CHAPTERI I
REVIEW OF THE RELATED LITERATURE

A. PreviousResearch

In this research, the writer will discuss the poes researcher to
prove the originally of this research. The writelll Wlescribe some works
which are relevant to this thesis to make the thagiangement easier and to
avoid repeating the same study.

Thesis entitled The Use of Series Pictures as MadidVriting
Procedure Texts (The Case of Tenth Grade Studéri@Mé N 2 Pemalang
in the Academic Year 2007/2008) written by Turagip201403578),
Language and Art Faculty of State University of &esng, 2008 states that
using series pictures to teach writing is a goabuation it can stimulate the
students’ interest in writing. Pictures can repnéghe real situation and the
students can express their ideas more easily. Sthidy is an experimental
research. The research question of this study 18 hell pictures give
contribution to students in writing procedure téxt tries to know how well
picture give contribution to teach writing and tookv if there is significant
difference in the achievement between the studehts are taught writing
using pictures and the students who are taughingrivithout pictures as
media. The data were collected through an essayBased on the try out
and some revisions, the test was valid and relidliile result of the research
shows that series pictures can contribute greatilystudents in writing
especially procedure text. By looking at the pietyrthe students were able to
catch the idea of what had to be written. The wiadso expected that it can
be adapted to teach and improve listening $kill.

Turasih (2201403578), The Use of Series Pictures as Media in Writing Rthoe Text to
Senior High School Studen{The Case of Tenth Grade Students of SMA N 2 Pematathe
Academic Year 2007/2008B5emarang: UNNES, 2008), Unpublished.



lzul Arifia (2201403548), Language and Art Faculof State
University of Semarang, 2008 in her thesis entitlEde Use of Sequential
Pictures in Teaching Written Narrative Text (A casiethe Eight Year
Students of MTs.N Kendal in the Academic Year of02@008). The
background of the study is sequential pictureschmsen here because many
english teachers haven’t used this media yet.dEt@ were collected through
an essay test. Based on the try out and someassgjsihe test was valid and
reliable. The reliability was calculated by usitige alpha formulaand the
validity was analyzed witPearson product momento obtain the data the
writer carried out three steps: pre test, actigiire the experimentation, and
post test. In the pre-test the result of the twougs were nearly the same.
The mean score of the experimental group was 5&p25the mean score of
control group was 57,43. After receiving the diffiet treatments, the two
groups got the different result. The post test maaore of the experimental
group was 79,90 while the mean score of controigneas only 68,45. The
significant differences between the two groups sfwwhat the use of
sequential pictures in teaching written narrateet wvas effective. The result
showed that the squential pictures give contribbutio teaching written
narrative text to the eight year students of MTslamior High School. The
picture can motivate the students. They also caidegthe students in
compossing a text.

Abdul Mufid (3104217), Tarbiyah Faculty, State Ihge for Islamic
Studies Walisongo Semarang, 2009 in his thesifenhtiThe Effectiveness of
Using Pictures in Teaching of Narrative Text Wigtito Improve Student’s
Achivement (An Experimental Study at the Eight Grastudents of MTs
Nurul Huda Banyuputih Batang in Academic Year 2Q08R). The
background of the study is many english teachers faucial problem to

choose the suitable technique of teaching writegpecially narrative text.

?|zul Arifia (2201403548), The Use of Sequential Pictures in Teaching WriNarrative
Text (A case of the Eight Year Students of MTsii&len the Academic Year of 2007/2008)”,
(Semarang: UNNES, 2008), Unpublished



Sometimes the teachers still use a conventionaintque that is makes the
students bored. Using pictures can be one of ntediape with that problem.
The research question in this research is whahaseixtent is the use of
pictures in teaching narrative text effective?. sThesearch is quantitative
research using experimental method. The writerectdd the data using test
and observation. The data was analyzed by usingridgge statistical
analysis technique and the hypothesis used t Té®. result of test score
shows that the experimental class got higher sttmtis 76,41 compared
with the control class got score 69,95. Based an tthiest there is real
difference between result of study of learning gspictures as media and
learning that is not using pictures as media. Cogmsetly, learning writing
narrative text using pictures as media is morecgffe when it is applied in
the process of learning English than the conveatitearning (a class which
is not given the same treatmeht).

From the previous research above, the similariiith whis thesis is
using pictures as media but different in skill fecand some differences in
collecting the data. In this research, the writ@nducts the research dealing
with the effectiveness of using pictures to imprdigéening comprehension
skill of narrative texts for the eighth grade of BMN 31 Semarang. The
researcher also uses colorful and attractive pastur

B. Picturesin Language L earning

F.L. Billows suggests that visuals can be dividatb ithree main
groups:

a) 2-dimensional aids- include wide variety of pictures and drawings,
such as all kind of pictures, postcards, postedsmaagazines, maps and

plans, tables, charts, diagrams, graphs, mind naeqas time lines,

3Abdul Mufid (3104217)“The Effectiveness of Using Pictures in Teachingrilive Text
writing to Improve Student’s Achievement (An Experital Study at the Eight Grade Students of
MTs Nurul Huda Banyuputih Batang in the Academiarté 2008/2009); (Semarang: Faculty of
Tarbiyah, State Institute for Islamic Studies, 20Q@Mpublised.



picture stories, cartoons and comic strips, filnidew, television,
cinema and OHP transparencies and slides.

b) 3-dimensional aids which mean teacher’s and stsdéody language
(mimes, gestures, facial expression, acting atsitugpuppets)

c) other visual aids - almost everything that presarftsmation visually
and is used in teaching process. These are reallaas a calendar, a
clock, a mirror, toys and art: (paintings, albusw®jlptures).

As has been already stated, visual aids have miffieyetit forms, but
they have something in common — they mean all svesft human
communication which transcend spoken or writtegleage. They are used as
a medium of conveying a message in iconic codeptandimportant role in a
communication systerh.

Picture is description that gives you an idea imrymind of what
something is like, give somebody the informatioaytmeed to be able to to
understan a situatioh.

Pictures is one of the variety of teaching aidsclvhs used to explain
language meaning construction, engage student®pi@ or as the basis of a
whole activity. In teaching listening, teachers cap pictures whether drawn,
taken fom books, newspaper and magazine, or playbgrto facilitate
learning®

Pictures provide an interesting way to extend teckbactivities.Due
to space and cost limitations, a textbook mightjg® simple line drawings
and three to five instances for learners to pradi@rget language elements.
Picture activities add variety and new ways of riatéon in adult ESL

classrooms. Furthermore, pictures provide a vetacteind which students

“F.L.Billows (translated by B.Jasika, B.Pawlowska)lechnika nauczaniagykéw obcych

(Warszawa: Pisstwowe Zaktady Wydawnictw Szkolnych, 1968), p. 133.

*Oxford University,Oxford Learner’s Pocket DictionargyNew York: Oxford University

press, 2003),"3Ed., p. 322.

6Jeremy HarmerThe Practice English Language Teachirgyd ed, (London: Longman,

2001), p.134



can jump off into non-scripted, free form convei@atas they discuss the
pictures themselves or connections that picturdeertmthe learners’ lives.
According to the explanation above the writer cadek that picture
as media are not new things in instructional wofldey help arouse the idea
imagination. The use of picture can give a greyp e a teacher in a class.
Picture is very simple; because it can be drawmten, or photograpical
processed in any size, and color and also it canobelated with a lesson
and real life. Picture which is used in formal fnstion should be simple,
clean, easily seen by the class and have one nwam. fPictures are one
recognized way of representing a real situationuBing pictures in teaching
listening, it is expected that this method can gbadter result and can
increase Junior High School student’s motivatiomaster listening skill.
a. Typesof Pictures
According to Jeremy Harmer, pictures can be in fofrflashcard
(it is a small card which we can hold up for studetio see. Flashcard is
particularly useful for “drilling” grammar items,of cueing different
sentences, or practicing vocabulary), large waltyses (it is big enough
for everyone to see detail. Sometime teachersange lvall pictures when
pointing to detail of a picture to elicit responsa)e cards (it is small card
which students use in pairs or group work. Teachatstudents in pair of
groups and give them some cards so that when ardtpicks up the top
cue card in a pile he or she will say a sentenee ttie card suggests),
photographs or illustrations (it is a photo or amage that depicts a
situation or people in action. The teacher us#s make the situation or
the action clear. Photograph can be found in thekpmewspaper,
magazine, etc.), and projected slide (in multimexigess, the teacher also
uses it to teach. Sometimes the teacher usesshdw the images in the
big form)?2

"Jane C. Miller Picture-Based Activities for English Languageuréng, (East Colfax Ave
Denver: Colorado Departement of Education, 20077,

8Jeremy HarmeiThe Practice English Language Teachiri' Ed., p. 136-137.
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PicturesasMedia

Teacher always used pictures or graphics, whetheanrg taken
from books, newspaper and magazine or photograpfadititate their
teaching and learning proceSs .

As a teaching media, pictures have important rdtescreate
students’ creativity. Teaching media is part okgral in the educational
system. There are many kinds of media that is wssohg the teaching
learning process. The use of media must be basethiast appropriate
choice. Consequently, it can increase meaning anctibn to support the
effectiveness and efficient in learning process.

ESL best practices support the use of pictures adtht learners.
In their articleBeginning towork with Adult English Language Learners:
Some ConsiderationMaryAnn Cunningham Floreand Miriam Burt
described instructional approaches that supportorgkeclanguage
development iradults. They write:

Use visuals to support your instruction. English langgia

learners need context in their learning processingJs

gestures, expressions, pictures, and realia makedswand

concepts concrete and conneet more obvious and

memorable.

Similarly, Grace Massey Holt, in her articleeaching Low-Level
Adult ESL Learners includes pictures or photographs: personal,
magazine, and othersds the third item in her list of appropriate classn
materials for beginning level ESL learnéfs.

From the explanation above, the writer concludes this very
important for the teachers to select media in tegcand learning process.
The pictures as a media are going to be used ttheegtudents’ reactions

espesially in improving their ideas in learning gass. Teachers can know

°Jeremy HarmetHow to Teach English, 134.

%Jane C. Miller Picture-Based Activities for English Languageuréng, p.4.
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about how far students can improve their ideagi@mple in the listening
class, pictures can be used to explore studentsityaln listening
comprehension of a story, passage or text.

Pictures is one of the media that can be usednigulage teaching.
It means that pictures also can be used for tegdhstening. In this study
the writer use pictures that are appropriate witimiar High school
because those kinds of pictures are colorful, @sitng and it can make
students feel corious with the materials.

Pictures are kind of media that can help the teacldeaw the
students interest and arise their motivation tone# the students are
motivated, they will participate actively and widlarn active during the
teaching learning process. Pictures may used fdwigual study, for
display on bulletin board and flannel board, inibxk, and for projection
when group of students need to look at some pistatethe same time.
Pictures may tell a story, present an event, desca scence, reveal
person, or show how to do something. This researanplementation of
pictures that tell a story.

Because of the object of this research is JuniagghHSchool
students and the teacher needs something thaeresting and attracting
in teaching them. By showing pictures, students &@cus on their
activities or they will be interested in learningtbey should be able to try
to understand picture about. It can be used taegtuation for English
classroom more freely. Picture can help the stwdémtunderstand the
material easily and motivate the students in teachind learning process
also. So the writer using pictures as their medishis research. That is
can make the students interesting and can imprinesr tlistening
comprehension.

Teaching Listening with Pictures

There are several methods in teaching learningniisy. Picture is
one of the ways to explain a real situation. kasy simple visual aids that
can be picked up from the magazine, newspaper, ,bcalender, etc.
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Picture can play a key role in motivating studemsntextualizing the
language they are used, giving them a reference iantelping to
discipline the activity. Pictures are one kind oédia that can help the
teacher draw the students’ interest and built theotivation. If the
students are motivated, they will participate adtivand will learn hard
during the teaching learning process.

According to Gerlack and Elly, there are some athgas of the
pictures as follows: Pictures are inexpensive amdehy available, they
provide common experiences for an entire grouptups can help to
prevent and correct misconceptions, they help twmdoattention and to
develop critical judgment, they are easily manifrda Besides giving
advantages in teaching and learning process, pgtr photography have
also some weakness as follows: Sometimes smalrdw in big class, it
could not show move, the children not always knaw o read picture
(interpretation), teacher needs extra time to peepaictures,teacher
should give handout the photocopied pictures testhdents:?

d. The Reéationship Between Using Pictures with Listening
Comprehension Skill

Picture is description that gives you an idea iorymind of what
something is like, give somebody the informatioaytimeed to be able to
to understan a situatidfPictures as media that can be used in teaching
learning process. Pictures is one of the mediadiatbe used in language
teaching. It means that pictures also can be wwa@dching listening.

Listening comprehension is the process of undedsigrspeech in
a first or second language. The study of listemiogpprehension in second
language learning focuses on the role of individlinguistic units
(phoneme, words, grammatical stucture) as welhasdle of the listener’s

yS. Gerlack and Elly. DPTeaching and Media a Systematic Apprga€mline at
http://www.gerlack elly.com/teachmeth.htm, accessed on Friday, November 25th, 2011

20xford University,Oxford Learner’'s Pocket DictionaryNew York: Oxford University
press, 2003),"3Ed., p. 322.
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expectations, the situation and context, backgrduravledge and topic.
Listening is conceived of as an active processhiclvlisteners select and
interpret information which comes from auditory ansual clues in order
to define what is going on and what the speakersrato expresd’

From the explanation above, pictures have relatipnswvith
listening comprehension skill as media in teach&agning process. Using
pictures as a treatment in the learning activittesn be applied by
understanding some steps. Firstly, the teacheramgplthe narrative text
itself, then shows a picture while telling the pret containing the material
especially narrative texts. After that the teadchsis the students to listen
the teacher’s story telling in order to they unthand what the teacher tell.
Secondly, the teacher devides the students interagegroups and gives
the picture to each group. Then the teacher te#sstory for the second
time and the students listen while rearrangingpgicéures. The last step,
the teacher evaluates the students’ assignménts.

Based on the explanation above, it can be concltitkgdpictures
have an important role and advantages in teacleagning process in
order to make the students still focus and undedsthe material easily.
That is also can make the students interest to lger material. Picture is
one of the media in teaching learning process ppau the presentation of
the material by emphasizing the students’ visuakeeWith the exercise
that is designed to develop particular skills stdning, picture can be used
to provide either the general context or to illagtr particular points. In
addition, picture can be used by the students lp their understanding
non verbally.

Therefore, the writer chooses picture as medidufis are more
understandable than words. The responses to psctame often
considerably faster than words. Picture gives samymadvantages in

teaching and learning process for both teachesardents.

3Marc. Helgesen and Steven Browtactical English Language Teaching: Listenimpg,3

Helen KornblumNew Ways in Teaching Listeniny 24
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C. Listening Comprehension Skill

Listening comprehension skill can be defined asathigty to recall
and understand information might be presented yordlhis information
might be presented through a book , filmstrip, wider felt board set.
Listening comprehension is an act of informationgasssing in which the
listener is involved in bidirectional communicatjolr unidirectional
communication, and/or autodirectional communicatin

Listening is the first skill that is learnt sinceewwere born.
Listening is an active purposeful processing of imgisense what we hear,
listening is different from hearinG. Listening and speaking are oral skill
while reading and writing are written skill. On ohand listening skill and
reading are receptive skill because focuses onwviageinformation from
the outside source.

Listening plays an important role in language asijon. The
achievement of listening skill will help students tlevelop the other
language skill. Rost states that progress in listewill provide a basic for
development of other language skill.

Listening as comprehension is the traditional wathmking about
the nature of listening. Indeed, in most methodylognuals listening, and
listening comprehension are synonymous. This vitlistening is based on
the assumption that the main function of listeningsecond language
learning is to facilitate understanding of spokeiscdurse'®As the
foundation for other skills, listening is being thaportant skill to teach.

®Marianne Celse — Murcideaching English as a Second or Foreign LanguageF8l.,
United States : Heinle & Heinle, 2001), p. 76

®Marc HelgensonRractical English Language Teaching.24.
YMichael RostTeaching and Researching Listening76.

'8jack C Richardsleaching Listening and Speaking from Theory ta:fza(New York:
Cambridge University Press, 2008), p.10
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Hegelson stated that listening is an active purfpbggocessing of making
sense what we hear:; listening is different fromrimeg™®
From the explanations above the writer concluded listening
comprehension is understand information might besgmted orally.
Listening is activity of hearing attentively to cprehend sound and words
from the speaker. Listening is the first skill thietiearnt by young learners
or students in language learning. Listening comgmslon is important for
students, especially in a communicative languageir@mment where
activities often revolve around interactions betweEnglish language
learners.
a. Teaching Listening Comprehension
Teachers should encompass the four skills: spealisigning,
reading and writing. Listening skill as the basic the development of
speaking, plays an important role in order thahmnication will take
place. Appropriate responses cannot be given ufigesers understand
what someone else is saying. Progress in listemilhgrovide a basic for
the development of other language skills. By becgnaiware of the links
between the listening and other skills and by iastly pointing out
these links to the students, teachers can assistulents in their overall
language development. Listening is a receptivel.skiktening is an
independent skill that must be learned and prattiegularly. Many
people think that listening is passive, but it &t true. Students can be
active in listening activitie&’
Listening comprehension is primarily a matter ofveleping
appropriate, efficient comprehension strategies. typical lesson

sequence in current teaching materials involve r@ethpart lesson

®Marc HegelsonPractical English Language Teachinm26.

M. Helgesen and S BrowRractical English Language Teaching: Listenifiyew York:
Mc Graw Hill, 2007), p.5
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sequence consisting of pre-listening, while listgnand post-listening
and contains activities which link buttom-up anp-tiown listening*

When teaching Junior High school students, theheashould
make the learning process enjoying because chiltirem to play and
learn best when they are enjoying it. By usingpies the writer expect
that students can improve their listening skilllwiearning by playing.
So, they will enjoy and easy to receive the malteria

In every language, listening is important to contley messages to
the others in communication, SO we can express syatdsires, and
feelings. Listening is one of component, which saurpphe speakers in
communication, whenever we want to communicate witters using a
language, we should listen to the speaker. Samliggeis very crucial to
convey ideas, thoughts, and also feelings.

b. Teaching Listening For Junior High School

Listening as one of the four language skills hasags formed part
of the syllabus in the teaching of English. Thegess of listening itself
is the invisible, inaudible process of internalgimeaning from the
auditory signals being transmitted to the ear arainb And product of
listening is an spoken or written response fromstioelents that indicates
correct or incorrect auditory processfig.

It is importance to have much practice in listenibgsides
speaking, reading and writing. Every teacher ofglemge knows that
one’s oral production ability other than monologugseeches, reading
aloud, and the like is only as good as one’s listgrcomprehension
ability.?®

#Jack C. Richards and Willy A Renandethodology in Language Teachir(tlew
York: Cambridge University Press, 1998), p. 242

#2H. D Brown,Language Assessment Principles and Classroom ieesc{New
York:Pearson Education, Inc.2004 ),p.118

%H. D Brown,Language Assessment Principles and Classroom ieesctp. 119
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Teaching listening for Junior High School is not easy job,
because the range of age of Junior High Schookatsdvaries between
thirteen to fifteen years old. They can be nametdgers. Teens are in
between childhood and adulthood, so it is the jpedb transition and
growing. In this period, they will experience thentusion, self-
consciousness, and changing bodies and minds. Whikybe very
sensitive to how others perceive their changingsmay and emotional
selves along with their mental capabilities. Onethdd most important
concerns of the secondary school teacher is to &el@steem high by:
Avoiding embarrassment of students at all costgnahg each person’s
talents and strengths, allowing mistakes and athenrs to be accepted,
de-emphasizing competition between classmates, ueamgmg small-
group work where risks can be taken more easilg erf*

Based on the statement above, the writer conclutlas the
teacher’s role is very needed to motivate studentgeaching learning
process while students in a transition period. &fwee they will have
good discipline and responsibility, if a teachecairages their students
to learn in writing in the target language.

Therefore, teens are a period of change, new expras learning,
and instability life. Teacher should provide thenthwopportunities to
explore and experiment in a stable and supportiv@sphere. Teacher’s
job is to provoke intellectual activity by helpinpem be aware of
constructing idea, then let them to resolve it ligmselves even though
still with the teacher’s guidance.

The methods for teaching should maintain the cheariatic of
students in the order that the students can |daentdrget language
optimally. In language learning context, it is bekd that children will
learn a foreign language more effectively undertater conditions.

Teaching learning should be fun and natural.

4. Douglas BrownTeaching by Principles an Interactive Approach tmguage
Pedagogy (New York: Pearson Education Company, 2009%E2l., p. 92.
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c. Typesof Listening
According to Michael Rost, there are three typeslistening:
I ntensive listening, refers to listening for precise sounds, wordsapés,
grammatical units and pracmatic units. Althougleléng intensively is
not often called for in everyday situations, thdighto listen intensively
whenever required is an essential component agnlisg proficiency.
The prototypical intensive listening activity isctition, the transcription
of the exact words that a speaker uters. Dictasaoften claimed to be
an excellent integrative test because it involvsterning, vocabulary,
grammar, and the ability to make inferences frommtext. Selective
listening, selective listening tasks encourage learners tproagh
genuine spoken texts by adopting a strategy of sioagu of specific
information rather than trying to understand andalle everything.
Reconstruction of the spoken material based orctsetelistening tasks
can help students link selective to global listgnimteractive listening,
refers to listening in collaborative conversatiorCollaborative
conversation, in which learners interact with eather or with native
speakers, is established as a vital means of lgegievelopmerft
d. Skill Required to Have Good Listening Skill
In order to have good listening skill, there aremsoimportant

things that must be concerned, they are:

1. Considering the context is essential to understanttie message

2. The ability of paraphrasing and use the own wondgeirbalizing

to understand the message
3. Don't respond to just the meaning of the wordskldor the
felings or intent beyond the words
4. Know when to quit using active listening.

Focus on the speaker’s said and control your owotiems®

“Michael RostTeaching And Researching Listenipg137-144

**Helen Wilkie,Essentials Writing, Speaking, Listenifignited Kingdom: How To Books
Ltd, 2001), p. 70
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D. Narrative Texts

A first attempt at a minimalist definition of natiree might be a
perceived sequence of non randomly connected evidatsative may have
several definitions according to its context sushirathe term of genre or in
the term of sequence of activity. These are sewhhitions of narrative.
The first definition is narrative from sequence asftivity; narrative is a
recounting of things spatiotemporally like the pmsteller and addressee
which refers to reader or listener. Besides, tledistance between tale and
topic?’

One kind of story text is narrative. It tells argtaising spoken or
written language. It can be communicated usingoratilevision, books,
newspapers or computer files. Pictures, facial @gions, and camera angles
can also be used to help communicate meafing.

Narrative is kind of genre which has social funetito amuse,
entertain and to deal with actual or vicarious egmee in different ways:
Narrative deals with problematic events which léada crisis or a turning
point of some kind, which in turn finds a resolutidased on competency-
based curriculum 2004, the aim of narrative is méegain and amuse the
listeners and readers with the real experiencaroryf®

A narrative tells a story, a series of connectagdient, or an action.
Narrative deals with problematic events lead teisiscwhich in turn finds a
resolution. Every genre has its own structure dépem the function of the
text. It is because, language exists to fulfilltagr functions and that these

functions will determine the structure of the tartl the language contefit.

“"Michael ToolanNarrative: A Critical Linguistic IntroductionEngland: Routledge, 1988),
p.1-6

“Mark Anderson&Kathy AndersonText Types in English(South Yarra: Macmillan
Education, 2003), p. 2.

*DepdiknasKurikulum 2004 Standar Kompetensi Mata Pelajaram&sa Inggris Sekolah
Menengah Pertama dan Madrasah Tsanawiydakarta:Depdiknas, 2004), p.50

¥David NunanLanguage Teaching MethodolodyK: Prentice Hall International, 1991), p.
73

20



A narrative is a perceived sequence of non randamhnected

events, typically involving, as the experiencingmigt, humans

or quasi humans. Or other sentient beings, from s&ho

experience we humans can ‘learn’

This definition introduces;one or more foregroundedividuals as
experiencers and the idea of addressees learnimgfiatives:

One way in understanding narrative text is by idging the generic
structure of that text. The simple generic struettivat is taught in Junior
High School is devided into the following threeraknts, namely orientation,
complication, and the last event or resolutiOnientation, in the introduction
or orientation the writer or narrator explains wtére story happened. In this
level the writer also used to produce atmospherth@omake the readrs are
persuaded to follow the story. In other words,|sibahas a function as the
stimulus to the readers the narrator's literatuBy reading the the
introduction of the text readers will understandtfithe contents of the text
before they read iComplication, in this part, the crisis arises. It is the climax
of the narrative. In the middle of the story, getigr the narrator shows the
complication. Complication makes the story moreeiiesting because the
main character is prevented to reach his or hertedann this part narrator
brings up the issues occured in the story. Comibica are the description of
real life and tell the readers that every issuegroblems can be soved. And
the last event or Resolution, after spelling many issues in the climax of the
narrative, the narrator then narrates to the reatiher resolution of issues or
the problems.

According to the 2004 curriculum, last event (resioh) is the crisis
which is resolved, for better or worse. A satisfyinarration will give the
readers the resolution of the problem or complicatiGenerally, the
resolution is placed in the end of narration, bunhestimes the narrator will
place other issues or complication after he or mlesents the resolution of

#IMichael ToolanNarrative : A Critical Linguistic Introduction, 2ndd,p. 8
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the problem. It is used to make the story doescoote to the end. In short,
resolution is the ending of the story.

There are also typical linguistic features commomarrative. Based
on curriculum, those features are: They are seguenttime and are often
signaled by the conjunctions or connectives thatumed, like once upon a
time, one day, then, before, soon, and others. Tbaglly use “action” verbs
that describe what people do. It is usually pasinfdike stayed, climbed,
carried out, and others. They often contain diadognd saying verbs that
explain how people spoke, said, replied, and othErey use adjectives that
make a noun phrase like long black hair, two rgulesgy and others. They use
adverbs and adverbial phrases that refer to setfiragtion like here, in the
mountain, happily ever after, and others. They wngens like stepsister,
housework, and others.

Grammar is one of language competences which havenportant
role in communication. This is very reasonable sistudying grammar is
studying something which tells us how to speak\aritk correctly.

Narrative text is a story that tells about someghin the past.
Consequently, the correct tense to use is past.t&sple past tense is the
form of time that is used to explain the event atedain time in the past
simply, and the time has known. And time signalscilare often used with
the simple past tense are: yesterday, yesterdayimgorthe day before
yesterday, last night, last week, last month, yastr, last Sunday, last Friday,
Last January, last March, a moment ago, an houraf®v minute ago, two
days ago, several days ago, a few days ago, a aggeka month ago, a year
ago, this morning, this afternoon, just now.

Hypothesis

Hypothesis is the assumption that possibly trugassibly wrong.

Hypothesis is the provisional answer to the probtdrthe research that can

be proven through the data that was collecteds Ishould be tested and
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proven by the research&rBecause the hypothesis is the provisional answer,
it must be proven through investigation or analysfishe data to receive
proof whether the hypothesis could be acceptedbrateived.

In this research, the hypothesis is there is aifgignt difference in
listening comprehension skill of narrative texts pnavement between
students who have been taught using pictures ase thvtho have been taught
without using pictures. In this case the listeningmprehension skKill

improvement of the students taught by using pistisenigher.

#suharsimi ArikuntoProsedur Penelitian Suatu Pendekatan Praktilekarta: PT. Rineka
Cipta,2006), 18 Ed., p. 71.
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