CHAPTERIII
REVIEW OF RELATED LITERATURE

A. General Concept of Speaking
1. Definition of Speaking

In Oxford dictionary, definition of speaking is styngs or express

opinions, feelings, ideas, €tavhile in another words Glenn Fulcher said

that speaking is the verbal use of language to camizate with othef.

From definition above, it can be inferred that $peg is expressing

ideas, opinions, or feelings to others by using dsoor sounds of

articulation in order to inform, to persuade, andentertain that can be

learned by using some teaching-learning methodeogi

2. Basic Types of Speaking

are.

a.

According to Brown, there are some basic typespefking, they
3
Imitative is ability imitate a word or phrase osentence. The criterion
performance in this case included phonetic levebraf production, a
number of prosodic, lexical, and grammatical prapsrof language.
Intensive is the production of short stretchesraf anguage designed
to demonstrate competence in grammatical, phrasical,
phonological relationships (such as prosodic elémgionation,
stress, rhythm, juncture).
Responsive is interaction and test comprehensiosually short
conversations, standard greetings and small tatkple requests and

comments also included.

Martin H. ManserOxford Learner's Pocket DictionarfNew York: Oxford University
press 1995), p. 398
“Glenn Fulcher,Testing Second Language Speaki(@ritain: Pearson Education Itd

2003), p. 23

®H. Douglas Brownlanguage Assessment: Principles and Classroom Resct{New
York: Pearson Education 2004), p. 141- 142



d. Interactive includes multiple exchanged or mudtiplarticipants and
can use the two forms of transactional languageotovey specific
information or interpersonal exchange for maintagni social
relationships. In interpersonal exchanges, oratlpcbon can become
pragmatically complex which are use colloquial lkaage, ellipsis,
slang, humor, and other sociolinguistic conventions

e. Extensive (monologue) oral production tasks inclsgpeeches, oral
presentations, and storytelling, during which tippartunity for oral
interaction from listeners is either highly limitggherhaps to non
verbal responses) or ruled out altogether. Langsage is frequently
more deliberative (planning is involved) and fornfal extensive
tasks, but we cannot rule out certain informal niogoes such as
casually delivered speech (for example, my vacatiahe mountains,
recounting the plot of a novel or movie).

In other book, Brown said that there are six typésspeaking
performance. They are imitative, intensive, respastransactional,
interpersonal, and extensive. Transactional-Diadsgaonducted for the
purpose of information exchange, such as informagathering

interviews, role-plays, or debatés.

3. Teaching Speaking

According to Hornby, teaching means giving the ringion to (a
person): give a person (knowledge skill, etc). Whspeaking means to
make use of words in an ordinary vofc@herefore, teaching speaking is
giving instruction to a person in order to commuaitec

In another words, teaching speaking is the way students to
express their emotions, communicative needs, icttecaother person in
any situation, and influence the others. In teagtspeaking skill, it is

necessary to have clear understanding involveeedp

“H. Douglas BrownTeaching by PrincipleNew York: Pearson Education, 2001) p.271
*Hornby A.S,Oxford Advanced DictionaryEngland:Oxford University Press 1995), p.
886 and 827



Method is treated at the level of design in whioh toles of teachers,
learners, and instructional materials are speciffeztording to Anthony
said:

“Method is the level at which theory is put intaptice and at which

choices are made about the particular skills ttaloght, the content

to be taught, and the order in which the contetitbei presented®

According to Jack C. Richards and Theodore S. Raddkere are
some methods of teaching language, such as:

a. Total Physical Response
Total physical response (TPR) is a teaching metsidg speech
and action. The objective of this method is to lelaasic speaking skill
of the learners.
b. Silent Way
In this method, the teacher should be silent incthssroom but the
students active to produce as much language aibfmss
c. The Natural Approach
The method is used to teach the beginner, so, itepdbarning
process is adapted for the learners that knowahgulage at the first
time through listening and speaking learning.
d. Communicative Language Teaching
Communicative language teaching is the method fib@aises in
communicative fluency. The students can create thaguage often
through trial and error, so that they understanditwhey said. the
students also work in pairs or interact with theeotpeople.
The writer used total physical response for tesearch. According

to Kirsti on her article, she said that storytejlibased on the method of

®Jack C. Ricards and Theodore s. Rodgéproaches And Methods In Language
Teaching (USA: Cambridge University Press 2001), p. 19
"bid, p. 73



“Total Physical Response”, developed by Blaine Rayich is used to
teach foreign languages to childfén.

The method used to increase the students’ speakilhighrough tell
a story using story maze as a medium. Studentcreate their thinking

about the experiences orally.

4. Activitiesto Promote Speaking
There are many activities to promote speaking. Asgyriye Kayi
inferred from many linguistics on her article inabhing English as A
Second Language (TESL) Journal, there are thiréetinities to promote
speaking, which aré:
a. Discussion
After a content-based lesson, a discussion careloeftr various
reasons. The students may aim to arrive at a csioclushare ideas
about an event, or find solutions in their discosggroups. Before the
discussion, it is essential that the teacher dwéspurpose of the
discussion activity. In this way, the discussionngo are relevant to
this purpose, so that students do not spend thee thatting with
each other about irrelevant things.
b. Role Play
Students pretend they are in various social costartl have a
variety of social roles. In role-play activitieshet teacher gives
information to the learners such as who they adevamat they think or
feel.
c. Simulations
Simulations are very similar to role-plays but whatkes
simulations different from role-plays is that theag more elaborate. In

simulations, students can bring items to the ctassreate a realistic

8irsti A. Dyer, MD, MS, FAAETS,The Importance of Telling (and Listening) to the
Story. Article Journey of Hearts A Healing Place in Cygace, p. 7 in 6 December 2001

*Hayriye Kayi, Activities to Promote Speaking in a Second Languéafyeversity of
Nevada (Nevada,USA) retrieved from http://unr.eduikpage/hayriyelp. 2 in 3 May 2010
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environment. For instance, if a student is actia@ a&inger, she brings
a microphone to sing and so on.
Information Gap

In this activity, students are supposed to be waykn pairs. One
student will have the information that other partdees not have and
the partners will share their information. Informat gap activities
serve many purposes such as solving a problem decting
information. In addition, each partner plays an amt@nt role because
the task cannot be completed if the partners do provide the
information the others need.
Brain Storming

On a given topic, students can produce ideas imidel time.
Depending on the context, either individual or grdarainstorming is
effective and learners generate ideas quickly aedlyff. The good
characteristic of brainstorming is that the studere not criticized for
their ideas so students will be open to sharing ieas.
Storytelling

Students can briefly summarize a tale or story thegrd from
somebody beforehand, or they may create their aanes to tell their
classmates. Story telling fosters creative thinkihglso helps students
express ideas in the format of beginning, develogmand ending,
including the characters and setting a story hémte.
Interviews

Students can conduct interviews on selected topitts various
people. It is a good idea that the teacher provadesbric to students
so that they know what type of questions they naa what path to
follow, but students should prepare their own wigxr questions.
After interviews, each student can present hiseorstudy to the class.
Moreover, students can interview each other anmotiuce" his or her
partner to the class.



11

h. Story Completion
For this activity, a teacher starts to tell a stdwyt after a few
sentences, he or she stops narrating. Then, eaénststarts to narrate
from the point where the previous one stopped. Estthient is
supposed to add from four to ten sentences. Stsidemt add new
characters, events, descriptions and so on.
i. Reporting
Before coming to class, students are asked toaewvspaper or
magazine and, in class, they report to their frsenwtiat they find as the
most interesting news. Students can also talk alwbether they have
experienced anything worth telling their friends threir daily lives
before class.
J.  Playing Cards
In this game, students should form groups of f&ach suit will
represent a topic. For instance, diamonds represaming money,
hearts represent love and relationships, spadesesap an
unforgettable memory, and card represent bestéeaElch student in
a group will choose a card. Then, each studentwrite 4-5 questions
about that topic to ask the other people in thaugrd-or example, if
the topic "diamonds: earning money" is selectedie hare some
possible questions: Is money important in your?lit#®hy? or What is
the easiest way of earning money? or What do ymk tibout lottery?
Etc. However, the teacher should state at the teginning of the
activity that students are not allowed to prepaes-iyo questions,
because by saying yes or no students get littletipeain spoken
language production. Rather, students ask operdeqdestions to
each other so that they reply in complete sentences
k. Picture Narrating
This activity is based on several sequential peguStudents are
asked to tell the story-taking place in the seqgaéptctures by paying
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attention to the criteria provided by the teaclseaaubric. Rubrics can
include the vocabulary or structures they needstwhile narrating.
|.  Picture Describing
For this activity, students can form groups andhegmup is
given a different picture. Students discuss th&upecwith their groups,
and then a spokesperson for each group descrileepitture to the
whole class. This activity fosters the creativitydamagination of the
learners as well as their public speaking skills.
m. Find the Differences
For this activity, students can work in pairs amhe couple is
given two different pictures, for example, pictuné boys playing
football and other picture of girls playing tennStudents in pairs
discuss the similarities and/or differences inglatures.
The writer use story telling and pictures narratittg promote
speaking in the classroom, in order to the studeartscreate their thinking

and encourage their language briefly.

5. Characteristics of Successful Speaking Class

There are some characteristics of successful spgakiivity°

a. Learners talk a lotmost of the time allotted for the activity is ocaegb
by learner talk not by teacher talk or pause.

b. Participation is even: classroom discussion is @omninated by a
minority of talkative participants. All get a chando speak, and
contributions are evenly distributed.

c. Motivation is high: learners are eager to speakabse they are
interested in the topic and have something newatp about it or

because they want to contribute to achieve a tagctive.

Ypaul S, Characteristic Of  Successful Speaking retrieved from
Http://www.myenglishguru.com/teacher-forum/teachsmgaking.html, in 6 May 2010
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d. Language is of an acceptable level: learners egptiesmselves in
utterances that are relevant, easily comprehensieach other, and of

an acceptable level of language accuracy.

6. Aspectsof Assessing Speaking
Speaking is a complex skill requiring the simultaue use of a
number of different abilities, which often develapdifferent rates. There
are some aspects of speaking according to Haroesnpoehension,
grammar, vocabulary, pronunciation and fluency.

a. Comprehension
For oral communication certainly requires a subjeaespond to

speech as well as initiate it.

b. Grammar
It is needed for students to arrange a correcteseast in

conversation. The utility of grammar is also tortethe correct way to
gain expertise in a language in oral and writtemfo

c. Vocabulary
One cannot communicative effectively or expressg ildeas both

oral and written form if they do not have suffidienocabulary.
Therefore, vocabulary means the appropriate dictidnch is used in
communication.

d. Pronunciation
Pronunciation is the way for students to produeardr language

when they speak. It deals with the phonologicatess that refers to
the component of a grammar made up of the elenadsprinciples
that determine how sounds vary and pattern in gulage.

e. Fluency
Fluency can be defined as the ability to speakntlyeand

accurately. Fluency in speaking is the aim of mmguage learners.
Sign of fluency include a reasonably fast speespefking and only a

small number of pauses and “ums” or “ers”. Thegasindicated that
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the speaker does not have spend a lot of time lsagrdor the

language items needed to express the medSage.

Table 2.1 Scoring System of Speaking

No.

Aspects

Score

Criteria

Pronunciation

5
4

Has few traces of foreign accent.

Always intelligible, though one is conscious

of a definite accent.

Pronunciation problems necessitate

concentrated listening and occasionally lead to

misunderstanding.

Very hard to wunderstand because

of

pronunciation problems. Must frequently be

asked to repeat.
Pronunciation problems so severe as to m

speech virtually unintelligible.

Grammar

Makes few ( if any ) noticeable errors g
grammar or word order .
Occasionally makes grammatical and/or wa
order errors which do not, however, obsc
meaning.

Makes frequent errors of grammar and w
order which occasionally obscure meaning.
Grammar and word order errors ma3
comprehension difficult. Must often rephra
sentences and/or restrict himself to ba
patterns.

Errors in grammar and word order so sever

to make speech virtually unintelligible.
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YRobert Sanborn BrowrTeaching Speaking: Suggestion for the Classromtrieved
from http://www.jalt-publications.org/tl/files/9@p/speaking.htm in 3 May 2010

2D Harris, Testing English As A Second Langua@#SA: Mc. Graw Hill 1969), P. 84
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Vocabulary

Use of vocabulary and idioms virtually that
native speaker.

Sometimes uses inappropriate terms an
must rephrase ideas because of lex
inadequacies.

Frequently uses the wrong worg
conversation somewhat limited because
inadequate vocabulary.

Misuse of words and very limited vocabuls
make comprehension quite difficult.
Vocabulary limitations are extreme to ma

conversation virtually impossible.

d/or

ical

Is;

of

ry

ke

Fluency

Speech as fluent and effortless as that o
native speaking.
Speed of speech seems to be slightly affe

by language problems

Speed and fluency are rather strongly affec

by language problems.

Usually hesitant; often forced into silence
language limitation.

Speech is so halting and fragmentary as

make conversation virtually impossible.

f a

cted

—

ed

by

5 1o

Comprehension

Appears to understand everything witho
difficulty.

Understands nearly everything at norn
speed, although occasional repetition may
necessary.

Understands most of what is said at slow
than-normal speed with repetitions.

Has great difficulty following what is sai

nal
be

er-

.
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Can comprehend only “social conversation”
spoken slowly and with frequent repetitions
1 Cannot be said to understand even simple

conversational English.

B. General Concept of Story Maze
1. Telling Story and Story Maze

Telling the Story is a mean of transmitting ideasf one person to
another'® Telling a story is a part of life, intrinsic to istocultures. Stories
can educate, inspire and build rapport. They aremaans of
communicating, recreating, and helping preservéums by translating
memories into a more concrete manner that can beedadown verbally
or in written form. Telling the story can provideetopportunity to gain a
deeper understanding of one’s experiences and lbnese

Storytelling is the conveying of events in wordeages, and sounds
often by improvisation or embellishment. Storiesnarratives have been
shared in every culture and in every land as a m@rentertainment,
education, preservation of culture and in orderintill moral values.
Crucial elements of stories and storytelling inélydot and characters, as
well as the narrative point of vietd.

Each person has a unique story, unlike any otheesd stories are
constantly changing and being rewritten, reconstdiceven discarded
from the moment that the people are born until &mries help make
sense of the insensible. Stories can help peophkorex other ways of
doing, feeling, thinking and behaving.

Stories have always played a significant role ifdeén's growth.
Stories not only help in stimulating children's gmration and

understanding of the world, but also in developaigldren's language

Y¥irsti A. Dyer,0p.Cit. p.1
“Wikipedia, Storytelling retrieved from
http://en.wikipedia.org/wiki/Storytelling#Emancipan_of the story in 15 February 2010




17

ability and appreciating literatuf@. The primary reason to recommend
storytelling in the EFL speaking classroom is th@tries are motivating
and immensely interesting, can best attract liseenand promote
communication.

Stories are an enormous language treasure. Fordusaf years,
thousands of stories have been created and passed Many old stories
are regarded as the models of language and tresasiitbe culture, from
which learners at various language levels and agepg can find suitable
stories to read and téfl. In addition, stories are easily accessible;
storybooks can be found in bookstores and borrofk@eh libraries or
friends. Today, the most convenient and quickest teafind stories is

from the Internet.

There are some definitions about “Maze”:

a. Maze is kind of road which is complex, difficult daracross each
other’

b. Maze is system of paths, arranged like a puzziehich one must find
one’s way'®

c. Maze is a complex tour puzzle or pictures in themfaf complex
branching passage through which complex the sotwest find a
route!®

From definition above, writer concludes that stamgze is a story
that consists of picture, road, and puzzle or mpssehich complex and

difficult in which the solver must find ways to kmdhe route of story.

% u Jianing, Storytelling in the EFL Speaking Classroogquoted from Aiex, 1988;
Cooper, 1989; Koki, 1998; Zobairi & Gulley 1989, p4, retrieved from
http://iteilsj.org/Techniques/Jianing-StoryteIIingrﬂn in 4 January 2010

Ibid, p. 5

73hon M. Echols and Hasan Sadily. An English-IndianBsctionary, (1975), p. 376

¥Martin H. ManserOxford Learner's Pocket DictionaryNew York: Oxford University
press 1995), p. 258

*The Wikipedia,Maze,retrieved from http://www.wikipedia/definitionofraa/html. in 2
January 2010
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2. Application of Story Mazein Teaching Speaking
Some basic principles in using story maze are kexdsy pictures,
some questions related to the pictures and modekllimg the story
maze®

There are some steps in using story maze in tissrclam?*

a. Writing key words and translating them. The teachetes key words
on the blackboard or whiteboard. She or he givesmges how to
pronounce the word, and then translates it int@mhedian Language.
She or he asks the students to repeat to prondbeaseords together.

b. Showing a large paper that consists of the pictasesn example of the
story maze. Before telling the story maze, the lencasks some
questions related to the pictures.

c. Teacher tells the story. After telling the storysadissing what the
students hear. The students can ask about objacg pr point of the
story.

d. Teacher shows new picture to the students andsnkidg words and
translating them, then asks some questions refatet pictures.

e. Dividing class into five groups. They should woikt ¢their story orally
and should make sure that each one of them knowcandtell the
story.

f. Asking the representative of each group as volurteetand by the
paper and telling the story to the whole class dthase their
comprehension.

Speaking is not easy to do, and telling a storfgnglish is not either.

The students will meet some difficulties in givingormation if they do

not have any ability to convey an idea or a topioyeover if the students

will tell a story.

“Wright Andrew, Creating Stories With Children(England: Oxford University Press
1997), p. 105

Zsari Lucky A.P,Story Maze As A Medium to Teach Speaking In Regefitory
(UNNES 2008), p. 22
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All of the actual teaching of new language materialust be done
with the relation of the situations in the classnoand the familiar home
surrounding. As the person who manages the classemtivity. Teacher
may use story maze as a medium to meet specitimat®nal need. It has
been familiar for the students when every time thsy going to study a
new topic, they are usually provided with story maz

Through media like story maze, the teacher can gieéivation to
students to learn speaking more enjoyable andestieg. They can enrich
their vocabulary and know more about structureseyThvill get new
atmosphere in learning speaking.

C. Previous Researches

The writers’ research is similar to these followipggvious researches;
expect that, the writers’ research will focus oacteng media with story
maze. The researches which relevance to my reseaashollow:

Sari Lucky Aprilia Puspita, 2201404127 (Languagd &mt Faculty of
State University of Semarang, 2009). Story Mazeaamedium to teach
speaking in retelling story (the case of the emfaide students of state Junior
High School 1 at Tambakromo, Pati in the acadeneiar 2008/ 2009).this
study was written based on the fact that the stisdefien get problem in
expressing their idea orally. The main objectivéshes study are (1) to find
out weather there is a different score in the aehreent between students who
are taught speaking using story maze as a medindnthedse who are taught
speaking without story maze as a medium and (2xpdain the advantages of
using story maze as medium to teach speakinglia sory.

She used experimental research in this studyn#tyaing the data, she
used a quantitative approach. The subjects wereigfne grades of state junior
high school 1 at Tambakromo Pati. There were twigjestis in doing the
research VIII-E as control group and VIII-G as expental group. In
experimental group the students was given a tredtosng story maze and in

control group, they were taught using a traditiomsthod. She used some
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picture in pretest and posttest in both class obatnd experiment. The result
of the research showed that the experimental ggmifbetter score than the
control group. It could be seen by comparing thegrage score. The average
scores of experimental group were 12 (pre test)landl7 (post test) while the
control group were 11,28 (pre test) and 13,79 (pest). The mean score of
the experimental was 5,47 while the control growgs &#,51. It was clear that
the mean score of the experimental group was hitjlaer the control groufs.

Vicka Mulia Sari A. 320040291, (School of Teacheraihing and
Education of Muhammadiyah University of Suraka®@08) had a research
in title Improving Students’ Speaking Using Infortioa Gap to The Second
Grade of SMPN 3 Karanganyar. This research is aiatedescribing the
implementation of Information Gap, describing whegtlor not information
gap technique improves students’ speaking and ibesgrthe students’
responds on information gap in teaching speakitge flesult shows that by
implementation information gap in teaching speakitite students have
chance to be active and cooperative in teachin@képg The students’
motivation to speak, practice, and students’ adment of speaking is
improved®®

Rini Widiastuti (A. 320030147, School of Teacheraifing and
Education of Muhammadiyah University of Surakar2807) the title is
Teaching Speaking Through Dialogue to The Elevéfahr Students A Case
Study At SMK Muhammadiyah 1 Jatinom. This resegvaper is aimed at
describing the process of teaching speaking thraliglogue focused on the
curriculum, method and technique of teaching spegkieaching media, and
system of evaluation. The source of data is tegcl@arning process at SMK
Muhammadiyah 1 Jatinom, and documents. She does cthgsroom

observation and interview to the English teachaseld on data analysis she

*’3ari Lucky Aprilia Puspita,Story Maze as a Medium to Teach Speaking in Regell
Story(Semarang: State University of Semarang, 2009)ublighed Thesis

“V/icka Mulia Sari,Improving Students’ Speaking Using Information Gaffhe Second
Grade of SMPN 3 Karangany@dMuhammadiyah University of Surakarta, 2008) hpublished
Thesis
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finds that the result of teaching speaking by usliajogue as follows: 1) the
curriculum of SMK Muhammadiyah 1 Jatinom uses KB#ge goal of
teaching speaking is to gain the students to betabtommunicate in English
on elementary level. They can express variousrigelor sense; 2) method
and technique of teaching speaking uses commumcapproach and
dialogue technique; 3) media of teaching speakisgsublackboard and
cassette (CD); and 4) system evaluation of speakitigities using comment
and mark, this way is very needed for a teachekrtow the students’
capability and to make the lesson better. Thereftire result of teaching
speaking through dialogue is satisfyfig.

However, the first thesis used the pictures in gatetand posttest,
while this research is not used the pictures i fest a list of command and
key of words. The second one was focus to des¢hibamplementation of
information gap can improve the students’ speakamgl describing the
students’ responds on Information Gap in teachipgaking, while this
research was focus on the effectiveness of usiogy Stlaze to increase
students’ speaking skill. On the other hand, thera difference between
Rini's and researcher’s study. In this study, thetew try to offer one of
teaching media while the previous one offered thecgss of teaching
speaking through dialogue based on the curriculen@hod and technique.
The writer hopes that this study can fill in thepga teaching learning,
especially in English teaching learning context ginek positive contribution

although it is just a little.

D. Action Hypothesis
Dealing with the underlying theories, the actionpbipesis of this
research is: by using story maze in teaching spgal@specially in telling

story the students’ speaking skill can be increasduktter.

ARini Widiastuti Teaching Speaking Through Dialog(Muhammadiyah University of
Surakarta, 2007) ), Unpublished Thesis



