Merdeka Curriculum, Support from Educational Institusions and Government.
4.1.1. Radiness of English Teachers in Facing the Curriculum Transition
4.1.1.1. Experience and Professional Growth
All the teachers interviewed had long experience in teaching, ranging from 8 to 20 years. This experience shows that they have faced various challenges in education and have a deep understanding of the learning process. In addition, they have been teaching at different levels of education, dealing with different student characters and adjusting their teaching methods according to the needs in the classroom. During their years of teaching, these teachers have also experienced various curriculum changes in Indonesia, from the Competency-Based Curriculum (KBK), the Education Unit Level Curriculum (KTSP), to the 2013 Curriculum. Each curriculum change brings its own challenges, both in terms of material preparation, teaching methods, and evaluation strategies. However, with their experience, these teachers were able to adapt well to these changes, ensuring that the teaching and learning process continued to be effective. Teachers' ability to adapt to curriculum changes is a valuable advantage in education. With a broad understanding of various previous learning systems, they can develop more flexible and innovative strategies in response to curriculum developments. This shows that long experience not only enriches teachers' knowledge but also shapes their readiness to face the dynamics of the ever-evolving world of education.
Teacher 4 stated “...I have more freedom to design learning in the classroom, this curriculum change makes me learn and innovate in teaching”, teacher 4 sees the curriculum transition as an opportunity to improve professional competencies and update teaching methods. According to the teacher, curriculum change is not only a challenge, but also an opportunity for educators to keep growing and adapting to curriculum developments. With the new curriculum, teachers are encouraged to learn more innovative learning approaches that are relevant to students' needs. In addition, the curriculum transition provides an encouragement for teachers to explore a variety of more effective teaching strategies. The teacher realizes that learning methods that worked in the past may not always be appropriate for today's educational demands. Therefore, this teacher considers this change as a time for reflection and learning to find new ways of delivering material, increasing student engagement, and optimizing the use of technology in the learning process.
Furthermore, the teacher emphasized that improving professional competence is very important in dealing with curriculum changes. By continuously updating their knowledge and skills, teachers can ensure that they are still able to provide quality education to students. According to the teacher, being ready to adapt to the new curriculum is not only beneficial for the teacher's own professional development but also has a positive impact on students' learning experience, which is more dynamic and enjoyable.
4.1.1.2. Familiarity with Merdeka Curriculum.
Madrasah has an important role in supporting teachers in facing the transition to Merdeka Curriculum. All teachers interviewed agreed that Madrasah provided full support in the preparation and implementation of this curriculum. One form of support provided is through coordination meetings involving all teachers. This meeting aims to discuss the strategy and readiness of the madrasah in implementing the new curriculum. 
· “The madrasah is very supportive for the teachers to increase their knowledge about the merdeka curriculum and its application in learning by providing workshops and training for teachers both offline and online.…”-Teacher 1
· “Alhamdulillah, the madrasah is very informative, since the announcement of the new curriculum we have been gathered together to learn about the new curriculum, which allows us to know the differences with the previous curriculum.…”-Teacher 2
· “The madrasah supports and facilitates curriculum changes by holding workshops, MGMP meetings, inviting experts to introduce the new curriculum to the teachers.….”-Teacher 3
· “To prepare for this program, I was greatly helped by the madrasah, because in this case the madrasah provides quite complete trainings starting from understanding basic concepts to direct practice in the classroom.…”-Teacher 4
All four teachers interviewed stated that their madrasah actively holds meetings to equalize perceptions and ensure that all teachers have the same understanding of the changes that will occur in the learning system.
In addition to coordination meetings, the madrasah also holds various workshops and trainings to improve teachers' understanding of the basic concepts of Merdeka Curriculum. 
· “…there are workshops inviting instructors from the MGMP and Dinas Pendidikan Kota Semarang…”- Teacher 1
· “…each school is given a tutor from MGMP so that when we are teaching we are also mentored. …”- Teacher 2
· “… mengundang ahli untuk memperkenalkan kurikulum baru ke guru-guru.…”-Teacher 3
· “…We also often hold discussions together with the MGMP English group in Semarang which is attended by all English teachers in the city of Semarang. …”
“…bringing in trainers from the Dinas Pendidikan and then the Ministry of Religious Affairs also facilitates the discussion of English teachers and brings in experts in the field of education. …”-Teacher 4 
All four teachers emphasized that these workshops are held both offline and online, with instructors from various institutions such as MGMP, and “Dinas Pendidikan”. In this training, teachers are introduced to new teaching techniques such as Project-Based Learning and Differentiated Learning. In addition, teachers also get the opportunity to practice these new teaching methods in the classroom to improve learning effectiveness.
Madrasah are also active in organizing internal discussion sessions among subject teachers in preparation for the new curriculum. The four English teachers at MtsN 2 Kota Semarang collaborated with each other in teaching English at the Madrasah. Teacher 2 and Teacher 4 highlighted the importance of regular internal discussions to discuss effective learning strategies and annual lesson plans. 
· “….We also collaborate with each other among English teachers in the madrasah in teaching. …”-Teacher 2
· “…There is also a discussion among English teachers in the school to implement the learning process. …”-Teacher 4
These discussions allow teachers to exchange experiences, resolve the problems faced, and find solutions together in facing the challenges that arise in implementing Merdeka Curriculum. Internal discussion sessions are a useful forum for teachers to improve their understanding and readiness for curriculum change.
MGMP (“Musyawarah Guru Mata Pelajaran”) also plays a strategic role in helping teachers adapt to the Merdeka Curriculum. Teacher 2 and Teacher 3 explained that MGMP functions as a collaborative space for teachers to develop teaching materials that are aligned with learning outcomes at all levels of education. 
· “…We coordinate with each other usually through book review activities / material review by MGMP so that all English teachers are gathered, and we discuss the material to be taught at each grade according to the competency achievements at each grade level.…”-Teacher 2
· “….So at these meetings we make an agreement on the material to be taught according to the learning outcomes at each grade level, so that during the midterm and final exams each school in MGMP area in Semarang.….” Teacher 3
With the agreement on learning materials in MGMP, teachers can more easily convey material to students, while maintaining the same quality of education between schools in one area. This is very helpful in ensuring that the implementation of the new curriculum can run effectively and purposefully.
MGMP also plays a role in assisting teachers during the curriculum implementation process in the classroom. Teacher 2 stated that the existence of tutors from MGMP who provide direct guidance to teachers is very helpful in understanding and overcoming the challenges faced when teaching using Merdeka Curriculum. This assistance allows teachers to get input and suggestions from more experienced colleagues and education experts, so that teachers can continue to improve their teaching skills.
The Merdeka Curriculum provides freedom for teachers to develop teaching modules according to student needs, in contrast to the 2013 Curriculum, which is more oriented towards the national syllabus. Teachers show their readiness by adjusting learning towards a more flexible direction in accordance with the demands of the Merdeka Curriculum, such as more innovative learning designs. Teacher 2 expressed that this flexibility makes it easier for them to create learning materials that are contextual and in line with students' abilities. Meanwhile, Teacher 4 appreciates this freedom as it allows them to develop innovative materials, such as the use of local culture-based texts in English language learning.
As part of the curriculum adjustment, several activities are implemented, including workshops and training. Training activities and workshops are indicators of teachers' readiness in facing Merdeka Curriculum. With training support from madrasah, MGMP and experts, teachers are better prepared to understand the basic concepts and implementation of this curriculum. Teacher 1 stated that the madrasah strongly supports teachers in improving their understanding of the Merdeka Curriculum and its application by providing workshops and training, both offline and online. Teacher 3 also added that the madrasah provides support by organizing workshops, MGMP meetings, and inviting experts to introduce this new curriculum.
Collaboration within the MGMP of English in Semarang is an effective platform to build teacher readiness. Discussions and review of materials help to equalize understanding and develop appropriate implementation strategies. Teacher 2 emphasized that they discuss at the madrasah with other teachers, then gather at the MGMP to review the materials and agree on the implementation. Teacher 4 also stated that they often have discussions in MGMP groups to ensure their readiness to teach according to the demands of the new curriculum.
Collaboration between teachers is one of the key factors in the successful implementation of Merdeka Curriculum. Teacher 3 and Teacher 4 emphasized that interaction and cooperation between teachers, both at the MGMP level and in the madrasah environment, are very helpful in equalizing perceptions regarding the new curriculum. This collaboration also allows teachers to jointly develop teaching materials, share experiences in facing challenges in the classroom, and provide mutual support and motivation in dealing with curriculum changes. With strong cooperation among teachers, the transition to Merdeka Curriculum can be carried out more effectively and efficiently, which in turn results in higher quality learning for students.
Overall, the training and resources provided by madrasahs and MGMP played a very significant role in preparing teachers to implement Merdeka Curriculum. Activities such as workshops, internal discussions and cross-school collaboration provide concrete guidance for teachers in understanding the curriculum changes and how to apply them in the classroom. With the support and active involvement of teachers, the implementation of Merdeka Curriculum can be optimized and have a positive impact on the education system as a whole.
4.1.1.3. Curriculum Transition
The change from Curriculum 2013 to Merdeka Curriculum, teachers showed a variety of responses that reflected teachers' readiness for the curriculum transition. Some topics from the interviews with teachers were changes in curriculum structure and terminology, changes in time allocation and material distribution, differences in the assessment system, flexibility and the impact on teaching methods.
4.1.1.3.1. Changes in Curriculum Structures and Terms
One of the changes that teachers feel most is the change in the structure and terms used in the curriculum. 
· “The first noticeable change is from the change in terms, for example, such as the term Syllabus (in the previous curriculum) to RPP (Learning Implementation Plan) in the 2013 curriculum and then to Teaching Modules in the merdeka curriculum, then changes in the distribution of material, if in all previous curricula the material for grades 7, 8, 9 was already determined by the material but in the independent curriculum 1 package of material was given for one phase............... for influence or not, in my opinion, it adds to the teacher's work because the teacher must separate the entire material themselves..”-Teacher 1
Teacher 1 highlighted the change in terms from syllabus to “Learning Implementation Plan” (RPP) in Curriculum 2013, then to “Teaching Module” in Merdeka Curriculum. These changes reflect a shift in the learning approach, where teachers have more freedom in developing teaching materials. However, this change also increases teachers' workload because they have to sort and distribute materials for each grade level themselves.
4.1.1.3.2. Changes in Time Allocations and Material Distribution
The Merdeka Curriculum brings changes in the material distribution system. If in the previous curriculum, the material was determined for each class (grades 7, 8, and 9), in the Merdeka Curriculum the material is given in one package for one phase, namely Phase D (for grades 7-9). 
· “…The material for grades 7, 8, 9 has been determined, but in the independent curriculum, 1 package of material is given for one phase (Phase D in the Merdeka Curriculum is a developmental phase that applies to students in grades 7, 8, and 9 of SMP / MTs / Package B / equivalent. This phase applies to children aged 12-15 years) and teachers are allowed to distribute their own material for grades 7, 8, & 9.…”-Teacher 1
· “…Previously, there were 4 hours of English lessons a week (4x40 minutes), but in the merdeka curriculum there are only 3 hours of English lessons, so the remaining 1 hour is included in P5 activities.…”-Teacher 2
Teacher 1 feels that this change gives teachers more freedom in determining the distribution of material, but on the other hand it also increases the workload because teachers have to do their own planning. In addition, Teacher 2 highlighted the changes in teaching hours. In Curriculum 2013, teachers teach English for four hours a week, while in the Merdeka Curriculum it is only three hours, with one hour diverted for P5 activities. This reduction affects the learning patterns and material delivery strategies used by teachers.
4.1.1.3.3. Differences in Assessment System
One of the most significant changes perceived is the assessment system in the Merdeka Curriculum. 
· “….In the merdeka curriculum, all aspects of students are assessed and do not have to master all subjects, while in the 2013 curriculum children must master at least KKM (Minimum Completeness Criteria).…”-Teacher 3
Teacher 3 underlined that in this curriculum, students are not required to master all subjects to complete the Minimum Completion Criteria (KKM), as was the case in Curriculum 2013. Instead, Merdeka Curriculum allows students to focus more on their potential and excellence in certain areas without the pressure of having to master all subjects. This approach provides flexibility in evaluating student progress and allows teachers to pay more attention to other aspects, such as individual skills and interests. In addition, digitalization is also an important aspect of this new assessment system, which allows assessments to be conducted more flexible and efficient.
4.1.1.3.4. Flexibility in Teaching and Student-Centered Learning
Teacher 4 highlighted “in this Merdeka curriculum provides flexibility for teachers in teaching, the first is student-centered learning so for this learning is based on students' interests, needs and learning styles.…”, the flexibility provided by Merdeka Curriculum as one of the most influential changes. With the freedom to organize time and materials, teachers can better customize learning to students' interests and needs. The curriculum also encourages more student-centered learning, where students are more active in the learning process. This allows learning to be more interactive and effective, so that teachers can create a more enjoyable and meaningful learning atmosphere for students.

4.1.1.3.5. Reduced Administrative Load and Increased Focus on Character Development
Another change experienced by Teacher 4 is the reduced administrative workload in the Merdeka Curriculum.
· “…reduced administrative burden, so I have more time to interact with students …”
With reduced administrative tasks, teachers have more time to interact directly with students and focus on more meaningful learning. In addition, this curriculum also emphasizes student character development, such as gotong royong, integrity, and creativity. Teacher 4 stated that this change makes teachers more creative in teaching and more focused on developing students' potential and their individual needs.
Overall, the changes that Merdeka Curriculum brings affect teachers' teaching approaches. While some changes, such as flexibility and a focus on character development, were well received by teachers, other changes such as the spread of materials and the reduction of class hours brought their own challenges. Teachers had to adjust their teaching strategies to ensure that students continued to get effective learning despite the changes in the education system. From this results, it can be concluded that teachers' readiness to deal with curriculum changes depends largely on the support they receive from the madrasah and the education community, such as MGMP. With training, workshops and collaboration among teachers, challenges in implementing Merdeka Curriculum can be overcome, making the curriculum transition run more smoothly and positively impacting classroom learning.
4.1.2. Challenges Encountered by English Teachers
In implementing Merdeka Curriculum, English teachers encounter various challenges related to differences in student abilities, limited learning time in the classroom, the implementation of project-based learning, and the preparation of materials and assessments in line with the new curriculum.
4.1.2.1. Differences in Students' Ability
One of the main challenges faced by teachers is the differences in students' backgrounds and abilities in English. Some students come from primary schools that do not have an English program, so their understanding of the basics of English varies greatly. This is because English is not a compulsory subject in primary schools but only as an additional subject. 
· “for me, the main problem of students in learning English is the mastery of vocabulary and student motivation in learning it, this is caused by differences in knowledge of English in each student, this situation is caused by the fact that English is not a compulsory subject in elementary school.…”-Teacher 2
· “Students' interest in learning English, motivating children to learn English is difficult. With digitalization like nowadays, children are only interested in things they like, for example games, children are only interested in learning English through games so that the vocabulary they get is from games, their curiosity is only around that.…”-Teacher 3
· “….differences in student abilities, so the solution is that I divide students who are proficient in English to teach their friends by making small discussion groups. ….”-Teacher 4
Teacher 2 revealed that the main problems students face are vocabulary acquisition and motivation to learn, as not all primary schools teach English as a compulsory subject. Meanwhile, Teacher 4 added that this difference in ability can be overcome by forming study groups, where more advanced students can help their friends who are still lacking in understanding the material. However, this approach also has its own challenges, as not all students have the same motivation in learning English. Teacher 3 explained that students tend to be more interested in learning English from the games they play than from the subject matter taught in class. Therefore, teachers have to find interesting strategies, such as relating the material to students' interests to increase their motivation in learning.
4.1.2.2. Limited Classroom Learning Time
The Merdeka Curriculum brings changes in the allocation of learning hours for several subjects, including English. If in the 2013 Curriculum English is taught for 4 lesson hours a week (4x40 minutes), in the Merdeka Curriculum the number is reduced to 3 lesson hours. One lesson hour is allocated for the P5 project.
· “…in the merdeka curriculum only 3 hours of English lessons so the remaining 1 hour is included in the P5 activities.…”-Teacher 2
· “…Limited time, English only gets 3 hours of lessons (3x40 minutes) so that projects and learning materials that will be given to students must be carefully prepared and learning is done effectively.…”-Teacher 4
Teacher 2 stated that with only 3 lesson hours per week, it is difficult to divide time between theory, discussion, and project implementation. This causes limitations in providing deep understanding to students, especially in the aspects of speaking and writing skills. Teacher 4 added that the project designed must be very effective so that it can be completed in a limited time, without reducing the essence of the learning to be achieved. This time limitation also impacts on the flexibility in exploring a wider range of materials. With less time, teachers must design more efficient learning strategies and utilize methods that can accelerate students' understanding of the material.
4.1.2.3. Difficulties in Implementing Project Based Learning (PjBL)
One of the important elements in the Merdeka Curriculum is the implementation of project-based learning (PBL). This method aims to improve students' critical thinking skills, collaboration and creativity. However, in practice, PjBL faces various challenges. 
· “…requires high creativity (creating projects that are interesting and relevant to students) within the field of English, and the third is adjusting the level because each student's English ability is certainly different, such as creating projects that are suitable for advanced students but must also be accessible to beginner students.…”-Teacher 4
· ‘….For regular classes, it is still conventional, so determining projects is more difficult because students have different ways of learning, but in digital classes there are also difficulties, in digital classes where all students already use tablets but in making projects some children also have difficulties due to differences in student knowledge in running applications, so the main challenge is determining projects for students that are in line with the demands of the material.”-Teacher 1
Teacher 4 revealed that creating projects that are interesting and relevant to students requires a lot of creativity. Teachers also have to consider students' ability levels, because in one class there is a significant difference between students who are proficient and those who are beginners in English. For example, in making a video podcast project about local tourism, students who are not familiar with technology need further guidance, so teachers have to allocate extended time to help them.
Teacher 1 noted that deciding on a project that is appropriate to the learning material but still easy for students to understand is a challenge. Projects that are too complex can make students confused, while projects that are too simple may not be challenging enough for those who already have a better understanding. In addition, there are differences in the project approach between digital and regular classes. Teacher 1 explained that in the digital classroom, projects are more digital-based as students have access to tablets and the internet, while in the regular classroom, projects are still paper-based. This creates a gap in learning methods, which requires teachers to adjust their approach to each class.
4.1.2.4. Material Preparation and Assessment in the Merdeka Curriculum
In Merdeka Curriculum, the preparation of teaching materials is more flexible than the previous curriculum. Teachers have the freedom to decide the distribution of material according to the phase of student development. However, this flexibility also poses its own challenges. 
· “….The previous curriculum learning material was structured according to the level of grades 7, 8, and 9, for example grade 7 studying descriptive text, grade 8 recount text, grade 9 narrative text and in my opinion it is more structured but in the merdeka curriculum it is up to the teacher in the distribution of material at any level freely which is important in phase D. However, this can be overcome through agreement between teachers for teaching material, because each level is taught by different teachers so we coordinate with each other usually through book review activities by MGMP so that all English teachers are gathered, and we discuss the material to be taught at each level according to the competency achievements at each level….”- Teacher 2
Teacher 2 explained that in the 2013 Curriculum, the material is organized in steps for each grade level (grades 7, 8, and 9). In the Merdeka Curriculum, on the other hand, the material is provided in one package for Phase D (grades 7-9), so teachers must determine the distribution of material for each class themselves. To overcome this, teachers coordinate through MGMP (Musyawarah Guru Mata Pelajaran) to formulate an agreement regarding the distribution of material based on the competencies to be achieved at each level.
· “In my opinion, it is even simpler for the teaching module, but the assessment part is even more complicated and more complicated. In the Merdeka Curriculum, assessment does not only focus on the final result (test scores), but also on the learning process. if students take the assessment more than once, the best score will be taken as the final result.”-Teacher 1
In terms of assessment, Teacher 1 revealed that although the preparation of teaching modules is simpler than the lesson plans in the previous curriculum, the assessment in the Merdeka Curriculum is more complex. Assessment not only focuses on the final result, but also assesses the learning process. If students take the assessment more than once, the best score will be taken as the final result. This requires teachers to be more careful in monitoring students' progress and compiling assessments that reflect their learning progress.
· “…recognizing individual needs so that each student has different interests and learning styles, so determining the right material is a bit difficult, and finally how do we keep up with student development, because student needs change over time so that teachers must adjust and how relevant material is.”- Teacher 4
Teacher 4 also added that in the Merdeka Curriculum, teachers are required to recognize students' individual needs because each student has a different learning style. Therefore, learning materials must be more relevant to students' lives and flexible so that they can be adjusted to the conditions of each individual.
The implementation of Merdeka Curriculum in English learning presents various challenges for teachers, ranging from differences in student abilities, limited learning time, difficulties in implementing project-based learning, to the preparation of materials and assessments that are more flexible but also more complex. However, teachers continue to adapt innovative strategies to ensure that learning remains effective and in line with students' needs. Collaboration between teachers, technology and more creative approaches are key to meeting these challenges.
4.1.3. Support from Educational Institutions and Government
In dealing with curriculum changes, support from educational institutions and the government is a main factor in helping teachers adapt. English teachers in various schools experience various forms of support, ranging from training, workshops, to direct guidance from relevant institutions. This support aims to provide a better understanding of the Merdeka Curriculum and help teachers implement learning methods that are in line with the demands of the new curriculum.
4.1.3.1. Training and Workshop as Adaptation Platform
The madrasah has an important role in providing training for teachers so that they can better understand and implement Merdeka Curriculum. 
· “There are workshops where instructors and resource persons are invited to the school, such as from the Semarang City English Teachers' Association (MGMP) and “Dinas Pendidikan Kota Semarang”, usually teaching new teaching techniques such as project-based learning and student-centered learning, then there is a book review of the material in phase 1 and then adjusting the material for grades 7, 8 and 9 according to their grades.”-Teacher 1
· “Alhamdulillah, the madrasah is very informative, since the announcement of the new curriculum we have been gathered together to learn about the independent curriculum, so that we can find out the differences with the previous curriculum….”-Teacher 2
Teacher 1 revealed that madrasah is very supportive of improving teacher competence through various trainings, both online and offline. This workshop often presents instructors, such as the MGMP (Musyawarah Guru Mata Pelajaran) of English in Semarang and the “Dinas Pendidikan”. In these activities, teachers are given an understanding of new teaching techniques, such as Project-Based Learning (PjBL), as well as conducting “bedah buku materi” in one phase so that the material is appropriate for the grade level. Teacher 2 added that since the announcement of the curriculum change, the school has gathered teachers to learn the differences between Merdeka Curriculum and the previous curriculum. With this discussion, teachers can understand significant changes, such as a more flexible distribution of material, a reduction in class hours, and the implementation of P5 activities (Project for Strengthening the Profile of Pancasila Students). In the implementation stage, each school is also provided with tutors from MGMP to assist teachers when teaching. Teacher 3 confirmed that the madrasah was very active in supporting these changes by providing various forms of facilitation, such as MGMP meetings that discussed the agreement of learning materials at each grade level.

4.1.3.2. MGMP Collaboration and Support
MGMP is one of the main platforms for English teachers in adjusting to the Merdeka Curriculum. Teacher 3 emphasized that every time the curriculum changes, MGMP has gatherings outside the school to equalize perceptions among English teachers in one region. In this forum, teachers discuss and agree on the materials to be taught based on the learning outcomes at each grade level. This agreement makes it easier for teachers to implement the new curriculum without having to determine the distribution of materials themselves. In addition, with this agreement, the midterm and end-of-semester exams in one MGMP area become similar, although they may be different from other regions. Teacher 4 also highlighted the importance of MGMP in helping teachers deal with curriculum changes. Through regular discussions with other English teachers in the madrasah and at the local level, they can plan lessons for the next year. With MGMP, teachers not only get guidance in developing materials but also get direct guidance from experts who are invited to provide training.
4.1.3.3. The role of the Ministry of Religious Affairs (Kementrian Agama) and the “Dinas Pendidikan”
Support from the Ministry of Religious Affairs and the Education Office is also very helpful for teachers in adjusting to the Merdeka Curriculum. Teacher 1 mentioned that information about the new curriculum is very easy to access through various sources provided by MGMP, the Education Office, and the Ministry of Religious Affairs. The Ministry of Religious Affairs also provides various learning platforms designed to support the implementation of the Merdeka Curriculum in madrasahs. Teacher 4 appreciated the role of the Ministry of Religious Affairs in supporting teacher competency development. In addition to organizing workshops and deliberations for English teachers, the Ministry of Religious Affairs also provides digital-based learning applications that assist teachers in adjusting to the new curriculum. In addition, the government also presents experts in the field of education to provide direct guidance to teachers. Overall, support from madrasah, MGMP, the Ministry of Religious Affairs and the Education Office has played a significant role in helping English teachers adapt to the Merdeka Curriculum. With trainings, workshops and collaboration between teachers, the curriculum transition process has become easier and more systematic. However, challenges in implementation remain, so continuous efforts are needed to refine learning strategies to make them more effective and in line with students' needs.
4.2. [bookmark: _Toc197518546]Discussion
The results of this research indicate that English teachers at MTsN 2 Semarang City are well prepared for the transition from the 2013 Curriculum to the Merdeka Curriculum. This readiness is influenced by extensive teaching experience, professional development, and institutional support from madrasah and MGMP. Long teaching experience, ranging from 8 to 20 years, makes teachers more adaptable to curriculum changes. They see this transition as both a challenge and an opportunity to develop professionally, by implementing more innovative teaching strategies and increasing student engagement in learning. This adaptability is also strengthened by their experience in dealing with various previous curricula, so they can apply more flexible and effective learning methods. Institutional support has an important role in teacher readiness. The madrasah actively facilitates the transition through coordination meetings, training, and workshops both online and offline. In addition, MGMP provides a forum for teachers to discuss, organize and develop learning materials in relation to the new curriculum. This collaborative approach helps ensure that teachers not only understand the curriculum changes but are also able to implement them optimally. The transition to Merdeka Curriculum introduced changes in curriculum structure, assessment methods, and teaching flexibility. Teachers appreciated the greater freedom to design lesson plans and integrate more contextualized materials according to students' needs. The shift towards project-based learning and differentiated learning also supports a more dynamic and student-centered approach, as emphasized in the new curriculum. This research reveals that teacher readiness is influenced by a combination of experience, institutional support and professional collaboration. Although challenges remain, progressive steps taken by teachers and schools ensure a smoother transition process, making English language learning more effective and engaging for students.
The implementation of Merdeka Curriculum in English language learning presents various challenges for teachers. The difference in students' abilities is one of the main obstacles, especially because not all students have the same background in learning English at the previous education level. This affects students' vocabulary acquisition and motivation to learn, so teachers need to implement learning strategies that are interesting and in line with students' interests. In addition, the limited learning time in class is also a challenge. The reduced time allocation from 4 hours to 3 hours per week requires teachers to design more effective learning strategies so that all aspects of language skills can be taught optimally. This time limitation also affects the implementation of project-based learning (PjBL), which requires high creativity from teachers in designing projects that are relevant to students' abilities, both in regular and digital classes. The flexibility in the preparation of materials and assessments in the Merdeka Curriculum provides freedom for teachers in determining the distribution of materials and assessment methods. However, this flexibility also requires teachers to be more careful in designing lessons so that they remain in line with the competencies that must be achieved at each level. Teachers must coordinate with MGMP in organizing the distribution of materials and adjusting assessments that not only focus on final results, but also assess the student learning process. Overall, despite the challenges in implementing Merdeka Curriculum, teachers continue to develop innovative strategies to keep English learning effective. Collaboration between teachers, utilization of technology, and creative approaches are key in facing these challenges, so that learning can be more relevant to students' needs.
Support from educational institutions and the government has played a crucial role in helping English teachers adapt to the changing curriculum. Multiple forms of support, such as training, workshops and direct guidance from relevant institutions, have helped teachers understand and implement Merdeka Curriculum more effectively. The madrasahs play an active role in providing training to improve teachers' competencies in implementing the new curriculum. Various workshops involving instructors from training centers, supervisors, MGMP (Musyawarah Guru Mata Pelajaran) and the education office provide an understanding of the latest teaching techniques, such as Project-Based Learning (PjBL). In addition, teachers shared discussions with each other to help them understand the fundamental changes in Merdeka Curriculum, including the flexibility of material distribution, the reduction of class hours, and the implementation of P5 (Project to Strengthen the Profile of Pancasila Students). Collaboration through MGMP also plays an important role in facilitating curriculum transition. MGMP is a forum for English teachers to equalize perceptions, develop teaching material agreements, and design more standardized exams in one region. With this forum, teachers get clearer direction in developing lesson plans and receive direct guidance from education experts. Support from the Ministry of Religious Affairs and the ”Dinas Pendidikan” strengthens teachers' readiness to face curriculum changes. Information related to the Merdeka Curriculum can be easily accessed through the digital learning platform provided by the Ministry of Religious Affairs. In addition, the government actively organizes workshops and discussions to improve teacher competence and presents education experts to provide guidance on curriculum implementation. Support from various parties has helped smooth the process of teacher adaptation to the Merdeka Curriculum. Although there are still challenges in its implementation, continuous efforts to improve learning strategies are needed so that this curriculum can be applied more effectively and in accordance with student needs.
4.2.1. Triangulation
· Peraturan Menteri Pendidikan Nasional RI No. 16 Tahun 2007 tentang Standar Kualifikasi Akademik dan Kompetensi Guru.” The regulation is relevant to the qualifications of the four teachers, all teachers interviewed are bachelor's in English education with teaching experience of more than 9 to more than 20 years. 2 teachers who have been teaching since 2004, 1 teacher who has been teaching since 2009, and 1 teacher who has been teaching since 2016. 
· Permendikbudristek Nomor 12 Tahun 2024 tentang kurikulum pada pendidikan anak usia dini, jenjang pendidikan dasar, dan jenjang pendidikan menengah. The results of interviews with the four English teachers is relevant to the Regulation of the Minister of Education, Culture, Research and Technology of the Republic of Indonesia Number 12 of 2024 concerning Curriculum in Early Childhood Education, Primary Education, and Secondary Education. This regulation is the foundation for the implementation of Merdeka Curriculum, which prioritizes flexibility, student-centered learning, comprehensive character and skill development. In the survey results, teachers showed strong readiness in facing the curriculum transition, characterized by their long experience in dealing with various previous curriculum, such as KBK, KTSP, and Curriculum 2013. This is in line with the regulation that encourages teachers to be adaptive, reflective and innovative. Also, the support from the madrasah and MGMP in the form of training, workshops and regular discussions among teachers is also in line with the articles in the Permendikbudristek that emphasize the importance of strengthening professional learning communities and continuous training. Teachers have also understood and implemented the main principles of Merdeka Curriculum such as differentiated learning, developing independent teaching modules, strengthening the Pancasila learner profile (P5), and formative assessments that are more flexible and not only focused on KKM. They have also responded to structural changes such as the preparation of materials based on phases, not classes, and the reduction of class hours with various adjustments to learning strategies. The results of these interviews are not only relevant but also reflect the real and positive implementation of Permendikbudristek No. 12 of 2024 in the real environment.
· Permendikbudristek Nomor 12 Tahun 2024 tentang kurikulum pada pendidikan anak usia dini, jenjang pendidikan dasar, dan jenjang pendidikan menengah. Based on the results of interviews with teachers, the challenges they face in implementing the Merdeka Curriculum are very relevant and in line with the principles stated in Permendikbudristek Number 12 of 2024, especially in the main appendices. First, challenges related to differences in student abilities are very much in line with the principles of differentiated learning described in Appendix I. Merdeka Curriculum emphasizes the importance of adjusting learning to students' readiness, interests, and learning needs. Teachers who cite gaps in English skills due to students' different backgrounds have reflected the in-school reality of this curriculum. Efforts such as dividing students into study groups or linking material to students' interests show a form of implementation of this principle, although in practice it still brings its own challenges. Second, about the limited learning time, as the teacher mentioned that English class hours were reduced to three JP per week due to the allocation for P5, in line with the provisions in Appendix II. The Merdeka Curriculum structure does reduce the load of certain lesson hours to provide time for character strengthening through projects (P5). Teachers' challenges in dividing time between theory, discussion, and projects are clear signs that these structural changes need to be balanced with more efficient and creative teaching strategies. Third, the difficulty in implementing project-based learning (PjBL) is also rooted in the demands in Appendix III, namely the Pancasila Student Profile Strengthening Project (P5). The Merdeka Curriculum targets character development and 21st century competencies such as creativity, collaboration, and problem solving. Teachers are required to design projects that are not only interesting and relevant, but also consider differences in student abilities and the availability of infrastructure, including the use of technology. The teacher's challenge in developing projects that are balanced between complexity and accessibility shows an attempt to adapt to ideal procedures that are not always easy to implement. Fourth, in terms of the preparation of materials and assessments, teachers' complaints about high flexibility but requiring extra coordination and creativity are also in line with Appendix I, which gives teachers freedom in preparing materials according to the developmental phase of learners. However, this freedom brings its own challenges, such as the need for agreement between teachers in MGMP. On the other hand, assessment in the Merdeka Curriculum does not only focus on final results, but also the learning process, which teachers recognize as a more complex aspect than the previous curriculum. Overall, teachers' perceptions in the field reinforce that Permendikbudristek No. 12 of 2024 has been designed with progressive principles, but its implementation requires more support, both in terms of teacher training, learning facilities, and time and curriculum management. Therefore, the regulations and field practices are actually in accordance with the principles, but still need room for adjustments and strengthening the capacity of teachers at the implementation level.
· Undang-Undang Nomor 14 Tahun 2005 tentang Guru dan Dosen Pasal 32 ayat (1) dan Pasal 34 ayat (1) menegaskan kewajiban pemerintah dalam membina serta mengembangkan kualifikasi akademik dan kompetensi guru. This is relevan with the research results which show that teachers receive various forms of support, such as training, workshops, and assistance from MGMP, madrasah, and government agencies such as the Ministry of Religious Affairs and the Education Office, in dealing with the transition from the 2013 Curriculum to the Merdeka Curriculum. This support makes it easier for teachers to understand curriculum changes and implement appropriate learning methods.


[bookmark: _Toc197518547]CHAPTER 5
CONCLUSION AND SUGGESTION
5.1. [bookmark: _Toc197518548]Conclusion
This research shows that English teachers at MTsN 2 Semarang City have high readiness in facing the transition from Curriculum 2013 to Merdeka Curriculum. This readiness is influenced by long teaching experience, institutional support, and professional guidance through the MGMP of English Teachers in Semarang. Despite facing various challenges such as differences in student abilities, limited learning time, and complexity in implementing project-based learning, teachers are still able to design adaptive and innovative learning strategies. The flexibility of Merdeka Curriculum provides opportunities for teachers to adjust materials and assessment methods to students' needs, but it also requires high creativity and coordination. Furthermore, this result is in line with the provisions stated in Permendikbudristek Number 12 of 2024, which emphasizes flexibility, differentiated learning, and strengthening student character through projects (P5). Support from the madrasah, MGMP, and government institutions such as the Ministry of Religious Affairs and the Education Office are proving instrumental in facilitating the understanding and implementation of this new curriculum. The support also reflects the implementation of Law No. 14 of 2005 on Teachers and Lecturers, especially the article that regulates the government's obligation to develop teacher competencies. Overall, a combination of experience, training and cooperation between teachers were key factors in facilitating a more efficient curriculum transition and more meaningful English learning.
5.2. [bookmark: _Toc197518549]Suggestion
To increase the effectiveness of the Merdeka Curriculum implementation, it is suggested that the government and educational institutions continue to strengthen training programs that are practical and contextual according to the needs of teachers in the field. Training should not only focus on curriculum theory, but also on the practice of developing teaching modules, project designs that suit students' abilities as well as needs, and formative assessment strategies. In addition, it is necessary to strengthen collaborative forums such as MGMP so that teachers can share experiences, develop material agreements, and get direct assistance from curriculum experts. The government also needs to ensure the availability of supporting facilities, both digital and non-digital, so that the implementation of projects and differentiated learning can be maximized. Lastly, it is important for schools to manage learning time flexibly and creatively, so that all learning components, including the project to strengthen the Pancasila learner profile (P5), can be implemented without sacrificing students' main competency achievements.
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[bookmark: _Toc197518551]APPENDIX
Appendix 1 : Transkrip Pertanyaan
1. Latar belakang narasumber:
· "Bisa tolong ceritakan sedikit tentang latar belakang Bapak/Ibu sebagai guru bahasa Inggris? Sudah berapa lama mengajar dan pengalaman dalam mengajar dengan kurikulum yang berbeda?"
[bookmark: _Hlk192148100]Landasan Teori : “Peraturan Menteri Pendidikan Nasional RI No. 16 Tahun 2007 tentang Standar Kualifikasi Akademik dan Kompetensi Guru.”- “Guru pada SMP/MTs, atau bentuk lain yang sederajat, harus memiliki kualifikasi akademik pendidikan minimum diploma empat (D-IV) atau sarjana (S1) program studi yang sesuai dengan mata pelajaran yang diajarkan/diampu, dan diperoleh dari program studi yang terakreditasi.”

2. Mengenai Kesiapan Guru dalam Menghadapi Perubahan Kurikulum
· Ketika pertama kali mengetahui bahwa Kurikulum Merdeka akan diterapkan, perubahan apa yang menurut Bapak/Ibu paling signifikan dibandingkan dengan Kurikulum 2013? Bagaimana persiapan bapak/ibu dalam menghadapi perubahan kurikulum? Apakah perubahan tersebut memengaruhi pendekatan pengajaran Bapak/Ibu?
Landasan teori : Permendikbudristek Nomor 12 Tahun 2024 tentang kurikulum pada pendidikan anak usia dini, jenjang pendidikan dasar, dan jenjang pendidikan menengah

3. Mengenai Tantangan yang Dihadapi Guru dalam Menyesuaikan Metode Pengajaran
· Dalam menerapkan Kurikulum Merdeka, metode pengajaran apa yang menurut Bapak/Ibu paling sulit diterapkan dalam pembelajaran bahasa Inggris? 
· Bagaimana Bapak/Ibu menyusun materi atau modul ajar di bawah Kurikulum Merdeka? 
· Dalam konteks pembelajaran bahasa Inggris di Kurikulum Merdeka, bagaimana Bapak/Ibu menyesuaikan aktivitas belajar? Apakah ada tantangan atau keterbatasan yang Bapak/Ibu hadapi dalam melibatkan siswa secara aktif?
Landasan Teori : Permendikbudristek Nomor 12 Tahun 2024 tentang kurikulum pada pendidikan anak usia dini, jenjang pendidikan dasar, dan jenjang pendidikan menengah. Lampiran I – Prinsip Kurikulum Merdeka Lampiran II – Struktur Kurikulum Lampiran III – Profil Pelajar Pancasila Serta Pengembangan Ekstrakurikuler
4. Mengenai Dukungan Institusi Pendidikan
· Ketika mempersiapkan diri untuk menerapkan Kurikulum Merdeka, adakah pelatihan atau sumber daya spesifik yang menurut Bapak/Ibu sangat membantu dalam proses adaptasi? Bagaimana pelatihan at sumber daya tersebut berperan dalam meningkatkan kesiapan Bapak/Ibu?
· Dalam menghadapi perubahan kurikulum, dukungan seperti apa yang Bapak/Ibu terima dari sekolah atau dinas pendidikan? Apakah dukungan ini memadai untuk membantu Bapak/Ibu menyesuaikan diri dengan Kurikulum Merdeka?
· Landasan Teori : Undang-Undang Nomor 14 Tahun 2005 tentang Guru dan Dosen Pasal 32 ayat (1): Menjelaskan bahwa pemerintah dan pemerintah daerah wajib membina dan mengembangkan kualifikasi akademik dan kompetensi guru sesuai dengan standar nasional pendidikan. Pasal 34 ayat (1): Menyatakan bahwa pemerintah dan pemerintah daerah wajib melatih dan mengembangkan guru dalam rangka peningkatan profesionalisme



Appendix 2 : Transkrip Wawancara
[bookmark: _Hlk192151597]Guru 1 
Pewawancara : "Bisa tolong ceritakan sedikit tentang latar 
belakang Bapak/Ibu sebagai guru bahasa Inggris? Sudah berapa lama mengajar dan pengalaman dalam mengajar dengan kurikulum yang berbeda?"
Narasumber	: “Saya menngajar dari 2004, berarti sudah mengajar lebih dari 20 tahun kurikulumnya itu dari KBK(Kurikulum Berbasis Kompetensi) terus ke KTSP(Kurikulum Tingkat Satuan Pendidikan) lalu Kurikulum 2013 dan yang terakhir ini(Kurikulum Merdeka)”.
Pewawancara	: “Ketika pertama kali mengetahui bahwa Kurikulum Merdeka akan diterapkan, perubahan apa yang menurut Bapak/Ibu paling signifikan dibandingkan dengan Kurikulum 2013? Bagaimana Kesiapan Bapak/Ibu dalam menghadapi perubahan Kurikulum? Apakah perubahan tersebut memengaruhi pendekatan pengajaran Bapak/Ibu?”
Narasumber	: “Perubahan yang terasa pertama dari perubahan istilah contohnya seperti istilah Silabus (kalu di kurikulum sebelumnya) menjadi RPP(Rencana Pelaksanaan Pembelajaran)di kurikulum 2013 lalu menjadi Modul Ajar di kurikulum merdeka, lalu perubahan penyebaran materi, kalua di semua kurikulum sebelumnya materi untuk kelas 7, 8, 9 itu sudah ditetapkan materinya tetapi di kurikulum merdeka diberikan 1 paket materi untuk satu fase (Fase D dalam Kurikulum Merdeka adalah fase perkembangan yang berlaku untuk siswa kelas 7, 8, dan 9 SMP/MTs/Paket B/sederajat. Fase ini berlaku untuk anak usia 12–15 tahun) dan guru  dipersilahkan untuk mendistribusikan materi sendiri untuk kelas 7, 8, & 9nya. Untuk pengaruh atau tidak malah menurut saya menambah pekerjaan guru ya karena guru harus memilah sendiri keseluruhan materi. Untuk persiapan, tentunya sebelum mengetahui adanya perubahan kurikulum kami sudah diberikan sosialisasi dari madrasah sehingga sudah ada persiapan dan kesiapan dalam menghadapi perubahan tersebut”.
Pewawancara	: “Dalam menerapkan Kurikulum Merdeka, metode pengajaran apa yang menurut Bapak/Ibu paling sulit diterapkan dalam pembelajaran bahasa Inggris?”
Narasumber	; “untuk kesulitan mungkin tidak terlalu merasakan dan tidak menemukan kesulitan juga untuk melakukan pendekatan pada para siswa, dan terbantu juga dengan fasilitas yang telah disediakan sekolah, dimana di MTsN 2 Kota Semarang ini setiap kelas sudah ada smart TV sebagai alat pembelajaran, pada pembelajaran siswa pada kelas unggulan sudah menggunakan tablet dan akses internet di MTs sudah tersedia wifi sehingga pelajaran sudah optimal, dan dengan adanya fasilitas seperti ini siswa lebih tertarik dan bersemangat dalam belajar, mungkin tantangan yang lebih terasa pada guru yang mengajar di kelas regular yang masih menggunakan metode belajar biasa belum menggunakan tablet, tugas proyek yang diberikan tentunya berbeda dengan kelas unggulan yang sudah berbasis digital”.
Pewawancara	: “Bagaimana Bapak/Ibu menyusun materi atau modul ajar di bawah Kurikulum Merdeka?”
Narasumber	: “menurut saya malah lebih simple ya, tatapi bagian asessmennya malah lebih complicated dan lebih rumit, Di Kurikulum Merdeka, asesmen tidak hanya fokus pada hasil akhir (nilai ujian), tetapi juga pada proses pembelajaran. jika siswa melakukan asesmen lebih dari satu kali, nilai terbaik yang akan diambil sebagai hasil akhir.”
Pewawancara	: “Dalam konteks pembelajaran bahasa Inggris di Kurikulum Merdeka, bagaimana Bapak/Ibu menyesuaikan aktivitas belajar? Apakah ada tantangan atau keterbatasan yang Bapak/Ibu hadapi dalam melibatkan siswa secara aktif?
Narasumber	: “Kalau pada kelas unggulan yang sudah berbasis digital seharusnya tidak ada keterbatasan mas, cuman untuk kelas regular kan masih konvensional ya jadi dalam menentukan proyek lebih susah karena siswa kan memiliki cara belajar yang berbeda-beda, namun dalam kelas digital juga ada kesulitan, di kelas digital yang semua siswa sudah menggunakan tablet tetapi dalam pembuatan proyek juga beberapa anak kesulitan karena perbedaan pengetahuan siswa dalam menjalankan aplikasi. Jadi tantangan utamanya adalah menentukan proyek untuk siswa yang sesuai dengan tuntutan materi”
Pewawancara	: “Ketika mempersiapkan diri untuk menerapkan Kurikulum Merdeka, adakah pelatihan atau sumber daya spesifik yang menurut Bapak/Ibu sangat membantu dalam proses adaptasi? Bagaimana pelatihan atau sumber daya tersebut berperan dalam meningkatkan kesiapan Bapak/Ibu?”
Narasumber	: “dari pihak madrasah sangat mendukung para guru untuk menambah pengetahuan tentang kurikulum merdeka dan pengaplikasiannya dalam pembelajaran dengan pengadaan workshop dan pelatihan untuk guru baik secara offline maupun online. Ada workshop mengundang instruktur dan beberapa narasumber ke sekolah seperti dari balai diklat, pengawas, serta MGMP (Musyawarah Guru Mata Pelajaran) Bahasa Inggris Kota Semarang dan dari Dinas Pendidikan kota semarang biasanya kegiatannya adalah pengajaran tehnik mengajar baru seperti Project Based Learning, lalu ada kegiatan bedah buku materi pada 1 fase lalu secara Bersama menyesuaikan materi untuk kelas 7, 8, dan 9 yang mana saja.”
Pewawancar	: “Dalam menghadapi perubahan kurikulum, dukungan seperti apa yang Bapak/Ibu terima dari sekolah atau dinas pendidikan? Apakah dukungan ini memadai untuk membantu Bapak/Ibu menyesuaikan diri dengan Kurikulum Merdeka?”
Narasumber	: “tentu sangat membantu dan memudahkan kami para guru untuk menerima berbagai macam informasi terkait kurikulum merdeka dari MGMP, pendidikan serta Kementrian Agama”
Guru 2
Pewawancara	: "Bisa tolong ceritakan sedikit tentang latar belakang Bapak/Ibu sebagai guru bahasa Inggris? Sudah berapa lama mengajar dan pengalaman dalam mengajar dengan kurikulum yang berbeda?"
Narasumber	: “saya sudah mulai mengajar pada bulan September 2009, jadi sudah kurang lebih sudah 15 tahun saya mengajar. Perubahan kurikulum yang saya alami sudah tiga kali dari KTSP, Kurikulum 2013, dan sekarang Kurikulum merdeka”
Pewawancara	: “Ketika pertama kali mengetahui bahwa Kurikulum Merdeka akan diterapkan, perubahan apa yang menurut Bapak/Ibu paling signifikan dibandingkan dengan Kurikulum 2013? Bagaimana Kesiapan Bapak/Ibu dalam menghadapi perubahan Kurikulum? Apakah perubahan tersebut memengaruhi pendekatan pengajaran Bapak/Ibu?”
Narasumber	: “Perubahan yang saya rasakan dari jam mengajar,kalua sebelumnya itu dalam seminggu ada 4 jam Pelajaran Bahasa inggris(4x40 menit) kalau di kurikulum merdeka hanya 3 jam pelajaran Bahasa inggris jadi 1 jam sisanya dimasukkan pada kegiatan P5 karena kegiatan P5 termasuk dalam pembelajaran pada kurikulum ini. Dalam hal persiapan tentunya harus siap dan belajar dengan segala perubahan yang ada, dan juga selalu ada sosialisasi sebelum adanya kebijakan baru tersebut sehingga saya dapat belajar dalam mempersiapkan diri untuk perubahan tersebut.
Pewawancara	: “Dalam menerapkan Kurikulum Merdeka, metode pengajaran apa yang menurut Bapak/Ibu paling sulit diterapkan dalam pembelajaran bahasa Inggris?’
Narasumber	: “Kalau kurikulum sebelumnya guru lebih banyak berperan namun pada kurikulum saat ini lebih mengaktifkan siswa, sehingga siswa bisa mengeksplorasi apa yang mereka ketahui supaya bisa mengembangkan kemampuan mereka namun tetap dalam bimbingan guru, kemudian dalam segi materi pembelajaran kurikulum sebelumnya beruntut sesuai dengan jenjang kelas 7, 8, dan 9 misalnya kelas 7 mempelajari teks deskriptif, kelas 8 teks recount, kelas 9 teks narrative dan menurut saya lebih terstruktur namun pada kurikulum merdeka terserah pada guru dalam pembagian materi pada jenjang manapun bebas yang penting pada fase D. Namun hal ini dapat diatasi melalui kesepakatan antar guru untuk pengajaran materi, dikarenakan setiap jenjang diajar oleh guru yang berbeda sehingga kami saling berkoordinasi biasanya melalui kegiatan bedah buku oleh MGMP sehingga seluruh guru Bahasa inggris dikumpulkan, dan kami berdiskusi materi yang akan diajarkan pada setiap jenjang sesuai dengan capaian kompetensi pada setiap jenjang, jadi bisa saja MGMP kota semarang berbeda dengan MGMP kota lain dalam pembagian materi pada setiap jenjang kelas. Pada pembelajaran siswa memang tetap harus dibimbing, kebetulan yang saya ampu adalah kelas regular sehingga proyek materi cenderung berbasis paper sehingga tentunya berbeda dengan proyek kelas unggulan yang sudah berbasis digital.”
Pewawancara	: “Bagaimana Bapak/Ibu menyusun materi atau modul ajar di bawah Kurikulum Merdeka?”
Narasumber	: “untuk modul ajar menurut saya tidak jauh berbeda dengan RPP hanya perbedaan istilah saja. Kalau dari  segi materi RPP tidak jauh berbeda dari kurikulum sebelumnya hanya saja lebih simple saja, lebih focus pada tujuan pembelajaran, capaian kompetensi dan tidak sedetail RPP, pada modul ajar hanya pokok bahasannya saja sehingga memangkas waktu dalam pembelajaran.”
Pewawancara	: “Dalam konteks pembelajaran bahasa Inggris di Kurikulum Merdeka, bagaimana Bapak/Ibu menyesuaikan aktivitas belajar? Apakah ada tantangan atau keterbatasan yang Bapak/Ibu hadapi dalam melibatkan siswa secara aktif?
Narasumber	: “bagi saya yang sebenarnya menjadi masalah utama siswa dalam belajar Bahasa inggris adalah penguasaan Vocabulary dan motivasi siswa dalam mempelajarinya, hal ini dikarenakan perbedaan pengetahuan Bahasa inggris pada setiap siswa, hal ini disebabkan karena Bahasa inggris bukanlah mata pelajaran wajib di SD melainkan hanya mata pelajaran pilihan pada kelas 4 sehingga beberapa SD ada yang belum mengajarkan Bahasa inggris. Solusi saya dikelas adalah menginstruksikan siswa untuk mencatat setiap kali menemukan kata sulit, dan mencarinya dikamus serta pronounciationnya saya benarkan dan saya ajarkan pengejaan phonetic pada kamus.”
Pewawancara	: “Ketika mempersiapkan diri untuk menerapkan Kurikulum Merdeka, adakah pelatihan atau sumber daya spesifik yang menurut Bapak/Ibu sangat membantu dalam proses adaptasi? Bagaimana pelatihan atau sumber daya tersebut berperan dalam meningkatkan kesiapan Bapak/Ibu?”
Narasumber	: “Alhamdulillah madrasah sangat informatif, semenjak adanya pengumuman kurikulum baru kami dikumpulkan Bersama untuk belajar mengenai kurikulum merdeka, sehingga kita bisa mengetahui perbedaanya dengan kurikulum sebelumnya. Yang  saya rangkum perbedaanya ada 3 yaitu pembagian materi yang sebelumnya terstruktur menjadi lebih flexible, lalu pengurangan jam pelajaran, kemudian ada kegiatan P5 itu yang terlihat. saya mendapat pelatihan dari dinas Pendidikan, diskusi dengan MGMP, lalu ada mengajar bersama antar guru Bahasa inggris dengan kolaborasi tersebut saya bisa mengetahui hal-hal baru yang bermanfaat dalam mempersiapkan diri untuk melaksanakan cara mengajar pada kurikulum merdeka”.
Pewawancara	: “Dalam menghadapi perubahan kurikulum, dukungan seperti apa yang Bapak/Ibu terima dari sekolah atau dinas pendidikan? Apakah dukungan ini memadai untuk membantu Bapak/Ibu menyesuaikan diri dengan Kurikulum Merdeka?”
Narasumber	: “Untuk prosesnya kita berdiskusi dimadrasah Bersama semua guru belajar mengenai kurikulum baru, lalu setiap guru mata pelajaran berkumpul pada MGMP masing masing salah satu kegiatannya yaitu bedah materi tadi. Lalu kesepakatan dari MGMP kami implementasikan di madrasah, lalu dalam pengimplementasiannya kami setiap sekolah diberikan Tutor dari MGMP sehingga ketika kami mengajar kami juga didampingi, dan kami juga saling berkolaborasi antar guru Bahasa inggris di madrasah dalam mengajar. Missal ketika saya mengajar saya diawasi oleh pak faiq, sehingga saya bisa menerima masukan dari beliau tentang cara mengajar saya dan saya juga diajari bagaimana teknik pengajaran baru ”.

Guru 3 
Pewawancara	: "Bisa tolong ceritakan sedikit tentang latar belakang Bapak/Ibu sebagai guru bahasa Inggris? Sudah berapa lama mengajar dan pengalaman dalam mengajar dengan kurikulum yang berbeda?"
Narasumber	: “Saya mulai mengajar Bahasa Inggris pada tahun 2016 kurang lebih sudah 8 tahun mengajar, saya mengalami perubahan kurikulum itu sekali dari kurikulum 2013 lalu kurikulum merdeka.”
Pewawancara	: “Ketika pertama kali mengetahui bahwa Kurikulum Merdeka akan diterapkan, perubahan apa yang menurut Bapak/Ibu paling signifikan dibandingkan dengan Kurikulum 2013? Bagaimana persiapan ibu dalam menghadapi perubahan kurikulum? Apakah perubahan tersebut memengaruhi pendekatan pengajaran Bapak/Ibu?”
Narasumber	: “perubahan yang saya rasakan ada pada asesmen, kalau di kurikulum merdeka itu semua aspek siswa dinilai dan tidak harus menguasai semua mata pelajaran, sementara di kurikulum 2013 anak harus menguasai minimal KKM (Kriteria Ketuntasan Minimum) contoh pada kurikulum merdeka jika anak pandai pada 1 pelajaran anak tidak dituntut harus menguasai mata pelajaran, tetapi pada kurikulum 2013 berbeda anak harus menguasai sampai KKM pada setiap mata pelajaran. Untuk pembelajaran di kurikulum merdeka lebih banyak digitalisasi.”
Pewawancara	: Dalam menerapkan Kurikulum Merdeka, metode pengajaran apa yang menurut Bapak/Ibu paling sulit diterapkan dalam pembelajaran bahasa Inggris?
Narasumber	: “Keinginan anak dalam belajar Bahasa inggris, memotivasi anak untuk  belajar Bahasa inggris itu susah. Dengan adanya digitalisasi seperti sekarang anak hanya tertarik dengan hal hal yang mereka suka misalnya game, anak hanya tertarik belajar Bahasa inggris melalui game sehingga vocabulary yang didapat adalah dari game, rasa ingin tahunya hanya seputaran itu saja seperti maksud dari kata yang ada digame tersebut bukan ke pelajaran, sangat jarang anak menanyakan Bahasa inggris dari materi biasanya dari kegiatan sehari hari, namun ada beberapa anak yang rasa ingin tahunya dari game menjadi suka Bahasa inggris. Saya strateginya mengajarkan Bahasa inggris melalui hal yang mereka suka lalu menjelaskannya dikelas”
Pewawancara	: “Dalam konteks pembelajaran bahasa Inggris di Kurikulum Merdeka, bagaimana Bapak/Ibu menyesuaikan aktivitas belajar? Apakah ada tantangan atau keterbatasan yang Bapak/Ibu hadapi dalam melibatkan siswa secara aktif?”
Narasumber	: alhamdulillah enggak mas, madrasah memfasilitasi dengan baik jadi lumayan membantu siswa dalam mengerjakan proyek, lalu ada juga project diluar kelas yang menggunakan Bahasa inggris seperti P5 dan outing class yang harus wawancara dengan bule untuk melatih kepercayaan diri dari siswa, untuk project dikelas juga sama
Pewawancara	: Bagaimana Bapak/Ibu menyusun materi atau modul ajar di bawah Kurikulum Merdeka?
Narasumber	: modul ajar sebenarnya memang lebih sedikit lebih ke intinya, berbeda dengan RPP yang secara detail dijabarkan, tidak ada perbedaan yang terlalu
Pewawancara	: Ketika mempersiapkan diri untuk menerapkan Kurikulum Merdeka, adakah pelatihan atau sumber daya spesifik yang menurut Bapak/Ibu sangat membantu dalam proses adaptasi? Bagaimana pelatihan atau sumber daya tersebut berperan dalam meningkatkan kesiapan Bapak/Ibu?
Narasumber	: Madrasah pada perubahan kurikulum mendukung dan memfasilitasi dengan mengadakan workshop, pertemuan MGMP, mengundang ahli untuk memperkenalkan kurikulum baru ke guru-guru. Setiap pergantian kurikulum setiap MGMP mata pelajaran mengadakan pertemuan diluar sekolah untuk membahas bersama, agar menyamakan persepsi guru Bahasa inggris pada 1 wilayah, jadi pada pertemuan-pertemuan tersebut kami membuat kesepakatan tentang materi yang akan diajarkan sesuai dengan capaian pembelajaran pada setiap tingkat kelas. Sehingga saat ujian tengah semester dan akhir semester setiap sekolah sama dalam 1 wilayah MGMP kota semarang, namun bisa jadi MGMP kota lain sedikit berbeda. Dan menurut saya dengan adanya kegiatan MGMP seperti ini lebih memudahkan saya dalam mengimplementasikan materi dikelas daripada harus membagi materi sendiri pada setiap jenjangnya.”


Guru 4 
Pewawancara	: "Bisa tolong ceritakan sedikit tentang latar belakang Bapak/Ibu sebagai guru bahasa Inggris? Sudah berapa lama mengajar dan pengalaman dalam mengajar dengan kurikulum yang berbeda?"
Narasumber	: “saya sudah mengajar kurang lebih 20 tahun dari tahun 2004, dan telah melalui berbagai kurrikulum dari KBK, KTSP, K-13, hingga kurikulum merdeka tentunya setiap kurikulum memiliki karakteristik masing masing seperti pada kurikulum merdeka, saya memiliki kebebasan yang lebih besar dalam mendesain pembelajaran dikelas, perubahan kurikulum  ini membuat belajar dan berinovasi dalam mengajar.”
Pewawancara	: “Ketika pertama kali mengetahui bahwa Kurikulum Merdeka akan diterapkan, perubahan apa yang menurut Bapak/Ibu paling signifikan dibandingkan dengan Kurikulum 2013? Bagaimana kesiapan bapak/ibu dalam menghadapi kurikulum baru? Apakah perubahan tersebut memengaruhi pendekatan pengajaran Bapak/Ibu?”
Narasumber	: “beberapa perubahan signifikan yang saya rasakan, yang pertama adalah fleksibilitas, kurikulum merdeka ini memberikan kebebasan pada guru dalam mengatur waktu dan materi, hal ini memungkinkan saya sebagai pengajar untuk menyesuaikan pembelajaran dengan minat siswa. Yang kedua pembelajaran yang terpusat pada siswa, kurikulum ini mendorong siswa lebih aktif dalam proses pembelajaran, sehingga pembelajaran lebih interaktif dan efektif. Yang ketiga pengurangan beban administratif, sehingga saya mempunyai lebih banyak waktu untuk berinteraksi dengan siswa. Lalu yang keempat pentingnya pengembangan karakter, sehingga saya lebih menekankan pembelajaran yang terdiri nilai nilai gotong royong, integritas, dan kreativitas. Nah perubahan ini tentu saja mempengaruhi pendekatan pembelajaran saya, saya menjadi lebih kreatif dan berfokus pada pengembangan potensi siswa dan lebih memperhatikan kebutuhan individu setiap siswa.’


Wawancara	: Dalam menerapkan Kurikulum Merdeka, metode pengajaran apa yang menurut Bapak/Ibu paling sulit diterapkan dalam pembelajaran bahasa Inggris? 
Narasumber	: “tantangan dalam penerapan kurikulum merdeka dalam pelajaran Bahasa inggris adalah mengembangkan proyek pembelajaran lalu yang kedua membutuhkan kreatifitas tinggi (membuat proyek yang menarik dan relevan pada siswa) dalam lingkup Bahasa inggris, dan yang ketiga adalah menyesuaikan tingkat dikarenakan kemampuan Bahasa inggris setiap siswa tentunya berbeda seperti membuat project yang sesuai dengan siswa yang sudah mahir tetapi juga harus bisa diakses oleh siswa pemula. Lalu yang keempat mengenali kebutuhan individu jadi setiap siswa memiliki minat dan gaya belajar yang berbeda maka untuk menentukan materi yang tepat agak susah, dan yang terakhir bagaimana kita mengikuti perkembangan siswa, dikarenakan kebutuhan siswa itu berubah ubah seiring waktu sehingga guru harus menyesuaikan dan bagaimana materi relevan dengan kehidupan sehari-hari.”
Pewawancara	: Bagaimana Bapak/Ibu menyusun materi atau modul ajar di bawah Kurikulum Merdeka? 
Wawancara	: “didalam kurikulum merdeka ini memberikan fleksibilitas bagi guru dalam mengajar, yang pertama pembelajaran berpusat pada peserta didik sehingga pembelajaran ini disesuaikan dengan minat dan kebutuhan dan gaya belajar siswa. Dan materi pembelajaran harus bermakna sehingga materi yang disampaikan lebih relevan dengan kehidupan siswa dan harus memastikan bahwa capaian , kompetensi dalam pembelajaran tercapai melalui materi yang disampaikan, selanjutnya adalah fleksibilitas jadi guru dapat menyesuaikan kondisi dan karakter siswa sehingga memang benar modul ajar ini lebih ringkas dari rpp dan memberi ruang lebih pada kreativitas guru.”
Pewawancara	: “Dalam konteks pembelajaran bahasa Inggris di Kurikulum Merdeka, bagaimana Bapak/Ibu menyesuaikan aktivitas belajar? Apakah ada tantangan atau keterbatasan yang Bapak/Ibu hadapi dalam melibatkan siswa secara aktif?”
Narasumber	: “saya memnyesuaikannya yang pertama adalah memilih proyek yang relevan dengan siswa dan isu isu terkini seperti podcast dan video promosi wisata, untuk saat ini saya mengajar kelas 7 sehingga saya hanya baru mengajar tentang bagaimana cara memperkenalkan diri, lalu yang kedua adalah fleksibilitas sehingga saya mengizinkan siswa untuk memilih cara untuk mengerjakan proyek karena ini dapat meningkatkan kreativitas siswa, lalu saya mengintegrasikan atau menggabungkan beberapa keterampilan dalam Bahasa inggris seperti Reading, Speaking, Listening, dan Writing dalam 1 proyek seperti presentasi(speaking), membuat poster (writing), menonton video (listening), mencari informasi (Reading). Selanjutnya saya memanfaatkan teknologi sehingga dalam pembuatan project saya menggunakan beberapa aplikasi seperti canva, google form,quizizz untuk memudahkan pembelajaran. Yang kedua perbedaan kemampuan siswa, jadi solusinya saya membagi siswa yang mahir dalam Bahasa inggris untuk mengajari teman-temannya dengan membuat kelompok diskusi kecil. Kemudian yang ketiga adalah waktu yang terbatas, Bahasa inggris hanya mendapat 3 jam pelajaran (3x40menit) sehingga proyek dan materi pembelajaran yang akan diberikan kepada siswa harus dipersiapkan secara matang dan pembelajaran dilakukan secara efektif dan menyenangkan serta umpan balik yang baik sehingga siswa mempunyai rasa tanggungjawab pada hal yang dikerjakan.”
Pewawancara	: Ketika mempersiapkan diri untuk menerapkan Kurikulum Merdeka, adakah pelatihan atau sumber daya spesifik yang menurut Bapak/Ibu sangat membantu dalam proses adaptasi? Bagaimana pelatihan atau sumber daya tersebut berperan dalam meningkatkan kesiapan Bapak/Ibu?
Wawancara	: “dalam mempersiapkan diri saya sangat terbantu oleh madrasah, karena dalam hal ini pihak madrasah menyediakan pelatihan-pelatihan yang cukup lengkap mulai dari pemahaman konsep dasar hingga praktek langsung dikelas. Selain itu kami juga sering mengadakan diskusi bersama dengan grup MGMP Bahasa Inggris kota semarang yang diikuti oleh seluruh guru Bahasa inggris di kota semarang, juga ada diskusi tingkat sekolah untuk melaksanakan pembelajaran selama 1 tahun kedepan.”
Pewawancara	: “Dalam menghadapi perubahan kurikulum, dukungan seperti apa yang Bapak/Ibu terima dari sekolah atau dinas pendidikan? Apakah dukungan ini memadai untuk membantu Bapak/Ibu menyesuaikan diri dengan Kurikulum Merdeka?”
Narasumber	: “Alhamdulillah seperti yang saya jelaskan tadi dukungannya luar biasa seperti dalam mendesain pembelajaran lalu metode metode yang tepat lalu ada workshop yang diadakan oleh madrasah dengan mendatangkan pelatih dari balai diklat lalu kementrian agama juga memfasilitasi dalam musyawarah guru Bahasa inggris dan mendatangkan pakar pakar pada bidang tersebut, selain itu ada beberapa platform aplikasi belajar merdeka yang disediakan kemenag yang tentunya sangat membantu kami dalam menyesuaikan diri dengan kurikulum merdeka.
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