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ABSTRACT 

This study investigates EFL pre-service teachers' 

perceived readiness to utilize Technology-Enhanced 

Language Learning (TELL) during their teaching practicum, 

and identifies the factors influencing this readiness. A 

qualitative survey research design was employed, collecting 

data from 25 EFL pre-service teachers at UIN Walisongo 

Semarang who had completed their teaching practicum 

(PLP 2), through open-ended questionnaires. The findings 

indicate that participants generally possess a foundational 

understanding of TELL as the integration of digital tools 

and platforms, recognizing its benefits for enhancing 

learning effectiveness, student engagement, and providing 

flexible learning access. While a substantial number express 

high readiness, often attributed to their teacher preparation 

programs and prior digital exposure, some reveal partial 

readiness, citing the need for more hands-on practice and 

exploration. Key challenges include limited school facilities, 

such as internet connectivity and device availability, and 

varying levels of digital literacy among both pre-service 

teachers and students. Additionally, concerns were raised 

about potential over-reliance on technology leading to 

reduced critical thinking and direct interaction. These 

insights highlight the ongoing need for teacher education 

programs to provide comprehensive training that addresses 

both pedagogical and technical aspects of TELL, and for 

institutions to offer robust support to ensure effective and 

balanced technology integration in future language 

classrooms 
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"So do not become weak (against your enemy), nor be sad, 

and you will be superior (in victory) if you are indeed (true) 
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CHAPTER I 

INTRODUCTION 

This chapter provides about the 

background of the study, research question, 

objective of the study and the significance of 

the study. 

1.1 Background of The Study 

Technology has changed and revolutionized 

a lot of sectors in our daily lives. One of the 

industries most negatively impacted by the abrupt 

requirement to teach and learn through tiny 

structures and face-to-face encounters is education 

(Sá et al., 2021). Using technology in the classroom 

is now essential to navigating the twenty-first 

century (Syafriafdi, 2023).  However, the problems 

and opportunities in education are thought to be 

greatest in areas related to the use of technology in 

the classroom (Khotimah et al., 2020). As the 

advance of current technologies in teaching and 

learning activity, teachers need to be adapted to 
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related technology resources to improve the 

experience of teaching and learning. 

 

Nowadays, the technologies and digital 

resources that are considered relevant are used in 

teaching activities. Beyond facilitating 

communication between students and teachers, 

technology is vital in English language instruction, 

especially for improving language skills 

(Zheltukhina et al., 2023). Technology has recently 

made a substantial impact on education, especially 

concerning the development of English language 

curricula (Hanas Tasya & Siminto, 2023).  Many 

schools are investing in diverse computer 

technologies, like traditional desktops and laptops, as 

well as more portable tablet PCs, to offer students 

technology-enhanced learning and boost learning 

outcomes (Chang & Hung, 2019).  

 

 Pre-service teachers, as the next teachers, 

were very important to adapt to the rapid innovation 

of technology. Pre-service teachers were prepared in 

https://consensus.app/papers/identifying-factors-influencing-preservice-teacher-tiba/d76d8d90fe37517eba9d5c7f3db9b26f/?id=95cabfe9391c5615a8089c4e942af053
https://consensus.app/papers/identifying-factors-influencing-preservice-teacher-tiba/d76d8d90fe37517eba9d5c7f3db9b26f/?id=95cabfe9391c5615a8089c4e942af053
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a teaching preparation program. In lectures, the 

course was focused on building foundational 

knowledge regarding teaching practice. Pre-service 

teachers' readiness for use of technology is 

influenced by projects, workshops, resources, and 

consistent modeling by teacher educators and mentor 

teachers in schools (Tiba & Condy, 2021).  Pre-

service teachers learned how to implement 

technology in lectures taught by lecturers who have 

good knowledge in teaching-learning and also in the 

use of technology in education.  

After completing the learning in lectures, 

pre-service teachers were given the occasion to 

practice directly with students in schools in teaching 

practicum (PLP 2). In its implementation, pre-

service teachers would be guided by mentors from 

the school who are called guru pamong.  Practically, 

in-service teachers often face challenges in keeping 

up with rapidly evolving technological tools due to 

generational gaps and limited ongoing training, 

while pre-service teachers, although more familiar 

with newer technologies, may lack practical 
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classroom experience to effectively integrate these 

tools (Wiafe & Akaadom, 2020). 

Teaching practicum is an essential point in 

assessing pre-service teachers' readiness, as it 

provides real-world experience to apply theoretical 

knowledge, refine practical skills, and build 

confidence before entering the profession. However, 

the researcher found limited study conducted to find 

out EFL pre-service teachers’ readiness for using 

technology-enhanced language learning (TELL) in 

teaching practicum context. 

 

This study aims to address this gap by 

investigating the English pre-service teachers’ 

perceived readiness in utilizing technology for 

teaching and learning activity, thus contributing to a 

more effective teaching process for a better English 

language classroom. 
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1.2 Research Question 

1. How do EFL pre-service teachers perceive 

their readiness for using Technology-Enhanced 

Language Learning (TELL) during their 

teaching practicum? 

2. What factors influence EFL pre-service 

teachers’ perceived readiness for integrating 

TELL into teaching practicum? 

 

1.3 Objective of The Research 

The primary objectives of this research are:  

1. To explore English pre-service teachers’ 

perceived readiness for using Technology-

Enhanced Language Learning (TELL) for 

classroom activities. 

2. To identify and analyze the factors influence 

English pre-service teachers’ perceived 

readiness for integrating TELL during teaching 

practicum. 
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1.4 Significance of The Study 

This research is expected to provide the benefits 

as follows:  

1. Practical significance  

This study aims to explore EFL pre-service teachers' 

perceived readiness and the factors influencing their 

preparedness to implement Technology Enhanced 

Language Learning (TELL) in their future 

classrooms. The findings of this research are 

expected to provide valuable insights and practical 

benefits for various stakeholders involved in English 

language education and educational technology 

integration, as outlined below: 

a. For the students  

The results of this study will help EFL pre-

service teachers better understand their own 

readiness levels and the specific factors that 

affect their confidence and ability to integrate 

TELL effectively. This awareness can 

encourage them to develop targeted digital 

competencies and pedagogical strategies, 
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enabling them to utilize technological tools and 

media more effectively to enhance language 

learning experiences for their future students. 

 

b. For ICT and TELL lecturers 

By identifying the perceived readiness and 

influencing factors among pre-service teachers, 

this study provides ICT and TELL lecturers 

with evidence-based insights to refine their 

teaching approaches. Lecturers have the 

opportunity to adjust their pedagogical 

approaches to more effectively assist pre-

service teachers in addressing technology 

integration hurdles, such as technical skills, 

pedagogical knowledge, or attitudinal barriers. 

This can lead to more effective facilitation of 

TELL practices, ultimately preparing future 

teachers to confidently and competently 

incorporate technology into their language 

teaching. Additionally, the findings may 

inform curriculum developers in English 

Language Education departments to design 
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more relevant training programs that address 

identified gaps in digital literacy and TELL 

implementation skills 

  

c. For the researcher  

This study offers the researcher an opportunity 

to deepen their understanding of the complex 

interplay between pre-service teachers’ 

perceptions, readiness, and the contextual 

factors that influence the adoption of TELL. 

The knowledge gained will contribute to the 

researcher’s expertise in educational 

technology and teacher education, and the 

findings can serve as a foundation for further 

academic inquiry and professional 

development in this field. 

  

d. For the future research  

The insights generated from this study will 

provide a valuable reference point for future 

researchers interested in exploring EFL 
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teachers’ readiness to implement TELL. By 

highlighting key factors that facilitate or hinder 

readiness, subsequent studies can build upon 

this knowledge to conduct more 

comprehensive investigations, develop 

intervention programs, or evaluate the 

effectiveness of specific training models aimed 

at enhancing technology integration in 

language teaching. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

This chapter provides review of related literature 

related to the research problems and a review of 

some previous studies that are done in the same field 

related to this research topic.  

 

2.1 Previous Research 

In this section, previous research is divided into 

several interrelated themes, then summarized for the 

research on English Pre-Service Teachers’ Perceived 

Readiness for Using Technology-Enhanced 

Language Learning (Tell) During Teaching 

Practicum. 

 

Figure 2.1 – Previous study 
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This research topic is supported by existing 

literature, which includes various studies on teachers' 

perceived readiness for employing technology-

enhanced language learning (TELL).  

The first study by Aisyiyah (2022) entitled “Pre-

Service English Teachers’ Perceived Readiness for 

Technology-Enhanced Language Learning”. This 

article explores Indonesian pre-service English 

teachers' perceived readiness for technology 

integration in language education. The study reveals 

that these teachers generally possess foundational 

digital skills and express confidence in utilizing 

technology for language instruction, particularly 

with learning management systems and online 

quizzes. However, the findings also indicate a need 

for further training and support in specific areas, 

such as online grade management, to facilitate 

effective classroom technology integration. The 

research underscores the importance of teacher 

educators modeling ICT integration and providing 

ample opportunities for pre-service teachers to apply 

technology in authentic classroom contexts. 
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Furthermore, the study highlights pre-service 

teachers' awareness of technology's dual impact on 

education and the necessity of guidance for ethical 

technology use. 

The second study by Park & Son (2022) 

investigated the preparedness of pre-service English 

as a Foreign Language (EFL) teachers in Hong Kong 

concerning computer-assisted language learning 

(CALL). The findings indicate that while 

participants generally exhibited favorable 

dispositions toward technology integration, 

recognizing its pedagogical potential, a notable 

proportion expressed insufficient preparedness for its 

effective implementation in teaching. The research 

identified that impediments to technology integration 

were predominantly external, encompassing factors 

such as temporal constraints and institutional 

policies, with internal barriers being less frequently 

cited. Despite self-reported confidence in technology 

utilization, the study observed limited engagement in 

post-graduation professional development related to 

technology integration. Consequently, the authors 
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recommend the mandating of technology-focused 

coursework within teacher education programs, 

advocating for an emphasis on experiential learning 

and pedagogical applications of technology. This 

underscores the critical need for sustained support 

and professional development initiatives to foster a 

culture of technology-enhanced language education. 

The third, a descriptive qualitative case study 

conducted by Rofiah et al. (2024) evaluated the 

readiness of 12 elementary school teachers across 

three rural schools in Belitung to effectively use 

Information and Communication Technology (ICT) 

in their teaching. The research identified six key 

themes related to teacher readiness. These themes 

encompassed their skill in operating computers, their 

ability to plan, choose, and integrate ICT tools for 

both educational and administrative tasks, and their 

proficiency in collaboration, internet usage, and 

leveraging advanced applications. The study 

highlighted that teachers must understand their 

evolving roles and functions as they adapt to 

advancements in ICT, ensuring their readiness aligns 
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with professional teaching standards. The findings 

from this research provide a valuable framework for 

future research, policy development, and practical 

improvements in educational ICT, ultimately aiming 

to enhance the quality and effectiveness of education 

in the digital era. 

The fourth, study by Lausa et al. (2024) titled 

"Readiness and exposure to information and 

communication technology instructional resources 

among pre-service teachers" aimed to evaluate the 

ICT readiness and exposure of 148 pre-service 

teachers at a Philippine teacher education institution. 

The goal was to assess their preparedness in using 

ICT for teaching and identify influencing factors 

based on demographic profiles. A quantitative 

descriptive design was employed using a validated 

survey instrument analyzed with statistical. Results 

showed high readiness in awareness, motivation, and 

pedagogical confidence, though moderate access to 

ICT infrastructure. Exposure to technology in both 

coursework and field placements was generally 

positive. The study recommends enhancing ICT 
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resources and support systems to better prepare 

future educators. 

The next is some published studies related to 

factors affecting technology integration in the 

English language classroom.  

The first study by Raygan & Moradkhani (2022) 

investigated the factors influencing technology 

integration in Iranian EFL classrooms, finding that 

both teachers' TPACK (Technological Pedagogical 

Content Knowledge) and their attitudes significantly 

predict technology use. Crucially, a positive school 

climate, characterized by sufficient technological 

resources and administrative support, plays a 

mediating role by fostering positive teacher attitudes 

toward technology, which in turn motivates effective 

integration. The research underscores that successful 

technology adoption requires not only technological 

knowledge but also a positive teacher disposition 

and a supportive institutional environment, leading 

the authors to recommend that educational 

stakeholders improve school infrastructure, enhance 

support systems, and strengthen teacher training 
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programs to develop both TPACK and positive 

attitudes. 

The second, a study titled "Factors influencing 

in-service teachers’ technology integration model: 

Innovative strategies for educational technology" by 

Peng et al. (2023) investigated the key factors 

influencing in-service teachers' technology 

integration in China. Drawing on the Technology 

Acceptance Model (TAM) and the Unified Theory of 

Acceptance and Use of Technology (UTAUT), the 

researchers surveyed 685 teachers. Their findings 

revealed that perceived usefulness and facilitating 

conditions significantly influenced teachers’ 

behavioral intention to use technology. Perceived 

ease of use, while not directly impacting intention, 

did so indirectly through perceived usefulness. 

Additionally, teachers’ attitudes and self-efficacy 

proved to be important in successful technology 

integration. The study underscores the necessity of 

providing adequate support, training, and resources 

to foster positive attitudes and confidence, ultimately 

enhancing teachers' willingness and ability to 
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effectively incorporate technology into their 

classrooms. It advocates for improved infrastructure 

and professional development to promote innovative 

technology use in education. 

 

The third, a study by Nagy & Dringó-Horváth 

(2024) investigates the various factors that affect 

how university teachers integrate information and 

communication technology (ICT) into their teaching. 

Using a survey of 116 university lecturers from 

multiple faculties at Károli Gáspár University in 

Hungary. The study focused on factors such as 

digital pedagogical competence, collegial support, 

ICT self-efficacy, technostress, and Beliefs regarding 

the benefits of ICT. Key findings indicate that digital 

competence in teaching, support from colleagues, 

teachers’ confidence in using ICT (self-efficacy), and 

positive perceptions of technology significantly 

influence the extent to which teachers use digital 

tools in their instruction. The study also highlights 

the role of technostress as a potential barrier. The 

authors suggest that understanding these factors can 
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help higher education institutions better support 

effective digitalization and technology integration. 

The research emphasizes the importance of 

institutional support, professional development, and 

fostering a positive environment to enhance teachers’ 

technological integration in university settings. 

 

The fourth, the study by Amaniampong & 

Hartmann (2023), titled "Factors Affecting 

Technology Integration in Colleges of Education," 

aimed to investigate the factors influencing 

technology use and the challenges faced in colleges 

of education in Ghana’s Ashanti Region. The study 

employed a mixed-methods design involving 

questionnaires and observations of 60 tutors across 

three colleges. Key goals included exploring tutors' 

attitudes, curriculum structure, and access to ICT 

infrastructure. Findings revealed positive attitudes 

toward digital tools and strong perceived benefits for 

teaching and learning. However, integration was 

hindered by curriculum limitations, lack of 

infrastructure, unstable power supply, and 
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insufficient training. The study concludes that 

enhancing institutional support, curriculum reforms, 

and sustained professional development are essential 

for effective technology integration. 

 

The next is several studies related to the effect of 

TELL for language teaching and learning. The first 

study by Tabasi et al. (2024), titled "The 

Effectiveness of Technology-Enhanced Learning 

Tools in English Language Education," aimed to 

evaluate how digital tools impact student 

engagement, language proficiency, and cultural 

understanding. Using a literature-based method, the 

authors conducted a comprehensive review of 

existing studies and reports. Findings showed that 

such tools significantly boost motivation, provide 

personalized and interactive learning experiences, 

and offer access to authentic language and cultural 

content. However, challenges like unequal access to 

technology and the need for pedagogical alignment 

were noted. The study concludes with 

recommendations to improve integration by focusing 
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on tool quality, teacher training, and balanced use 

with traditional methods. 

The second study by Li & Huang (2024) titled 

"The impact of technology-enhanced language 

learning environments on second language learners’ 

willingness to communicate: A systematic review of 

empirical studies from 2012 to 2023," aimed to 

synthesize findings on how Technology-Enhanced 

Language Learning Environments (TELLEs) impact 

learners' willingness to communicate (WTC) in 

second languages. The authors conducted a 

systematic review of 49 empirical studies, 

employing thematic analysis to pinpoint the 

situational, affective, linguistic, and cognitive factors 

that either promote or impede Willingness to 

Communicate (WTC). The review found that 

TELLEs can enhance WTC by increasing learner 

engagement, confidence, and enjoyment, while 

reducing anxiety and cognitive load. However, 

barriers included technical issues, novelty 

distractions, and privacy concerns. The authors 
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recommend thoughtful pedagogical integration and 

learner-centered design. 

 

The third is a study by Perez Peguero (2024) 

titled "The Impact of Technology-Enhanced 

Language Learning on Bilingual Education," aimed 

to examine the effects of TELL on bilingual students' 

language proficiency, cultural understanding, and 

learning motivation. The paper utilized a theoretical 

review and synthesis approach, grounded in 

constructivism, sociocultural theory, and cognitive 

load theory. It explored various technologies such as 

CALL, mobile apps, VR/AR, and online 

collaboration tools. Findings highlighted that TELL 

enhances engagement, proficiency, and cultural 

competence. However, challenges like digital access, 

literacy gaps, and teacher training persist. The study 

calls for improved infrastructure, equitable access, 

digital literacy instruction, and continued research to 

support effective, inclusive technology integration in 

bilingual education. 
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Despite extensive research into the benefits and 

challenges of Technology-Enhanced Language 

Learning (TELL) in general educational settings, 

there is a noticeable scarcity of research focusing 

specifically on its implementation during the 

teaching practicum. The limited literature addressing 

how pre-service teachers integrate TELL tools in real 

classroom environments highlights a significant gap. 

As such, understanding the readiness, experiences, 

and challenges of pre-service language teachers in 

applying TELL during their practicum remains an 

underexplored but essential area for informing 

teacher education and professional development. 

 

2.2 Literature Review 

2.1.1 Technology Enhanced Language 

Learning (TELL) 

According to Hidalgo (2019) TELL refers to 

the technological innovation of using a computer to 

display multimedia in order to enhance a language 

teacher's teaching methods. As the advance of 

technology development, language learning and 
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teaching are influenced. The use of TELL is 

considered to ease the teaching-learning process in 

a classroom.  

The rapid development of Technology 

Enhanced Language Learning may provide a 

different learning environment than can be applied 

by teachers. The implementation of technology is 

totally different from conventional methods of 

language teaching and learning.  Using technology, 

besides enhancing teaching and learning 

experience, can also create and deliver effective 

curricula that require students to learn and practice 

skills in 21st century careers.  Technology-based 

education is growing in importance and 

necessitates changes in the educational system 

because of the twenty-first century's demand for 

quick access to knowledge and the fulfillment of 

skill standards that differ from those of the past 

(Vistari, 2023). 

Some technological tools that are normally 

used in classroom and learning activities are: 

1.  Language Learning Software and Apps 
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Platforms specifically designed for 

language education, such as Duolingo, 

Rosetta Stone can be installed on classroom 

computers or tablets. These applications are 

designed to make English learners acquire 

English skills more effectively. The 

applications provide several features to 

reinforce students’ skill acquisition and 

more interactive learning experience 

(Sevara, 2024). 

Other learning apps as online quizizz, 

kahoot, quizlet can give both the teacher 

and the students more interactive teaching 

and learning activity. Teachers can use 

Quizizz's engaging features, such as the 

leading board, memes, audio, tricks, and 

feedback, to build their own quizzes, change 

pre-existing ones, or leverage games created 

by others for their own purposes (Pitoyo et 

al., 2020). Quizizz's primary benefit is its 

capacity to greatly increase pupils' 

motivation to learn (Suharni et al., 2021). 
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2. Classroom Management Software 

Tools like Google Classroom, 

Microsoft Teams, or Moodle that help 

teachers organize coursework, distribute 

assignments, and facilitate communication 

and collaboration. Google classroom can be 

considered as the most familiar Classroom 

Management Software for teachers. Google 

Classroom is an online resource for 

instructors that aims to assist them in 

creating, organizing, and assessing 

assignments without using paper (Negara, 

2018).  

In terms of advantages, one of the key 

benefits is that Google Classroom is 

considered among the leading platforms for 

enhancing teachers' instructional methods. 

Additionally, it functions as a free online 

resource that allows educators to 

conveniently assign, distribute, and grade 

tasks without the need for paper (Negara, 

2018). Google Classroom can be used on 
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multiple platforms, including computers and 

mobile devices (Sukmawati & Nensia, 

2019). Teachers and Students have two 

options to access google classroom. First, 

through website 

https://classroom.google.com, or Google 

Classroom application versions on both 

Android and Ios. The use is unrestricted, 

allowing for usage whenever necessary. 

3. Online Dictionaries and Translation Tools 

Accessible via tablets or computers, 

tools like Google Translate or Linguee 

provide quick translations and examples of 

word usage. Due to its widespread 

availability, language learners now 

frequently utilize Google Translate (Huang 

et al., 2024). Google Translate plays a 

crucial role as the most used translator for 

EFL Learners.  

  

https://classroom.google.com/
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2.1.2 EFL Pre-service Teachers’ Readiness for 

Using Technology Enhanced Language 

Learning (TELL)  

Readiness points to an individual's overall state 

that prepares them to respond effectively to specific 

situations. It encompasses cognitive, emotional, 

and physical preparedness, enabling a person to 

react appropriately when required (Schunk & 

DiBenedetto, 2020). While Perceived readiness 

refers to an individual's self-assessment of their 

cognitive, emotional, and physical preparedness to 

effectively respond to specific situations. To 

explore how English pre-service teachers perceive 

their preparedness to use Technology-Enhanced 

Language Learning (TELL), this study draws on 

the theoretical construct of technology readiness as 

proposed by Parasuraman (2000) in his Technology 

Readiness Index (TRI).  
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Figure 2.2 – Parasuraman’s technology readiness index 

According to Parasuraman, technology 

readiness refers to “people’s propensity to embrace 

and use new technologies for accomplishing goals 

in home life and at work”.  

Parasuraman’s TRI framework is composed of 

four dimensions: 

1. Optimism: A positive belief that 

technology offers efficiency, control, 

and increased opportunities. 

2. Innovativeness: A tendency to be 

among the first to adopt and explore 

new technologies. 
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3. Discomfort: A feeling of being 

overwhelmed by or lacking control 

over technology. 

4. Insecurity: Skepticism or distrust 

about technology's ability to function 

reliably or securely. 

These dimensions form a psychological profile 

that can either promote or hinder the use of 

technology in professional contexts. Optimism and 

innovativeness act as enablers of readiness, while 

discomfort and insecurity function as inhibitors. 

 In the context of teaching, teachers’ readiness 

can be understood as their comprehensive 

understanding, mindset, and capability to carry out 

instructional activities successfully (Fullan, 2016). 

In the context of technology readiness, teachers’ 

readiness in using technology enhanced language 

learning can be shortly concluded as teachers’ 

preparation and ability to respond to any situation 

in teaching activity by using technological devices.  

Classroom activities quality is strongly 

influenced by teacher’s quality. It also involves 
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teachers’ self-efficacy, the belief in ability to 

perform teaching tasks which strongly influences 

their commitment and effectiveness (Pan, 2023). In 

this case. The level of technology integration in the 

classroom is related to teachers’ readiness in using 

technological devices or Technology Enhanced 

Language Learning. Teachers’ readiness can be 

seen from teachers’ knowledge, skills and attitude 

towards the use of technology. Teachers should be 

able to operate and maximize some technological 

devices to engage classroom learning and teaching 

activities.  

In a language learning context, technology 

may play a role for teachers to monitor students’ 

tasks and progress more deeply and effectively. For 

example, a student may complete a speaking 

assignment by video recording then submit it 

online. This may take shorter time for students and 

teachers to be one on one situations which 

definitely takes longer time than submitting and 

grading by online. 
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2.1.3 Teaching Practicum in School 

Institutions  

A teaching practicum is a course that is 

prepared for pre-service teachers to practice the 

knowledge that has been learned during several 

semesters at college. Teaching Practicum (PLP) is a 

program designed to help pre-service teachers grow 

to be professional teachers. To graduate from the 

university, students must complete this course. This 

teaching practicum acts as an introduction to real-

world teaching for pre-service teachers, 

simultaneously building their expertise and 

pedagogical skills for their future roles as 

professional educators. 

 According to Article 1 Point 8 of Regulation 

Number 55 of 2017 by the Minister of Research, 

Technology, and Higher Education, Teaching 

Practicum (PLP) is the process through which 

students enrolled in the Bachelor of Education 

Program observe and intern in educational 

institutions to learn about various facets of learning 

and educational administration. Teaching 
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Practicum (PLP) is a step in the process of 

preparing professional teachers at the Bachelor of 

Education level. It involves giving students 

assignments to implement learning outcomes by 

watching how students learn in schools and other 

educational institutions, training in creating 

learning resources, and guided teaching and 

learning, all of which are followed by reflective 

actions that are overseen and guided by mentor 

teachers and supervising lecturers in phases. 

Based on the guide book for teaching 

practicum published by Education Laboratory of 

FITK UIN Walisongo (Hadi et al., 2024), For 

English Education students at UIN Walisongo 

Semarang, the teaching practicum (PLP) is 

conducted at the beginning of the 7th semester, 

after they've completed their microteaching course 

in the 6th semester. 

Teaching practicum was carried out directly 

face-to-face with schools. Pre-service teachers are 

divided into several schools and levels of school 

from elementary to senior high school and 
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monitored by a field lecturer. At school, the pre-

service teachers are monitored by mentoring 

teachers (guru pamong) who will assess their 

ability in preparing all of the kinds needed for 

teaching such as lesson plan, material preparation, 

students’ task and assignment etc. 

This teaching practicum offers students the 

chance to experience authentic teaching scenarios. 

It helps them develop skills like maintaining an 

engaging classroom atmosphere, ultimately leading 

to a more comprehensive grasp of the teaching 

profession. 

2.3 Conceptual Framework 

A conceptual framework is essentially a web 

of interconnected ideas that work together to 

provide a deep understanding of a particular subject 

or set of subjects. These concepts are mutually 

supportive, clarify each other, and form a unique 

philosophical viewpoint within the framework 

(Jabareen, 2009). This kind of framework is very 

beneficial for research, as it helps researchers 

establish and refine their own viewpoint on the 
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phenomenon they're investigating (Grant & 

Osanloo, 2015).  

The conceptual framework for this research was 

presented in the diagram on the following page. 

Figure 2.3 – Conceptual Framework 
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This figure illustrates the study's conceptual 

framework, which is rooted in Parasumaran's 

Technology Readiness Model (TRM).  

This research explores the readiness to use 

digital infographics based on Parasuraman's (2000) 

Technology Readiness Model (TRM). The TRM 

defines technology readiness through four key 

components: optimism, innovativeness, discomfort, 

and insecurity. From this, readiness is categorized 

into general readiness and partial readiness. 

In this study, findings were gathered from EFL 

pre-service teachers’ experiences with technology-

enhanced language learning (TELL) during teaching 

practicum. This involved investigating how 

participants’ perceived readiness is, and the factors 

affecting the implementation of TELL. These 

findings were then connected with the Technology 

Readiness Model (TRM) proposed by Parasuraman 

(2000). Subsequently, participants’ readiness was 

classified into high, moderate, and low categories. 
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Utilizing this framework allowed for the proper 

addressing of the research questions and objectives. 
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CHAPTER III 

RESEARCH METHODOLOGY 

In this chapter, the main point is focused on the 

method of research used in this study. There are 

several subchapters: research design, research 

setting, research participants, data collection method, 

and technique of data analysis and validation. 

3.1 Research Design 

Research design refers to the strategy 

determining the procedure to be used in collecting 

data in research (Creswell & Creswell, 2018). This 

research is using qualitative study approach, 

specifically qualitative survey (Braun et al., 2021). 

Qualitative research is an approach to investigating 

the meaning that individuals or groups assign to a 

social or human issue (Creswell & Creswell, 2018). 

This research is a qualitative survey consisting of 6 

questions. A qualitative approach is chosen as the 

result will interpret non numerical data as the output. 

The goal of qualitative surveys is to make use of the 

potential for intricate, in-depth, and sometimes 

unique insights on societal issues that qualitative 
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data can offer. A researcher creates qualitative 

surveys using open-ended questions to delve into a 

particular subject (Braun et al., 2021) 

 

3.2 Research Setting  

The data collection was done 100% virtually. 

The researcher contacted the participants through 

WhatsApp during March 2025. The researcher 

spread a questionnaire related to their experiences 

during 45 days of teaching practicum (PLP 2). The 

questionnaire was spread to pre-service teachers 

after they finished teaching practicum (PLP 2) in 

some school grades from the lowest grades, 

elementary school to the highest grades, senior high 

school which was done in September to October 

2024. 

The reason why the researcher considered this 

study to be done 100% virtually is because the 

researcher felt confident with participants’ 

understanding and ability in being participants of a 

research by filling an online questionnaire. 

Furthermore, the researcher had already made sure 
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that all participants had taken teaching practicum 

(PLP 2) and implemented TELL during teaching 

practicum (TELL) 

 

3.3 Research Participants 

The selection of EFL pre-service teachers was 

based on convenience sampling. In convenience 

sampling, participants are selected because they are 

readily accessible and meet certain practical criteria 

(Etikan, 2016). The participants comprised 25 EFL 

pre-service teachers who had successfully completed 

a microteaching subject and the teaching practicum 

(PLP 2) across a range of educational levels, 

spanning elementary to senior high schools. Data 

collection involved the dissemination of an open-

ended questionnaire, aiming to capture diverse 

experiences and insights into the integration of 

Technology-Enhanced Language Learning (TELL) 

within varied teaching contexts. Additional contact 

with selected participants from different institutional 

placements was planned to ensure a broad spectrum 

of data.  



40 
 

 

3.4 Data Collection Technique 

Data collection techniques are step strategies 

on how to get data or how the data can be obtained. 

Several techniques can be applied to collect data, 

either primary or supporting data.  In this research, 

the researcher uses open ended Questionnaire as the 

main data collection technique.  

A questionnaire is a data collection technique 

that is carried out by giving a set of questions or 

written statements to the respondent to answer. A 

questionnaire is an efficient data collection technique 

if the researcher knows for sure the variables to be 

measured and knows what to be expected from the 

respondent. There are two types of questionnaires, 

they are open and close questionnaires (Arikunto, 

2010). In an opened questionnaire, respondents 

could answer the questions given by researcher by 

their own words while a closed questionnaire allows 

the respondents only to choose the available choices 

(Arikunto, 2010) 
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In this research, the researcher used open-

ended questionnaire consisting of 6 questions to 

collect data. It is thought that open-ended questions 

can improve the free thought that the individual can 

reveal creative answers without being limited by 

options. It is suitable for measuring advanced 

behaviors. This questionnaire is used to reveal 

teachers’ readiness towards the use of Technology-

Enhanced Language Learning (TELL) in the 

classroom. Therefore, the questionnaire would be 

distributed after the PLP 2 period. It’s possible to 

share a questionnaire after the PLP 2 period that Pre-

Service teachers could deliver their experience in the 

real classroom teaching activity. 

 

3.5 Data Analysis Technique and Validation 

The researcher used a thematic technique of 

analysis. As Gerald Holton explains, thematic 

analysis is a versatile method that can be tailored to 

various types of research. It is commonly used to 

analyze collections of texts, such as interviews or 

transcripts. The main goal of using thematic analysis 
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was to thoroughly explore the qualitative data, 

allowing the researcher to identify interconnected 

patterns within a phenomenon and interpret the 

phenomenon’s occurrence from the researcher’s 

perspective (Fereday et al., 2006). Additionally, 

Holloway & Todres (2003) describe thematic 

analysis as the fundamental basis for qualitative data 

analysis. Through this method, the researcher 

carefully reviews the data to uncover recurring 

themes such as topics, ideas, and meaningful 

patterns. 

 

The first step in thematic analysis involves 

translating all participants’ responses into English. 

To ensure the accuracy and trustworthiness of the 

data, a peer review was conducted with the 

participants to confirm that their responses were 

correctly understood and represented (Elo et al., 

2014). Communication with participants was 

facilitated through WhatsApp. Next, the researcher 

identified and highlighted information relevant to the 

research questions. Once familiar with the data, the 
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researcher proceeded to generate codes. Following 

this, the researcher searched for themes by 

examining patterns and connections across the coded 

data. The goal of this phase was to identify 

relationships within the entire dataset, analyzing how 

different codes could be grouped into broader themes 

(Braun & Clarke, 2006). The subsequent step 

involved reviewing these themes, and the final step 

was to define and name them. 
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CHAPTER IV 

FINDINGS AND DISCUSSIONS 

This chapter presents the research findings and 

discussion related to EFL Pre-Service teachers’ 

perceived readiness to implement technology-

enhanced language learning (TELL) 

4.1 Findings 

The first part in this chapter is findings. The findings 

present the data from participants’ responses. The 

researcher divided into smaller sub chapters to 

categorize participants responses depending on the 

research questions.  

4.1.1 English pre-service teachers’ perceived 

readiness for using Technology-Enhanced 

Language Learning (TELL) during 

teaching practicum 

EFL pre-service teachers' readiness to use 

TELL during practicum includes the following. 

The open-ended survey that was collected using 

Google Forms to provide the data. The names of 

the participants will begin with P1 for participant 
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1, P2 for participant 2, P3 for participant 3, and 

so on in order to make the data display easier. 

The data were described below after the 

researcher categorized them according to 

participant responses. 

 

4.1.1.1 TELL as Technology Integration in 

Language Learning 

Participants generally defined TELL as 

technology integration in language learning. 

P2, P4, P6, P13 specifically defined TELL as 

use of digital tools or technologies. P2 stated, 

“In my opinion, TELL is a language learning 

method that uses technology such as 

computers, the internet, applications, or 

other digital media”. Besides, several 

participants such as P3, P4, P17 emphasized 

TELL as multimedia. P4 also highlighted 

TELL as multimedia integration, as stated 

“The technologies used can be language 

learning apps, online platforms, social 
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media, artificial intelligence, and digital 

storytelling.” 

Several participants such as P4, P5, P13 

mentioned kinds of applications and 

platforms defined as TELL. P4 and P13 

mentioned integration of AI, VR and Social 

media to facilitate learning. P13 stated, 

“Technology-Enhanced Language Learning 

(TELL) is the use of digital technology to 

support language learning, such as software, 

AI, VR, and online platforms” while P3 

named several platforms like Duolingo, 

Google Classroom, Quizizz. 

 

4.1.1.2 TELL Enhances Learning 

Effectiveness 

Several participants emphasize the 

benefit of TELL as a learning enhancement. 

P3, P11, P12, P13, P22, P23, P24, P25 

emphasized that TELL can make learning 

language become easier. P3 stated, “i think 

TELL is a tools or multimedia that commonly 
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used in the classroom to make easier in 

language learning”. Similarly, P24 stated, 

“Technology is very beneficial for language 

learning, as time goes by technology is 

increasingly sophisticated making it easier 

for anyone to learn languages”. By the 

existence of technology, learning can become 

easier for the learners.  

Furthermore, TELL doesn’t only ease 

students but also teachers to facilitate 

learning. Several participants were helped by 

the existence of TELL to facilitate the 

teaching-learning process. P18 stated, 

“Technology-Enhanced Language Learning 

can be defined as the use of technology to 

improve performance and facilitate language 

learning”. Similarly, P15 stated, “TELL is 

expected to support learning when delivering 

material”. The statements obviously 

highlight the benefit of TELL as tool to 

facilitate teachers and students in the 

teaching-learning process. 
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4.1.1.3 TELL Increases Engagement and 

Motivation 

Several participants noted the benefit of 

TELL as tool to enhance students’ 

engagement. Several participants like P2, P6, 

P8, P11, P18, P19, P20, P22 emphasized that 

TELL can make learning more fun and 

engaging for students. P2 stated, “with TELL, 

learning a language can become more 

engaging”. Similarly, P11 stated, “This 

technology allows for more flexible, 

interactive, and engaging learning for 

students”. By creating a more enjoyable 

learning environment, class will be more 

cheerful and manageable. 

Furthermore, several participants also 

noted that TELL increased students’ 

motivation and interaction. P4 stated, “TELL 

can also increase learning motivation as the 

methods used are more engaging and in line 

with the digital habits of the current 
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generation”. Similarly, P13 noted, “TELL 

increases student motivation through more 

interactive activities”. This highlighted the 

use of TELL to increase more fun and more a 

supporting learning environment. 

Communication and interaction are also 

increased both teacher to students and 

students to students. 

 

4.1.1.4 TELL Enables Flexible and 

Personalized Access 

The existence of TELL makes teachers 

and students have more variations in learning 

activities. Variations can be learning 

resources, learning style, time, etc. Several 

participants such as P4, P10, P12, P17 

emphasized TELL as a tool which can 

provide more resources. P10 stated, 

“Technology in learning provides many 

benefits, including: more interactive learning, 

can learn anytime and anywhere, has 

extensive learning resources, some 
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technologies provide direct feedback”. 

Similarly, P4 stated, “In my opinion, TELL is 

very beneficial for language learning because 

it provides wider access to authentic learning 

resources, enables more dynamic 

interactions, and supports more personalized 

learning”. The statement by P4 also 

highlights the benefit of TELL to support 

more personalized learning so teachers and 

students can adjust more suitable learning 

activity.  

In addition, P12 stated, “TELL is 

beneficial because it allows for more 

personalized learning, provides diverse 

resources, and offers opportunities for more 

interactive and engaging language practice, 

thus accelerating understanding through 

immediate feedback and increasing learning 

motivation”. The statement strongly 

highlighted the benefit of TELL to provide 

more resources and support more 

personalized learning.  
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4.1.1.5 General Readiness to Integrate TELL 

several participants show high 

confidence to integrate TELL during teaching 

practicum. P1, P2, P3, P5, P6, P7, P9, P10, 

P11, P14, P15, P16, P17, P18, P19, P21, P22, 

P23 emphasized high readiness to integrate 

TELL into classroom activities. P6 stated, 

“very ready, because now there are many 

digital platforms and applications that are 

very helpful and can help the learning 

process become more interactive”. Similarly, 

P15 stated, “I feel ready to integrate TELL 

into my learning, I have experience in using 

English learning applications such as 

Duolingo and websites such as ESL Lab”. 

The statement by P15 also shows that prior 

experience took a part to build Pre-service 

teachers’ readiness. 

Several participants like P3, P22, P23 

had early preparation to avoid error and 

mistake during teaching by using TELL. P3 
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stated, “I am ready to integrate TELL in my 

teaching practicum, because i'd prepared the 

material and tools (ppt, kahoot) a few days 

before. and also i'd prepared the LCD 

projector 10 mnt before going to start my 

mini teaching”. Similarly, P23 stated, “Of 

course ready, by preparing all the needs 

needed to teach using Tell, and Prepared My 

Learning Scenario”. The statements show 

that pre-service teachers are not only 

prepared theoretically, but also practically as 

the participants prepared earlier to avoid 

errors which can disturb teaching-learning 

process. 

 

4.1.1.6 Partial Readiness Needing More 

Practice  

Several participants implied not ready 

enough due to several conditions and terms 

faced during teaching practicum. For 

example, P4 stated, “I am somewhat ready to 

integrate TELL tools into language teaching, 
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although I still need more exploration and 

experience to use them effectively”. Similarly, 

P8 stated, “I'm somewhat prepared but need 

more hands-on practice with different tools”. 

The statements show even though the 

participants are ready with TELL, the 

participants still need more exploration.  

Furthermore, the participants also feel 

not ready enough due to facility support from 

school. P13 stated, “However, this readiness 

also depends on the availability of 

infrastructure in the school, as well as 

support from the school”. In general, 

participants are actually ready, but several 

conditions require them to put more effort to 

overcome the problems that exist. 

 

4.1.1.7 Interactive Quiz-Based Tools Drive 

Engagement 

Most participants mentioned several 

online quiz platforms as the most effective 

tool to create a more dynamic teaching-
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learning atmosphere. Kahoot and quizizz 

become the top 2 most mentioned platforms 

by participants. The participants thought the 

interesting interface and features of kahoot 

and quizizz were very helpful. For example, 

P6 stated, “In my opinion, the most useful 

and effective are interactive and game-based 

applications or platforms, such as quizizz or 

Kahoot. These tools can increase student 

engagement and motivation because of the 

fun and competitive learning atmosphere”. 

Similarly, several platforms like duolingo, 

wordwall were also named. P7 stated, “By 

integrating interactive websites like 

Duolingo, Wordwall, and Quizizz with the 

school’s ICT tools, I create a comprehensive 

TELL package for my lessons”. These 

platforms have features to involve students 

directly into the game. 

Furthermore, the involvement of 

platforms like quizizz and kahoot can create 

more competitive and interactive students. P4 
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stated, “gamification in applications makes 

learning more enjoyable”. Similarly, P12 

stated, “Kahoot makes learning more 

interactive through quizzes”. In general, the 

participants agreed that TELL platforms like 

online quizzes enhance students’ involvement 

and motivations because of gamification 

features. 

 

4.1.1.8 Multimedia Platforms Provide 

Authentic Language Exposure 

Several participants like P4, P5, P12, 

P13, P15 emphasized that YouTube has a 

good impact in providing more contextual 

lessons. The video played can give authentic 

exposure as students’ need due to learning 

material. P5 stated, “youtube can show 

tutorials or learning in the form of visual 

videos, sound, and practice”. Similarly, P12 

stated, “YouTube videos provide real-life 

context in language learning”. Audio visuals 

provided by YouTube can provide more 
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contextual and authentic language learning in 

use. 

Furthermore, P13 explained about the 

use of YouTube for learning language to train 

listening and speaking through podcast 

dialogue video. P13 stated, “youtube 

provides access to learning videos, such as 

original dialogues or interactive tutorials, 

which enrich students' understanding of 

English in real contexts”. Similarly, P15 

stated, “YouTube channels like CNN News 

also increase students' understanding and 

vocabulary habits”. Some YouTube channels 

provide specific video content for language 

learning. The videos could be a tutorial, 

podcast, which can be used as learning 

material. 

 

4.1.1.9 Design Tools Enhance Visual Learning 

& Personalization  

Several participants like P3, P13, P18, 

P19, P21, P25 mentioned attractive 
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presentation tools like canva can attract 

students’ attention by interesting visual 

interface. P13 stated, “canva provides an 

attractive ppt to provide an overview of the 

material”. Similarly, P3 stated, “i think 

canva, bcs canva provide any features like we 

can put videos, pict, or yt link in canva to 

create interactive ppt related with our 

materials, we can also design based on our 

preferences”. Besides canva, Mentimeter is 

also considered to provide attractive interface 

to involve students. P19 stated, “mentimeter, 

students become interested in listening to the 

teacher's explanation”. Similarly, P23 stated, 

“Mentimeters, because in the APK there are 

many interactions that students can do 

through their cellphones”. Attractive 

interface by mentimeter and canva make 

student enjoy learning process. 
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4.1.1.10 Dependence on Technology as a 

Risk 

Several participants like P1, P4, P8, 

P10, P17, P18, P25 have concerns about 

students’ dependence on technology. Overuse 

of technology has a bad impact on students. 

P1 stated, “I think one drawback of 

technology in learning is over-reliance on 

technology, which can limit their ability to 

use English in real life”. Similarly, P8 stated, 

“Over-reliance can reduce critical thinking”. 

Most participants agreed that if students rely 

on technology too much, students’ ability will 

not be improved significantly.  

Furthermore, besides technology can 

enhance students’ involvement through 

interactivity, technology may also reduce 

direct interaction and cause distraction. 

Participants such as P2, P6, P14, P17, P20, 

P22, P25 express the concern on limited 

interaction due to overuse of technology in 

learning activity. P6 stated, “maybe like face-
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to-face interaction can be reduced, then if too 

much technology is used, students can 

become passive or even distracted”. The 

statement by P6 highlighted overuse of 

technology could reduce direct interaction 

and make students distracted. 

 

4.1.2 Factors Influencing English Pre-Service 

Teachers’ Perceived Readiness for 

Integrating TELL into Teaching 

Practicum 

Factors that influence the perceived 

readiness of English pre-service teachers to 

integrate TELL into teaching practicum includes 

the following. The open-ended survey that was 

collected using Google Forms to provide the 

data. The names of the participants will begin 

with P1 for participant 1, P2 for participant 2, P3 

for participant 3, and so on in order to make the 

data display easier. The data were described 

below after the researcher categorized them 

according to participant responses. 
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4.1.2.1 Foundational Coursework and Academic 

Preparation 

Most of the participants emphasized that the 

teacher preparation program in lecture was 

helpful to build fundamental knowledge 

theoretically and practically. P4 stated, “The 

teacher preparation program I participated in 

equipped me with theories and practices related 

to technology-based teaching”. Similarly, P12 

stated, “my teacher preparation program 

provided a strong foundation in utilizing digital 

tools and technology-based teaching 

methodologies”. In general, the participants were 

helped by fundamental knowledge provided by 

the teacher training program. 

Several participants stated specific courses 

taken in lecture. P19 stated, “so far, I have only 

taken courses related to the use of technology in 

learning, such as TELL, ICT BASED, and also 

Microteaching”. Similarly, P15 stated, “Several 

courses such as ICT Development, 
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Microteaching, Digital literacy, multimedia 

literacy and also TELL have prepared me to be 

able to integrate technology in learning”. In 

general, teacher preparation courses and subjects 

can be considered crucial as it helps students 

build fundamental understanding and 

introduction to TELL. 

 

4.1.2.2 Limited facility and device  

Several participants like P1, P2, P6, P9, 

P10, P15 P17, P25 implied that limited facility 

and platform error became factors that affected 

TELL implementation effectiveness. P1 stated, 

“It's more about the technology that's suddenly 

in trouble. To overcome it by preparing well 

before going to class”. Similarly, P17 implied, 

“One of the most common challenges is dealing 

with technical problems such as poor internet 

connections, malfunctioning devices, or platform 

errors”. These statements show pre-service 

teachers’ attitude towards limited technology. 

However, the participant like P1 had preventive 
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action by preparing in advance to reduce the risk 

of trouble. 

Furthermore, students’ device availability 

also became a challenge for teachers to 

maximize TELL. P4 stated, “I anticipate 

challenges such as limited access to technology 

for students”. Similarly, P6 stated, “Unequal 

access to technology among students”. 

Combining traditional method and resource can 

help to overcome this challenge. P3 stated “we 

also need to prepared traditional methods like 

using paper or just take a note in the 

whiteboard”. Statements by P4 and P6 show 

besides school general facilities like internet, 

smart tv, and sound speakers, individual devices 

for students might appear to be another problem. 

P3 offers to combine with non-technological 

resource to solve the limited facility in the 

school. 

4.1.2.3 Digital Literacy and Skills Gap 

Several participants like  P3, P4, P7, P8, 

P10, P11, P12, P13, P18, P19, P23 highlighted 
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digital literacy as one of challenges appearing 

during TELL integration. P23 stated, “The 

challenge that I have to face is that I am a lil bit 

'gaptek' about connecting the tools in classroom 

so the way to need help from other friends”. This 

statement shows a level of confidence about 

digital literacy which affects TELL integration.  

Furthermore, there is also a gap among 

students regarding digital literacy. P7 stated, 

“The use of a mouse pointer to navigate websites 

still seems unfamiliar to students”. Similarly, 

P11 stated, “Not all students have the same level 

of digital skills, so some may have difficulty 

following technology-based activities”. To 

overcome this challenge, the teachers should 

guide the students to use the technology. P7 

stated, “I guide students on which buttons to 

click and provide step-by-step instructions on 

how to use the platforms”. The statements 

indicate that even though teachers are ready to 

implement TELL, the integration will be less 
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effective if students’ digital literacy are not 

equal.  

4.1.2.4 Need for Institutional and Peer Support 

Several participants feel the needs of help 

from peers regarding digital literacy limitation. 

P3 stated, “in my mini teaching i've challenges to 

connect my ppt to the screen, luckily my friends 

helped me to connect my ppt”. Similarly, P9 

stated, “To support help to overcome this I 

usually asking to my friend that understands 

problems how to connect into screen TV or 

LCD”. These statements show the need for help 

from peers to anticipate or fix problems.  

Furthermore, the participants also hope for 

institutional support and training. P11 stated, “To 

overcome this, I hope to receive further training 

on the use of TELL tools that are easy to 

implement in the classroom”. Training support is 

possible to be given by institutions. It will 

support and enhance teachers’ skill to solve and 

overcome troubles of TELL integration. 
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4.2 Discussions 

This chapter presents a critical discussion of 

the research findings in relation to existing 

literature. The findings are discussed according to 

the sub-headings used in the previous chapter, 

providing a thematic comparison with previous 

studies. 

4.2.1 EFL pre-service teachers’ perceived 

readiness for using Technology-Enhanced 

Language Learning (TELL) during 

teaching practicum 

Participants described Technology-Enhanced 

Language Learning (TELL) as the integration of 

digital tools and platforms into English language 

instruction. This interpretation is consistent with 

Aisyiyah (2022), who found that pre-service 

teachers commonly understood TELL as the 

incorporation of various technologies such as 

learning management systems and interactive 

platforms. The identification of AI, VR, and social 

media tools by several participants aligns with the 

conceptual framework described by Zheltukhina et 
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al. (2023), who emphasized the transformative role 

of digital tools in shaping language learning 

methodologies. 

Building upon this understanding, the majority 

of participants emphasized the effectiveness of 

TELL in facilitating and modernizing language 

learning. This observation supports the findings of 

Tabasi et al. (2024), who reported that digital tools 

significantly enhance language instruction by 

providing interactive, motivating, and efficient 

learning experiences. Additionally, Park & Son 

(2022) reported similar outcomes where pre-service 

teachers acknowledged the pedagogical benefits of 

technology, even when implementation was limited 

by experience or institutional constraints. The 

participants also emphasized the effectiveness of 

TELL in providing more resources and enhancing 

interactivity between students and teachers. This 

result supports findings of Wang et al. (2022) who 

reported that Technology-enhanced language 

learning and teaching enhances authentic materials, 
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interactivity, and learner autonomy, with 

commonly used electronic resources/tools. 

In relation to learner engagement, participants 

expressed that TELL platforms, particularly those 

incorporating gamification elements, increased 

student engagement and motivation. This aligns 

with previous studies, such as those by Li & Huang 

(2024), who concluded that technology-enhanced 

environments increase learners’ willingness to 

communicate and reduce language anxiety. The 

similar result was also reported by Clare et al. 

(2024) who reported that the integration of 

technology had been shown significant in 

increasing motivation for learners and improving 

learning experiences.  

Specifically, the use of interactive quiz tools, 

such as Quizizz and Kahoot, was considered highly 

effective in enhancing student engagement. These 

findings are supported by Pitoyo et al. (2020), who 

highlighted the gamification features of these 

platforms as key to increasing learner motivation.  

Suharni et al. (2021) found that tools like Kahoot 
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and Quizizz significantly improved student 

interaction and enthusiasm through competitive and 

interactive formats. A study by España-Delgado 

(2023) indicated that Kahoot and Quizizz were 

very motivating, engaging and the best language 

booster for learners. 

Furthermore, participants noted that TELL 

enables greater flexibility and personalization in the 

learning process. These findings echo those of 

Perez Peguero (2024), who emphasized the ability 

of TELL to support autonomous, contextualized, 

and learner-centered education. The potential to 

access diverse resources and learn asynchronously 

supports Chang & Hung (2019) argument that 

TELL broadens educational opportunities and 

improves learning autonomy. The similar result 

was also reported by Dia (2024) who noted that 

multimedia content, such as videos, audio clips, 

and interactive games not only captures learners' 

attention but also immerses them in authentic 

language contexts. For instance, Dia (2024) noted 

about several teleconference platforms which could 
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offer interaction with native speakers by video 

conference of practice with AI-driven virtual 

characters. 

According to Parasuraman (2000) technology 

readiness index (TRI), the participants can be 

classified into 2 readiness levels: high readiness 

(general readiness) and moderate readiness (partial 

readiness). General readiness refers to a high level 

of technology acceptance and confidence among 

pre-service teachers. This category aligns closely 

with the TRI’s enabler dimensions of optimism and 

innovativeness. Individuals with general readiness 

are not only willing to use technology but are also 

enthusiastic and proactive in integrating it into 

pedagogical practice. The participants tend to 

believe that technology can improve teaching 

outcomes and are more inclined to explore and 

experiment with digital tools. 

Participants with high readiness indicated high 

optimism to the use of technology. A substantial 

number of participants indicated a high level of 

readiness to implement TELL tools, citing previous 



70 
 

exposure to related digital platforms. This confirms 

the findings of Aisyiyah (2022), who reported that 

pre-service teachers generally demonstrated 

foundational digital skills and confidence in 

applying technology for instructional purposes. The 

findings also align with the conclusion by Park & 

Son (2022), who highlighted the importance of 

both technical knowledge and pedagogical 

planning in ensuring technology readiness.  

 

Figure 4.1 - participants' readiness level 

However, not all participants expressed 

complete readiness.  In contrast, partial readiness 

refers to a more cautious or situational form of 

Participants' readiness level

High readiness Moderate readiness
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preparedness. This group may recognize the value 

of TELL but feels uncertain or unprepared to 

implement it fully. The participants’ attitudes 

correspond to the TRI’s discomfort and insecurity 

dimensions. These pre-service teachers often 

express concern about the complexity of digital 

tools, fear of technical failure, or lack of confidence 

in the participants’ ability to manage technology 

effectively. While the participants may have some 

optimistic beliefs about technology, their anxiety or 

distrust limits their practical engagement with it. 

Several participants expressed partial 

readiness, noting the need for additional training 

and practice to effectively use TELL. This 

corresponds with Tiba & Condy (2021), who 

emphasized that readiness is a continuum, 

influenced by factors such as training, guidance, 

and direct classroom experience. Many pre-service 

teachers in this study demonstrated a basic 

understanding of digital tools and a positive 

attitude toward technology use, yet lacked the 

confidence or pedagogical depth to implement 
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TELL independently. This partial readiness often 

stems from limited institutional support during 

practicum placements such as unstable internet 

access, inadequate digital infrastructure, or the 

absence of mentor modeling and insufficient 

preparation in teacher education programs, where 

TELL-related courses are often theoretical and 

detached from classroom realities. As Park & Son 

(2022) highlighted, experiential learning is crucial 

in bridging this gap, enabling pre-service teachers 

to apply digital tools meaningfully rather than 

superficially. Without structured opportunities for 

hands-on practice, feedback, and technological 

modeling, many remain in a state of moderate 

readiness, requiring more targeted support to 

progress toward full and confident integration of 

TELL. 

In terms of specific tools, Participants 

highlighted the effectiveness of YouTube and other 

multimedia resources in providing authentic 

language exposure and contextual learning. These 

findings support the review by Tabasi et al. (2024), 
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which concluded that access to authentic materials 

via multimedia enhances comprehension and 

vocabulary acquisition. Sevara (2024) similarly 

emphasized the role of multimedia tools in 

reinforcing listening and speaking skills through 

exposure to real-life contexts. Dabamona & Yunus 

(2022) also noted some benefits of YouTube for 

language learning as accessible through multiple 

devices, free of charge, providing authentic and 

rich content for learning language, especially 

English. 

In addition to multimedia, design platforms 

such as Canva and Mentimeter were identified as 

effective tools for enhancing visual appeal and 

student interaction. Lausa et al. (2024) similarly 

reported that pre-service teachers benefited from 

exposure to digital design tools, which supported 

the development of learner-centered materials and 

visually engaging presentations. The 

multifunctionality of platforms like Canva allowing 

for integration of links, videos, and interactive 

elements was noted as an advantage. Several 
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participants also mentioned the benefit of 

powerpoint as an interactive presentation tool. This 

corresponds with Angkarini (2022), who 

emphasized that combining features of powerpoint 

can make interesting presentation slides. 

Furthermore, Angkarini (2022) also noted the 

hyperlinks feature so powerpoint can be connected 

to other software which can enrich the presentation. 

Despite these benefits, concerns were raised 

about over-dependence on technology, which was 

viewed as potentially reducing critical thinking and 

direct interaction. These concerns mirror the 

conclusions of Perez Peguero (2024), who warned 

against the risk of passive learning and distraction 

resulting from overuse of digital tools. Likewise, 

Raygan & Moradkhani (2022) stressed the need for 

thoughtful and balanced integration of technology 

in the classroom to prevent diminished teacher-

student interaction. These apprehensions are further 

echoed by George (2024) who highlights how 

excessive reliance on automation and AI tools in 

classrooms can undermine pedagogical quality by 
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displacing meaningful human engagement and 

adaptivity.  

Over-automated instruction, as    warns, may 

fail to cultivate essential socio-emotional and 

cognitive skills, thereby weakening students’ 

capacity for critical thinking, self-reflection, and 

collaborative problem-solving. Moreover, the study 

reports that while educational technologies offer 

surface-level efficiency, they can inadvertently 

encourage intellectual laziness, where learners and 

sometimes teachers bypass deep learning in favor 

of convenience. In the context of TELL, these 

concerns emphasize the importance of guiding pre-

service teachers to view technology as a 

pedagogical support rather than a replacement for 

human interaction and instructional judgment. 

Fostering reflective, intentional use of technology 

is therefore essential to ensure it enhances, rather 

than diminishes, the development of core 

educational competencies. 
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4.2.2 Factors Influencing EFL Pre-Service 

Teachers’ Perceived Readiness for 

Integrating TELL into Teaching 

Practicum 

The findings of this study reinforce the vital 

role of teacher preparation programs in shaping 

pre-service English teachers’ readiness to integrate 

Technology-Enhanced Language Learning (TELL) 

into their instructional practice. Participants 

frequently cited foundational coursework such as 

TELL, ICT, and Microteaching as significant 

contributors to their technological awareness and 

initial confidence. This observation supports the 

recommendation by Park & Son (2022) to include 

mandatory, experiential technology training in 

teacher education curricula. Tiba & Condy (2021) 

also highlighted the value of pedagogical modeling 

by teacher educators in fostering TELL integration. 

These preparatory programs serve as crucial 

incubators, equipping future educators with both 

theoretical understanding and practical exposure 
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needed to navigate the increasingly complex digital 

landscape of language instruction. 

Building on this foundation, the study 

identified infrastructural limitations including 

internet instability, lack of classroom devices, and 

unequal access among students as significant 

barriers to effective TELL implementation. These 

findings correspond with Amaniampong and 

Hartmann (2023), who noted that inadequate 

school infrastructure and inconsistent access to ICT 

hinder effective technology integration in teacher 

training programs. The pervasive lack of reliable 

infrastructure creates practical challenges for pre-

service teachers, often compelling them to adapt 

lesson plans or revert to traditional methods, 

thereby limiting the full pedagogical potential of 

TELL. 

Alongside infrastructural challenges, 

variations in digital literacy among both pre-service 

teachers and students emerged as a critical concern. 

These findings are aligned with Rofiah et al. (2024) 

and Nagy & Dringó-Horváth (2024), who 
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identified digital competence, ICT self-efficacy, 

and technostress as key factors influencing 

technology use in classrooms. Addressing the skills 

gap is therefore essential for achieving equitable 

and effective integration of TELL across diverse 

educational settings. The study by Murtadho et al. 

(2023) emphasized that students’ digital literacy 

levels are shaped by internal factors such as interest 

and motivation, as well as external factors like 

access to digital infrastructure and school support. 

This highlights the critical need for a holistic and 

multifaceted approach that considers the digital 

competencies of both educators and learners. 

In response to these challenges, the findings 

underscore the necessity of robust institutional 

support, including access to digital tools, targeted 

training workshops, and structured mentorship 

programs. Peng et al. (2023) emphasized that 

support systems and perceived usefulness of 

technology significantly influence behavioral 

intention to integrate technology. Similarly, 

Murtadho et al. (2023) highlighted that schools 
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which implement structured ICT integration, 

embed digital literacy within the curriculum, and 

offer consistent support from teachers significantly 

enhance students’ competence in using digital tools 

for learning. 

The importance of collegial assistance and 

collaborative problem-solving was also reflected in 

Nagy & Dringó-Horváth’s (2024) research, 

reinforcing the role of a supportive and 

collaborative environment in facilitating TELL 

readiness. Despite these valuable insights, the 

findings of Sari (2021) reveal that pre-service 

teachers still require a teacher preparation model 

that is not only coherent and integrated but also 

highly responsive and adaptive to the evolving 

demands of digital pedagogy. This implies a 

pressing need for a continuous and flexible 

approach to teacher training that proactively 

accounts for technological advancements and the 

dynamic, real-world needs of today’s language 

classrooms. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

This chapter presents the research conclusion and 

suggestion related to the findings and discussions. 

5.1 Conclusion 

Research into English pre-service teachers' 

readiness for using Technology-Enhanced 

Language Learning (TELL) during their practicum 

reveals a strong foundation. Most participants 

demonstrate a good understanding of TELL and 

show a general readiness for its implementation. 

They hold positive views towards teaching 

preparation programs like TELL, ICT-based, and 

microteaching. Their familiarity with various 

digital platforms, applications, and websites 

contributes to a solid grasp of TELL's benefits, 

making it easier to facilitate engaging and fun 

learning experiences, which often increases student 

motivation and participation. 

However, challenges persist. Technology 

limitations (e.g., infrastructure, outdated 
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equipment) and a significant digital literacy gap 

among students are key hurdles. Importantly, 

teachers voiced concerns that an overuse of 

technology could diminish students' fundamental 

abilities or lead to distraction and unfocused 

learning. Furthermore, school policies sometimes 

restrict TELL's full adoption. This highlights a 

continuous need for more exploration and 

comprehensive training to fully maximize TELL's 

potential while mitigating its drawbacks in 

language education. 

 

5.2 Suggestion 

This study explores EFL pre-service teachers' 

readiness for Technology-Enhanced Language 

Learning (TELL), acknowledging the diverse 

perspectives among participants regarding TELL's 

integration.  For EFL students, It’s important to 

learn more about the use of technology for 

language learning such as the kinds of technology, 

how to use it in a classroom teaching-learning 

activity and try several alternative ways to 
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overcome problems occure. Being familiar with 

kinds of tools and platforms will make learn more 

effective as stated by the participants in this study. 

For ICT and TELL lecturers, teaching 

approaches for ICT and TELL courses should be 

based on evidence, based insights from this study, 

aiming to better assist pre-service teachers in 

addressing technology integration hurdles, 

including technical skills, pedagogical knowledge, 

or attitudinal barriers. It is also suggested that 

curriculum developers in English Language 

Education departments design more relevant 

training programs that address identified gaps in 

digital literacy and TELL implementation skills. 

Comprehensive training that covers both 

pedagogical and technical aspects of TELL is 

essential, with an emphasis on experiential learning 

and pedagogical applications of technology within 

teacher education programs. Lecturers should 

model ICT integration and provide ample 

opportunities for pre-service teachers to apply 

technology in authentic classroom contexts. Lastly, 



83 
 

focusing on teaching relevant and engaging 

applications, rather than outdated ones, is crucial. 

Schools and institutions should offer robust 

support to ensure effective and balanced 

technology integration in future language 

classrooms. This includes enhancing ICT resources 

and support systems to better prepare future 

educators. Improving school infrastructure, 

enhancing support systems, and strengthening 

teacher training programs are vital for developing 

both Technological Pedagogical Content 

Knowledge (TPACK) and positive attitudes 

towards technology. Providing adequate support, 

training, and resources to foster positive attitudes 

and confidence in teachers regarding technology 

integration is also key. Promoting improved 

infrastructure and professional development will 

encourage innovative technology use in education. 

Furthermore, offering institutional support, 

professional development, and fostering a positive 

environment will enhance teachers’ technological 

integration. Addressing the skills gap in digital 
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literacy among students is essential for achieving 

equitable and effective integration of TELL across 

diverse educational settings. Finally, implementing 

structured ICT integration, embedding digital 

literacy within the curriculum, and offering 

consistent support from teachers will significantly 

enhance students’ competence in using digital tools 

for learning. 

For future research, it's recommended to 

conduct in-depth case studies focusing on 

individual teachers or institutions that have 

successfully implemented TELL. Such 

investigations can provide crucial insights into the 

factors contributing to readiness, effective 

preparatory programs, and best practices that 

maximize a teacher's ability to facilitate learning 

through TELL. This approach will offer a more 

nuanced understanding of successful TELL 

integration beyond general readiness assessments. 
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APPENDICES 

Appendix 1: List of Instrument 

1. How do you define Technology-Enhanced Language 

Learning (TELL), and how do you think it benefits 

language learning? 

2. How prepared do you feel to integrate TELL tools 

(e.g., digital platforms, apps, multimedia) into your 

language teaching during your practicum? 

3. What specific TELL tools or resources do you find 

most useful, and how can they enhance students’ 

engagement and motivation in learning English? 

4. Do you see any potential drawbacks in relying on 

technology for language teaching, and what 

additional skills or competencies do you think you 

need to develop to use TELL more effectively? 

5. How confident do you feel in using technology for 

teaching English, and how have your teacher 

preparation program and past experiences 

contributed to this confidence? 

6. What external factors or challenges influence pre-

service teachers' integration of Technology-

Enhanced Language Learning (TELL) in their 

practicum settings? 

  



2 
 

Appendix 2: Participants’ Responses 

P1 (DGR) 

No Answer  Coding  

1 With this, of course, it makes 

easier for us to facilitate learning 

activities so that the objectives of 

learning can be achieved 

Learning 

enhancement 

2 Ready to go, because learning will 

be more fun and easier 

Engagement 

and 

motivation 

3 Interactive Platforms (e.g., 

Kahoot!, Quizlet) Because students 

can be directly involved in the use 

of technology, so that students are 

more excited about learning 

 

Platform 

 

Students’ 

motivation 

4 I think one drawback of technology 

in learning is over-reliance on 

technology, which can limit their 

ability to use English in real life. 

Then the thing that might need to 

be added is maybe teachers should 

be able to Adapt to Students' 

Needs. Teachers should be able to 

assess how students engage with 

digital tools and adjust their use 

based on individual learning styles 

and needs. 

 

Over 

reliance 

5 Very confident because technology 

makes it easy for me. And for 

preparation maybe I may have 

completed the TELL course, from 

which I gained a lot of knowledge 

 

 

 

Foundational 

coursework 
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and experience from my lecturer. 

6 It's more about the technology 

that's suddenly in trouble. To 

overcome it by preparing well 

before going to class 

 

 

 

P2 (AS) 

No Answer  Coding  

1 In my opinion, TELL is a language 

learning method that uses 

technology such as computers, the 

internet, applications, or other 

digital media. By using TELL, 

learning a language can become 

more engaging. 

Use of 

digital media 

 

Engagement 

and 

motivation 

2 I am very ready because the 

children at MI (elementary school) 

rarely or have never learned to use 

some of the applications that I will 

use. 

readiness 

3 During PLP2, I used Youtube to 

students' understanding on 

vocabulary using English songs 

(drilling listening), and educaplay 

to play quizzes (making learning 

more fun with gamification) to 

hone understanding 

Platform  

4 In my opinion, although technology 

can be very helpful in language 

teaching, there are also 

disadvantages, such as the 

potential for distraction while 

 

 

 

distraction 
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learning. Therefore, I feel the need 

to improve my ability to choose and 

manage truly effective technology, 

control the class to stay focused, 

and maintain communication and 

student motivation. That way, 

technology can be a maximum tool 

without replacing the main role of 

the teacher in learning. 

5 very confident, because previously 

lecturers from several courses like 

TELL subjects and other subjects 

about using technology have 

taught me how to use technology 

and learning applications to support 

the learning process. not only that 

microteaching and plp 1 helped me 

in my teaching preparation. it really 

motivated me to apply it directly 

when I teach. 

 

 

Foundational 

coursework 

6 The challenge is that sometimes 

school facilities are inadequate 

(wifi, low voltage, technology 

facilities), for training I actually 

only take care if the electricity in 

the school goes down when I use 

the projector, I have provided other 

media (realia) so that learning is 

not just stuck 

 

Facility and 

device 

 

P3 (KNR) 

No Answer  Coding  
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1 I think TELL is a tools or 

multimedia that commonly used in 

the classroom to make easier in 

language learning. its because the 

tools or multimedia provide any 

features relateable with our 

learning, for ex. they can show a 

picture, video, or audio during the 

learning process to help students 

understanding the materials. 

 

Use of 

tehnology 

Learning 

enhancement 

2 I am ready to integrate TELL in 

my teaching practicum, because i'd 

prepared the material and tools 

(ppt, kahoot) a few days before. 

and also i'd prepared the LCD 

projector 10 mnt before going to 

start my mini teaching. 

Readiness  

3 I think canva, bcs canva provide 

any features like we can put videos, 

pict, or yt link in canva to create 

interactive ppt related with our 

materials, we can also design based 

on our preferences. another tool is 

kahoot bcs it can involve student 

interaction by answering question 

from the quiz. 

Design tools 

4 yes, I do. bcs technology needs 

internet and electricity, so if we 

only use technology in our learning 

process and suddenly the internet 

and electricity go out we can do 

nothing. so, to solve this problem i 

think we also need to prepared 
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traditional methods like using 

paper or just take a note in the 

whiteboard. 

5 I feel confident when using 

technology in my teaching bcs I've 

taken TELL and Multimedia 

design courses in the previous 

semester. and technology also 

makes me easier to deliver 

materials. and I just need to show 

the key point on the screen and 

explain the materials, without 

taking notes in the board bcs I think 

it takes more time.  

Foundational 

coursework 

6 lack of knowledge about 

technology. in my mini teaching 

I've challenges to connect my ppt 

to the screen, luckily my friends 

helped me to connect my ppt and 

also I did this preparation 10 mnt 

before my mini teaching started, so 

I'm didn't affect my mini teaching 

process. I think I should learn more 

abt using technology maybe from 

my friends or yt, so I won't be 

panic if I face these challenges in 

the future. 

Digital 

literacy 

 

Peer support 

 

P4 (ULH) 

No Answer  Coding  

1 Technology-Enhanced Language 

Learning (TELL) is an approach to 
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language learning that utilizes 

digital technology to enhance the 

effectiveness of the learning 

process. The technologies used can 

be language learning apps, online 

platforms, social media, artificial 

intelligence, and digital 

storytelling. 

In my opinion, TELL is very 

beneficial for language learning 

because it can increase learning 

motivation, provide wider access to 

authentic learning resources, enable 

more dynamic interactions, and 

support more personalized 

learning. For example, with apps 

and interactive media, students can 

practice speaking with AI, hear 

different accents, or interact with 

native speakers in real-time.  

Use of 

technology 

 

 

 

 

 

 

 

 

Engagement 

and 

motivation 

 

More 

personalized 

2 I am somewhat ready to integrate 

TELL tools into language teaching, 

although I still need more 

exploration and experience to use 

them effectively. I recognize that 

technology can make learning more 

interactive, but I also want to 

ensure that its use truly supports 

learning objectives and student 

needs. 

 

 

Partial 

readiness 

3 In my opinion, language learning 

applications such as Duolingo, 

Learning Management System 
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platforms like Google Classroom, 

and interactive media such as 

YouTube videos and podcasts are 

very useful and effective in 

learning English. These tools can 

enhance student engagement and 

motivation by offering a more 

engaging, interactive, and flexible 

learning experience. For example, 

gamification in applications 

makes learning more enjoyable, 

while videos and podcasts provide 

more authentic language 

exposure, encouraging students to 

learn independently. 

 

 

 

 

 

 

 

 

 

 

 

Multimedia 

platform 

4 Yes, there are some potential 

drawbacks in relying on technology 

for language teaching, such as 

over-reliance on digital tools, lack 

of hands-on interaction, and gaps 

in technology access for students. 

To use TELL more effectively, I 

need to develop skills in choosing 

the right technology, managing the 

digital classroom well, and 

balancing the use of technology 

with more communicative and 

interactive teaching methods. 

 

 

Over 

reliance 

5 I am confident in using technology 

to teach English because I have 

studied and applied it in various 

contexts. The teacher preparation 

program I participated in equipped 

 

Foundational 

coursework 



9 
 

me with theories and practices 

related to technology-based 

teaching 

6 I anticipate challenges such as 

limited access to technology for 

students, lack of experience in 

using TELL tools effectively, as 

well as potential distractions from 

the technology itself. To overcome 

them, I need support such as 

attending seminars on digital 

education, workshops on using 

learning platforms, and training in 

designing teaching strategies that 

integrate technology effectively. 

 

Limited 

device 

Digital 

literacy 

 

 

Need for 

training 

 

P5 (TUA) 

No Answer  Coding  

1 TELL is a learning method where 

the learning uses technology such 

as mobile phones, laptops, 

internet/language learning websites, 

which is very useful for meeting 

the need for more effective learning 

alongside currently developing 

technology, making it easier for 

learners. 

Use of 

technology 

2 Digital in life is very important, for 

my readiness I am very positive in 

facing learning using digital 

platforms, applications, multimedia 

using science and theory. 

 

High 

readiness 
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3 Applications such as quiziz help 

teachers to be easier and more 

innovative in learning in the field 

of multiple choice, 

youtube can show tutorials or 

learning in the form of visual 

videos, sound, and practice, 

projectors can show visual images 

or videos of teacher goals to 

students such as showing ppt slides, 

learning videos, the internet makes 

it easier for teachers and students to 

find learning information and take 

lessons from other sources. 

 

 

 

 

Multimedia 

platfrom 

4 So far, I may not have experienced 

too many obstacles, but what I 

often experience are several 

applications that have errors and 

limited usage, for that additional 

competencies such as manual 

learning such as writing, listening, 

seeing friends from the teacher's 

assignments that are delivered 

 

5 for competencies such as from the 

University, the micro-teaching 

program is delivered in the learning 

training scope of the 

class/classmates and the TELL 

course itself. 

Foundational 

coursework 

6 Challenges such as costs/units may 

be able to change, managing time 

to be able to maximize learning, 

there are other options for 
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units/applications if there are 

obstacles 

 

P6 (AA) 

No Answer  Coding  

1 TELL is basically a way of 

learning a language that is 

assisted by technology, such as 

using applications, interactive 

videos, or AI to enhance the 

learning experience. There are 

definitely many benefits, for 

example, you can learn anytime 

and anywhere, the material can be 

adjusted to your needs, and 

learning becomes more fun 

because there is gamification. 

Use of 

technology 

 

 

 

 

 

 

Engagement 

and 

motivation 

2 very ready, because now there are 

many digital platforms and 

applications that are very helpful 

and can help the learning process 

become more interactive. 

High 

readiness 

3 In my opinion, the most useful and 

effective are interactive and game-

based applications or platforms, 

such as quizziz or Kahoot. These 

tools can increase student 

engagement and motivation 

because of the fun and competitive 

learning atmosphere. 

 

4 much technology is used, students 

can become passive or even 

Distraction  
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distracted. In addition, not all 

students have the same access to 

devices and the internet, so there 

can be a gap. to overcome this, 

maybe I have to be able to manage 

how digital learning and direct 

interaction can be balanced, not 

dominated by digital. 

 

 

 

 

 

5 I've never had training, just regular 

mandatory classes. But I've learned 

to utilize several platforms that I 

mentioned earlier. so I still need 

support in the form of workshops, 

maybe, and discussions with 

friends who also use TELL when 

teaching. 

Foundational 

coursework 

6 Unequal access to technology 

among students, and there is also 

the possibility that students will be 

distracted. In addition, not all 

platforms or applications are 

suitable for all materials. Perhaps it 

could be done by providing training 

on the use of TELL for teachers, 

then supporting facilities from 

schools such as the internet and 

other tools 

 

Potential 

distraction 

 

P7 (DEA) 

No Answer  Coding  

1 In my argumentation, TELL is 

knowledge that trying to intergrate 
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technology and learning aspect and 

it become to enhance learning 

addition with effective, and then 

TELL have benefits like trying to 

learning language with technology 

and trying to be globalization 

2 I am ready. For the preparation of 

integrating TELL (Technology-

Enhanced Language Learning) with 

previous teaching practices, I prefer 

interactive websites like Quizizz, 

Wordwall, and Duolingo, which I 

believe are suitable for the grade 

level I teach. 

High 

readiness 

3 By integrating interactive websites 

like Duolingo, Wordwall, and 

Quizizz with the school’s ICT tools, I 

create a comprehensive TELL 

package for my lessons. The 

combination of interactive web 

features and appropriate ICT use 

motivates my students to engage 

more actively in learning 

 

platform 

4 However, encountering technical 

errors with ICT devices during 

lessons can lead to a decline in 

teaching motivation. This highlights 

the need for problem-solving skills to 

address such issues promptly. 

 

5 I firmly believe that ICT and TELL 

can enhance learning effectiveness, 

provided that clear instructions are 

given. Training on using interactive 
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websites is essential, especially for 

those with low proficiency in 

technology. Strengthening 

proficiency in using TELL ensures 

its seamless integration across 

subjects. 

6 The use of a mouse pointer to 

navigate websites still seems 

unfamiliar to students, and the lack 

of clear instructions poses a 

challenge. To address this, I guide 

students on which buttons to click 

and provide step-by-step instructions 

on how to use the platforms. 

Digital 

literacy 

 

P8 (FM) 

No Answer  Coding  

1 TELL uses technology to support 

language learning. It makes 

learning fun, and accessible 

Engagement 

and 

motivation 

2 I'm somewhat prepared but need 

more hands-on practice with 

different tools. 

Partial 

readiness 

3 Apps like Duolingo and Kahoot 

engage students with interactive 

learning, boosting motivation. 

Platform  

4 Over-reliance can reduce critical 

thinking. I need to improve 

classroom management with tech. 

Over 

reliance 

5 Fairly confident, but more 

experience using diverse tools 

would help. 
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6 Limited access, technical issues, 

and students’ digital literacy. 

Training on troubleshooting and 

tool selection would help 

Facility and 

device 

Digital 

literacy 

 

P9 (INS) 

No Answer  Coding  

1 I definitely define this TELL like 

tool that help you emphasis and 

bridging your idea when you have 

insight and wanna give clear 

definition into learning languages. 

Absolutely this TELL so beneficial 

for me that because help so much 

when you wanna deliver clear idea 

and make those variations into 

learning especially languages. 

Use of 

technological 

tools 

2 1 to 10 defintely into 8  

3 I thought that resources most useful 

and effective for engagement 

students in learning English is 

using kahoot then quizizz , Hot 

Potato. That's all most engaged 

students learning English then 

make build competition 

environment in student area 

 

4 Yess there is , for example when 

you use kahoot , quizzes you begin 

to start but suddenly there is one or 

four students have problems can't 

log in to this resource because of 

connection then drain battery then 
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etc. that make those students lack 

of motivation for joining learning 

English. 

Yes I think we need to learn digital 

learning in webinar that make 

increasingly development digital 

learning skills 

5 1 to 10 definitely 9 , my experience 

when use technology during 

learning make me confidence 95% 

Especially when I deliver materials 

in front of students I can explain 

clearly then step by step to deliver 

materials especially there are PPT 

materials than I can modification 

into interesting content 

 

6 That interesting question, the 

challenges to anticipate in using 

technology for language is about 

WiFi then connecting into screen 

TV or LCD that so important to 

anticipate. To support help to 

overcome this I usually asking to 

my friend that understands 

problems how to connect into 

screen TV or LCD 

Facility and 

device 

 

 

 

Peer support 

 

P10 (NAKN) 

No Answer  Coding  

1 TELL is a technology used to 

support and enhance the language 

learning process. Technology in 

Use of 

technology 
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learning provides many benefits, 

including: more interactive 

learning, can learn anytime and 

anywhere, has extensive learning 

resources, some technologies 

provide direct feedback. 

 

 

Flexible  

2 I feel quite ready to integrate 

TELL into language teaching. My 

experience in using various digital 

tools has helped me understand 

how technology can support 

language learning. By integrating 

TELL into language learning, it is 

expected to maintain student 

engagement so that they are more 

motivated in learning and do not 

feel bored 

readiness 

3 There are various TELL tools or 

resources that can increase student 

engagement and motivation in 

learning English, one of which is: 

Quizizz & Kahoot: both of these 

platforms allow teachers to create 

fun, interactive quizzes to test 

students' understanding of English 

material. This makes students more 

enthusiastic and encourages them 

to actively participate. 

 

 

 

 

platform 

4 Although TELL has many benefits, 

there are some drawbacks that may 

need to be considered, such as 

dependence on technology. If 

students rely too much on digital 

 

 

 

 

Over 
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applications or platforms, they 

may lack the development of 

critical thinking skills and 

creativity in learning the language 

naturally. To overcome these 

drawbacks, as teachers or students, 

we must be able to choose the 

appropriate platform and manage 

the digital class well so that 

learning remains interactive 

without interruption. 

reliance 

5 I feel pretty confident in using 

technology to teach English, but I 

also realize there's still a lot I need 

to learn. I have not taken any 

specific training or courses on 

TELL in language teaching, but I 

have taken courses that discuss 

TELL and have experience 

applying TELL in teaching 

practice. 

 

 

 

 

 

Foundational 

coursework 

6 Integrating TELL also requires 

good preparation, both from the 

teacher and student side. 

Challenges such as limited access 

to technology, student readiness to 

use digital tools, and possible 

technical constraints are things that 

I anticipate. In facing these 

challenges, I will try to remain 

flexible and ready to combine 

technology with traditional 

learning methods so that the 

 

 

 

Facility and 

device 

Digital 

literacy 
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learning experience remains 

effective and enjoyable for 

students. 

 

P11 (AMU) 

No Answer  Coding  

1 Technology-Enhanced Language 

Learning (TELL) is the use of 

digital technology, such as 

applications, online platforms, 

multimedia, and interactive tools, 

to enhance the language learning 

process. This technology allows for 

more flexible, interactive, and 

engaging learning for students. In 

my opinion, technology is very 

helpful in language learning 

because it provides a variety of 

more interesting learning methods, 

speeds up access to information, 

and makes it easier to practice 

communication in the language. 

Use of 

technology 

 

 

 

Learning 

enhancement 

 

Engagement 

and 

motivation 

 

 

 

Easier for 

learning 

2 I am quite ready to integrate TELL 

tools into my language teaching 

during my practice because I have 

used several platforms as sources 

of learning materials that were 

taught by my lecturers.  

readiness 

3 I think interactive applications such 

as Duolingo and Quizzizz are very 

useful in learning English. duolingo 

helps students learn vocabulary and 

 

 

Platform  
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grammar in a fun way through 

gamification, while quizizz allows 

students to test their understanding 

with interactive and competitive 

quizzes. 

4 Although technology is very 

helpful in language teaching, I 

realize that there are some 

drawbacks that need to be 

considered. One of them is the 

dependence on adequate internet 

connection and devices. If students 

experience technical constraints, 

such as unstable networks or 

limited access to devices, 

technology-based learning can be 

less effective. To overcome this, I 

need to develop skills in classroom 

management, including how to 

manage learning platforms 

effectively. 

 

5 I am quite confident in using 

technology to teach languages 

because I have tried several tools in 

supporting language learning. So 

far, I have not taken any specific 

training on TELL, but I have 

learned about it in one of the 

courses I have taken. but I also 

realize that I still need to improve 

my skills in managing a digital 

classroom and choosing the most 

appropriate technology for various 

 

 

 

 

 

 

Foundational 

coursework 
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situations. 

6 I realize that one of the biggest 

challenges in using technology for 

language teaching is ensuring that 

all students are actively engaged. 

Not all students have the same 

level of digital skills, so some may 

have difficulty following 

technology-based activities. To 

overcome this, I hope to receive 

further training on the use of 

TELL tools that are easy to 

implement in the classroom. 

 

 

 

 

Digital 

literacy 

 

Need for 

training 

 

P12 (NU) 

No Answer  Coding  

1 In my opinion, TELL is the use of 

technology to support language 

learning, such as apps, interactive 

platforms, and multimedia 

resources. TELL is beneficial 

because it allows for more 

personalized learning, provides 

diverse resources, and offers 

opportunities for more interactive 

and engaging language practice, 

thus accelerating understanding 

through immediate feedback and 

increasing learning motivation. 

Use of 

technology 

Learning 

enhancement 

 

More 

personalized 

2 I feel fairly prepared to integrate 

TELL tools, such as digital 

platforms, apps, and multimedia, 

Readiness  
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into my language teaching during 

my practice. My experience using 

technology during my teaching 

practice program has provided a 

strong foundational understanding. 

However, I realize that I need to 

continue developing skills in 

selecting and using tools that are 

appropriate for the needs of the 

students. 

3 In my opinion, the use of TELL 

tools like Duolingo, Kahoot, and 

YouTube videos can enhance 

student engagement. Duolingo 

offers self-paced practice with 

gamification, Kahoot makes 

learning more interactive through 

quizzes, and YouTube videos 

provide real-life context in 

language learning. All of these 

increase student motivation and 

engagement in learning English. 

 

Platform 

 

 

 

Quiz 

platform 

 

Multimedia 

platform  

4 Yes, I see potential drawbacks in 

relying on technology for language 

teaching, such as dependence on 

devices or unstable internet 

connections, and the lack of direct 

interaction that could affect 

communication skills. To use TELL 

more effectively, I need to develop 

skills in managing technology, 

ensuring all students can access it, 

and combining technology with 

 

 

 

 

Over 

reliance 
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more personalized and interactive 

teaching approaches. 

5 I am quite confident in using 

technology to teach English, 

especially because my teacher 

preparation program provided a 

strong foundation in utilizing 

digital tools and technology-based 

teaching methodologies. I have 

taken several classes that required 

the use of technology in teaching 

practice, such as TELL courses, 

microteaching, etc. 

 

 

Foundational 

coursework 

6 challenges I anticipate is the 

difficulty in integrating technology 

effectively, especially if there are 

technical issues or students who 

are less familiar with the tools. To 

address this, support in the form of 

technical training and workshops 

on using specific apps or platforms 

would be very helpful. 

Additionally, guidance on how to 

integrate technology with existing 

teaching methods is also important. 

 

 

 

Digital 

literacy 

 

P13 (QW) 

No Answer  Coding  

1 Technology-Enhanced Language 

Learning (TELL) is the use of 

digital technology to support 

language learning, such as 

Use of 

technology 
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software, AI, VR, and online 

platforms. TELL increases student 

motivation through more 

interactive activities. In addition, 

this technology supports learning 

flexibility, collaboration, which 

helps students progress faster. By 

integrating TELL, students not only 

improve language skills, but also 

digital literacy which is important 

in the modern era. In the Problem-

Based Learning that I do in junior 

high school, TELL can be used 

through platforms such as Google 

Classroom, and Quizizz, etc. 

2 I am quite ready to integrate TELL 

tools into my language teaching 

during my teaching practice. With 

my experience using Problem-

Based Learning in junior high 

school, I am used to adapting 

technology to support learning. I 

am also open to exploring other 

applications that can increase 

interactivity, student engagement, 

and learning effectiveness. 

However, this readiness also 

depends on the availability of 

infrastructure in the school, as well 

as support from the school. 

 

 

 

 

Readiness  

3 the most useful are 

youtube provides access to learning 

videos, such as original dialogues 

 

Multimedia 

platform 
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or interactive tutorials, which 

enrich students' understanding of 

English in real contexts. 

canva: provides an attractive ppt to 

provide an overview of the material 

google translate: improves 

vocabulary 

quizizz and wordwall: provides 

interactive quizzes that make 

learning more fun and competitive, 

thus increasing student motivation. 

 

 

 

Design tools 

4 Yes. Some of them are the 

dependence on internet 

connectivity and devices, and the 

risk of distraction if students use 

gadgets for other things outside of 

learning. To be more effective, I 

need to better understand the 

various learning platforms and how 

to use them. I also need to improve 

my technology-based classroom 

management strategies to keep 

students focused and motivated so 

that technology truly becomes a 

support tool, not just a distraction. 

 

facility 

5 I am quite confident in using 

technology to teach because I 

already have experience in adapting 

digital tools in learning.  

The teacher preparation program I 

took gave me insight into various 

learning platforms and strategies 

for using them. in addition to 

 

 

 

 

Foundational 

coursework 
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microteaching, the TELL course 

also helps provide insight into 

technology integration in learning. 

6 Some of the challenges I anticipate 

in using technology for language 

teaching during teaching practice 

include limited infrastructure at 

school, varying levels of digital 

literacy of students, and potential 

technical disruptions or internet 

connectivity or power outages. In 

addition, at SMP NURIS there must 

be preparation the day before if 

technology is needed, for example, 

an appeal to bring a cellphone, this 

is also a challenge in itself to 

ensure they bring gadgets. To 

overcome this challenge, I need 

support from the school regarding 

internet access and also support 

from parents to support the smooth 

implementation of TELL in my 

teaching. 

 

 

 

Facility and 

device 

Digital 

literacy 

 

 

 

 

 

 

 

 

Institutional 

support 

 

P14 (KAL) 

No Answer  Coding  

1 I think the Technology Enhanced 

Language Learning (TELL) course 

provides a significant contribution in 

providing knowledge and skills to 

integrate technology in the academic 

process. At least I can broaden my 
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insight on how to use technology to 

support the language learning 

process and the operation of 

applications that can support the 

research process 

2 Quite prepared, my lecturer has 

introduced several applications to 

support my teaching practice 

process, including Quiz Moodle, Hot 

Potatoes and several other 

applications 

 

 

 

Platforms  

3 In my opinion, the most useful and 

effective TELL tool is an online 

learning platform like Quizziz. It 

allows teachers to create interactive 

learning materials, and allows 

students to learn independently. This 

app can increase student engagement 

and motivation in learning English 

because it makes learning more fun 

and interactive. 

 

4 I see potential drawbacks to relying 

on technology for language teaching, 

such as reduced face-to-face 

interaction and difficulty 

monitoring student progress. To use 

TELL effectively, I think it is 

necessary to develop the ability to 

design interactive digital teaching 

materials and integrate technology 

with language teaching methods. 

 

5 I am quite confident in using 

technology to teach English, 
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especially in applications that 

support the research process such as 

Mendeley. However, I realize that I 

need to further develop my skills in 

using technology to support the 

English learning process, not just 

supporting the research process. 

6 During my language teaching 

practice, I have faced several 

challenges in using technology. 

Some of the applications used are too 

old and no longer relevant, such as 

Hot Potatoes which was released in 

1998. I hope lecturers can focus 

more on applications that increase 

student engagement and are more 

relevant to the times. 

 

 

P15 (MHQD) 

No Answer  Coding  

1 In my opinion, TELL currently has 

an important role in learning, 

considering that in the midst of the 

era of technology 4.0, technology 

cannot be separated from human 

life, therefore TELL is expected to 

support learning when delivering 

material. 

 

 

 

 

 

Learning 

enhnacement 

2 I feel ready to integrate TELL into 

my learning, I have experience in 

using English learning applications 

such as Duolingo and websites 

readiness 
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such as ESL Lab. 

3 To teach listening, websites like 

ESL Lab have many benefits to get 

students used to listening to 

English conversations, and 

YouTube channels like CNN News 

also increase students' 

understanding and vocabulary 

habits. 

 

4 TELL has weaknesses when 

compared to conventional media, 

because it is related to technology, 

teaching English using technology 

may not be beneficial for students 

who have difficulty accessing the 

platform used in the classroom, so 

as a teacher, you must pay attention 

to the accessibility of the platform 

used so that all students are 

facilitated. 

 

 

 

 

Digital 

literacy 

5 I feel confident because on several 

occasions during the lecture 

process, I have been accustomed to 

integrating technology in learning. 

Several courses such as ICT 

Development, Microteaching, 

Digital literacy, multimedia 

literacy and also TELL have 

prepared me to be able to integrate 

technology in learning 

 

 

 

 

Foundational 

coursework 

6 Because it is related to technology, 

challenges that may arise are 

limited internet, unsupported 

 

 

Device and 
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devices, and also difficulty 

understanding the meaning of 

sentences in learning materials. 

Support such as training on 

specific application usage will 

benefit me in the future. 

facility 

 

 

Need for 

training 

 

P16 (FN) 

No Answer  Coding  

1 TELL is a way to facilitate the 

teaching and learning process. By 

implementing TELL, you can get 

benefits in the form of ease and 

modernization of learning. 

 

2 I am quite prepared as the technology 

currently exists. 

 

3 Smartphone and Duolingo 

Application 

 

4 Of course, some students didnt all 

engage because the device that their 

use not all support to the tell that i 

apply on my teaching. 

 

5 Im so confident that i believe that 

TELL is a significat factor to change 

the way we are teaching. 

 

6 The internet and the devices that 

schools and students use. I prefer to 

use the simple and free Technology 

so that the students can access it 

more easily. 

Facility 

and device 
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P17 (AUMM) 

No Answer  Coding  

1 Technology-Enhanced Language 

Learning (TELL) refers to the use of 

technology, such as digital tools, 

online platforms, apps, multimedia 

resources, and communication 

technologies, to facilitate and 

enhance the process of learning a 

language. Learners can easily access 

a wide variety of language 

resources, such as videos, articles, 

podcasts, and interactive exercises, 

that cater to different learning styles 

and levels 

 

Use of 

technology 

 

 

 

 

Flexible  

2 Being comfortable with the 

technology I'll be using is key. i'm 

already familiar with certain apps or 

platforms (e.g., Duolingo, Kahoot, 

Quizlet, or video-conferencing tools 

like Zoom for speaking practice), it 

will be easier to incorporate them 

effectively. 

readiness 

3 Kahoot! is a quiz-based learning 

platform that allows teachers to 

create interactive quizzes, surveys, 

and discussions. Students can 

participate in real-time, competing 

against one another. 

Platform 

4 If technology is overused, students 

may not develop essential 

interpersonal communication skills, 

such as face-to-face conversation 

Over 

reliance 
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and non-verbal cues. Language 

learning requires real-world practice, 

and technology cannot always 

replicate authentic, live interactions. 

to mitigate this, technology should 

be used to complement traditional 

methods like classroom discussions, 

debates, and role-plays rather than 

replace them entirely. Balancing 

both is key to fostering a well-

rounded language-learning 

experience. 

5 I am very confident in using the 

technology I use for teaching, such 

as Kahoot, which I mentioned earlier. 

 

6 One of the most common challenges 

is dealing with technical problems 

such as poor internet connections, 

malfunctioning devices, or platform 

errors. These can disrupt lessons and 

lead to frustration for both teachers 

and students. It would be helpful to 

receive training on troubleshooting 

common technical issues and have 

access to IT support. Being familiar 

with backup strategies, such as 

having offline materials ready, can 

also help mitigate this challenge 

 

 

Facility 

and device 

 

P18 (MRNS) 

No Answer  Coding  

1 Technology-Enhanced Language  
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Learning can be defined as the use 

of technology to improve 

performance and facilitate 

language learning. The use of 

TELL for me makes it easier for me 

to dissect and present the material 

to be taught, increase student 

engagement, and make learning 

more interesting. 

Use of 

technology 

Learning 

enhancement 

 

 

Engagement 

and 

motivation 

2 Ready because I’m familiar with 

tools that I want to use 

 

3 Engaging Presentation tools, such 

as mentimeter, PPT, 

Quiz apps such as kahoot, quizziz 

Design tools 

4 dependence on technology that 

can reduce students' ability to 

communicate directly and develop 

social skills. In addition, the digital 

divide is also a problem, because 

not all students have the same 

access to devices and stable 

internet. Excessive use of 

technology can also reduce the 

affective aspects of language 

learning, such as facial expressions 

and body language, which are 

important in communication. 

 

5 Pretty confident because I have 

attended several technology 

seminar trainings in organizations, 

and also courses on TELL on 

campus in semester 5. I think the 

contribution that the campus can 

 

 

 

Foundational 

coursework 
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make is by providing access to 

digital resources, such as courses 

on technology integration in 

teaching, workshops, or 

technology-based language 

laboratories. In addition, learning 

communities consisting of peers 

also play a big role in sharing 

experiences, tips, and strategies in 

using technology to teach 

languages. 

6 Lack of supporting facilities and 

infrastructure in the classroom, 

Students' unpreparedness in using 

TELL, and a less conducive 

classroom atmosphere. To 

anticipate this, I usually inform 

students well in advance to bring 

the necessary tools 

 

 

Digital 

literacy 

 

P19 (ZZ) 

No Answer  Coding  

1 TELL itself, in my opinion, can be 

described as an application, web, 

or online sources and also tools 

that are associated with learning. 

Of course TELL is very useful in 

language learning, because by 

integrating TELL into learning, 

learning will become more 

interesting. 

 

Use of 

technology 

 

 

 

Engagement 

and 

motivation 

2 I am ready to integrate TELL into  
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my learning. 

3 Quizizz web, mentimeter. By using 

quizizz web, it is seen that students 

are more interested in doing 

quizzes, then by using mentimeter, 

students become interested in 

listening to the teacher's 

explanation and are also actively 

involved in learning. 

 

 

 

Presentation 

platform 

4 Yes, maybe teachers have not fully 

mastered the use of this technology. 

So teachers should be able to 

develop their skills in using various 

technologies and also explore more 

about the latest online sources. 

 

5 I feel quite confident in using 

technology in learning. The 

preparation program greatly 

influenced my confidence. so far, I 

have only taken courses related to 

the use of technology in learning, 

such as TELL, ICT BASED, and 

also Microteaching 

 

 

 

 

 

Foundational 

coursework 

6 Technical challenges such as the 

web or application suddenly not 

being usable, then also inadequate 

internet, then also my lack of 

understanding in using certain 

digital sources. If these challenges 

occur, then I must have alternative 

media to use in learning. I will also 

learn again about digital sources 

that I do not fully understand 

 

 

 

Digital 

literacy 
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P20 (SYP) 

No Answer  Coding  

1 The use of technology that helps 

learning, especially language 

learning. Attracts students' 

attention and trains teachers' 

creativity. 

Use of 

technology 

Engagement 

and 

motivation 

2 During the integration of TELL, I 

still need a tutorial so that when I 

apply it to learning, it can be 

appropriate and smooth 

Partial 

readiness 

3 For the tools I use those available 

at school, namely LCD projectors 

and loudspeakers, focusing on 

audio-visual media that help 

improve students' listening skills. 

 

4 When using technology, there is a 

high probability that there will be 

distractions that break students' 

focus, so teachers must repeatedly 

regulate focus and provide an 

understanding of how to use 

technology wisely. 

 

5 Very confident because it really 

helps teachers and students in the 

learning process. I have never 

attended any training or courses but 

have attended seminars and 

lectures that discuss TELL. 

 

 

 

Foundational 

coursework 

6 Regarding the challenges, perhaps 

in connection and facilities in the 

 

Facility and 
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classroom, because not all classes 

have projectors and speakers, to 

overcome this, I brought 

independent speakers and sent 

materials via Google Classroom so 

that students can access the 

materials independently. 

device 

 

P21 (ALS) 

No Answer  Coding  

1 I think the learning that uses 

technology, such as laptops, hp, 

smart TV, internet, tablet etc. cz it 

can make it easier for teachers or 

students to learn innovatively and 

increase insight 

Use of 

technology 

2 very prepared, cz bfore the practice 

we as pre-service teachers had often 

applied it 

readiness 

3 Canva, Quiziz, Quizalize, wordwall, 

yt, etc 

platform 

4 limitations of technological tools  

5 very confident, before the practice, I 

was taught various theories in 

several subjects and practical use of 

TELL, and share the experiences 

with peers regarding the use of 

technology 

 

Foundational 

coursework 

6 problem in connecting smart TV to 

laptop, it takes quite a long time to 

connect the laptop to smart TV if 

there are connection problems, 
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limited technological tools and to 

overcome this, provide other 

alternatives such as learning 

through apk 

(quiziz,gclassroom,canva,etc.)on 

each hp 

Facility and 

device 

 

P22 (AA) 

No Answer  Coding  

1 TELL is technology we use in 

learning process which can easy to 

explain the material. Of course 

TELL give benefits because it can 

make the students more fun in 

learning and easy to understand. 

Use of 

technology 

 

 

Learncing 

enhnacement 

2 Of course i'll prepared all of the 

tool to teaching bcs i want to do the 

best for my student, before teach I 

prepare for the material, games, 

Exam (with the app) and I Will 

check again, so that the teaching 

process will run well 

 

3 I think quiziz, because we explain 

meterial also give the example to 

the students. so that the students 

Will active in class bcs i give them 

quickly quiz and they will be 

excited. most of them happy and 

enjoy the class if in the learning 

process use TELL. 

 

4 Students will enjoy the learning 

process but not focus bcs they 

Distraction 
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want to play game all the time. I 

Will give the students assignment 

to use TELL such as making ppt 

and then their will presentation in 

front of class or anything else, so 

that students can use TELL, i think 

it can effective bcs their can focuss 

and learning too 

5 very confident. I Learn from 

university because in the fifth 

semester i had TELL subject. I 

also tutoring by media like 

YouTube 

Foundational 

coursework 

6 Bad connection, how to solve the 

problem is I download the material 

or the assignment first, (if i give the 

material from YouTube) so it can 

make our learning run well. 

Facility and 

device 

 

P23 (NF) 

No Answer  Coding  

1 Tell is a set of techniques used to 

facilitate learning in the current era 

to be more communicative and 

interactive, useful because it helps 

facilitate learning English to be 

more understandable 

 

2 of course ready, by preparing all 

the needs needed to teach using 

Tell, and Prepared My Learning 

Scenario 

 

3 Mentimeters, because in the APK  
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there are many interactions that 

students can do through their 

cellphones 

4 No, it's just that its use must be 

accompanied by character learning 

from teachers, not just relying on 

pure technology for learning. 

 

5 I don't have any special training 

regarding the use of technology in 

learning, I got everything in 

lectures. 

Foundational 

coursework 

6 The challenge that I have to face is 

that I am a lil bit 'gaptek' about 

connecting the tools in classroom 

so the way to need help from other 

friends 

 

Digital 

literacy 

Peer support 

 

P24 (SMP) 

No Answer  Coding  

1 TELL can support language 

learning, the use of language 

learning use can be done in the 

form of online and offline. 

Technology is very beneficial for 

language learning, as time goes by 

technology is increasingly 

sophisticated making it easier for 

anyone to learn languages 

 

 

 

 

 

 

 

Learning 

enhancement 

2 When technology is needed in 

language learning, we must be 

ready to use it in the classroom. 

The use of TELL in the classroom 

 

readiness 
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can facilitate student understanding 

as well. 

3 Online quizzes such as G-form, 

quizziz, kahoot and others. When 

teachers give interactive and fun 

quizzes to students, they will be 

enthusiastic to complete the quiz. 

Learning accompanied by games 

can also improve student 

understanding, so that students are 

not bored the teacher must be able 

to provide interludes in the form of 

games or others 

 

Quiz 

platform 

4 The weakness in the use of 

technology is the use of the 

internet, if the connection is lost, it 

will be difficult to use technology. 

Skills in the use of technology are 

essential for applying TELL in the 

classroom. Teachers who have high 

skills in using technology can 

create an interesting classroom 

atmosphere. 

 

5 I am confident when I have enough 

preparation. So that I can create a 

fun classroom. When my 

preparation is not good enough, the 

class will become monotonous. So 

preparation must be done far in 

advance so that it is maximized 

when doing learning. 

 

6 The use of TELL in the classroom 

cannot be separated from the 
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obstacles faced, one of which is 

errors or poor network connections 

that hinder the use of technology, 

so it is necessary to conduct 

training to overcome web errors or 

other alternatives so that learning 

continues. 

 

Facility and 

device 

 

P25 (MAF) 

No Answer  Coding  

1 tell for me as far as I know the 

application of technology in 

language learning, in my opinion it 

is very useful for the progress of 

learning and makes it very easy. 

especially now is a digital era where 

everything is accessed through 

technology, for example, like online 

books, students can learn not only 

from learning in class but also 

outside. 

 

Use of 

technology 

2 Yes, although not all of them can 

master it, they can learn and as long 

as I teach using technology media, 

my students are immediately excited 

 

3 If there is a smart TV in the 

classroom, then we can show videos 

and illustrated PPTs and that can 

attract students' attention during 

learning. 

 

4 Yes, there are some drawbacks to 

relying on technology for language 
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teaching, such as over-reliance, 

limited access, lack of social 

interaction, variation in the quality 

of materials, and potential 

distractions. 

5 I'm sure and certain because I also 

use technology in learning and it 

really helps 

 

6 Maybe the problem is that 

technology is not always free, there 

must be a premium system, for 

example, Kahoot, in the premium 

section, the features are good, so you 

really have to spend more money, 

hopefully there will be a free 

template or discount 
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Appendix 3:  Coding Process
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Appendix 4: Documentations of Trust Worthiness  
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