CHAPTERIII

REVIEW OF RELATED LITERATURE
A. Theoretical Review
1. Noun Phrase

A noun phrase is phrase whose head is a hduis a group of related
words that lacks both a subject and a verb. Thesaeeh is focused on simple
noun phrase for seventh grade students. The exapagitern of simple noun
phrase is the noun + noun, asclassroom, teapot, gold ring, et®f course, the
two patterns — noun + noun and noun + verb + -@n-re-combine to form even
more complex noun phrase, e.gdumptruck-driver, candlestick-maker,
windscreen-wiper, and so oithe further explanation about noun phrase are as
follow:

a. The function of noun phrase

In the clause, NP act as subject (S), as object ¢D)as
complement (C¥:

Example:

5 - P
[NF[The house ) (wagc (quite empty)] NP : S
5 P o
[(we) (have boughty={the house)] NP : O

[E(Thisjp(must be)-‘f;(the house)] NP : C

! http://www.websters-online-dictionary.org/definitimoun+phrase, on Tuesday, Apfil,6
2010.

2 Geoffrey LeechEnglish Grammar for TodayMacMillan: The English Association,
1982), p. 60
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b. The structure of noun phrase

The structures of noun phrase are very diverse thritchief
elements are theSe:

1) The head of noun phrase may be:
a). A noun

According to oxford learner's pocket dictionary mois word
that refers to a person, a place, or a thing, alityuor an
activity. Some nouns are countable nouns; thathesy name
people, place, and things that can be counted.r@ttr@mon
noun is uncountable nouns, it means that thingscdma not be
counted. Countable nouns can be singular or pliagular
plural countable nouns add s/es to the singuleegidar plural
countable noun differ from the singular in someeotivay €.g.
man/men, mouse/mice, ¢thave the same form as the singular
(e.g. deer/deer, species/species,),etr come from other
languages and have kept their original plural fofeng.

bacterium/bacteria, criterion/criteria, analysis/alyses, efc*

The example of noun phrase: (ffuoll), (dear"margare), etc.

% Ibid, p. 61

4 Randee FalkGrammar Links 3 (a Theme-Based Course for ReferanddPractice)
(Boston: Houghton Mifflin Company, 2000), p. 138
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b). A pronoun

Pronoun is used in place of a nouRronouns have the same

function that nouns do. There are different typlgsronouns’

i. Reflexive pronouns are used instead of object proso
when an object refers to the same person or thinthe
sentence subject. The reflexive pronouns amngself,
yourself, himself, herself, itself, ourselves, gelires, and

themselves.
Example: They have confidencetiremselves

ii.  Reciprocal pronouns are used when two or more pempl
things, named in the subject of the sentence, giveé
receive the same feelings or actions. The reciproca

pronouns areach other and one another.

Example: The children really cooperate well wibme

another

iii.  Indefinite pronouns are used to talk about ungieeci
people or things or about people or things in ganr.g.
someone, anyone, no one, everyone,). etndefinite
pronouns are used as subjects, subject compleraedt,

objects. When used as subject, they take singeldnsy
Examples:
Everyondikes the restaurant. (subject)

He must besomeonemportant. (subject complement)

5 Betty Schrampfer Azat)nderstanding and Using English Grammaf &dition (USA:
Prentice Hall Regents, 1989), p. A5

¢ Randee Fallgp. cit p. 169



12

The chef is angry abosbmething(object of preposition)

iv. Possessive pronouns can be used when the context

language or otherwise makes clear what noun thggce.
Example: She gave awagr mangoes.

The example of noun phraséiit), ("herself), {'everyone (in
the street)), etc.

c). (less usually) an adjective.g. the"absurd, an enumerator

(e.g. all™fifteen), or a genitive phraseg."(john’s book).
2) The premaodifiers of an noun phrase may be:

a). Determiners

Determiners come before nouns. There are variondskof

determiners; articles, quantifiers, demonstrativesnd
possessives.

I. Article, the choice of article depends partly the type of
noun. It also depends on the context in which annisu
used. The context includes the language contexivtirels
and sentences used- and also the situation arspédaker’s
and listener’'s knowledge. There are indefinite detinite

article.
¢ The definite article (The)

The is used with all nouns-uncountable nouns,
countable nouns, singular nouns, or plural nouhs. i

used with a noun when both the speaker and tlenést

7 Ibid, p. 139.
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know which person, place, or thing the noun isrrefg
to.

Example:Thechef received the award last week
¢ The indefinite article (A/An)

A/An is used only with singular count nouns. lused
when the speaker and listener don’t both know which
person, place, or thing the noun is referring tbe T
indefinite article is a before consonant sounds and

before vowel sounds.

Example: A well-known chef won an award for his

recipe for dessert.
ii. Quantifiers indicate the quantity of the noun.

Example: Some restaurants change their menus every
month.

iii. Demonstratives indicate a noun as close (itiisse) or far
(that, those), in terms of physical distance or enor
abstractly, for example, in terms of time.

Example Thosechefs over there won awarthss year.

iv. Possessives indicate the noun as belongingiteesne or

something.
ExampleTheir recipes will be printed in a new cookbook.
The example of noun phras&tlfis morning), Ya™ girl), etc.
b). Enumerators

Enumerators indicate the number of the things, eylaar

person.
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The example of noun phraséto eggs), (thé”third man),
etc.

c). Adjectives

Adjectives indicate the characteristics of a noiingan be
shape, colour, the material, etc. It describes ginds more

information about nouns.
The example of noun phras&réd shoes), {older music), etc.
d). Nouns

Noun is word that refers to a person, a place, thir. It used

as countable and uncountable nouns.

The example of noun phrases: {garden fence), (a“gold

ring), etc.
e). Genitive phrases

Genetive phrases mean possessive phrases. It texlitiae

noun as belonging to someone or something.

The example of noun phrase¥{fted’s) whisky), (*(someone

else’9 problems), etc.
f). Adverbs (in initial position)

According to oxford learner’s pocket dictionary adv is word
that adds information to a verb, adjective, phraseanother
adverb.

The example of noun phras&gitea noise), etc.
g). Some less clear-cut categories, such as adgegqthrases

T

M M
L‘J’P(awfully bad) weather); other phras%&?(round the clock)
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service); compound words of various kinds (a sloited
bumpkin); Ven and Ving forms of verbs (grated clegega

running total).
3) The postmodifiers of a noun phrase may be:
a). Prepositional phrases

An important element of English is prepositionalrgge. It
consists of a preposition and its object. The dbjet a

preposition is a noun or prono€in.

M
The example of noun phrase: (the best ﬂ%{pf my lifg).
b). Relative clauses

If there are two sentences which have similar fsarh both of
sentences, we can combine both of them into a seatby
using relative clause. It refers to who to subsditperson as
subject of the sentence, whom to substitute peascen object
of the sentence, whose to show possession, andhwtbic
substitute things, animals, etc. as a subject oolgact of a

sentence.
The example of noun phrase: (a qudlfyhich| admired]).

c). Various other types of modifier, including adve (the girl

Mnasty .

M -
4 UPSEAITSy - ggiectives  (something ¥ (in the

woodshed)), noun phrases in apposition (the bandie\ﬁfa

tiny marsupial)).

8 Betty Schrampfer Azanp. cit p. A2
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2. Teaching English Vocabulary and Simple Noun Phrase
a. Teaching Vocabulary

Whenever we think of language learning, we usutigg of
mastery the vocabulary. Because it supports theakgpge in
communication to express their ideas. To know whbatbulary is, the

writer would like to present several definitionsvafcabulary.
Hornby defines vocabulary &s:
» The total number of words in language.

» All the words known to a person or used in partcubook,

subject, etc.

» A list of words with their meanings, especially orthat

accompanies a textbook in a foreign language.

‘without grammar very little can be conveyed, witho
vocabulary nothing can be conveyed'. This is how lthguist David
Wilkins summed up the importance of vocabularyresg® It means
that we can say very little with grammar, but wen gy almost

anything with words.

In every language, vocabulary is important to cgnveaning,
express wishes, desires, feelings and to commueniadth others.
Hockett (1958), one of the most influential strwatdinguists of the

day went so far as to argue that vocabulary wasaseest aspect of a

? A.S. Hornby,Oxford Advanced Learner’s DictiongrgOxford: Oxford University Press,
1999), p. 1331

10 Scott ThornburyHow to Teach VocabulayyEngland: Longman, 2002), p. 13
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second language to learn and that it hardly redumemal attention in
the classroom®

Rivers (1983:125) has also argued that the acopnsaf an
adequate vocabulary is essential for successfunsetanguage use
because, without an extensive vocabulary, we wilubable to use the
structures and functions we may have learned fonpcehensible
communicatiort? It means that, vocabulary is one of importantdkin
beside many factors in learning English. It is irsgible to master

English well without mastering vocabulary.

Anyone who has learned a second language will kitoaty
some words seem easier to learn than others. Boé students still
find difficulties in learning vocabulary. Many facs that make some
words more difficult than others, they are as folld

= Pronunciation: research shows that words that difecult to
pronounce are more difficult to learn. Potentiadigficult words
will typically be those that contain sounds that anfamiliar to

some groups of learners.

= Spelling: sound-spelling mismatches are likely éothe cause of
errors, either of pronunciation or of spelling, asah contribute to

a word’s difficulty.

= Length and complexity: long words seem to be noenthifficult to
learn than short ones. But, as a rule of thumbh Hrgquency
words tend to be short in English, and therefoeel¢arner is likely

to meet them more often, a factor favouring thearhability.

" David NunanlLanguage Teaching Methodology: A Textbook for TeesLondon:
Tottenham Court Road), p. 117

12 |bid. p. 117

13 Scott Thornburyep. cit p. 27
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= Grammar: also problematic is the grammar associaiigil the
word, especially if this differs from that of itd lequivalent.

= Meaning: when two words overlap in meaning, leasrae likely
to confuse them. Words with multiple meanings, saglsince and

still, can also be troublesome for learners.

» Range, connotation and idiomaticity: words that banused in a
wide range of contexts will generally be perceiasdeasier than
their synonyms with a narrower range. Uncertainty ta the
connotations of some words may cause problemsWrds or
expression that are idiomatic (likeake up your mind, keep an eye
on...) will generally more difficult than words whose ameng is
transparentdecide, watch It is their idiomaticity, as well as their
syntactic complexity, that make phrasal verbs facdit.

Words are easier teachable if they can be demoedtrar
illustrated by the use of pictures or real objefisr example, it is
easier to teach a word like blackboard than a wiéedthough, even
though though is much more frequent, and probaldyenuseful, than
blackboard. As a rule of thumb, nouns are morelyeasught than
verbs or adverbs, and concrete nouns are morey dasight than
abstract noun¥' By using pictures, teacher will be able to present

something which is impossible to bring at class.

In 1984, in the introduction to their cambridge Estgcourse,
Swan and Walter wrote that ‘vocabulary acquisiti®he largest and
most important task facing the language learneour€ebooks began

to include activities that specifically targeteccabulary.*®

14 |bid. p. 35

15 Ibid. p. 14
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The implications of the teaching of vocabulary dteat
strategies of encoding vocabulary in memory appeashange as a
function of language proficiendy.Low-proficiency language learners,
although a test indicated they understood the mearof the stimulus
recognition items, appeared to encode them in mgmoithe basis of
acoustic and orthographic similarities rather thgnassociation of
meaning. Therefore it would appear that they wolbidghefit from

selective listening, songs, rhymes, and spellingafs.

These days, the consensus of opinion seems to diethé
development of a rich vocabulary is an importargnent in the
acquisition of a second language. Certainly, coptaary coursebooks

are as carefully structured lexically as they sr@actically.
b. Teaching Simple Noun Phrase

Before explaining about teaching vocabulary reldtedimple
noun phrase, the writer will give definition of nophrase. According
to hornby, noun phrase is a group of words in desee that behaves
in the same way as a noun that is as a subjectpbgect, and
complement or as the object of preposition.

From definition above, the writer can draw a cosin that a
simple noun phrase is a group of words which ism&d by a noun and
all its modifiers and determiners that behaves asun and has the
functions as a subject, an object, a complemerasathe object of a

preposition in a sentence.

Much important grammatical information is tied inteords,
and learning words can take students a long way grammar. This

suggest that if we give high priority to vocabulaevelopment, we are

16 Jack C. Richard§;he Context of Language Teachit@ambridge: Cambridge University
Press, ), p. 187
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not thereby abandoning grammar. Rather, vocabukeayning can
serve as a stepping stone to learn and use grahhmar.

Grammar is the study both of the way words are nethi
together in particular order, and also of what kimdl words can slot
into any one link in the chaiff.There are basically two ways in which
a learner can achieve understanding of rule: tiectese (rule-driven)
path and the inductive (rule-discovery) pé&thln this study, the
researcher used inductive approach. On the othnet, éithout having
met the rule, the learner studies examples and fitoese example

derives an understanding of the rule.

Weinert’s research into scottish children aged 31ykars
learning german showed that they used formulai@g#s or chunks
both for communication and for developing grammegigert:1994f°

In teaching vocabulary, teacher should not giveeparately,
words by words. It will make the students know theaning of the
words only and they still find difficulties in apphg the words into
phrases, clauses, sentences and paragraph. Teerf®roest way in
teaching vocabulary is not only teaching the sttslém memorize but

also teaching them to pronounce, spell, and useciintext.

In studying vocabulary, we not only study about meg but
also we study about how words combine which caflechse. Noun

phrase is part of vocabulary learning so we caange noun phrase

' Lynne CameroriTeaching Languages to Young Learné@ambridge University Press),
p. 72

18 Scott ThornburyHow to Teach GrammafLongman: Pearson Education Limited,
1999), p. 2

19 Ibid, p. 49

2 bid. p. 101
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without knowing the vocabulary first. Two or moreonds can be

combined or joint up to make new one.

In order to be able to construct vocabulary, sttslbave learnt
to be simple phrases, clauses, and sentences.n&uteve to know
parts of speech in English vocabulary includingmoterb, adjective,
adverb, etc. Then the students also have to knewckmonological
order to arrange a simple noun phrase. In thisystug have just

discussed about simple noun phrase.
3. Teaching Simple Noun Phrase Using Quartet Card
a. Quartet Card

Quartet card is a card game, similar to go fishictvlwas the
start of top trumps. There were originally creat®d Austrian card
game company Piatnik during the 1960’s, but lategam being
released by Dubreg, Ace, Waddingstons, and othemgpanie<? In
another words, quartet card is a piece of stiff gpapontaining
information and picture played by a small number méyers

(minimum three players).

On quartet card, each pack originally contained ca2ds,
divided into 8 groups of 4 cards, unlike a norm2ldack of playing

cards, but the number of groups changed from coypnfzacompany.

A Quartet card is a card collecting game. Quariatds
combine pictures and a ganfé.Students have to collect cards from
other players by asking for the same family ca@sthe Quartet card,

there is picture of member of quart/family with itame above, each

2! en.wikipedia.org/wiki/quartet_card_game, on Wedags January's 2010

22 \www.pagat.com/quartet/, on Wednesday, Januirg®10
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quart/family has four members. The object of thengas for players to
collect families.

The quartet card game can be played in about twentlyirty
minutes, but it can be even shorter or longerefiethds on the number
of the students, it can be shorter when it appiegthe small class
which consists of 20-25 students and it can bedomgnhen it applies in
the large class which consists of 40-45 students.

b. Thelmplementation of Quartet Cardsin Teaching Simple Noun

Phrase

As language teachers, we use a variety of teacaidg to
explain language meaning and contruction, engagiests in a topic,
or as the basis of a whole activity. Teaching semmun phrase to the
seven grade students is not easy task. Because\ba grade students
need some interesting ways to make them interespay attention to
the material that has been given to the studemacher uses various
teaching aid or media such as pictures, cardsjareblg poster,

internet, etc to help students understand the mheasily.

Quartet cards combine picture and game. The stsdeititbe
motivated to learn English especially simple noumwage by using
game in quartet cards. Often, students are involmeg@laying the
games or singing the songs and they do not rediae they are
practicing languag& It means that students can get knowledge in
material and experience without any forced. It wiobke wrong to
suggest that vocabulary learning has to be all wamkd no play.
Children of all cultures seem to enjoy games. Miost-language word

games transfer comfortably to the second-languEgsmom.

2 sitj Tarwiyah,Games, Songs, and Practical Ideas to Teach Langy8genarang: IAIN
Walisongo), p. 5
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Games have been shown to have advantages andveffests
in learning vocabulary in various ways. First, garbang in relaxation
and fun for students, thus help them learn andrretew words more
easily. Second, games usually involve friendly cetitipn and they
keep learners interested. These create the mativébir learners of
English to get involved and participate actively the learning
activities. Third, vocabulary games bring real wocontext into the
classroom, and enhance students’ use of Englista ifiexible,

communicative wayg?

More often a word is successfully retrieved fromnmoey, the
easier it becomes to recall it. Therefore, usefuhgs are those that
encourage learners to recall words and preferablypaed. The fun
factor may help make words more memorable and apettive

element often serves to animate even the mostrigthstudents?

English teacher also can add variety to the teclsq
employed in the classroom by alternating other vaigs with
language games that recycle vocabulary, e.g., Blerakvord bingo,
password, etc. Language games have the added ageaot being
fun, competitive, and consequently, memorabBl@hese games are

also activities that students can be encouraged tmn their own.

As good choice of games as one of teaching medigbnmng

good learning products. A game is going to use idass activity

24 Nguyen Thi Thanh Huyen and Khuat Thi Thu Ndae&rning Vocabulary Through
Games’; Asian EFL Journal, Desember, 2003.

25 Scott Thornburyop. cit p. 102

26 Marianne Celce-Murcia[eaching English as a Second or Foreign Langudyedtion,
(USA: Thomson Learning, 2001), p. 289
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should be carefully selected and prepare. Whergusigame, teachers
should consider the following questiofis:

1. Is it suitable for the students?

2. Is it easy to run (or even a complicated one)?

3. Is it profitable for the students (or gives thenpgment only)?
4. Has the language graded to the students’ level?

5. Is the instrument and material ready?

6. Is the instrument used visually attractive?

7. Will the students get bored with the game befory tven finish

the activity?

Well-chosen games are invaluable as they give stadebreak
and at the same time allow students to practisgukage skills. Games
are highly motivating since they are amusing andhat same time
challenging® Furthermore, they employ meaningful and useful
language in real contexts. They also encourage mudease

cooperation.

Games add variation to a lesson and increase niotivay
providing a plausible incentive to use the targetguage. For many
children between four and twelve years old, esfigciae youngest,
language learning will not be the key motivatiofedtor. Games can

provide this stimulus. (Lewis, 1999)

27 sitj Tarwiyah.op. cit p. 29

2 Aydan Ersoz, Six Games for the EFL/ESL Classrdom
http://owl.english.purdue.edu/owl/resource/596/@/ Wednesday, March 0 2010.

2Yin Yong Mei and Jang Yu-JinglUsing Games in An EFL Class for ChildteDaejin
University ELT Research Paper, 2000
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Pictures on the quartet cards also can help stsidémt
understand or make simple noun phrase easily. $aeotipictures as
prompts for vocabulary teaching can be enhancedoifie basic
principles of memory are taken into account. Sonawaltder children
may benefit as well from very simple generalizasigauch as “this is
the way we say it when we’re talking about yestgidand concrete
illustrations®® Pictures give concrete illustrations and describe
characteristics, such as colour, shape, size, @tdhe things on the

quartet cards to arrange simple noun phrase.

Visual aids, these include flashcards, cue cartsfggraphs,
blackboard drawings, wallcharts and realia. Theyextensively used
for conveying meaning and are particularly usefat teaching
concrete items of vocabulary such as food or furaijtand certain
areas of vocabulary such as places, professiossrigion of people,
actions, and activities (such as sport and verbaafement}* In this
study, the writer tried to show how visual mateyiah quartet cards

can be designed and exploited to illustrate thedlmtween words.

Teacher have always used pictures or graphics,hehdtawn,
taken from books, newspaper and magazines, or @fapbs to
facilitate learning. Pictures can be in the formflaEhcards (smallish
cards which we can hold up for our students to,dame wall pictures
(big enough for everyone to see details), cue camsll cards which
students use in pair or groupwork), photographsitiation (typically
in a text book). Some teacher also use projectddsslimages from an
overhead projector, or projected computer imageschier also draw

pictures on the board to help with explanation anguage work.

%9'H. Douglas Brownep. cit, p. 363

31 Ruth GairnsWorking with Words: A Guide to Teaching and Leagnifocabulary (UK:
Cambridge University Press, 1986), p. 73
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The choice and use of pictures is very much a maite
personal taste, but we should bear in mind threditegs they need to
possess if they are to engange students and hesdliieglly useful. In
the first place they need to be appropiate not émiythe purpose in
hand but also for the classess they are being fasedf they are too
childish students may not like them, and if theye awlturally
inapropiate they can offend people. The most ingmrthings for

pictures in the end is that they should be visible.

The quartet card game activity in teaching simmdan phrase

is described below:
1) Students work in group, each group consists of $tudents.

2) One of the player shuffles a pack of cards andidiges the cards
to each player that they may not show the otherepta

3) They take turns to ask another player for particaéad which has
part of a family they lack. (e.g. a player with tifemily of
transportation (example, school bus) would be @skim another

player with aeroplane, two cars, or a train).

4) If the player who is asked has the card; he/shd gius it to the

person who asked for it.

5) If one player can collect one family/group (congstfour cards),

he/she has to put the cards down.

6) The player who has collected the most familieshat énd of the

game is the winner.

In the end of the lesson, teacher may take varamiivities
related to simple noun phrases. Teacher may askstingents to

translate the vocabulary/words, determine the pafrtspeech, make
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another simple noun phrase based on the picturéiseoguartet cards,

make a sentence using simple noun phrase, etc.
B. PreviousResearch
There are researches related with the study asafoll

1. Siti Nuryanti (2201402025)English Department Faculty of Language and
Arts, Semarang State University, 200, her thesis The Use of Domino
Game Pictures as A Technique in Teaching VocabiRatated to Simple
Noun Phrase: The case of tHB graders of SD Negeri Waru | Rembang in
Academic year of 2006/2007ihds that the students’ progress during the
teaching and learning activity by using domino ggoetures was good
enough; 78.13% in the first cycle, 84.06% in theosel cycle, and 87.50%
in the third cycle. The students’ mastery in Ergh®cabulary related to
simple noun phrase improved after the domino garomines activities
were given. It means that after students were tabghthis technique

(domino game pictures), the result of the test beter than before.

The similarities of her thesis with this researxithe material that focus on
teaching vocabulary related to simple noun phrage difference is

looked at the use of teaching media/aids in tegckimple noun phrase.

2. Ary Suryani (2201403658)English Department Faculty of Language and
Arts, Semarang State UniversiQ09, in her thesislthproving Vocabulary
Proficiency Through Pictures (An Experimental Reseao the Forth
Graders of Perumnas Banyumanik 09 Semarang ElemyeStiool in the
First Semester in Year 2007/2008)nds that the result of teaching
vocabulary through pictures is good because thaageeis 75.53.
According to the level level of achievement, thesufe of teaching
vocabulary without using pictures is sufficient dese the average of
score is 65.73. This means is a significant thi#mdince in the vocabulary
achievement of the students who taught using mstand those taught
without using pictures. It means that the mastényoocabulary which was
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found from the teaching vocabulary using pictusesetter than teaching

vocabulary without using pictures.

The similarities of this research with her thes@) de seen both the
material that focused on vocabulary and the usquobfire. As we know
that the noun phrase is a part of vocabulary arartgucard is card
collecting game that contains picture. The diffeesn between this
research and her thesis is the use of quartetgarte because it is not
only contains picture but also a game. Consequenlgan create fun

learning in English.
C. Action Hypothesis

Hypothesis is a predictable statement needed &xplred more. If a
statement is not needed to be researched is noechams hypothesis.
Hypothesis is usually used in researches whichiegppjuantitative using
model deductive-verificativé.

The hypothesis in this research is “quartet camiegaan improve the
students’ achievement in simple noun phrase”. imsehat using quartet card
game has a positive influence on the improvemestuafents’ achievement in

simple noun phrase.

32 Rochiati Wiriaatmadjayletode Penelitian Tindakan Kelg®andung: PT. Remaja
Rosdakarya, 2006), p. 87.



