CHAPTER Il
PUNCTUATION MARKS AND ERRORS
IN LANGUAGE LEARNING

A. Punctuation Marks
1. Definition

According to The New Encyclopedia Britannica, Theorav
punctuation is derived from the Latinpunctus which is in English
translated intopoint® Briefly, punctuation is described as the use of
spacing, conventional signs and certain typologilealices as aids to the
understanding and correct reading, either silendloud, of handwritten
and printed texd.It is also defined as the act or art of pointimgtence
with comma, semicolon and other marks.

The word punctuationin Oxford Advanced Learner’s Dictionary
is a noun from the verpunctuatewhich means “to divide writing into
sentence, phrases, etc by using special marksdu#.gtop, question mark,
etc”. Hence, it can be defined as the action oesy®f punctuating.

Punctuation mark is also defined as any of the m#rkt are used
to punctuate writing. Punctuation mark is also known as the mark which
is used to clarify meaning by indicating separatioh words into
sentences, clauses and phrdses.

Based on the explanations above, it can be condlutiat
punctuation mark is the use of any marks in writinglarify meaning by

indicating separation of words into sentences,sdawand phrases.
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2. Function

Throughout its history, punctuation has been engddpr varying
purpose such as: for elocutionary and for syntafuioctions. In its
elocutionary function, punctuation serves as a cfeinstructions for
reading a text aloud as it is one aspect of wrigpaech and a kind of
phonetic transcription for prosody (stress, pawas® intonation). In its
syntactic function, punctuation serves, like othgpects of orthography, to
convey meaning. It does so by identifying lexickneents and clausal,
phrasal, and sentential structdre.

We speak English with sound level variations, tafevoice
changes, rate changes, and various facial exprsss@pdy gesture and
hand activity may contribute to comprehension oé tpoken word.
Punctuation is, in part, an attempt to capture riinvg the emphasis we
are able to deliver orally. Additionally, punctiost is a tool we use to
organize word arrangements to facilitate readafilitThe use of
punctuation should be accurate when we intenddwige information, the
use of inappropriate punctuation marks will makegbe hard to read and
understand our writing. The presence of punctuatiaarks help us to
write down our language easily in order to be weldlerstood by others.

3. Types of Punctuation Marks
a. Full Stop or Period (.)

A full stop or period (sometimes stop, full poiot, dot) is the
punctuation mark that is commonly placed at the &rskveral different
types of sentences in English and many other lagegiaA full stop
consists of a small dot placed at the end of adinext, such as at the
end of the sentencédt is usually used for:

'Robert J. Scholes and Brenda J. Willis, “Prosodiel éSyntactic Functions of
Punctuation: A Contribution to The Study of Oralityand Literacy”, http:
Ilwww.springerlink.com/content/ 0107276842q/?, dita July 12, 2009.

8Beida “Punctuatioh, http://www.iscribe.org/english/punc.html, cited duly 12, 2009.
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1) indicating complete sentence or thought, Mgsthofa is a cheerful
boy.,

2) abbreviating, for exampl&uryono, M. Agand

3) separating numbers in mathematics and time, fomeia 10.5
metersand10.45 am™

From the explanation, we can conclude that a filp san be
used to indicate complete sentence, abbreviationsaparate numbers
in mathematics and time.

b. Question Mark (?)

A question mark is the mark that placed in the esfd
interrogative sentence. Some examples relateddstigm mark are:
1) Who are you?

2) Do you know my namé?

A question mark also can be used with the datepoess doubt,
e.g.John Marston (? 1575-1634j.In addition to the use of a question
mark, it is not used at the end of an indirect tjoas for instanceHe
asked why | come laté However, a question mark can be placed within
the quotation mark in a direct question, €Why you must be so
unreasonable?” she askéd.

The importance of a question mark is to indicatpiastion in a
sentence, a misused application of a question makk influence

readers’ understanding toward our writing.

%Hotbend D. Lingga and Lim Ali Utomdntisari Tata Bahasa Inggris Kontemporer,
(Jakarta: Kesaint Blanc, 2005J9Ed., p. 612.

YA S Hornby,op.cit.,p. 1402.

“Ibid.

Sibid.

“Marcella FrankModern English: A Practical Reference GuidelSA: Prentice Hall
Inc., 1972), p. 302.
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c. Comma (,)

The comma is a valuable, useful punctuation debm®eause it
separates the structural elements of sentences nmmdmageable
segments$® The use of comma can be explained as follows:

1) Introducers
A comma is used after introductory words, phrased a
clauses. Some examples related to this case are:
a) Words :However, the new law was largely ignored by the
public.
b) Phrases After a long vacation, he returned to work.
c) Clauses Because he had missed so many classes, he had to
drop the course.
d) Appositives ‘An old man, my grandfather can barely wadfk.
2) Coordinators
A comma is used between two independent clauseshvisi
joined by the coordinating conjunctioasad, but, yet, or, for, and so
to form compound sentences. Below is some exangblascomma
as coordinators:
a) The exam was quite easy, but most students failed.
b) The exam was quite easy, and most students filed.
3) Inserters
A comma is used before and after words, phraseslandes
that are inserted into the middle of main clauske Examples
related to it as follow:
a) Transition :The students, on the other hand, felt that thewiast
unfair.

b) Appositives:My grandfather, an old man, can barely wafk.

15\Nikipedia, The Free EncyclopedidCommd, http://en.wikipedia.org/wiki/comma
(punctuation), cited on August 14, 2009.

'®alice Oshima and Ann Hogudjriting Academic English: A Writing and Sentence
Structure Work Book for International Studer{Reading: Adison Wesley Publishing Company,
t.t.), p. 229.

7 bid., p. 230.
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4) Linkers
A comma is also used to:
a) add words and phrases at the end of a sentenc@&he.gtudents
felt that the test was unfair, of course.,
b) link items in a series, e.@ nurse has to be willing to work at
night, on weekends and on holid&y.

From the description, we can draw a conclusion thatmain
function of a comma is to separate the structuexhents of sentences
into manageable and segments in order to be wdknstood by
readers.

d. Exclamation Mark (1)

An exclamation mark or exclamation point is a puatibn mark
that is usually used after an interjection or exx@#on to indicate strong
feelings, anger, pain, command, wonder or high tamee, and often
placed at the end of a sentence. But it can beirptihe mid of the
sentence and its function like a comma. The follmMs the example
deals with the use of exclamation mark:

1) Ouch!
2) That's great!
3) There was a loud bang! at the do@n the mid of the sentencéy.

In informal written English, more than one exclammatmark, or
an exclamation mark and question mark, may be uledan be
exemplified as follow:

Anton : Your wife’s just given birth to triplets.
Andi Triplets!?%*
The main function of an exclamation mark, as exydiabove,

is to indicate strong feelings, anger, pain, comunamonder or high

'8 bid.

% bid., p. 231.

20\Nikipedia, The Free Encyclopedia, “Exclamation Matkttp://en.wikipedia.org/wiki/
exclamation_mark, cited on August 14, 2009.

%A S Hornby loc.cit.
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tone voice. It is of ten placed at the end of aessre though sometimes
it's in the mid of a sentence.

e. Quotation Mark or Inverted Comma (“ "or"* )

A Single quotation mark or inverted commas are gaheused
in British English, i.e‘Help! I'm drowning’?

In American English, a double quotation mark ifdjse.g.
“Help, I'm Drowning”.?

Briefly, the use of a quotation mark as follow:

1) To enclose words and punctuation in direct speed,“Why on
earth did you do that?” he asked. “Because | disligou” he
replied.

2) To draw attention to a word that is unusual for tumtext, for
example a slang expression, or a word that is disec special
effect, such as irony, e.gle told me in no uncertain terms to “get
lost” and Thousands were imprisoned in the name of “national
security”.

3) To enclose the titles of articles, books, poemaygletc., e.d. was
watching “The Day After Tomorow”

4) Around short quotations or sayings, i you know the origin of
the saying: “Slow but sure”%*

The use of quotation marks must be consistent. Wieenise a
single quotation mark, we must use it consisteatlgt so does a double
quotation mark.

f. Colon (%)

A colon informs the reader to what follow a proohda
explanation, or simply enumerates elements of whateferred to
before.

A colon is used for the following matters:

A S Hornby,op.cit.,p. 1403.
B)bid.
bid.



1)

2)

3)

4)

5)

6)
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Introduction of a definition, i.eA: the first letter in the Latin
alphabet.

Separation of the chapter and the verse numbegation in many
references to religious scriptures, and also epenys; it was also
used for chapter numbers in roman numerals, foramee, The
Qur'an, Sura 5:18.

Separation of hours, minutes and seconds whenthegdine time of
day. The examples can be described as follow:

a) The concert finished at 23:45.

b) This file was last modified today at 11:15:05.

Separation of a title and the corresponding sehtite. Star Wars
Episode IV: A New Hop@.

We use colon for introducing citation, i.&hakespeare says:
“discretion is the better part of velour®®

We use colon to separate two clauses which expressensus
without any conjunction. An example related to licls asMan

proposes: God disposés.

g. Semi colon (;)

The uses of the semicolon in English can be exgthbriefly as

follow:

1)

2)

It is used between closely related independentselauvhich is not
conjoined with a coordinating conjunction, i.e.went to the
swimming pool; | was told it was closed for routib@rnacle
husking.

It is used between independent clauses which atedi with a
transitional phrase or a conjunctive adverb, &gveral European

countries established colonies in the New Worldrdpthe sixteenth

25\Nikipedia, The Free Encyclopedia, “Colon”, httpr/Agikipedia.org/wiki/Colon_

(punctuation),

cited on August 14, 2009.

2% otbend D. Lingga and Lim Ali Utomap.cit.,p. 620.

“Mpid.
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century; however, by the middle of the present wgntthe
influences of those colonies started to disapp®ar.

3) It is also used between items in a series thabmgamning internal
punctuation, i.e.There are several Waffle Houses in Atlanta,
Georgia; Greenville, South Carolina; Gainesville|okda; and
Mobile, Alabama.

4) To separate independent clauses which are conjoiwit
coordinating conjunctions, when the clauses haternal commas
that might be misread, e.@dfter the game, | won a red and blue
pinwheel, four hundred thousand edible ingots, zetidfrozen roses,
and a certificate of excellence; but when the stoame, | lost it all
in a torrent of sleet, snow, and profanfty.

We must pay attention on the use of a colon andnaicelon
since we sometimes regard that both of colon amd selon is the same
in its use function. Whereas, both of them areegditferent.

h. Dash (—)

A dash is a punctuation mark. It is longer thanyphen and is
used differently. The use of dash as follow:

1) To indicate the change of thought which happenemhtsmeously,
e.g.

a) Mr. Andi is — it's better not to say that Mr. Andi...
b) If only | had married him, we could be happy nowuatwhy do

| think off all about it now?

2) To emphasize a word or phrase at the end of arsante.gAfter he
had resided at college for five years and left hinnss-blessing.

3) To unify some separated object, efgu, he, and I—we are all to be

responsible for the mishap.

“Eugene Ehrlich, Schaum Outlines of Theory and Problems of Pundanati
Capitalization and SpellingUSA: Scahum’s Outline Series of McGraw-Hill Comjem 1992),
2"Ed., p. 49.

“Alice Oshimayp.cit.,p. 233.

®Hotbend D. Lingga and Lim Ali Utomap.cit, p. 622.
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I. Hyphen (-)

Nearly the same with dashes, hyphen is shorterdhahes, it is
generally functioned for unifying some words intaeoword. Some
examples related to hyphen suchhmsther in law (brother-in-law),
twenty five (twenty-five).

We must be able to differentiate the function oflash and a
hyphen in order to be better of composing our ideaswritten form.

j. Stroke/Slash (/)

The slash (/) is a punctuation mark. It is alafled a virgule,
diagonal, stroke, forward slash, oblique dash,tsksratch comma. The
use of slash can be defined as follows:

1) The slash is often used, perhaps incorrectly, pauste the letters in
a two-letter initials such aR/C (short forradio contro) or w/o
(withoui). Purists strongly discourage this newer use efsymbol.
However, since other uses of the slash with indi@icharacters are
highly context-specific, confusion is not likely tarise. Other
examples includé/w (betweeror, sometimeshlack and whitg w/e
(whatever alsoweekendr week endinyg i/o (input-outpuj, andr/w
(read-write.

2) The slash is also used in some abbreviations ssai (@vith).

3) There are usually no spaces on either side ofsh sla virgule, for
exampleOur New Zealand / Western Australia trip

4) The slash is also used to avoid taking a positionai naming
controversy, allowing the juxtaposition of both resmwithout
stating a preference. An example is the designation
"Assyrian/Chaldean/Syriadh the official US census, reflecting the
Syriac naming dispute. The Swedish census has come imikars
solution, usingAssyrier/Syrianeto refer to the same ethnic group.

5) The stroke also use in arithmetic such'ase".

#bid., p. 623.
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6) A slash followed by a dash is used to denote theclasion of
currency, i.e. on a check or a hand-written invogmmebody may
write $50/- to denote the end of the currency. This keeps ahyb
from adding further digits to the end of the cuogn

7) A slash also used in a computer science; on ukéxdystems and in
URLs, the slash is to separate directory and fiengonents of a
path, e.g. pictures/imge.jpg, http://en.wikipedia.org/wiki/
Slash_(punctuation)

8) A leading slash represents the root directory @ thrtual file
system; it is used when specifying absolute pathe,

/ hone/ j ohn/ pi ct ures/ i mage. j peg.

9) It also used in writing certain shorthand date fatsn For example
9/16/2003 (in United States usage) or in most other coustrie
16/9/2003 or September 16, 200®r 16 September 200&in
Indonesia). In Britain there was a specialized insgrose:7/8 May
referred to the night which starts the evening &1ay and ends the
morning of 8 May, totally about 12 hours dependinghe seasoff.

As one of the valuable punctuation marks in writittge use of
slash is nearly the same with a comma and a folp siecause it
separates part of elements in a sentence to spéifjeaning like it
was explained above.

k. Omission Mark or Ellipsis (...)

Ellipsis is a mark that consists of three spacedbgs (...) or
four spaced periods (....). It is used most ofteimtlicate an incomplete
presentation of information. Question marks andlaration points
sometimes are combined with ellipsis (? ... and !). An example

related to it isThe men were astonished at what had happened and

*wvikipedia, The Free Encyclopedia, “Stroke/Slashttph //en.wikipedia.org/wiki/
slash_ (punctuation), cited on August 14, 2009.
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exclaimed, “What sort man is this?.. (if the question mark is omitted,
the meaning of the quotation would be obscurgd).

An ellipsis can also be used to indicate a pausspaech, an
unfinished thought or, at the end of a senten¢riling off into silence
(aposiopesis), for instanc®/e usually write ... and ... on a piece of
paper>*

From the description, we can conclude that apsadiis often
used to indicate an incomplete presentation ofrin&tion and a pause
in speech or a trailing off into silence.

|. Parentheses and Square Brackets { ( )and []}

Parentheses are usually used for the followingerstt

1) To identify a phrase, a clause or a sentence ienéesce which
grammatically is not included in main sentence, dgample:The
man in black (I think you have met him) is my beotf?

2) To enclose cross references, for example:
This moral ambiguity is a feature of Shakespealasr works (see
Chapter eight)®

3) Around number or letter in test, for example:
Our objectives are (1) to increase output, (2)rtrove quality, and
(3) to maximize profits’

The square brackets [ ] are used:

1) To enclose editorial comment, for example:
A notice reading‘everything to be put away in it's [sic] proper
place after using conatant references in her diaoy Mr. G
[ladstone]’s visit.”

2) Around words which are inserted to make a quotagi@mmatically

correct, e.gBritain in [these] years was without®.

%Eugene Ehrlichpp.cit.,p. 102.
*Ibid.
*Hotbend D. Lingga and Lim Ali Utomap.cit, p. 622.
%A S Hornby,op.cit.,p. 1403.
37 i
Ibid.
*bid.
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The use of parentheses and square brackets mashbistent as
the use of a single or double quotation mark.
m. Apostrophe (')
The apostrophe is used:
1) with s to indicate that thing or person belongsdamebody, i.eMy
friend’s brotherandThe students’ books,
2) in short forms, to indicate that letters or figuhes/e been omitted,
i.e.I'm (1 am)andThe summer of ‘89 (1989),
3) with s to form the plural of a letter, a figure @m abbreviation, e.g.
During the 1990'sandMP’s in favor of the motiort®
From the explanation be can summarize that thetiaqpde is used
to indicate a possessive, a omitted letters ordgand abbreviation.
. Capital Letter
Capital letter must be applied in the following tead:
1) In the first word of a sentence, we must use chigitier*°
2) In the first word of every line of conventional e such as:
One impulse from a vernal wood,
May teach you more of man,
Of moral evil and good,

Than all the sages can.

— William Wordsworth**

3) The word | and O should be capitalized. Here isetkeample:
a) He and | are going to the party together.
b) Hear me, O Israef?
4) Names of the proper noun and adjective, for example
a) Frank meets Lucy for dinner (frank and Lucy areg@aonoun).

%A 'S Hornby,op.cit.,p. 1402.
“*Eugene Ehrlichop.cit.,p. 105.
“bid., p. 106.

“Ibid., p. 107.
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b) The baby was delivered by Cesarean section (Cesaieaa
proper adjective which is derived from Julius Cads¥

Particles of the following classification:

a) American family names that begin with the particies, Von,
De, Du, Di, or Da. Here is the exampleOne of the best
engineers that | know in Connecticut is Paul Vorrdéaburgh
(An American name}*

b) Foreign Family outside from America does not cdpialetter
of the patrticle that is provided above, such astcBuGerman,
Italian and Spanish, e.d®o you know the works of Pietro di
Donato?(An Italian name}®

Geographical names, for instance:

a) We are going to Mississippi river.

b) It's what we call by Atlantic Oceaff.

Compass Directions are capitalized when they aregfahe name

of specific regions. We do not capitalize east,tyuesrth, and so on

when the merely indicate directions.

An old song that is referred to the region justittdel bit south (it

merely indicates direction) of South Carolina §ta part of specific

regions).*’

The names and nicknames of geographic regions alitccal units

are capitalized, for instancktystery writers often use the Orient as

a locale.

Streets, building, parks and companies.

10)Organizations and other groups, for instar@etumbia University,

Department of Commerce, etc.

“bid
“bid
“bid
“|bid

., pp. 107-108.
., p. 109.

p. 110.

“bid.
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11)Noun and pronouns refers to God and Sacred musapialized,
for example:
Allah is our God?*®

12)Events, eras, prizes, and documents, &lge Nobel Prize for
literature was won by Saul Below in 197%6.

13) Titles of the following matters:

a) Civil and military titles, i.e.The Secretary of State is generally
the most important person of...

b) Academic degrees, e §uryana, M. Ed.

c) Books, plays, and periodicals, i.€he House of Seven Gables
(Name of a book}°

From the explanation we can draw a conclusionvleatise capital letter
in a matter such as a name of a person, a plamampany, a title of civil and
military, academic degree, a name of events, dootsnetc.

The fourteen types of punctuation marks above the common
punctuation marks that are usually applied in &temior printed media that
we face in our daily life. A misused applicationtbbse punctuation marks
will make our written language difficult to be umgiod by other. Hence, we
must pay more attention on the use of punctuatiarkenwhich sometimes are
still less considered by some people.

B. Errors in Language Learning
1. Definition
Error can be defined as a departure from correstnes mistaken
belief>® It also can be defined as a misconception of tésuh incorrect
information®® In oxford advanced learner's dictionary, an erisr

described as the state of being wrong in beligbeiravior:® In learning

“B1bid., p. 114.

“Ibid.

*%bid.

>IArthur Rebber and Emily RebbeFhe Penguin Dictionary of Psycholqgft.ondon:
Penguin Books Ltd., 20013" Ed., p. 249.

*?bid.

*3AS Hornby,op.cit.,p. 390.
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language process, an error can be defined as atdevirom the norm of
the target language. It can be in grammatical, asital, phonological,
morphological rules, eté?

From the definitions above, it can be concluded #@vaor is a
mistaken believe or a departure from correctnesa assult of getting
incorrect information.

2. ldentification and Description of Errors

In learning language, to be able to identify aroerwve need to
know about the difference of error and mistake t@imain our
understanding. An error takes place when the dewiarises as a result of
lack of knowledgé?® It represents a lack of comprehension of inforomati
or knowledge. A learner cannot self-correct anrdoexause it is a product
reflective of their current stage of L2 developmeévdeanwhile, a mistake
occurs when learners fail to perform their compegerit is the result of
processing problems that prevent learners fromssaug their knowledge
of a target knowledge rule and cause them to &alklon some alternative,
non-standard rule that they find easier to actesearners can readily
self-correct their mistakes.

The way teachers deal with students’ errors depmsically on
their own beliefs on the nature of the learningcpss and awareness of
students’ need and the objective of the courseessol’ An ability to
develop rapport and create a positive classroonogihere will guide the
foreign language teacher in dealing with studemtsors®® Teachers
should be able to recognize their students’ conmpet@s well to maintain

correction feed back to them.

**Rod Ellis, The Study of Second Language Acquisit{@xford University Press, 1994),
p. 51.

*bid.

*¥bid.

*David Nunan and Clarice LamBhe Self-Directed Teacher: Managing The Learning
Process (Cambridge University Press, t.t.), p. 68.

58 i

Ibid.
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The description of learner errors involves a conspar of the
learner’s idiosyncratic utterances with a recorgdtom of those utterances
in the target language. It requires, thereforeengitbn to the surface
properties of the learners’ utterané&sDulay, Burt and Krashen
distinguish the errors into three types accordmtheir systematicity those
are:

a. Pre-systematic errors occur when the learner iswarex of the
existence of a particular rule in the target lamppdor instance, about
the importance of punctuation marks.

b. Systematic errors occur when the learner has desedva rule but it is
the wrong one.

c. Post-systematic errors occur when the learner kribevgorrect target
language rule but uses it inconsistently (i.e. tbarner makes a
mistake on the use of punctuation on their writifig)

The main point to be able to maintain error coroecof the criteria
that are mentioned by Dulay, Burt, and Krashentsaaher should know and
pay more attention on his or her students’ compmeten learning the target
language.

. Source of Errors

Taylor points out, the error source can be psyolaistic,
sociolinguistic, epistemic, or may reside in thescdurse structure.
Psycholinguistic sources concern with the naturthefL2 knowledge system
and the difficulties that the learners have in gimg it in production the target
language. Sociolinguistic source involve such msatss the learners’ ability
to adjust their knowledge in accordance with theiadocontext. Epistemic
source concerns with the learners’ lack of worldwledge, while discourse
sources involve problems in the organization obinfation into a coherent

text5?

*Rod Ellis,op.cit.,p. 54.
Ibid., p. 56.
®*bid., pp. 57-58.



23

Richard distinguishes sources or causes of comgetemors into

three:

1.

Interference errors (interlingual) occur as a restilthe use of elements
from one language while speaking or writing anathiéor example,
Indonesian learners often encounter an error tierdifitiate the use of
comma instead of full stop of numbers in English, 0,64 cm(it should
be 0.64 cm) and.500 km(it must be 1,500km).

Intralingual errors reflect the general characterisf rule learning such as
faulty generalization, incomplete application ofesiand failure to learn
conditions under which rules applied.

Developmental errors occur when the learner attentpt build up
hypothesis about the target language on the babisited experience®

Intralingual error is further subdivided by Richardo the following

categories:

1.

Overgeneralization errors arise when the learneates a deviant
structure on the basis of other structure in thgetalanguage. It generally
involves the creation of one deviant structure lace of two target
language structure, i.ele is a singer (,)(.Wwhere English allowsle is a
singer(.).

Ignorance of rule restriction involves the appiigatof rules to context
where they do not apply, e.Where will you go{the learner intends to
ask) is the wrong pattern. The correct patterivizgere will you go'By
using question mark.

Incomplete application of rules involves a failuie fully develop a
structure of the target language, e you like singing(the writer
intends to ask but he or she doesn’t place questiark to indicate
question sentence). Therefore, he or she shoulte idd0 you like

singing?

®lpid.
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4. False concepts hypothesized arise when the leadoesn't fully
comprehend a distinction in the target language lteis about 4,2 knfin
English the correct form should kds about 4.2 km§?

From the explanations above, it can be summarihatl $ource of
errors in language learning involved psycholingajstsociolinguistic,
epistemic, and discourse structure. Meanwhile, dberces of competence
errors involve interlingual, intralingual and dewgmental errors. An
empasizing point of this explanation is a foreignduge teacher must be able
to classify source of errors of language learnersaasupport for ease to
maintain correction and to give feedback to thelatds.

D. Factors Influence errors
1. Internal
The internal factors that influence learner errams learning
language covers the condition of the learner, thaifastation of language
transfer, and the cognitive accounts of SLA.
a. The Condition of The Learner
The condition of the learners, whether physic oychslogy,
will affect their ability in learning a new languagractor such as: age,
motivation, mental health, attitude, aptitude, pegdity of the learners
play important rule in this case. For example,ridationship between
a learner’s age and his or her potential for sucaedearning a new
language is mostly debated by linguistic researher
Hence, a teacher in designing a course materiat oorsider
the learners conditions and needs in order to Isg ea delivering

material of the target language.

®3bid., p. 59.
®patsy M. Lightbown and Nina Spaddow Language Are Learne@Oxford University
Press, 1999),"Ed., p. 60.
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b. The Manifestation of Language Transfer

Errors occur as a result of the negative transfemother
tongue patterns into the learner's ©2Three things that should be
considered in this case those are: facilitationjdance and over-use.

Facilitation is evident not so much in the totalsafce of
certain errors- as would be expected on the bé&dislaviorist notions
of positive transfer-but rather in a reduced nundfegrrors and, also,
in the rate of learning. The learners’ L1 canlfete L2 learning. This
is called by facilitative effect. Learners may sgimes pass through
an early stage of development where they manifaséct use of target
language feature if the feature corresponds toJafehture and then,
subsequently, replace it with a developmental l82ue before finally
returning to the correct target language feaffire.

Avoidance deals with learners’ avoidance in usimguistic
structures which they find difficult to apply besauof differences of
their native language and the target language neesitend to pay less
attention in those difficulties to minimize erranslearning a language.
for instance, in writing case, we tend to write rytteing simply
because we are afraid of doing mist&ke.

Over-use or over-indulgence of certain grammafiah in L2
acquisition can occur as a result of intralinguabcess such as
overgeneralizatioff®

To minimize errors because of the manifestatiom okegative
language transfer, a teacher should be carefuesigding his or her
material. An inappropriate or unsuitable design emnat will cause
language learners hard to undestand it. Finallynymarrors are

encountered by students in mastering the targgukzge.

®*Rod Ellis,op.cit.,pp. 301-302.
®Ibid., p. 303.
®Ibid., p. 304.
®bid., p. 305.
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c. The Cognitive Account of SLA

The cognitive accounts of SLA also influence leararrors in
learning language. The cognitive accounts concetimwhat learners’
know not with what learners do. Clearly, the foesisiot on abstract
linguistic knowledge but on the extent to which tlearner has
achieved mastery over the formal and functionapprties of language
and the mental process which is involVéd.

Consciousness of the learner in language learrgngnother
factor deals with students’ error related with tbggnitive accounts.
Schmidt distinguishes three sense of consciousnesgsonsciousness
as awareness, consciousness as intention and cosisess as
knowledge”®

From the definitons above it can be concluded ttie
cognitive account of SLA deals with students corape¢ in
mastering the L2 or the target language. It corsérrnwhat a learner
knows not to what he or she does.

2. External
The learner-external errors factors in learningglaage are
primarily concerned with the question “How do leam get information
about the target language?”. The external factwsd on social, input and
interaction factors.
a. Social Factors

The process of language learning can be very fieasd the
impact of positive or negative attitudes from thereunding society
can be critical. One aspect that has receiveddqoiati attention is the
relationship of gender roles to language achieveédten

Community attitudes toward the language that iadgpé@arned

can also have a profound impact. Where the commtias a broadly

*Ibid., p. 348.

lbid., p. 361.

7]Wikipedia, The Free Encyclopedia, “Second Languagequisition”, http:
/len.wikipedia.org/wiki/Second_language_acquisiticited on January 12, 2010.
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negative view of the target language and its spsake a negative

view of its relation to them, learning is typicaltyuch more difficult.

This finding has been confirmed by research in moom contexts. A

widely-cited example is the difficulty faced by wksian learners in

learning English as a second language.
b. Input

Learners’ most direct source of information abdch target
language is the target language itself. When thayecinto direct
contact with the target language, this is refet@dasinput When
learners process that language in a way that cainiloote to learning,
this is referred to aistake "2

Input in language learning can be distinguishea itiiree
theories those are:

1) Behaviorist theory proposes a direct relationshgiwieen input
and output. This theory rejects the idea of mindaasobject for
inquiry and ignores the internal processing thkésaplaces inside
the learner. Input is comprised with stimuli anddack.

2) Mentalist theory emphasizes the importance of ¢éaenlers’black
box This theory focuses on learners’ innate knowledge

3) Interactionist theory concern with the linguisticveonment and
social interaction patterff.

So, there are three major theories concern wmifbut in
language learning those are: behaviourist, mehiafid interactionist
theory. To maintain errors correction to languaggrrers we also can
consider this point, of couse,as a supporting pgoiather.

c. Interaction Pattern
Long's interaction hypothesis proposes that languag

acquisition is strongly facilitated by the use bé ttarget language in

bid.
®Rod Ellis,op.cit.,p. 243.
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interaction’® The way learners interact to the environment aloun
them will influence their understanding toward tfaeget language.
Interaction pattern of language learners can derm of learner and
learner’s interaction, learner and teacher's im#oa; learner,
material and method’s interaction; and learner amyironment
interaction.

E. Previous Research

Previous research of related study had been coediucy Novi
Sulistiyana (Student of IKIP PGRI Semarang), shalyaed about the
ability of student to use punctuation in writing 8MK Pelita Nusantara
Semarang {°

This thesis and Novi’s research has similarity.rBof them focus on
punctuation marks. There is no difference on it.

The difference between this thesis and Novi's neteavas Novi's
research was generally on writing. She was notipéder study in what
type of writing she analyzed but this thesis wascHfed its scope on the use
of punctuation marks in dialogue text in order itait the study. Besides
that, the object of the study of Novi's researchd @his research was
different as well.

The second was the research that had been condbygtéiditik
Widayani (2201403506) (student of English departmamd art faculty
semarang state university). She analyzed about analysis on students’
punctuation in writing dialogue text (a case stumy the second year
students of SLTPN | Doplang Blora in the acadengaryof 2007/2008}

74\Nikipedia, The Free Encyclopedia, “Second Languagequisition”, http:
/len.wikipedia.org/wiki/Second_language_acquisiticited on January 12, 2010.

™Novi Sulistiyana,“The Ability of Students to Use Punctuation Marks \Writing in
SMK Pelita Nusantara | in The Academic Year of 2@008", Thesis of Faculty of Languages
and Arts IKIP PGRI Semarang, (Semarang: Librarlké® PGRI Semarang, 2007).

*Tutik Widayani, “Errors Analysis on Students’ Pummtion (A CaseStudy on The
Second Year Students of SLTPN | Doplang in The Acaid Year of 2007/2008”, Thesis of
Faculty of Languages And Arts Semarang State Usityern(Semarang: Library of Semarang State
University, 2008).
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Although they have the same focuses, our partitgpaand place of
conducting the research was quite different.

The thesis under the title teaching writing discusgext in seventh
grade of SMA Saverius Sragen in the academics géat007/2008 by
Yohana Dwiyogi Punicawari (2201403005) (student of English
department and art faculty Semarang state uniyersitso used as reference
for previous research because discussion was ndhdy same with
dialogue!’ Unfortunately, this thesis didn't explain aboutetuse of
punctuation marks, this is the differences betwinthesis and Yohana's
research.

Based on description above, then the researcherim@a®sted to
formulate his research by using title “Analyzingu@&nts’ Awareness of
Using Appropriate Punctuation Marks in Dialogue fTéR Descriptive
Study at Eighth Grade Students of MTs Darul Ulumm&eang in The
Academic Year of 2009/2010)” because this studyuite different on time,
place, focus, participants, methods and results Study may give us new
perspectives toward the importance of being awdresmg appropriate
punctuation marks in writing especially in dialogest.

""yYohana Dwi Yogi Punicawari, “Teaching Writing Dission Text in Seventh Grade of
SMA Saverius Sragen in The Academic Year of 2000820T hesis of Faculty of Languages And
Arts Semarang State University, (Semarang: Libcdrgemarang State University, 2008).



